IIDI\.'
Filozofski fakultet

HacraBa 1 Bacimurame

Studies in leaching and Education

PAVPAS



HACTABA 1 BACMUTAKE

1 beorpag, 2026.



HACTABA UBACIIUTAKE Top.75 bBpoj1.

ctp.1-132

ISSN 0547-3330 elSSN 2560-3051 UDK37

/13BpLUHKM n3paBay:
MNeparowko ApywTtBo Cpbuje
Tepasuje 26, 11000 beorpaa
Ten. 011268 77 49
www.pedagog.rs

E-mail: casopis@pedagog.rs

Cym3paBauy:

WHcTuTyT 33 neparornjy

n aHpparorunjy ®unosodpckor
¢dakynTteta YHuBep3uteta y beorpagy
Yuka Jby6urHa 18-20, 11000 beorpag

Filuznlski lakuliel Ten.011 3282 985

3a U3BpLUHOT U3faBava
VBaH [laBugosuh

3a cyuspaBava
Op NInanja MuwkessnH

[naBHW 1 OATrOBOPHMN ypeaHUK

[Op Munan Cranunh, BaHpegHu npodecop,
Ouno3odckn pakynter, YHnsep3uteT y beorpady
YpeAHMLLTBO

Ip Nnawja Byjuunh (Lidija Vujici¢), penosHu npodecop,
Yautersckn dakyntet CBeyunnuwta y Pujeun,

XpBaTtcka

[p JynujaHa Byuo, pefoBHU npodecop y neH3uju,
Ounonowwku dakynteT, YHuBep3uteT y beorpagy

Ip Naeen 3rara (Pavel Zgaga), penosHu npodecop,
Menarowkn dakynTet, YHnsep3uteT y Jbybrbanu,
CnoBeHvja

Jp Cawa Munuh, BaHpeaHu npodecop,

Ounosodckn dakynteT y Hukwmhy, YHuBep3uteT

LipHe Tope

[p Bnapgeta MunuH, foueHT,

Ounozodcku dakynteT, YHuBep3uTeT y beorpagy

[p Nuanja MuwwkersuH, BaHpeaHu npodecop,
Ounosodckn dakynteT YHuBep3uTeTa y beorpasy

Ip Wnke Mapwmat (llke Parchmann),

NajbHuL MHCTUTYT 3a Nefarorujy NpruposHO-MaTeMaTyKor
bakynTeTa, YHnBep3anTeT y Kueny, Hemauka

[p Jau Metepc (Jan Peeters), pegosHu npodecop,
LleHTap 3a pa3Boj Ha paHoM y3pacTy Oferbetba 3a CTyaunje
couujanHe 3awTute, YHuBep3uteT y [eHTy, benrvja

Ip Pocnua Anekcangposa MNeHKoBa, pefoBHM npodecop,
Operbetbe 33 06pa3oBatbe HACTaBHMKA, YHUBEP3NTET
KnumeHT Oxpuackn”y Codwijn, byrapcka

[lp Nnavja Papynosuh, BaHpesHM npodecop,

Ounosodckm dakynter, YunsepauTeT y beorpagy

Ip Mupjatna CeHuh Pyxuh, poueHt,

Ounosodckm dakynter, Yrusep3uTeT y beorpany

Ip Anna CrenanoBHa CvaeHKo, pefoBHW npodecop,
Akaziempija 3a 06pa3oBarbe HacTaBHYKa [pxasHor
yHuBepsuteta,JlomoHocos" y Mocksw, Pycuja

[p Jenncaeeta Topoposuh, pegosHn npodecop,
Ounozodckn GakynteT, YHrsep3uTteT y Huwy

MelhyHapoaHu nsgaBauku caBet

[Ip OHppej Kawwuak (Ondrej Kascak), pegosHu npodecop,
Meparowku GpakynteT, YHuBep3uTeT y TpHasw, CnoBadka

[p Hatawa Jlaukosuh (Natasa Lackovic), Buwwm npegasay,
Operbetbe 3a MCTpaxviBatba y 00pasoBarby, YH1BEP3nUTET

y JlaHkacTepy, YjeaHurseHo KparbeBcTeo

[p MoHunka Munep (Monika Miller), peposHu npodecop,
VIHCTUTYT 33 NMKOBHY YMETHOCT, My31Ky 1 CMOPT,
YHvBep3uTeT 0bpasosatba y Jlyasurcoypry, Hemauka

[p CHexaHa JlopeHc (Snezana Lawrence), BULLM npeaaBay,
Operberbe 3a VIHXerbepcTBo, An3ajH U MaTeMaTIKy,
Mwugancekc YHueep3uTeT JloHaoH, YjeantseHo KparbeBcTeo
[p TopaH bawwh (Goran Basic), BaHpegHu npodecop,
(DakynTeT ApYWTBEHUX HayKa, YHUBEp3uTET JIuHUjyC

y Bekwey, lLseacka

[p MuTtja KpajHuaH (Mitja Krajncan), pegosHu npodecop,
Meparowku dakynTeT, YHusep3uteT MNprMopcka y Konpy,
CnoseHuja

[Op Coduja Bpuer (Sofija Vrcelj), penosHu npodecop,
Ounosodpckm pakyntet, CeeyunnuwTe y Prijely, XpBatcka

CekpeTapu pepakuuje

Tnjana Munewesuh, Meparowko apywreo Cpbuje

MA Tamapa Wrbau, IHcTUTYT 3a neparorujy u anaparorujy
MA 3opaHa Mewwuh, NHcTUTYT 33 negarorujy u anaparorujy
JleKTOp 3a CPNCKU 1 €HINECKN je3uK

Pyxwuua MunosaHosuh

TexHUYKM ypegHuK

JeneHa Manuh

LWramna

JN,Cnyx6eHn rnacHnk”

Tupax

50

M3paBatbe yaconuca GUHaHCMjCKUM CpeCTBMMa NoMaxe
MwuHMCTapCTBO HayKe, TEXHOMOLLKOT Pa3Boja 1

nHoBauuja Penybnuke Cpbuje n Qunosodcku pakyntet
YHuBep3uTeta y beorpaagy

MHpekcnpame yaconuca: SCindeks, ERIH PLUS, CEEOL,
Redalyc

Ha roguiurem HBOY 06jaBrbyjy ce Tpy CBecKe yaconuca.
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of 2026. rognHe yaconuc 6utn objaB/bMBaH BOjEe3NYHO, Ha CPNCKOM U Ha EHIIeCKOM
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ype,D,HI/ILLITBO Yaconnca

Information for readers of the journal
Studies in Teaching and Education

We would like to inform the esteemed readers of the journal Studies in Teaching
and Education that starting in 2026 the journal will be published bilingually, in Serbian
and English, in accordance with the provisions of the Rulebook on the Categorization and
Ranking of Scientific Journals. In addition, this decision was made in order to ensure the
greater visibility of the articles published in the journal to all interested parties both in our
environment and outside Serbia, while nurturing and further developing scientific termi-
nology of pedagogy in the Serbian language.

The editorial board of the journal Studies in Teaching and Education would also like
to take this opportunity to express sincere gratitude to Prof. Zivka Krnjaja, PhD, a long-time
member of the Editorial board and until recently the Editor-in-chief of the journal, for her
dedicated work and significant contribution to the development of the quality of the jour-
nal and its visibility.

The Editorial board of the journal






HACTABA U BACIIUTAIBE « CALAPXA)J

7-30

31-46

47-60

61-76

77-92

93-107

109-128

129-132

XKaHa bojosuh
JlaHujena Bacunujesuh
Jarujena Cyg3unoscku

Anekcargpa lasnosuh
Tamapa [lpaiojesuh
Aywuua CliojaguHosuh

TujaHa Npubuhesuh
Bepa yuarey
Tuxomup Jlasapesuh

Cara XKusaHosuh
PaHka lepyhuua
bojaHa Bykosuh

Bnagumup Bykomarosuh
Pactueiopay

AHuya Pagocasrvesuh
Kpcmarosuh

MuneHa llIkobo
Muneta lllosuh

YIYTCTBO 3A AYTOPE

MEPUEMUWVIA TEPMAHANHWX BPEAHOCTA YHEHVKA
CPEAMUX LWKONA

MPEAVKTOPU OMWTE CAMOEOUKACHOCTW CTYAEHATA

MEPUEMUWMIE HACTABHMKA MEHTOPA O M3A30BVIMAY
PALLY CA HACTABHULUMMA MPUTPABHULIVIMA

XYMOP HACTABHUKA Y YYNOHWLN: BUBSTMOMETPUICKA
AHAJIVI3A HAYYHE JIMTEPATYPE

CABPEMEHA MOE3MJA 3A JELLY KAO MOACTULIAJ 3A
OEYJE JE3NYKO CTBAPAJIALLITBO

MOTWVBALIMIA 3A YHERE CTPAHWX JESVIKA'Y KOHTEKCTY:
MPEMCINTMBARE MOOENA MOTUBALIMIE KOO
MPOGECMOHATTHO OPMIEHTUCAHNX YYEHKA
EHITIECKOT JE3MKA

MPUBATHOCT MNMOOATAKA 1 YMOTPEBA BELUTAYKE
NHTENUTEHUMIE Y OCHOBHOM OBPA3OBARY Y CPEVIN:
CBECT YYEHMKA V1 MOAPLWKA OAPACIINX



STUDIES INTEACHING AND EDUCATION * CONTENTS

135-157

159-173

175-188

189-204

205-221

223-235

237-253

255-258

Zana Bojovi¢
Danijela Vasilijevi¢
Danijela Sudzilovski

Aleksandra Pavlovi¢
Tamara Dragojevic
Dusica Stojadinovic¢

Tijana Pribicevi¢
Vera Zupanec
Tihomir Lazarevi¢

Sanja Zivanovi¢
Ranka Perucica
Bojana Vukovi¢

Vladimir Vukomanovic¢

Rastegorac

Anica Radosavljevi¢ Krsmanovic¢

Milena Skobo
Milena Sovi¢

CONTRIBUTORS’ NOTES

PERCEPTION OF TERMINAL VALUES AMONG HIGH SCHOOL
STUDENTS

PREDICTORS OF UNIVERSITY STUDENTS' GENERAL
SELF-EFFICACY

MENTOR TEACHERS' PERCEPTIONS OF CHALLENGES
IN WORKING WITH NOVICE TEACHERS

TEACHER HUMOR IN THE CLASSROOM: A BIBLIOMETRIC
ANALYSIS OF THE SCIENTIFIC LITERATURE

CONTEMPORARY POETRY FOR CHILDREN AS AN INCENTIVE
FOR CHILDREN'S LINGUISTIC CREATIVITY

L2 MOTIVATION IN CONTEXT: RETHINKING L2 MOTIVATION
MODELS IN PROFESSIONAL ENGLISH LANGUAGE LEARNERS

DATA PRIVACY AND Al USE IN PRIMARY EDUCATION IN
SERBIA: STUDENT AWARENESS AND ADULT SUPPORT



HactaBa n Bacnutame, 2026, 75(1), 7-30 ISSN 0547-3330
https://doi.org/10.5937/niv75-60308 elSSN 2560-3051
OpuruHanHu Hay4YHu pag

Mepuenuunja TepMMHANHNX BPeAHOCTN YYEHNKA
CcpeabuX WKona

Kana bojosuh’
Meparowku pakynteT y Ykuuy, YHnBep3uteT y Kparyjesuy, Yxuue, Cpbuja

LaHujena Bacunujesuh
Meparowku pakynteT y Ykuuy, YHnBep3uteT y Kparyjesuy, Yxuue, Cpbuja

DaHujena Cya3nnoBckn
Meparowku pakynteT y Ykuuy, YHnBep3uteT y Kparyjesuy, Yxuue, Cpbuja

—>0 o<

Y Weopujckom geny paga je gaitia aHanu3a penesaHiliHux Weopujckux Kaacugukayuja
8pegHociliu, ca docebHUM ocgpiliom Ha Pokuuesy nucity spegHocitiu. lpegcitiasroeHo
uctipaxusarbe je peasu3o8aHo ca Yuwem ga ce yiispgu Kako y4eHUyu 3a8puiHUX paspega cpegroux
wkosna Upouervyjy snacttiuitie akiliyesiHe Kpajrbe XusoiHe Yusbese (iepMUHAIHE 8pegHOCIIU) y CMUCITY
HUX080I XUjepapxujckol iopellika. Mcllipaxxugaree je peanu3osaHo Ha puiogHom u cltipaiiuguyupaHom
Y30pKy yuyeHuUKa Yeltigpitiux paspega cpegroux wikona (N = 420), y Pely6auyu Cpbuju — peiuoH 3atiagHa
Cpbuja, y wkonckoj 2023/2024. ioguHu. Kopuwherbem Pokuyese sucitie pegHociltiu U lpumeHoM ge-
cKpulituusHe U UHGhepeHyujanHe cldatiucituke (U3padyHasgarbe apuilimelliudke cpeguHe, ClUaGHgapgHe
gesujayuje, MANOVA, F-iheci, tecit xomoleHociu Kosapujayuja, Cohen’s d), yiuspheHe cy u aHanu-
3uUpaHe pari-tio3uyuje 8pegHOCUU Ha MaHUgpecliHoM HUBOY. Pe3ynitialtiu iokasyjy ycmepeHocll matty-
paHaitia apeeHciu8eHo Upema Kpajreum JIUYHUM XUBOIHUM Yurbesuma (liopoguyHa cuiypHocil, cpeha,
€11060ga), gok Cy gpywiiigeHu yubesu (Mup y cgeilly, jegHakoCil, HaUUOHAIHA CUlypHOCil, COYUjanHo
ysaxasarbe) Ha 3a4esvy nucitie. Bapujabne wkonckol ycmepersa 3Ha4djHO cy ogpegusie passuke y Go3u-
UUOHUpatby 8pegHOCU, gok je Toa UCUUiaHuKa yiuyao y Hewilio Marboj Mepu. Y yc108umMa UHEH-
3UBHUX gpywiiseHO-eKOHOMCKUX U lUexXHOIoWKUX pomeHd, gobujeHu Hanasu ykasyjy Ha doilipeby
ciianHoi Upeuctuttiusarea clipyKillype 8pegHOCHOT cuciiema u3 tepclekitiuge y4eHUKa Koju cy u3Jsio-
JKeHU UHIeH3UBHUM WeXHUYKO-iexHooWKUM, gemoipagckum, inobanuzayujckum u gpyium tpome-
Hama. imajyhu y 8ugy croxeHocll U pazHo8pcHe KOHeKclle y Kojuma ce ogauja tegaiowka Upakca,
gobujeHu pe3ynitialuu Moly Gocayuiiu Kao 3Ha4ajHa tonasHa ocHoea 3a bygyha gyiopoyHa ucitipa-
XKuearba ycmepeHa Ha Upaherbe pa3eoja u WpaHcopmayuja 8pegHOCHUX ClIa8o8a M1agux y OK8Upy
06paszosHoi Upoyeca. Hanasu ykasyjy Ha 3Hayaj kpeuparea dpusaaioheHux 8acliuiliHo-o6pa3o8HUX
Mellioga Koje he ysaxxutiu pasiuduitiociu 8pegHOCHUX OpujeHliayuja Maagux ieHepayuja.

Adciupakiu

KroyuHe peyu: 8pegHoOCiu, XUgoWHU Yusbesu, agosecueHliu, CpegrowKoayu, inobanuzayuja.

1 bojovic@pfu.kg.ac.rs
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YBopa

CaBpemeHU ApyWTBEHN KOHTEKCT 00eNeXEH je MHTEH3VBHUM COLIMOEKOHOMCKIM,
TEXHNYKO-TEXHOMOLIKMM N BYXOBHMM TpaHchopMaLmjaMa, Koje yTuUy Ha CTPYKTypy v
AVMHAMUKY BPeAHOCHMNX CMCTeMa NojefMHLa Kako Ha MHAMBMAYaANHOM Tako 1 Ha KoJek-
TMBHOM HMBOY (Inglehart, 1997; Zinkina et al., 2022). BpegHOCHU cncTeM ce Mera Kpo3
[ecakpanusauujy TpaguuMoHanHuX BpefHOCTH, NojaBy HOBMX rnobanHmnx obpasaua u
peakTyanu3sauujy Hekafila MapruHanu3oBaHunx BpegHoctu (Gavrilovi¢, 2012; Lavric i sar.,
2019). Y ycnoBuma y KojuMa NpoMeHa NocTaje NepmaHeHTHa KaTeropuja, BpegHoCTn ce
BYILLIE He NOCMaTpPajy Kao cTabunHe n TpajHe, Beh NoanoxHe KOHTUHYNPaAHO] PeKOHPU-
rypaumju (Bauman, 2001; Schwartz, 1992), iTo 3axTeBa HbUXOBO CUCTEMCKO U MHTEPAU-
CUUMIVHAPHO UCTPaXkuBarbe paaun 6osber pasymeBarba TpaHCchopMaLmje BpegHOCHOT
nosba, Kao M HUXOBOT yTULaja Ha NOHaWame 1 AEHTUTET NojeanHala U APYLITBEHUX
rpyna (Inglehart, 1997; Schwartz, 1992). TpaHchopmaumja BpeaHOCTH MOXKEe MMATU [BO-
LVIMeH3UOoHanHu edeKart: € jegHe CcTpaHe NpeAcTaB/ba NOACTMLAj 3a APYLLUTBEHWN Hanpe-
[aK 1 IMYHN pa3Boj NojeAnHLUa, oTBapajyhu npocTop 3a NojaBy HOBMX BPeAHOCHMWX Na-
pagurmu (Inglehart, 1997), ook ¢ gpyre cTpaHe MoXe MoCTaT M3BOP HeCTabuUNHOCTH,
posogehn 1o BpeHOCHMX KOnu3mja, NOCEOHO Yy KOHTEKCTY 6p3mx U HeycarnalleHumx
NpomeHa ApyLTBEHMX NoTpeba U nHAMBUAYanHUX nHTepeca (Bauman, 2001; Lavri¢ i
sar., 2019).

[pylwTBEHe NpOMeHe YecTo ce MOCMaTPajy KPo3 NpuU3My reHepaumnjckux pasnnka,
npu Yyemy Magv 3ay3rMajy LeHTpasHO MeCTO Kao Hocuouw, Kpeatopu 6ygyhHOCTM U
noTeHUuWjanHN NoKkpeTaum npomeHa. OTyga ncnNuTrMBambe BPeAHOCHOr CUCTeMa Mnagux,
nocebHoO y mepuoay CpedHOLKOCKOr y3pacTa, fobuja usysetaH 3Havaj. O6pa3oBHO
yCMepeHEe U1 LIKOJICKO OKPY»Kerbe MpeAcTaBsbajy K/byyHe YMHUoLe Y npouecy couujanu-
3aumje n dopmMrparba BpeAHOCHMX CTaBOBa M/1aauXx, LUTO OTBapa NPOCTOp 3a NPOMULLIbe-
HO Kpeupahe afieKBaTHUX NefarowKkux ctpaternja. CpegrOLWKONCKM Nepuos Mnagux,
Koju OKBUMPHO, obyxBaTa y3pacT og 14. no 18. roavHe, NnpeacTaB/ba oceTbMBy dasy pa-
3BOja TOKOM Koje ce nojayaHo popmMmpa MopanHu naeHTHUTeT. YNpaBo Y OBOM Pa3BOjHOM
WHTepBany Mnagm NocTajy NnpujeMyrBmjL 3a pasnuumTe yTuLaje 13 HemocpegHor v wuper
OKpY»eHa, 10K NpoLiec MHTepHanu3auuje BpegHocTn fobuja Ha nHTeH3uTeTy. Y negaro-
LUKOM CMUCITY, WKOMa MMa MMa KibyyHy ynory y o6/KoBatby BpeHOCTH, anu 1 moryh-
HOCT [la yTMYe Ha MJlafie KPOo3 HacTaBy, BpLUHbayKe MHTEPaKLMje U BaCMUTHE aKTUBHOCTH,
nogctrnuyhn pa3soj nMuHe OAroBOPHOCTU U MOpasHor pacyburBarba. 3aTo je pasymeBare
BPELHOCHIVX CTaBOBa CPEAHOLLKONALA, Y CBETIY OOPA30BHOT YCMEpPeHa, Of CYLUTUHCKE
BaXKHOCTM 3a Kpeumpahe BaCMUTHUX MPUCTYNa KOoju OAroBapajy CaBpemMeHUM OpyLITBe-
HUM noTpebama 1 r3a3oBuUMa. Paznuumte obnactn MHTepecoBara U NpodecroHanHe
nepcrneKkTBe y4yeHUKa NPUPOAHO-MATEMATUUYKOr U [PYLUTBEHO-XYMAaHUCTUYKOr MoJba
06NKKyjy cneunduyHe BPeaHOCTH, LITO YTMUE HA HUXOBE »KMBOTHe Lubese. [Mpnpog-
HO-MaTeMaTMUKO CPelHOLKONCKO yCMepetbe 4ecTo anocTpodurpa TeEXHUYKY CTPYYHOCT
N MPaKTUYHOCT, 0K Ce APYLUTBEHO-XYMaHUCTUYKO Mosbe GOoKycupa Ha JpyLUTBEHY CBECT
1 MopasnHe BpefHocTu (Schwartz, 2012). Non, Kao 6UONOLKMN 1 COLMjanHN KOHCTPYKT, Ta-
Kohe yTnue Ha BpegHocHe npedepeHupmje — 360r pasnnunTUX SPYLUTBEHUX YNora 1 oye-
KuBama. Micnutusame oBrx paktopa omoryhasa npunarohaBare nefgarowkux NpucTyna
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1 6osbe pasymeBarbe AUHaAMIKKe BpeAHOCHUX NpoMeHa Y aoba rnobanusauuje (Inglehart
& Welzel, 2005).

Y KOHTEKCTY BpefHOCHOT dopMuUparba Miaaunx, enemeHTu rnobanvsauumje (KyntypHa
rno6anvsaumja, TEXHONOLIKN HanpefaK, eKOHOMCKU yTULaju, UHCTUTYLIMOHANTHE NPOMeHe
W OMHAMVKA UOEHTUTETA) Aesyjy Kao CHaXXHM MoKpeTauu TpaHchopmaumje BpeHOCHWX
opwujeHTauuja, cTaBrbajyhn BacCnMTHO-06pa3oBHY CUCTEM NPef HOBE, KOMIJIEKCHE 133a30-
Be. Y éBPONCKMM UCTPaXKUBarbMa U CTpaTeL KM gokyMmeHTuma (European Commission,
2021; European Values Study, 2008; World Values Survey, 2022) yka3yje ce Ha 3HauyajHe
NpoMeHe y BpeAHOCHVM CTaBOBUMA MJ1agaux, Koje NnojedrHn ayTopy Tymaye Kao nocneau-
Ly oficTynarba off TPaAULMOHANHNX, CTabUnHMjux BpeaHOCHNX o6pasalla, LWTo pe3ynTupa
nonapusaunjom BpefHOCTM — TpaguLUMOHanHe BpeaHOCTH rybe cHary, AOK cy rnobanHu
BpefHOCHM obpacum cBe yTuLajHMjKU 1 of NojefiMHLa 3axTeBajy KOHTVHYMpaHO npuna-
rohaBarbe 6p3UM APYLUTBEHUM U KyNnTypHUM TpaHchopmaumjama (Jackson & Medvedey,
2024; Schéfer, 2025). icToBpemeHO ce y OKBMpPY CaBpeMeHMX TEOPUjCKUX NPUCTYNa MNoja-
B/bYje KOHLEeNT n3rpagre BpeaHOCHOr CUCTEMA Koju noumnsa Ha ocehajy 3ajegHruKe npu-
nagHoOCTW, NpW Yemy rnobanusaumjcke BpefHOCTM NofcTndy GopmMupare jeHOr npo-
LUMPEHOT, TpaHCHaUroHanHor ngeHtuteta (Musek, 2015); oHe ce cBe uvewhe yparbaBajy
of TpaaMuuoHanHux obpasaua okpehyhu ce kKa HAMBKAYaNn3My 1 HOBUM CTUJIOB/MA
xunBota (Budimir-Ninkovi¢, 2002). BykaguHosuh (Vukadinovi¢, 2012) cmatpa ga je yHu-
BEP3aJHN CUCTEM BPEAHOCTM NPUANYHO YPYLLIEH y ycioBruMa rnobanusauuje, nctmuyhn
Aa rnobannsauvja nMa CBoje NNLEe W Halnyje y Kojem KyNIMMHUPa CUCTEM (He)BpeaHOCTH,
KOju Mpeno3HajemMo No NOBPLUHOCTY, Aeperynaunjyu CBUX ogHoca y ApyLuTBy, dopcupary
KOH3ymepu13ma, Benmyary O13apHOCTU, NpuaBaky BaXKHOCTU KBAHTUTETY, Kao U pena-
TMBU3aumju 1 GaHanmM3aumju KpyumnjanHnx npobnema caspemeHor goba. *Knusumo y no-
TPOLLAYKOM APYLUTBY Y KOjeM CMO CBe BuLle 06NMKOBaHW Kao MOTpoLayn, a cBe Marbe
Kao rpabaHu, rge rnobanHa eKOHOMMja MHCUCTUPA Ha NPOU3BOAHM HOBUX NoTpeba u
CTaNHOM K3a3uBakby UCKYLIEHa, WTO NOACTUYE MANTKE BPEAHOCTU 1 HeCcTabunHe naeH-
TUTETE, YMMeE MOojeAMHLA CTaB/ba Y NOJIOXKaj HECUTYPHOCTY U JPYLUTBEHE pacLienKaHOCTH
(Bauman, 2000). OTypa ce Hamehe nuTame: Koje Cy TO BPeAHOCTM KibyyHe 3a ONcTaHaK U1
KBanuUTeTHO GYHKLMOHMCatbe Y CAaBPEMEHUM YCNOBYMA XMBOTa?

MojmoBHO oapehere BpeAHOCTU N CPOAHMNX NOjMOBA

Teopumjcka pa3maTtpara 0 NojMOBHOM ofpeheky 8pegHOCIUU N HOj CPOQHUX MOj-
MOBA, Kao LITO Cy 8pegHOCHe opujeHlliayuje N XUsoWHU ClUUJI, YeCTO CYy OrpaHNYeHa He-
[OCTaTKOM jefMHCTBEHE KOHLenuuje cagpaja n CTPyKType BpeAHOCHNX OAHOCA, Kao U
HernocTojatbeM MOY3[4aHUX KBAaNUTAaTUBHMX M KBAHTUTAaTMBHMX NapameTapa 3a HWUXOBO
Mepetbe. [lonaTHy TeopujcKy HejacHORY YHOCK UnbeHrLa fa ce AaTh NojMoBM Y 6POjHUM
TEKCTOBMMA KOPUCTE KaO CUHOHMMMU, MAKO MMajy pasnnunTe aHanutmuke dyHKUMje 1 fo-
meTe (Hitlin & Piliavin, 2004; Rohan, 2000).

KoHuunupatbe onwtenpuxeatbree aedbrHULMje BPeLHOCTM 3aXTeBaso je O4roBop
Ha nuTame: Ko ogpehyje yHnBep3anHe rbyacke BpegHoctu? Mojasuna ce n notpeba cTBa-
patba ,FnobasnHoOr eTMukor Koga” Kao OKBMpa MoCTojara OMnwTer CKyna yHuBep3anHux
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BPELHOCTM KOjW TpaHCLieHAMpa FpaHyiLie Hekora ApYLITBa, 3ajegHuLe, KynType unu penu-
rnje (Rakic i Vukusi¢, 2010, str. 781). Bp3e npomeHe y noHallamy CTBapajy HeycarnaleHocT
n3mehy cTBapHOCTM U npeana, yrpoxasajyhu yHnBep3anHe BpegHocTu 1 gosoaehu go
Kpu3se BpegHocTn (Gvozdenovié, 2021), wTo je nocnepguua AomMuHaLmje BpegHOCTH ,HO-
BOT CBETCKOT MOPEeTKa" Haj YHMBEP3aHUM HOpMama nonyT cnoboge, jeaHakocT u Mupa
(Baudrillard, 2007, str. 62). CTora je HEOCMOPHO fia je KOMMIEKCHOCT KOHLMMVIPakba OnLLTe-
npuxsaheHe gedurHMLMje BpegHOCTN nocsiegnua cnieta pasnmuutmx gaktopa Kao LTo
Cy: TepMUHOSIOLWKa HeycKnaheHoCT n3mehy pasnmumntux KynTypHUX 1 je3NYKNUX CPeamHa,
TEOPUjCKN OKBUP U NCTPAXMBAUKN UHTEPEC Pa3NINUUTUX HaYKa, FAe CBaka HayKa nonasu
o[l CBOT NpeameTa M3yyaBarba 1 Yy TOM KOHTEKCTY onepalMoHanu3yje nojam BpeaHoOCTH
(Bojovi¢, 2017). Yeupgom y peneBaHTHy nutepatypy, Mmoryhe je naeHTnoukoatm npeko
yeTUpU CTOTVHE PasNMUNTUX aeduHKLMja NojMa BPeJHOCTU, LITO CBEA0YM O HEroBOj n3-
Y3€THOj TEOPWjCKOj CITIOXKEHOCTU U KOHUenTyanHoj dbnymnaHoctu (Panti¢, 1977;1981; 1990).
PasHONMKOCT NpouncTnye He caMo M3 MHTEPAUCUMMIIMHAPHOr NPUCTyna (coumonoruja,
rcuxonoruja, aHTpononoruvja, negaroruvja, prnosoduja), HEro N U3 UNkEHULE Ja Nojeau-
HU ayTopy CMaTpPajy fa Cy BPEAHOCTU, Kao AMHAaMUYaH U NCTOPUjCKN NPOMEHbUB deHo-
MEH, Y CYLITUHW OTINOPHE Ha jeAUHCTBEHO 1 TpajHO aedurHucarbe. KnakxoH (Kluckhohn,
1951) je mehy npBuma yka3ao Ha HeMOryhHOCT cTBaparba yHuBep3anHe geduHuuuje
BpenHocTu. Aok Poknu (Rokeach, 1973) noaceha ga BpegHoCcTu aenyjy Kao MHTEPHaNM3o0-
BaHMW CTaHAAPAW KOjUu Ce NCMOsbaBajy y NMOHaLAky, Al He Mopajy YBEK OUTK paLMoHaTHO
aptukynucanu. Leapu (Schwartz, 1992) yno3opasa fia ce BpegHOCTM MOpajy nocMaTpaTi
Kao coLujaJiHO U KyNnTYPHO YCNIOB/beHe MOTUBALMOHE KOHCTPYKLMje, Te la h1XOBO 3Ha-
yerbe Bapupa y 3aBMCHOCTU Off KOHTEKCTa. Y TOM CMUCHTY, BPEJHOCTU Ce MOTY pa3ymeTu
Kao Xunjepapxumjckun opraHn3oBaH CUcTeM, Koju ce fledrHuLLEe Kao CKyMn CTeUeHNX, penaTuB-
HO CTaBUNTHMX KOFHUTUBHO-MOTMBALMOHMX CTPYKTYPa, YCMEPEHIX Ha perynmcare noHa-
LWakba NojefiMHLa y OfHOCY Ha LUMPOK CNeKTap coumjanHmx U UCKycTBeHnX objekaTa. Ucto-
BPEMEHO, OHe MOCTajy NPOLECHN N KOHTEKCTYanHO 3aBUCHW OPUjEHTUPW, UNje KOHKPETHO
3Hauere HacTaje TeK yHyTap oapeheHrX APYLUTBEHUX, KYNTYPHUX UAN UHAMBUAYANHNX
CuTyauuja, WTO yKa3yje Ha HUXOBY AMHAMUYHOCT U aJanTVBHN KapaKTep Yy CaBPeMeHOM
apywTBeHoM okpyery (Havelka, 1995; Hitlin & Piliavin, 2004; Inglehart, 1997; Jankovi¢,
2017; Lazi¢ & Pesi¢, 2024; Schwartz, 1992; 1994).

BpenHoCTV ce pa3Bujajy Kpo3 CNOXKeHY MHTEPAKUMjy MMUHMX 0COBMHA, UCKYCTaBa
1 yTuuaja coumjanmsaumjckmx areHaca (Knafo et al., 2011; Maio, 2017; Roccas et al., 2002;
Rokeach, 1973; Schwartz, 1992), a y ycnoBuma rnobanusaumje, TM yTiuaju npogupy y
BacnNuUTHO-06pa3oBHe WMHCTUTYUMje, Koje MOcCTajy npoctopu xmbpuaHe couujanvsauu-
je mnagux, obnmkoBama ueHTUTeTa 1 TpaHchopmaLmje BpeaHOCTH, YMe BacnuTarbe
n obpasoBatrbe 106Mjajy KIbyUHY YNOry y pellaBakby CaBpeMeHUX ApYLITBEHMX 13a30Ba
(Bojovic i sar., 2022; Ci¢kari¢, 2011). CaBpemeHa Kpu3a LWKONCKOr CUCTeMa, Koja ce MaHu-
decTyje Kpo3 MapruHanusauujy BacnMTHO-o6pa3oBHe GpyHKLMje, yKa3yje Ha OrpaHUYeHy
edrKaCHOCT BaCMMTHO-06Pa30BHYIX MHCTUTYLIMja Y OCTBAPUBAkbY KIbyUYHUX EKOHOMCKUX,
KYNTYPHUX 1 ApYyLITBEHMX UnibeBa. OBaKBO CTare NOCEOHO M3UCKYje HEONMXOOHOCT KpU-
TUYKe peBU3Kje 1 ajanTaumje 06pPa3oBHYIX MONIMTMKA Y MPAKCK, Y CKNaZy ca KOMMIEKCHUM
n3asoBuma 21. BeKka (Bojovic i sar., 2022; Parsons, 2012; UNICEF, 2020).
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MepaHo y LenvHu, moxe ce popmynmcatu cnefeha nonasHa nepcnekTrBa y pasyme-
Batby BPeAHOCTU: @) BPEAHOCTM Cy»Ke Kao HOPMATUBHY OKBMP 33 TyMayerbe APYLUTBEHNX
deHoMeHa y NPOMEH/bMBMM APYLUTBEHMM YCNOBUMA; 6) BpefHOCTM NOCTajy MexaHu3am
camoperynauuje Koju ycmepasa 1360pe, NoHallake, uubese, nosesyjyhn nHausuayan-
He CTPYKType ca KynTypOmOLWKUM 1 counopemorpadcknm KOHTEKCTOM Tako Aa YTuUYy Ha
dopmupatbe naeHTMTETa U coumjanHe uHterpauuje (Corey et al.,, 2003; Knafo et al, 2011;
Milisa i Bagari¢, 2012; Milia i sar., 2015; Viskovi¢, 2013; Zokirova, 2020). HaBegeHo npeg-
CTaBJba Hally nonasHy nnatGopmy pasymeBarba BPeAHOCTH.

Mako cy Teopmjcka pasmaTpara O CyWTUHY BPeAHOCTY NaTuia 360r HEMOCTOjakba
[OroBOpeHe KOHLenuuje cagpxaja n CTPyKType ogHoca mehy BpeAHOCTMMa — Kao Noy-
3[aHUX, KBaNIUTaTVBHMX N KBAaHTUTATMBHUX NapameTapa Kojuma je moryhe nsmeputin wu-
XOBY CHary — cpefivHoM 20. Beka TeopeThyapy NOCTUXKY KOHCEH3YC O caapKajy OCHOBHUX
BpeaHocTun, Mehy Kojuma ce nctuuy aAee Teopuje: LLiBapuosa (Schwartz) Tunonoruja Bpega-
HocTu n Poknuesa (Rokeach) nogena BpegHocTtu. Mpema LBapLoBoj Teopuju, BpegHOCTU
Cy yBepera noBesaHa ca ocehajem NMUHe He3aBNCHOCTW, OAPaXKaBajy NoXKesbHe Lube-
BE KOj/ MOTMBULLY MOjeAUHLIA U XrjepapXmjcku cy nopehaHa y cknagy C UHAMBUAYaNHUM
NPUoOpUTETMMA, a HXOB YTHLIaj Ha NOHalLaHe 3aB1UCU Of 3Havaja Koju UMajy 3a NojefunH-
ua n gpywTso (Schwartz, 1996; 2012). LBapy geduHuLie aeceT yHUBEP3aHMX TUMOBA
BPEAHOCTM: caMmoycmepaBahe, nocturHyhe, moh, xefoHn3am, 6e36eaHOCT, Tpaauumja,
KoHbopmMmM3aMm, LOOPOHaMePHOCT, yHMBep3anv3am 1 cTMynauuja. BpegHoctn cy gumen-
3MIOHUpPAHE KPO3 CYyNpPOTHe KaTeropuje: 1) OTBOPEHOCT 3a NMPOMEHE — KOH3epBaTUBU3aM;
n 2) camoysehame — camonpeBsasunaxetbe. LLIBapLoB MoAen nokasyje Kako Heke Bpef-
HOCTW NPUPOAHO MAY 3ajefHO (HNP. XefOHM3aM 1 CTUMYyNaumja), AOK Cy Apyre y yHyTpa-
WHem KoHGNMKTY (HNp. Mmoh 1 yHMBep3anvsam).

JepaH op HajucTakHyTUjUX TeopeTMyapa y obnactu npoy4yaBama BpegHoCcTn, Mun-
ToH Pokuu (Milton Rokeach), nctnue ga cy BpegHocT UHTEpHan3oBaHa yBepera Koja
CNyXe Kao CcTabunHu cTaHgapAv 3a NpoLeHy NoHallara, M36opa 1 APYLUTBEHMX M0jaBa,
npenctasmbajyhiv Ay6oKo yKOpereHe OpujeHTUpPE Koju O6MMKYjy HauvHe MULLberba U
[ernoBama NnojeanHLa, Npy Yemy ce BPefHOCT CXBaTa Kao TPajHO NPeCKPUNTUBHO Wu
NPOCKPUNTMBHO YBEpeHe fAa je oapehHeHn HaumH NoHaLlaHa UK Kpaje CTake NocToja-
Ha NnoxesbHuje of wemy cynpoTHor (Rokeach, 1973, str. 25). NMonasehn oa noctaB/beHor
Teopujckor okBuUpa, PoKnY genn BpeaHoCTX Ha ABe OCHOBHeE rpyne: 1) TepMrHanHe Bpes-
HOCTM (KpajHba XKMBOTHa CTakba) ogpehyjy unbese 1 ngeane Ka Kojuma nojeamnHal, Texm
TOKOM uMBoTa (HNp. cpeha, cnobopa, Mup) 1 2) NHCTPYMeEHTaNHe BPeaHOCTM (CpeacTBa
ocTBapera BpeAHOCHOT Lu/ba) obyxBaTtajy cneuuduryHa NoHalara 1 KapakTepHe 0co-
6vHe noTpebHe 3a NocTM3arbe TUX LbeBa (HNP. MCKPEHOCT, YNIOPHOCT, amBULIMO3HOCT),
(Rokeach, 1973). Pokuu je oBakBOM nofenom BPeAHOCTM MCTakao HUXOB HOPMATVBHU
KapakTep Harnawasajyhu fa oHe Cilyxe Kao yHyTpallhby CTaHAapAun 3a perynauujy no-
Halarba nojearHua (Bojovic i sar., 2015; Hooper, 2003; Kuzmanovi¢, 1995; Mladenovi¢ i
Knebl, 2000). 3Hauaj PoknyeBor npuctyna nexu y omoryhaBary KBAaHTUTaTUBHE aHanm3e
CNIOXKEHWX Y YECTO ancTPaKTHUX BPeAHOCHMX KOHLenara.

Borbe pasymeBare CywTrHE BPeAHOCTU MOXe OMUTW MOTNOMOrHYTO oapeherbem
nojmoBa ,BpefHOCHa OpujeHTauuja”“ n ,KMBOTHU CTUN", KOjU Ce HepeTKo KOpucCTe Kao
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CMHOHVMMU, NaKo Ce He OfHOCe Ha MCTo. BpefHocHe opwujeHTaumje npencTaB/bajy cKyn
TPajHNX BPEAHOCTM M HauMHa MOHallakba YCMEPEHNX Ha pellaBame eramcreHumjanHnx
nutarba (Havelka, 1975), Te oTKprBajy nocBeheHOCT nojeauHua nnm rpyne yHuBep3an-
HVM BpeAHOCTUMA, LU/beBMMa W MOHaLWamKMa, yTuYyhn Ha NoHalame Kpo3 BepoBama,
CTaBOBe U Hauena ogpeheHa cneundUUHOCTIMA INYHOCTI U YXOBHUM, KYNTYPHUM, TEX-
HOMMOLWIKUM U AEOoNoWKuM obenexjuma gpywTtsa (Botalova et al., 2016; Rokeach, 1973;
Valerian & Elvira Olga, 2016). C gpyre cTpaHe, XXMBOTHW CTUNOBU NPeACTaB/bajy NPakTUUHY
apTUKynauujy TMX BPeAHOCTN KPO3 NoHallake, ncnosbaeajyhn ce y moTpoluaykum HaBu-
Kama, obnumurmMa cnobofHOr BpeMeHa, OfHOCY npema pafy, obpa3oBary 1 ApPYLUTBEHOM
aHraxkoBamy (Giddens, 1991; Inglehart, 1997; Lazi¢ & Pesi¢, 2024). OgHoc n3mehy BpeaHo-
CTW, BPEAHOCHVX OpUWjeHTauMja 1 >KMBOTHMX CTUOBa NPeACTaB/ba 3HavajaH aHaJIMTUYKK
OKBUP 3a pasymeBatbe CaBpPeMeHNX ApYLUTBEHMX npoLieca, byayhn Aa of CylITUHCKe Ba-
MHOCTW HUje jeMHO NCTPaXkMBakbe cammx BpeAHOCTH, Beh 1 aHa/M3a HauMHa Ha Koje ce
OHe KOHKpeTU3yjy y CBakofHEBHOM »MBOTY, 610 Aa je pey o n3dopuma, NoHallaky 1Uam
CTUINY XKMBOTA.

Kpa'raK npernen AOCTYNHMUX NCTpaXXKMBakba O BpeaHOCTMa

NcTparkmBarbe BpeAHOCTN MMa Ayry Tpaguuuvjy y OKBMPY APYLUTBEHUX U XYMaHW-
CTUYKUMX HayKa, MPY YeMy ce BpeHOCTU NOCMATPajy Kao TEMESbHU OPUjEHTUPM Y MOHaLLa-
wy, pacyhuBamy 1 ApywTBEHOj nHTepakumju. CaBpeMeHn NPUCTYNX NpoyYaBaky Bpea-
HOCTU OOyXBaTajy pasnnunTe METOAONOLWKE W TEOPUjCKe OKBMpE. Y HacTaBky he 6utu
NpeaCcTaB/beHN NCTPAXKMBaAYKU NPUCTYNN 1 Hanasn Koju ce TUUy CTPYKTYpe, dyHKuumje n
NPOMEH/BUBOCTY BPEAHOCTM MNafmnX y CaBpeMeHOM APYLUTBY.

BpojHe cTyguje koje ce 6aBe mnagnma yKasyjy Ha 3Hauaj urpaghe naeHtuteTa, npu
uyemy BpPeHOCTW NpeAcTaB/bajy jeflaH of KibyuHMX eniemeHata Tor npoueca (Furlong &
Cartmel, 1997; Giacomino et al.,, 2011; Kehily, 2007; Lindh & Korhonen, 2010; Wyn & White,
1997). NctpaxmBara Nokasyjy Aa ce Koa Mnagux, y nopehery ca NpeTxogHUM reHepa-
Umnjama, CBe Bl NCTUYY YTUIUTAPUCTUYKE OpUjeHTauunje, oK XeOHNCTUYKE BpefHO-
CTV ry6e Ha 3Hauajy. Minak, Kao Haj3HayajHUje BpeAHOCTM yoUaBajy ce NpujaTesbCTBO, Jby-
6aB, pa3oHoAa 1 nopofMyHM XuBoT (Antonijevic i sar., 2020; Bojovic i sar., 2015; Bojovic i
sar., 2022; Franc i sar., 2002; Koirkikivi et al., 2023; Kuzmanovic i Petrovi¢, 2009; Lazarevic¢
i Janjetovi¢, 2003; Radoman, 2012; Zokirova, 2020). [pomeHe y Bpe4HOCHUM CTaBOBMMA
cpefmoLLKONaLa Hajsuwe norahajy npodecyjy, o6pasoBatbe, NOPOAULY U MaTepujasiHe
BPeAHOCTH, LUTO je n3pa)keHunje Kog AeBojumLa Hero Kog aevaka (Antoci, 2020; Davydova,
2018; Ilisin, 2011; Radovanovic i sar., 2022). icTpaxnBata TOKoM naHgemuje Covid-19 no-
Kasana cy fAa je Kpu3a NofacTakfa jayare NopoanYHUX, MOPASTHUX, >KUBOTHUX 1N NUYHUX
BpeAHocTn Ko mnagux (Antoci, 2021). Y cTpyKTypu BpeQHOCHUX OpujeHTalmja yueHnKa
cpeambmnx My3nUKKUX LWKOMA JOMUHUPAjY: eCcTeTCKa, MaTepujannucTnyka, 1 casHajHa opu-
jeHTaumja, Kao 1 camoakTyanusauuja, (Bogunovic i sar,, 2012). YueHnun npBor paspega
cpepmbunx wkona y Cpbuju nokasana cy ga BehuHa ucnvtaHmWx nprixeata yTUIUTapHU
CTWA XKMBOTa, AOK Makby 6poj NprxBaTa XeAOHUCTUYKM 1 akTBUCTUYKK cTun (Joksimovic
i Maksi¢, 2006). icTpaxmBarba yTuLaja Meavja ykasasna Cy Ha jaCHO YOUrbMBY Passinky 13-
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mMeDhy BpeHOCTM Koje MNlaau 3ancTa Heryjy 1 OHUX Koje Meuju yecto npomoBsmLly. [lok
MJIaAM MOKa3yjy CKIOHOCT Ka NMOPOAVNYHUM, MOPATHUM W IMYHUM BPefHOCTMA, MeaWj-
CKW CafipXajy HepeTKo NCTUUY MaTepujasiHe, NOBPLUHE U XeAOHUCTUYKE BPeAHOCTU, LITO
MOXe JOBEeCTM 10 BPeAHOCHOT KOH(NMKTa 1 YHYTPaLUbUX AuNieMa Kog MIaanx y npouecy
n3rpagbe concreeHor ugeHtutera (Cikos, 2021). MunoT cTyamnja 0 BPeAHOCHO] Xnjepapxii-
jv Kop yuyeHmKa rpaacke 1 ceocke cpeavHe y Puru nokasana je fa Hema 3HauajHuX pasnu-
Ka n3mebhy agonecueHaTa rpafcKrx N ceocknx nogpyuja. Jby6as, BeipuHy 1 obpasoBame
npedeprpajy yueHnLm n3 ypbaHe cpefimHe, fok ceocku haum npedeprpajy oaroBopHoOCT,
nocnywHocT, cnocobHocT (Mihailova et al,, 2019). Uctpaxunsarba BpegHocTn y Cpbuju yKa-
3Yyjy Ha NoCTojatbe CIOXKEHOT CMoja TPaAULIMOHANHNX U MOAEPHUX BPeAHOCTU, NPY Yemy
ce youyaBa MocTeneH Nomak Ka MHAMBMAYanun3my, Matepujanusmy n camonotsphusary,
anu N KOHTVMHYMpPaHY MPUCYTHOCT KOMEKTMBUCTUYKUX U NaTpujapXaiHUX enemeHata. Y
APYLITBY KOje Nposasun Kpo3 AyroTpajHe couumjanHe u eKoHOMCKe TpaHcpopMaLje, Bpes-
HOCTU YecTo MMajy ambuBaneHTaH KapakTep, ogparkaBajyhn HecTabnnHoCT naeHTMTeTa
1 HecurypHocT 6yayhHocTun (Jablanov Maksimovi¢, 2012) kpehyhn ce Ha nuHmju n3mehy
nparmMaTMyHor npunarohaBara ycroBYMa TPXKMLLHE eKOHoMMje 1 noTpebe 3a camomspa-
XaBatbeM, LUTO ce orfefa y KynTypHUM npakcama, HaumHrMa KOMyHUKaLuvje 1 noTpoLuay-
Kum mogenuma (Milivojevi¢, 2015).

Me‘rononormja NCTpaxKnBaka

WNcTpaxnBatba MoOKasyjy CBe yyecTanujy rojaBy ABOJHOI, XUOPUAHON VAW MyNITU-
AVMEH3VIOHANHOM NAEHTUTETA, HAPOUMTO Y He3anagHUM ApPYLUTBMMA, rae Cy MojeanHum
Ca jeflHe CTpaHe M3MIOXKEHW CNOXKEHOM YTULAjy NIOKaNHOr KynTypHOr ambujeHTa, Koju
YK/byuyje TpaguumoHanHe obnyaje, BpegHOCTM U couunjaniHe HOPMe, a ca pyre cTpaHe
rnobanHUm KynTypHUM MOAENMA, KOjui JOHOCE HOBe Kfgeje, CTUIIOBE XMNBOTa, BPefHO-
CTV HAUBKAYaNU3Ma 1 yHUBep3anm3ma. [JBoCTpyKr NpUTMcak cTBapa AUHaMUYHO NoJbe
YHYTpaLltber KOHGIMKTa 1 NPOMEHSbUBMX UAEHTUTETCKUX GOpMM, rae nojeivHUM Heryjy
N ofpKaBajy NOKanHy NpUMnagHoCT, ann UCTOBPEMEHO MHTerpuy enemeHTe rnobanHe
KyNType Kao HauulH aganTauuje n camouspa)<aBara y caspemeHom ceety (Akaliyski et al,
2023; Engel & Fritzsche, 2019; Genest, 2023). BpegHocHa fuxoTomuja OTKpUBA AyOuHCKe
pasnuke y nproputeTma Koje nojeAuHUM 1 ApYLUTBa 3acTynajy: n3mehy uHansmgyanusma
N KONEKTUBU3Ma, TPaauLuje N MOAEPHOCTIN, CTabUIHOCTH 1 camom3pakaBaha (Akaliyski
et al, 2023; Zinkina et al, 2022). Cyko6 HaBefeHMX NPUOPUTETA MOXKE OUTU CHa)aH npe-
AVKTOP APYWTBEHMX KpKn3a 1 6yayhunx TpaHcpopmaLmja BpegHocHMX cuctema (Kim & Kim,
2025; Schéfer, 2025). Y gpyLuTBEHOM KOHTEKCTY Y6p3aHUX MPOMEHa, aHanv3a MOAepHOCTM
pobwvja nocebHy penesaHTHOCT. MaeHc (Giddens, 1990) MoilepHOCT onucyje Kao packug
ca Tpaguumjom, obenexeH pednekcnsHowhy, MHCTUTYLNOHANHOM paLMoHan13aLmnjom 1
pactyhom erancreHumjanHom HecrypHoLhy; MofiepHO APYLUTBO je BUCOKOPU3NYHO ApY-
LUTBO Yy KOjeM MnojeAunHal, HenpecTaHo NpencnnTyje CBoj MAEHTUTET N BpedHOCTU. Mako
OH Y 0BOj AedUHNLIMjU HE KOPUCTY N3Pa3,MOMOX MOAEPHOCTI', NojaM Koju meTadbopuuKkin
ofparkaBa 1ecTpyKTVBHe edeKTe MmogepHmM3auumje, rybutak ctabunHocTu, gexymaHmn3aLm-
jy 1 epo3ujy TpagmuUmMOHanHUX BpeaHOCTH, Taj U3pas je CpofaH HheroBom onucy MogepHor
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opywrsa (Giddens, 1990). Y TakBoM aMbujeHTy BpeHOCTW NOCTajy HeCTabusiHe 1 4yecTo
WHCTPYMeHTann30BaHe; BuLle ce He Hacnehyjy, Beh ce KOHCTpyuLLY Y YCIOBMA Xunepu-
360pa. Pactyhn ja3 nsmebhy nnuHmnx ysepera 1 ApyLUTBEHUX OYEKMBatba 4OBOAY [0 BpeS-
HOCHe ge3opujeHTauuje n Kpuse cmucna.

Wmajyhn y BUpYy fa HaBefeHe ApyLUTBEHE NPOMEHE Aajy CBOjeBPCTaH neyat BpeaHo-
CHOM CUCTEMY MIIaJMNX Y CPeHOLKONCKOM Y3pacTy, npobnem nctpaxvsama gedrHncaH
je Kpo3 nuTame: Kaked je xujepapxuja WepMUuHAIHUX 8pegHociliu cpegrpowikonaya y Peuy-
6s1uyu Cpbuju - peiuoH 3atiagHa Cpbuja? LieHTpanHu GOKyC UCTPaXKrBatba jecTe yTBPAUTY
Xvijepapxujy TeEpMUHANHUX BPEAHOCTU (Kpajibux MMBOTHUX LM/beBa), ca NOCebHMM ak-
LleHTOM Ha pa3fivke Yy BpefHOCHUM npedepeHLiaMma y 0fHOCY Ha Hay4Ho nosbe (Mprpoa-
HO-MaTeMaTUUKO U APYLUTBEHO-XYMaHUCTMYKO) 1 Non yyeHuka. OnepavumoHanusaumnjom
npob6nema 1 Luba UcTpaxmsama geduHncaHu cy cnenehu 3agaum:

(1) NpeHTMdPrKoBaTM CBEOOYXBaTHY pPaHr-NACTy npedeprpaHnx TepMUHANHUX
BpeaHoCTY;

(2) YTBpaONTM NO3nunjy TepMUHANHNX BPEAHOCTN Y OQHOCY Ha NPUNagHOCT Ucnu-
TaHWKa NPMPOAHO-MAaTEMATUYKOM UM APYLITBEHO-XYMaHNCTUYKOM MOJbY, Kao 1
CTaTUCTUYKM 3HauajHe pa3nuke usmehy nogysopaka;

(3) YTBpONTM nonoxaj TepMUHANHNX BPeOHOCTU Y OQHOCY Ha NOJ NUCMWUTaHUKA, 3a-
TUM YTBPAWUTU CTaTUCTUYKM 3HaYajHe pasfuke.

Y30paK ncnmTaHnKa YnHe yyeHUM 3aBpLUHMX pa3peda cpefmnx WKona us Yxuua
(N =420), ctapoctun 18-19 roguHa. HesaBucHe Bapujabne cy fedrHucaHe npema HayuHOM
nosby (NPUPOLHO-MATEMATUYKO 1 APYLITBEHO-XYMaHUCTUYKO) U NoNy ucnutaHmka (Tabe-
na 1). 3aBucHe Bapwujabne cy TepMrHaniHe BPeHOCTY Koje Cy NpefMeT aHanum3e.

Tabena 1
(dipykiypa y30pKa yyeHuka dyeiigpiliux paspeqga cpegroe wione (N=420)

He3saswicHe Bapujabne MopanuteTn f %
[pylUTBEHO-XyMaHNCTNYKO 161 383
HayuHo nosbe
[MPMpPUAHO-MATEMATYKO 259 61.7
[MMHa3smja 88 210
EkoHOMCKa 65 15.5
[llkona CaobpahajHa 62 14.8
TexHnuka 72 17.1
MeauumHcKa 133 317
Mywwkm 164 39.0
lNon
PKeHckm 256 61.0
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NcTpaxunBarbe je TpaHCBep3anHOr KapakTepa U peann3oBaHo je Kpajem Apyror no-
nyroguwTa wkoncke 2023/2024. roaviHe, y3 npubaBrbeHy penieBaHTHY CarnacHOCT CBUX
akTepa. MictpaxuBare je cnpoBefeHO Ha MPUrOAHOM U1 CTPATUGULMPAHOM Y30PKY yue-
HMKa.

Onuc NCTPpaXXBa4vyKor MHCTPyMeHTa

OKBUp NpUKyrJbatba NOAATaKa, Kao 1 aHaNU3e pe3ynTaTta UCTPaXKkrBarba BPeaHOCTY
1 BpeJHOCHVX OpuvjeHTaLmja, jecte Hay4yHo npu3HaTta u notepheHa Poknuesa knacuduka-
Lnja BpefHOCTK, 3a KOjy Cam ayTop Kaxe [a je Mepa ,0CjeT/buBa Ha pa3nuky mehy Kynty-
pama, MHCTMTYyuMjama, NpUnagHMLLTBY rpynu n ocobHom nckycTtBy” (Rejk & Edkok, 1978,
str. 24). Poknue YnutHuk (Rokeach Value Survey — RVS) n koja obyxBaTa 36 BpegHOCTU — N0
18 TepMUHanNHUX 1 18 NHCTPYMeHTanHmX. 3a noTpebe oBOr UCTpaxmBarba KopulheH je
eo YNUTHUKA KOju ce OQHOCU Ha TepMUHanHe BpeaHoctu (Tabena 2).

Tabena 2
Tepmunante spegrociiu (o Pokudy (Rokeach)

TepmrHanHe BPeAHOCTY (KpajHoyt XKMBOTHU LINIHEBHM)

Yno6aH X1BOT (MPOCNePUTETaH KMBOT)

Y30y/bMB (CTUMYNaTUBaH, aKTUBAH XXMBOT)

MopoanyHa curypHoCT (bpura o nvKbMa)

Cnobopa (He3aBrcHOCT, cnobopaa n3bopa)

Cpeha (noBe3aHoCT)

YHyTpallkba XxapMoHUja (63 yHyTpallkbux KOHONVKATA)
3pena sbybas (CekcyanHa v AyxoBHa MHTVMHOCT)
HaunoHanHa 6e36eaHOCT (3alTTa off Hanaza)

Mup y ceeTy (6e3 cykoba 1 koHdMKaTa)

JenHakocT (6paTcTBO, jenHake MOryhHOCTM 3a cBe)
330BO/BCTBO (KMBOT MyH 330BOSHCTABa, OMYLITEHOCT)
Cnacerbe ayLue (BeUYHM XKMBOT)

CamonoLwTOBakbe (CamoyBakaBarbe, AUrHUTET)
VIckpeHo NpwjaTesbeTBo (BNMCKM NpujaTerbckit OAHOCK)
MyapocT (3peno pasymesarbe KMBOTA)

Ocehatbe 0CTBapeHOCTH (TpajHY AONPUHOC)

CgeT nenote (nenoTa NpUpPoAe 1 yMETHOCTI)

lpema: Robbins, 2003, str. 64.
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Pokuu je n3spLuro BuLLe NpoBepa CBOI MHCTPYMEHTA; NaXK/bnBo brpaHa meTofoso-
rvja je nokasana fa Ma 3afjoBosbaBajyiy noy3faHoCT 1 BP/o J06PY OCET/bUBOCT, O UeMy
CBeLouM 1 NprIMeHa y UCTpaxuBarbMa Kog Hac n 'y ceeTy (Alfirevic i Brci¢ Kuljis; 2016;
Bojovic i sar., 2015; Gavrilovi¢, 2017; Giacomino et al,, 2011; Musil & Jurcec, 2004; Nikoli¢
i sar.,, 2017). PokuueBa (Rokeach) nucta npeactaB/ba TeOPUjCKM TEMESb aHanm3e xujepap-
Xvije BPeAHOCTV Yy OKBUPY Haller NCTpaKuBama, ¢ GOKYCOM Ha TepMUHaANHe BPeaHOCTH
cpefroLLKONaLa.

NcnvTaHnum Koju cy NMprCyCTBOBaNM HacTaBW Yy TePMUHY 3aKa3aHOr MCMUTUBaa
pobvnn cy YnutHuK y nanmpHoj Gpopmu, y3 feTasbHa ynyTcTBa UCNUTUBAYa O HaUMHY Mo-
nyrwaBama. [1pBn feo YnutHuka 6uo je nocseheH nmpuKynbamwy coumomgemorpadckmx
nogaTaka, ykibyuyjyh mecto npebmBanuwiTta, TN CMeLLTaja YYeHrKa, CMep, BPCTY LLKO-
ne v paspeg. HvujegaH ncnutaHuk 13 y3opka Huje oabuo yyewhe, HUTU je YNUTHUK Bpa-
heH HeapeKBaTHO NomnymeH. Ha Temesby penaTvBHOr NopeTka BPeQHOCHUX OYeKMBamba,
npuKasaHux Kpo3 fobujeHe apuTMeTUUKe cpeauHe, yTBpheHa je paHr-nosuuuja 3a ceaky
BPELHOCT, a NOTOM 1 0HOC 13mehy noay3opaka Kpo3 pasfivke y No3vuuoHrpary noje-
AVHAYHUX BPedHOCTU. MicnuTaHnum 13 y30pKa Cy paHrmpanu BpegHoOCTM CXOAHO Nepco-
HanHum npedepeHymnjama og 1 go 18, npu yemy paHr 1 3ay3rma BpeHOCT Koja 3a UCnu-
TaHVKa MMa HajBeRy Ba>KHOCT, a paHr 18 BpegHOCT Koja je UCMUTAHKKY HajMatbe BaXHa.

CraTucTnuka obpaja nopataka M3BpLUEHA je Ha HMBOY U3payyHaBaka apuTMeTNY-
Ke cpefvHe, CTaHAApAHe AeBujaumje N MynTuBapujaHTHe aHanu3se BapujaHce (MANOVA),
y3 yTBphrBare F-BpeaHOCTN, NPOBEPY XOMOreHOCTM KoBapujaumja Ha H1Boy .01 1 .05 n
Cohen’s d ctatucTnuke mepe BennumHe epekTa.

Pesyntatu ncrpaxusara

MpuKa3s pe3yntaTa 3anoyeT je aHanM30M OMLITe Xujepapxuje TepMUHaNHMX BPegHO-
CTW, KOje Cy ucnuTaHmum cnobofHo ouerrBanm Ha OCHOBY NINYHKX yBepera. Y Tabenu 3
je NprikasaHa paHr-nvMcTa BpefHocTy, nopehaHa npema BUCUHW apuUTMETUYKe CpeanHe 3a
uenokynaH ysopak. LLUTo je aputmetnuka cpepmrHa (M) mama, TO je nojeguHayHa BpeHOCT,
OOHOCHO BpPEefHOCHA OpuvjeHTalurja Y30pKy UCMMTAHMKA, BaxHMWja. [lobujeHe npoceyHe
BpefHOCTM, nopehaHe Mo BENUUYMHK, MOKa3yjy Aa yYyeHuUU Hajsuwe npedepupajy do-
pOguYHy cuiypHocil, cpehy u c1060gy Kao HajnoXerbHUja Kpajhba *KUBOTHA CTakba Kojuma
Texe (Tabena 3).

YueHnLM cpemnx LWKoNa BUCOKO npedepupajy BpeaHocT cpeha (2. paHi), ROk je
BPeAHOCT ¢s1060ga, Kojy nojeanHal, foXMB/baBa Kpo3 ocehaj BracTuTe BpefHOCTY, Ha
3.mecTy no BaXkHOCTW. Ha 4. paHry Hanasm ce 3pesid sby6as, WITO yKa3syje Aa CpefHOLLKON-
LM naeanncTUUKn Texe NpoHanaxemwy NckpeHe 1 ctabunHe emoTusHe Bese. [o3muuja
BPEAHOCTN UCKpeHO Upujailiesbciigo (5. paHr) nokasyje cteneH npedepeHumje BpLIHay-
KUX MHTepaKLuuja 1 CTBaparba KBanUTETHUX NpujaTerbcTasa (y peasHoM U BUPTYeTHOM
CBeTY), ITO je y Cpe3un ca 3HayajeM Koju ce npuaaje BpLlHaLlMa Kao HoCMoLmMma couu-
jannsauwmje (Tabena 3). YueHuUM cpefibux LWKOMA NOCTaBIbajy BPeAHOCT ygobdH Xugoil Ha
9. paHr no3uuwjy, a y36ygrpus xueoll Ha 13. paHr Nno3uuujy, ucnpeg BpefHoOCTN HAYUOHAI-
Ha 6e3begHocil (14. paHr) n jegHaxoci (15. paHr).
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Tabena 3
lpechepuparve WepmuHanHUX 8pegHOCL yueHUKa Yeispliux paspega cpegrve wikose (N = 420)

TepmmHanHe BpegHOCTH

(KpajHbM »KMBOTHM LINbEBN) M oD Panr
[opoanyHa cnrypHocT 393 3.526 1
Cpeha 4.60 3.537 2
Cnobopa 6.67 4412 3
3pena sby6as 721 4368 4
VlckpeHo npurjaterbCTBo 8.30 4.087 5
CamonowToBare 834 4576 6
Cnacerbe gywe 840 539% 7
YHYTPaLUHa XapMOHWja 848 4553 8
YnobaH Xunsot 8.50 4.744 9
MyapocTt 9.60 4174 10
3a00BOSBbCTBO 10.10 4475 11
Mwp'y ceety 10.13 5.041 12
Y36ynrovB mBoT 10.51 4635 13
HauwvoHanHa 6e3begHocT 11.50 4.273 14
JepHakocTt 11.58 4.296 15
Ocehatbe 0CTBapPEHOCTH 1241 4.145 16
CouwjanHo yBaxasarbe 14.91 3689 17
Cert nenote 14.98 3435 18

Mpedepupare TepMNHANHNX BPeAHOCTU CpeaboLIKOoaLa
— NPUPOAHO-MATEMATUYKO U APYLUTBEHO-XYMaHUCTUYKO NoJbe

Kako 61 ce npoBepusie CTaTUCTUYKeE MPETNOCTaBKe 3a BalNAHY NPUMeEHY aHanuse
BapujaHce, CNpoBefeH je TeCT XOMOreHOCTU KoBapujaunoHux matpuua. Pesyntatn (F=
1.317; p=.003) Ha H1BOY 3HauajHOCTK p < .05 NOTBPHYjy NCNyHEHOCT NPETNOCTaBKe XOMO-
reHocTtu, ynme cy omoryheHa BanugHa mehyrpynHa nopeherba TepMUHANHUX BPEAHOCTU.
AHanu3a nokasyje CTaTUCTUYKU 3HavajHe passvke y npedpepeHLmjama BpeaHoOCTy n3me-
hy yyeHrKa NpYpoAHO-MaTEMATUUKOT 1 APYLUTBEHO-XYMaHUCTUYKOrycMmepera (p < .05),
WTO je npukasaHo y Tabenu 4. MuHVYManHa BapujabMnHOCT y paHrMparby BpemsHOCHMX
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opuvjeHTaumja cpegroLiKonala ycMepuna je fasby aHanusy Ka KomnapaTMBHOM UCMUTU-
Bakby paHra BpeAHOCTH, y 3aBUCHOCTM O TUMa Hay4YHOT yCMeperba. Y KONOHW,,paHr pasnu-
Ka“ nprKasaHe Cy BpeOHOCTU KOje ofiparkaBajy moMepara Ha PaHr-nucTu y no3nTMBHOM
(+) nnn HeraTMBHOM (—) CMepY, Kao pe3ynTaT ynopeaHe aHanmse ¢ Uumbem npukasa npo-
MEHA Y NO3ULMOHUPakby nojeauHux spegHoctu (Tabena 4). MNopepak npeoctanux Bpea-
HOCTU YKa3yje Ha CTaTUCTUYKIM 3HaYajHe pasnke y BpeAHOCHMM OpujeHTauujama nsmehy
YyUYeHMKa NpUpoaHO-MaTeMaTMUKOr 1 APYLLUTBEHO-XYMAHUCTUYKOT MoJba: clacerbe gyuwe,
ygobaH xusoll, camoiowitiosarbe 1 y36ygrous xugoil (p < .05), oK 3a ocTane BpeAaHOCTH
pasnnKe HACY CTaTUCTUUKM 3HavajHe (p > .05). Y KOHTEKCTY LWKOMCKOT yCMepehsa, Hajseha
paHr-pasnumka y nosvuroHupary je youeHa Ko BpeHOCTW camolowiiogarse (+4), Kojoj
3HaTHO Befhy no3numjy Aajy cpearOLWKONUM APYLUTBEHO-XYMaHUCTUYKOT Nosba (M =7.61).

Tabena 4
MNpedepupatbe TepMUHANHIX BPEAHOCTM Y 3aBUCHOCTI 0f 00Pa30BHOT MOJba YueHNKa

TepMyHasnHe BpeaHOCTY Mpvpopto- Apywrseto- o o
(KDaHbI KNBOTHI LIMbeBH) MaTeMaTUYKO MOSbe  XYMAHWCTUUKO Mosbe % é
(N=259) (N=161) D% §
M SO R M SO R F P
[TopoanyHa CUrypHoCT 383 3407 1 409 3715 1 0 567 452 072
Cpeha 480 3521 2 429 3553 2 0 1847 175 144
Cnoboga 6.83 4455 3 641 4342 3 0 1006 316 .095
3pena /byHas 727 4421 4 713 4294 4 0 094 759 032
Cnacerbe aywe 795 5314 5 912 5459 8 -3 4392 0377 217
YnobaH u1eoT 805 4928 6 924 4346 9 -3 6175 013% 256
McKpeHo npujaterbCTBo 853 4118 7 792 4014 6 4+1 2093 149 150
YHyTPaLUHa XapMOHWja 853 4482 8 842 4678 7 +1 023 881 024
CamonouwToBarbe 878 4723 9 761 4244 5  +4 6347 012* 260
Mygapoct 975 4348 10 935 387 10 0 876 350 097
330BO/BCTBO 1007 4361 11 1016 4000 12 -1 005 942 021
Mnpy ceety 1038 5061 13 973 5000 11  +2 1616 204 129
Y36yn/brB XMBOT 1014 4750 12 1112 4390 13 -1 4217 041 214
HauwvoHanHa 6e3begHocT 1125 4180 14 1189 4401 15 -1 2074 151 149
JepHakocT 1173 4280 15 1134 4326 14 +1 771 381 090
Ocehatbe 0CTBAPEHOCTY 1248 4171 16 1229 4112 16 0 106 745 045
CgeT nenorte 1487 3597 17 1516 3161 18 -1 721 396 085
CouwjanHo yBaxasare 1492 3759 18 1488 3585 17 41 006 938 010

HatiomeHa: M — aputMeTUUKa CcpeanHa; SD — cTaHaapaHa aesujaumja; R — paHr; R (+,—) — paHr pas3nuka; F —
BpeaHOCT; (p<.05%).
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BpeoHocT camolowiliogara y4vyeHUUM NPUPOAHO-MAaTEMATMUKOr MNOba pPaHrupajy
Ha penaTMBHO BUCOKO 9. mecTo (M = 8.78), gOoK nos/ba BpefHOCT cliacerad gywe, Koja
Ce OfHOCK Ha JOMEeH JyXOBHOCTM, MOCTaB/bajy Ha 5. mecto (M = 7.95). YueHuum gpy-
LUTBEHO-XYMaHMUCTUYKOT MOJSba OBY BPeAHOCT NO3ULMOHMPajy Ha 8. mecTo (M =9.12), ca
pa3nnkom y paHry of (—3). Ynpkoc GpoKycy Ha NpUpOAHE 1 TEXHUUKE HayKe, YUeHULM
NPUPOAHO-MAaTEMATMUKO MOSba NPMAajy BaXKHOCT AYXOBHUM acnekTuma xusota. Cnu-
yaH TpeHA npumehyje ce 1 Kop BpeAHOCTU YgobaH Xusolll, Koja ce noBesyje ca Xe[oHN-
CTUYKMM acnvpalmnjama n oprjeHTalmnjoM Ka MaTepujanHom 61aroctatby. YueHuum npu-
pOAHO-MaTeMaTMUKOT MoJba OBY BPEAHOCT NO3ULMOHMPAjy Ha 6. mecTo (M = 8.05), ok
je yueHMUM opyLITBEHO-XYMaHNCTUYKOT NOJSba paHrupajy Ha 9. mecto (M = 9.24), Takohe
y3 pa3nuky og (—3) y paHry.

C Apyre cTpaHe, y4eHUUN APYLUTBEHO-XYMAHUCTUYKOT Mosba McKasyjy Behy ckno-
HOCT Ka XYMaHUCTUYKMM BPeAHOCTNMA, YKbyuyjyRn MCKPEHOCT, yHYTpallby MUP U AY-
XOBHOCT. Paznuke y octanum BpefHocTMma Kpehy ce y okBupy (1) paHr-nosuuuje, Wwro
YKasyje Ha penatnBHy BpeHOCHY YCKaheHOCT cpehoLlKonaua.

Mpedepuparbe TepMUHaNHNX BPeAHOCTY ((KUBOTHUX LU/beBa)
1 NON NCNUTAHNKa

XoMOreHOCT KoBapujaLuMoHMX maTpuua, npema napameTtpuma (F = 1,547), y3 cTa-
TUCTMYKY 3HA4ajHOCT Ha HMBOY p = .000 n p < .05, genMMnYHoO je ncnyweHa. Hanasm
BeNnuYMHe edeKTa yKasyjy fa non Huje OMUHAHTaH GakTop Yy popmmparby BPegHOCHMX
opujeHTaunja yYeHuKa, Npu Yemy BpeaHoCcTn mup y cgeity (Cohen’s d = .73; p =.001) n
uckpeHo upujaierocitigo (Cohen’s d = .67; p = .096) noKasyjy yMepeHy CTaTUCTUUKY 3Ha-
YajHOCT.

[leBojKe BMCOKO NO3ULMOHUPAjy Mup y ceellly (4. paHr) y3 BUCOKY CTaTUCTUUKY
3HayvajHocT (M = 7.09; p = .000). Mo3nyroHnpamwem 3pesne svybasu (5. paui; M = 7.21;
p < .05.), n yrylupawree xapmoHuje (6. pari; M = 7.84; p = .000) geBojke nokasyjy aa
LeHe NMYHU MUP N AOCNENHOCT Yy CBOjUM CTaBOBMMA LLOK MaTepujanHy fobuT cmatpa-
jy mMarbe BaxkHOM, 3a pa3nuky og mnaguha, Koju BUCOKO BpefHyjy ygobaH xusoil (5.
mecto; M = 7.37; p = .000), a ogmax 3aTum u y36ygreus xusoit (7. mecto; M = 8.69;
p = .000). Hajseha pa3nuka je Koz BpeAHOCTU UCKpeHO dpujailiesscitiso Kojy mnaguhu
NnocTaB/bajy Ha 7. paHr (M = 8.69; p < .05) a geBojke Ha 15. paHr; (M = 11.68; p < .05),
C Pa3IMKOM Yy paHry of ocam mecTa (Tabela 5.) BpegHocT camoliowtiogarse mnaguhn
1 OeBOjKe MO3ULUMOHNPAjY Y Cpedubem geny paHr nucte. [leBojke NO3MUNOHUPAjY
camolowwiosarbe Ha 7. mecTto (M = 8.06; p = .000), a mnagunhu Ha 9. mecto (M = 8.92;
p =.000), pa3nukay paHry je +2. icta paHr-pasnuvka jaB/ba ce Kof BpegHoCTH y36ygrbus
XUsol. 3agososbCciiso 1 ygobaH xusoll BuLle LeHe mnaguhn (—4), 4oK AeBojKe BuLle
BpeaHyjy yHylipawry xapmoHujy (+4), Kojy mnaguhu cepctaBajy Tek Ha 10. mecto
(p = .000). CTaTMCTMUKM 3HavajHe pa3nuke nsmehy mnagnha n geBojaka youeHe cy
Kop BpenHocTu: cpeha, ygobaH v y36ygreus xugoll, mup y ceellly, 3agososbCiliso, yHY-
pawra xapMmoHuja, camolowitiosare, oceharbe ociisapeHociliu, ceeill nelioilie N co-
yujanHo ysaxasarve (Tabena 5).
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Tabena 5
lpeghepuparve WepmuHanHUX 8pegHOCL ¢ 063UPOM Ha 0/ CpegrooWKoaya
[lon

TepM1HanHe BpeaHoCTH N >
(KpajHbV XKMBOTHU LINSbEBI) Myuwkm Kerckn x S

(N=164) (N=256) kS S

M SO R M SO R F P

MopoanyHa curypHocT 404 3743 1 38 338 1 0 0253 616 05
Cpeha 509 3878 2 429 3270 2 0 5020 .026¢ 697
Cnobopga 698 4654 3 646 4246 3 0 1467 226 1167
3pena rbybas 721 4491 4 721 429 5 -l 000 99 0
Cnacerbe aywe 737 5117 5 923 4344 9 -4 2704 101 3919
YnobaH Xunsot 788 4245 6 855 3964 8 -2 15832 .000%* 1631
/CKpeHo npujatesbCTeo 869 4698 7 1168 4205 15 -8 2779 .09%* 6707
YHyTpallha XapMOHMja 882 4166 8 1093 4479 12 -4 13117 .000** 4878
CamonoLuToBare 892 5204 9 806 549 7 42 54379 .000** .1607
Mygpoct 949 4561 10 784 4438 6 +4 1313 253 3667
3a0BO/BCTBO 989 4479 11 941 3957 10 41 22921 .000** 1136
Mupy csety 1028 4503 12 709 4178 4 +8 11897 .001* 7344
Y30yA/b1B XKMBOT 1118 5104 13 946 4893 11  +2 45561 .000%* .3440
HaunoHanHa 6e3benHocT 1145 4534 14 1153 4105 14 0 019 891 0185
JegHakocT 1176 4474 15 1282 3871 15 0 1416 235 2534
Ocehatbe ocTBapeHoCTH 1190 4591 16 1138 4093 13 +3 7225 007* 2534
CgeT nenorte 1430 4085 17 1541 2870 17 0 10851 .001* 3144
CouwjanHo ysaxaBarbe 1440 3779 18 1523 3601 16 +2 5176 .023* 2249

Hatiomera: M — aputmeTnuka cpeavna; SD — CTanaapaHa aesvjaunja; R — paHr; R (+,-) — paHr pasnuka;
F — BpeaHocT; (p = .000**; p < .05%).

Aunckycnja

[lobnjeHn napameTpu nokasyjy Aa ce NopoamLa, Kao 1 CUrypHOCT Kojy nopoauua
npy»ka, Npeno3Haje Kao K/iby4YHa NoApLLKa y OApacTamy 1 caspeBatby, Of KOje Magm ove-
Kyjy pasymeBame, 3alITUTY 1 GUHAHCMjCKY NOTNOPY, WTo noTephyje u npBa nosuumja Ha
PaHr-NNCT BpeaHoCTW. BUCOK nonoxaj BpeaHoCTN UopoguyHA CulypHOC Ha necTBULm
BPeAHOCTN KapaKTepUCTUYaH je 3a MCTOYHOEBPONCKe, MeJUTEPAHCKE U jy>KHOEBPOMnCKe
KynType, Wto noTBphyjy pe3yntati 6pojHMX CTPaXK1Bakba, Y KOjMa nopoauLa npeacTa-
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B/ba LieHTpasHy KOMMOHEHTY 1 OCHOBHUW U3BOP eMOLMOHaNHe, counjanHe n eKoOHOMCKe
noapLuKke TOKOM agosnecueHumje n paHe 3penoctu (Bojovic i sar., 2015; Bojovic i sar., 2022;
Ci¢kari¢, 2011; Livazovi¢ i sar., 2015; Pedi¢ Jenackovi¢ & Markovié¢ Krsti¢, 2021; Popadi¢ i
sar., 2019; Pratt et al, 2003; Zaborskis et al., 2022.). He Tpeba 3aHemaput ynrbeHuUy fa
WHTEH3VBHW BPLUHAYKN KOHTAKTU MOTY YMambUTH yTrLaj NOpoAmMLEe Ha BpeHOCHe Npuo-
puteTe, NpY YeMy BPLUHAYKO NCTULIAHKE MOPATHVX BPeAHOCTY AOBOAM A0 U3pakeHujer
BpefHoBama MopanHor cenda (Pratt et al, 2003). YnrbeHunua fa mnagm BUCOKO BPeaHyjy
KBaNITETHE BPLUHAYKe OfHOCE jecTe y CKNagy ca COLMONOLLKMM TeopmjaMa, Koje NCctudy
BpLUHaKe Kao K/byuHe areHce couujanusauuje y agonecueHumju. MictopemeHo, ytuuaj
WHTEH3VBHMX BPLUHbAYKUX KOHTaKaTa MoXe [a CMatbW penaTMBHM 3Hayaj NOPoANYHMX
BPeAHOCTH, LWITO je y CKnagy ca pesyntaTMmMa Koju NoKasyjy nomeparbe BpegHOCHUX Npu-
opuTeTa y npasLy MOpanHMX 1 COLMjanHNX acnekaTa, Koje noap»kasajy splurbaun. [lakne,
OBa TBpfAha obpasnake N AOJATHO OCHaXKyje pasymeBah-e A0OMjeHNX NoAaTaKka, yKasyjy-
An Ha KOoMMeKCHY AnHaMUKY 13Mehy NOPOANYHOr 1 BPLUHAYKOT yTULaja y dopmuparby
BpeOHOCHNX opujeHTaumja mnagmx (Brown & Larson, 2009).

BuwK paHr xeAOHUCTUYKO-MATEPUjaIMCTUYKUX BPEOHOCTH, Kao LTO Cy ygobaH u
y36ygrbus Xusol, yKasyje Ha AOMUHALM]y VHAVMBMAYANUCTUYKNX U MOTPOLIAUYKNX OpU-
jeHTaumja y BpeHOCHOM CUCTeMyY CpeAHOLLKOoNaLa, LTO OApaXKasa Wrpy nNpoLec npeo-
6nuKoBara MAEHTUTETA MNAAKX MOA YTULAjeM MeAuja, AUrmTanHe Kyntype v rnobanHmx
BpeAHOCHKX obpasaua, unme ce notephyje cHaxkaH yTuuaj rnobanusaunje Ha HUXOBO
BpefHOCHO dopMmpamse. Y TOM KOHTEKCTY, HVXIW PaHr BPeAHOCTK, Kao LITO Cy HAYUOHA/T-
Ha 6e36egHOCU N jegHAKOCI, He MOpa HY>KHO la O3HayaBa HUX0BO ofbaumBame, Beh npe
yKasyje Ha tbUxoBy TpaHCcpopmaLmjy 1 NPOMeHY 3Hauera Y HOBUM APYLITBEHUM YC10BU-
Ma. HoBoHacTanu BpefJHOCHU obpacum 1 NPOMEHe y CUCTeMy NpropuTeTa MIaanx, npu
yeMy BPeAHOCTN MONYyT HayuoHasaHe 6e3begHociliu N jegHaKocliu 3ay3UMajy CBe Make
3HaYajHO MecTo, NOCTaBIbajy 030M/bHE M3a30Be Npef 06pa3oBHe N APYLUTBEHE MHCTUTY-
uuje. Y TOM KOHTEKCTY, BaCNUTHO-00pa30oBHe YCTaHOBE MOPajy yCMepaBaTy CBOje AeNoBa-
Hbe Ka OCHaXKMBaky BpeAHOCHe OCeT/bMBOCTY MIIafMX Ha TeMe 3HauajHe 3a APYLUTBEHY KO-
xe3ujy, rpahaHcKy ConnaapHOCT 1 OUyBatbe KYITYPHOT 1 HaLMOHANHOT MAEHTHUTETa — Kao
npenycnoBa 3a akTMBHO, OAFOBOPHO U CBeCHO yyewhe y caBpemeHOM ApyLTBy (Bojovic,
2017; Inglehart & Welzel, 2005; IliSin, 2011; Zajda, 2009).

Ncnutusarbe npedepeHumje TepMUHANHKUX BPEAHOCTU Ca acnekta obpa3oBHOr
ycMepera yKasyje Ha HeyjeHauyeHo npedepurpare BpeaHocTU mehy yuyeHuumuma pa-
31MYnTUX 06Pa3OBHNX YCMepeba, Mako NapameTpy edeKkTa yKasyjy Ha HUCKe pasnvke y
n360py TEPMUHANTHNX KMBOTHMX BPefHOCTU n3Mehy yyeHuka pasnuuntux obpasoBHMX
ycMeperba, LUTO 3HaUM fia HUCY 3HavajHe y NpakTUYHOM cMuchy. ipeHTYaH nonoxaj npse
yeTpu BpeaHOCTU y 0b6a noay3opka ynyhyje Ha nocTojare 3ajefHNYKOr BPEAHOCHOT je-
3rpa. Pe3yntatu cyrepuiuy Aa 06pa3oBHO ycMepee yTuye Ha NojeAnHe acnekTe BpeaHo-
CHe Xvjepapxmje, HAPOUMNTO Y ersancTeHUnjaIHOM, MOPANHOM N XeJOHUCTUYKOM [OMEHY.

YuyeHNUM NprpofHO-MaTEMATUYKOr MOsba BPEAHOCT caMOoUoWliosarbe paHrnpa-
jy Ha penaTtMBHO BMCOKOj NO3MLWjK, WITO YKasyje Ha NPUCYTHOCT UHANBUAYANTNCTUYKE
opvjeHTaumje u TeHAeHUWjy nprxeBaTatba BPeAHOCTM MOBE3aHUX Ca KOHLEMTOM ,Ky-
Type Hapuuama” (Petrovi¢ i Zotovi¢, 2012). NMopepn TpeHAOBa Koju yKa3yjy Ha cse Behy
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OOMUWHALWjy NHANBUAYaNUCTUYKMX BPEAHOCTU, HOBUja NcTpaxmeamwa y Cpbuju noka-
3yjy Aa camolowiosarbe KoL cpefOoLLKoiaLa He 3HaUn UCKIbYYNBO OpurjeHTauunjy Ka
LKYNTypu Hapum3ma’, Beh uma 1 no3nTrBHe pasBojHe UMMIKKaLuuje, y CMUCTTY BUCOKe
Kopenauuje HaunoHanHor naeHTMTeTa ca camodowiiosarsem. [lobnjeHn Hanasm ynot-
nyHyjy CNUKY TeOpujcKe MHTeprnpeTalmje camolowiliosarba Kao BPeAHOCTU — CYXN 1
Kao Pa3BOjHU Pecypc, a He UCKIbYYMBO Kao CM60N MHANBUAYANUCTUYKMX CTPEMIbEHA
(Randelovicisar. 2022). BpegHoCT cliacerba gywle, KOja ce OAHOCU Ha [OMEH JYXOBHOCTH,
YyUYEHULUM NPUPOJHO-MATEMATUUYKO Nosba 60/be NO3NLMOHUPAjY Y OQHOCY Ha yYeHMKe
APYLITBEHO-XYMaHUCTUYKOT NoJba. YNPKOC POKyCy Ha NPUPOAHE U TEXHMNUKE HayKe, yue-
HULM NPUPOAHO-MaTEMATUYKO MOJba NPUAAjJY BaXKHOCT AYXOBHUM acneKThMa X1BOTa.
CnuyaH TpeHg npumehyje ce n Kof BpefHOCTN YgobaH XUBOUW, Koja ce NoBe3yje ca Xefo-
HUCTMUYKUM acnupaumjama 1 opujeHTaLmjom Ka maTepmjanHom bnaroctamy. Pesyntatu
ce Mory TYMaunTh Kao opujeHTaumnja kKa eKOHOMCKOj CUTYPHOCTW 1 OUyBakbe JYXOBHE U
ersncTeHumjanHe CMUCIIEHOCTH, LWITO NpejcTaB/ba afanTUBHY O4rOBOP Ha rnobanHe co-
LIMOEKOHOMCKE 1 KYNTYpHe 1U3a30Be, Y CKNagy ca rnobanHnm TPeHAOBMMA Ha TPXULITY
papa Koju paBopusyjy 3aHUMara y ,STEM” obnactuma (Budzinski et al, 2018; Vaziri et
al, 2019). YueHnumn ApyLITBEHO-XYMAaHNCTUYKOT MOba CKIOHUjU CY Ka XYMaHUCTUYKAM
BPeAHOCTUMA, LUTO je y CKNagy ca BpeAHOCHMM NMpoduinma KapakTepucTUYHMM 3a OBaj
06pa3oBHM AOMeH. [NefaHo y LennHu, youeHa je penaTuBHa BpeAHOCHa ycknaheHocTt
yUYeHUKa cpefhlX WKOoMa pasinynTor obpasoBHOr ycMepema.

Bapwjabna Gos1 ce nckasana Kao MmofepaTopcka Bapujabna, koja nma yTuuaja Ha xuje-
papxmjckn nopepak nojeanHux TepMmnHanHmx speaHoctu (Gouveia et al, 2015; Vecchione
et al, 2016). PesynTat xu-kBagpart TecTa (y>= 22.128; p = .000) yKa3yje Ha CTaTUCTUYKI 3Ha-
UajHy noBe3aHOCT n3mely obpa3oBHOr Mosba LWKONe Kojy yyeHuum noxahajy (npupoa-
HO-MaTeMaTMUKO 1 APYLUTBEHO-XYMaHUCTUYKO) U Nona ncnutaHuka. [lobujeHa BpegHocTt
(p = .000) matba je of yHanpen geduHmMcaHoOr HMBOA 3HavajHocTu (a = .05). Apyrum peun-
Ma, 1360p LLKOJIE Y N3BECHOj MepPU je YCIOBIbEH 1 NONHOM NpunagHowhy yueHrKa cpea-
HUX WKOa. Hanas moxke ykasmBaTui Ha NPUCYCTBO APYLITBEHO YTeMEe/beHNX POQHUX CTe-
peoTuna, OAHOCHO OYeKMBarba Koja AonNpuHOCe ToMe Aa ce AeBojke yelwhe onpepesbyjy
3a ApYyLWTBEHO-XyMaHNCTUUKa nogpyyja, a mnaguhiv 3a npupoaHo-mMaTeMaTUuKe nporpa-
Me. CIIMYHN 3aKIbyyLm MPOUCTYY U U3 APYTUX ncTpaxuneara (Eccles, 2011; Legewie & Di
Prete, 2014), koja NoKasyjy fia Ha 06pa3oBHe 1360pe 1 KYNTYPHO YKOpeHeHe npeacTase
0, TUMNYHO MYLLKMM" 1, TUMNYHO XKEHCKNM" 3aHMatrbMma. be3s 063npa Ha non, yueHnum n
yUyeHuLe 3aBpLIHMX pa3peda CpeAtbuXx WKona NAEHTUYHO BUCOKO NO3MLMOHMPajy topo-
gUYHy cuiypHoctl, cpehy n cnobogy, cTaBibajyhiv X Ha cam BpX paHr-necTauLe, WTO yKa-
3yje Ha LieHTpanHo MecTo nopoauLe 1 NPUCYCTBO YHNBEP3aHMX BPpegHOCTW. [lpyluTBeHe
BpefHOCTM (Mup, 6e3begHOCU U jegHAKocCl) Hanase ce Ha AHY PaHr-nucTe, LWTO FOBOPU Y
NPUNOr LNX0BOj CNabunjoj peneBaHTHOCTN Y BPeAHOCHOM CUCTEMY MaAUX.

3akrbyyak

Y caBpeMEHOM [PYLUTBEHOM KOHTEKCTY, BPeAHOCHO hopmMmpatrbe Mianx CBe BuULIE
pe3ynTrpa penaTuB13aLnjom TPagULMOHANHNX BPeAHOCTH, KAo LITO CY NopoauLa, 3ajea-
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HULWTBO Y ANCLMMNIIVHA, Y KOPUCT UHANBUAYANUCTUYKNX OpUjeHTaLnja, yCMepPeHNX Ka Jiny-
Hoj cnobopau, ycnexy 1 AurnTtanHoj camoadurpmaLmjy. YueHUUm cpeamburx WKona yceajajy
XnbpuaHe BpegHocHe obpacLie, Koju objeanibyjy enemeHTe floKanHe KynTypHe mMatpuue
1 rnobann3oBaHNX TPEHAOBA, rAe BPeLHOCTY MOMNYT MHKITY3VBHOCTU U AWUTUTaNTHE KOMIe-
TeHTHOCTU cBe Yewhe fobwjajy npymMaT Hag TPaAULMOHANHUM BPEeAHOCHUM XUjepapxuja-
Ma (McKenzie & Jensen, 2024). OBu npoLiecy yKasyjy Ha noTpeby Aa ce ynora obpa3oBatba
npencnuTa 1 yHanpeam y npasLy pa3sujakba KPUTUYKON OAHOCA MaAMX Npema BpefHo-
CHUM yTuLajuma caBpemeHor gpyLluTea. lMonasehu og noctaB/beHoOr unba 1 of 3aaTaka
NCTpaXrBarba BpeAHOCHUX NpedepeHumja cperoLiKonaua y pernoHy 3anagHe Cpbuje,
a Ha OCHOBY pe3yniTaTa JOOMjeHNX NMPYMEHOM KBAHTUTATMBHE 1 KBaNUTaTUBHE aHanu3e,
dopmynmncanm cy cnegehiv 3akmbyuun:

1. CBeobyxBaTHa Xvjepapxuja TepMUHANHNX BPEAHOCTU NOKasyje yjefHauyeHy Bpes-
HOCHY OpWjeHTauujy cpefrbOLIKonala npema Kpajibum XMBOTHUM uubesnma. Of 18
BPELHOCTM, CHaXHO Ce UCTUUY BaXKHOCT opoguyHe cuiypHocitu, cpehe n cioboge, 3ay3u-
majyhu npBa Tpy mecTa. OpujeHTaurja Npema YCKOM COLMjanHOM MUbeY, Kao LUTO je Mo-
poauua, 1 Texra 3a cpehoM 1 cfIo6oAoM, MOXKe Ce TYMaunTuh Y CBETY OMLUTe APYLUTBEHE
Kpuv3e 1 pyLiTBEHOr NosioXaja Mnagux, uuvja je naptuumnaumja y JOHOLWeY APYLLUTBEHO
OGUTHUX OfJTyKa MapruHanv3oBaHa. Mnaau Bncoko npedepupajy uckpeHo dpujaiiencitiso
W YHyIpawrby XapMOHUjy, CBECHU Aa MPOMeHe y IPYLUTBEHOM MUIbey 13a3unBajy GpycTpa-
upvje Koje yTrnuy Ha IMYHOCT nojeaunHua, Te ocehajy noTpeby 3a 36mKaBarem ca Apyrum
JbyAvMa y CMUCAY noTpare 3a npasBuM, UCKpeHUM npujaterbcTBom. Camolowiliosarse
n3aBajajy Kao nocebHO BaXKHy BPEAHOCT, jep ofjpaxaBa BPeHOCHY MPOLieHY COMCTBEHe
JIMYHOCTW; OAHOCHK Ce Ha TO KOoJMKo ocoba cebe LieHW, MpuxsaTta 1 nowTyje. [pylwTeeHe
BPEAHOCTM 3ay3uMajy HajHuxe nosvumje (HayuoHasiHa 6e3begHocll, jegHakocil), [OK
BpeAHOCTM NONYT oclisapeHOoCtiu, COYUjaIHOI y8axasarea Unu sedoltie Majy Marb 3Ha-
Uaj y OBOj XMBOTHOj basw, ycne orpaHUUYeHor }KUBOTHOT U NPOodeCcnoHanHor UCKYCTBa.

2. Mpedepupatbe TePMUHANHNX BPELHOCTY CPeAHOLKoNaLa ApYLUTBEHO-XYMaHW-
CTUYKOT M MPUPOAHO-MAaTeMATUYKOr MOJba je penaTtuBHO yjegHayeHa. VigeHTnyaH paHr
npBe yeTypu BpenHocTM ynyhyje Ha MocCTojarbe 3ajefHUYKOr BPeAHOCHOT je3rpa, AoK
Cy CTATUCTUYKK 3HAYajHE Pa3JIvKe Haju3parkeHuje y nornegy camolowiiosarsd, ygobHoi
Xusolia n clacerbd gywe. Y4eHNUn ApyLTBEHO-XYMaHUCTUYKOT Nofba CMaTpajy Aa Kpo3
camotiowltiosarve rpage 1 YyBajy CBOjy MHANBMAYANHOCT, 3aCHOBaHY Ha IMYHOj NPOLEeHN
CBOjWX KBanuTeTa, fOK Hajmarbe npuxeaTajy KOHGOPMUCTUYKE BPedHOCHe opuvjeHTaLm-
je. YueHuum nprpofgHo-maTemaTykor nosba y Behoj mepu npedepurpajy ygobaH xusoi,
LUTO je KapaKTePUCTUUYHO 3a XeJOHUCTUYKM NpUCTyn xmBoTy. OacycTBo ypeheHor cucte-
Ma 1 HepgocTaTak ocehaja cUrypHOCTM CBakako He NMOACTNYY Mafe Ha AYrOPOYHO MiaHu-
patbe, Beh noacTuuy ApywTBeHO AeCTPyKTMBHY Guno3odujy ynobHor XmnBoTa, Koja nopa-
pa3ymeBa npenyLuTake TPEHYTHUM YXKnBaruma (Petrovi¢ i Zotovi¢, 2012). MNpedepurpare
Xe[OHUCTUYKMX BPeAHOCTY je noTBpheHo u y aApyrum nctpakusamwnma (Ajdukovic, 1989;
Chernoff & Davison, 1999; Goff, 1999; Nagel et al., 1995; Romero et al., 2001; Ule et al.,
2000). Pasznuka y paHr-nosvunju BpefHOCTW clidcerbe gywe Moxe ce TyMauynTy Kao KOM-
MeH3aUMoHN MexaHn3aM, KapakTepuCcTMYaH 3a ApYLUTBa Yy KPU3K, Koja Tpaxe cTabunHoct
KpO3 noBpaTak NpoBepeHrM 1 KyNTYPOSOLLKN YKOPeHEeHUM BPeLHOCHUM obpacumma.
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3. YueHunLM 3aBpLUHKX pa3pepa, 6e3 063npa Ha Nos, HajBuLle BpefHyjy dopoguy-
Hy culypHocil, cpehy n cnobogy, WITO CBEA0YM O LieHTpaNHOM 3Hauajy nopoguie v npu-
CYTHOCTU yHMBEpP3anHNUX BPeaHOCTN Yy HbNXOBOM BPeAHOCHOM CUCTEMY. CTaTucTNuKmM
3HauajHe pasnuvke usmehy mnagunha u geBojaka youeHe cy y npedenparby BpegHOCTM:
cpeha, ygobaH v y36ygreus xusoll, Mup y ceellly, 3ag0o80sbCiliB0, YHyWpaWa XapMOHU-
ja, camolowitiosarve, oceharbe ocitisapeHociiu, ceelli eliollie I COUUATHO y8axasarye.
MywKun ncnutaHnum nokasyjy Behy CKnoHoOCT Ka MaTepmjanmcTUUKUM U XeJOHUCTUYKM
LU/beBUMA, JOK XEHCKN NCMNTAHULM BULLE BPEAHYjY NUYHE 1 BPeJHOCTU YCMepeHe Ka
MeBhyrbyacKUM ofgHOCUMA. [lpywITBEHE BPEAHOCTU MUp Y ceellly, jegHaKOC N HAUUOHA/T-
Ha 6e36egHocili Hanase ce HUCKO Ha pPaHr-nucTy Kog ob6a nona, wro ynyhyje Ha HUCKY
OPYLWTBEHY aHra)KoBaHOCT Miagmx (6e3 063mpa Ha non) u ocehaj orpaHnyeHor yTuuaja.
Mon ce nokasao Kao 3HayajaH, anu He npecyaaH dakTop y obnnKoBakby BpPeaHOCHOT
cucTemMa yyeHmKa.

Meparowke nMnNaAnKauvije

Ha ocHoBy fobujeHunx pe3ynTtaTa, MOry Ce N3BeCT/ 3HavajHe nefjarowke nMnianKka-
Uuje Koje yKasyjy Ha notpeby npencnutnBama 1 yHanpehera BaCnUTHO-06pa3oBHMX
npucTyna y pagy ca mnaguma y cpefrOWKONCKOM Y3pacTy. 3anaxeHa opujeHTauunja
YUYEHVKa 3aBPLHKX paspeda Cpefmbux WKoMa Ka MHANBUAYANTHUM N XeAOHUCTUYKNM
BPefHOCTUMA, Y KOMOMHaLMjK Ca HUCKOM ApPYLITBEHOM aHraxkoBaHowhy n cnabo uspa-
YEHOM CKNOHOLWRAY Ka KONEKTMBHUM 1 COLMjaTHO OATOBOPHUM LIU/bEBMMA, aKTyanusyje
notpeby 3a OCMULW/bEHVM U LW/baHMM BacMMTHO-00Pa3OBHUM cTpaTermjama ycmepe-
HUM Ka pa3Bojy LieNIoBUTE IMYHOCTW, MOPaJIHE ayTEHTUYHOCTM 1 APYLUTBEHE O4rOBOpP-
HOCTM. Y TOM KOHTEKCTY, WKOoJfla Mpey3nma akTWBHY BacnuTHY Ynory y nofctuuamy
KpUTUUYKOT BpeHOCHOT pacyhurBarba, CAaMOCBECTU 1 eMOLMIOHANHe 3peNiocTU Mnagux.
BacnuTame BuLIe He MOXe 6UTK cBefleHO Ha NpeHoC yHanpep aedurHucaHux Hopmu, seh
MOpa TEXWTW NOACTMLAY ayTeHTUUYHOI Ca3peBatba, emnaTuje u conngapHocTu. Ynora
HacTaBHUKa ce TpaHchopMULLE — Of NPeHoCKoLa 3Haka Ka MeHTopy, acunuTtaTtopy u
KoopAuHaTOpYy y MpoLecy pasBoja IMYHOCTY, Koju miaguma omoryhaBa ga npeucnu-
Tyjy 1 npunarohaBajy BpeHOCTU Yy CKNagy ca caBpemeHum m3asosuma (Bojovi¢, 2017;
Bojovic i sar., 2022). lobnjeHn Hanasu ynyhyjy Ha notpeby 3a KOHTEKCTyasM30BaHUM,
bNeKCMbUNHUM U MHTEPAUCLMNIIMHAPHO 3aCHOBAaHMM NeAarowknm NpucTynma, Koju
yBarkaBajy pPa3HOBPCHOCT BPEAHOCHMX CUCTEMA MAAMX Y NOACTAYY HUXOBY CMOCOO-
HOCT 33 aKTUBHO, KPUTUYKO 1 APYLUTBEHO OrOBOPHO [ie/I0Bakbe Y COXKEHUM CTPYKTY-
pama rnobanusoBaHor cBeTa.

Peann3oBaHo ncTpaxunsame npyxa ocHoBy 3a 6yayha noHr!TyanHanHa ncTpaxmea-
tba, KOja 61 NpaTrna BpeaHOCHe NPOMeHe KOA MnajnX NpenackoM Ha akafleMCKmM 1 npo-
becrmoHanHu X1BoT, Yume 61 ce fodaTHO yHanpeaune nefarowke NoAUTUKE U Moaenu
yCMepeHV Ha MHTEerpanHuy pa3Boj MIaaux Kao 3pesivx, MoOpanHO OrOBOPHMX 1 APYLUTBe-
HO aHra>KoBaHUX JINYHOCTN.
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—>0 o<

Kako je camoeukacHoclli cioxeHa KOHCIUPYKUUja, KOja yKbydyje moluugayujy, emo-
yuje, muciu u GoHawarbe y ogpeheHoj culliyayuju, oHa y 8esiukoj Mepu yiiuye Ha
Keanuieili )xusollia u gobpobuit y4eHuka. um uclipaxusarea 6uo je yiuspguitiu Upegukitiope
oliwile camoepukacHoliu citiygeHailia. Y okeupy uciipaxxusarba ucauiianu cMo Kopenayujy olwive
camoepukacHociu ca outliuMu3MoM, TecuMU3MOM U 3dgO80JbCILIBOM AKAGEMCKUM XUBOIOM, Kao
U pasnuke y lojeguHuM coyuo-gemoipagpckum Kapakiiepucitiukama. Y uclipaxxugarby je y4ecitiso-
gaso 237 ciuygeHaia YHusep3utieitia y Hosom Cagy. Pesynltiatuu uciipaxueared Gokasyjy ga cy
ciiygeHitiu Gocttiuinu ymepeHo 8UCOK pe3yniuaili Ha otdwioj ckaau camoepukacHocitu. JJogaiiHo,
pe3ynitaitiu uctipaxusarea cy Uokasanu cluaiuuciiuydku 3HaqydjHy HelaliugHy Kopenayujy usmehy
oliwilie camoepukacHoCcWiu u decumu3dma, Kao u cluaiuuciiuyku 3Ha4ajHy Go3uiusHy Kopenayujy
ca oultiuMu3MoM U 3ago80/bClisBOM akageMckum xusottiom. lepueliyuja 3agososecitisa ciliyge-
Halia ¢puHaHcujckom culiyayujom GoKA3aaa ce KAo 8aXHA coyuogemoipagdcka kapakiepuciuka.
Liuaguwe, pe3yniuaiiu uciuu4y 3Ha4yajaH ylduyaj oliuumusma Ha olwity camoepuKkacHocil, gok
aKkagemcko 3agosoJsbCiliBo XUgoWoM U llecumusam uipajy marby ynoiy. HasegeHu pesyniuaitiu moiy
domohu y 6o/wem pasymesarby o8oi pobiema, kAo u gasee pasmaiiparee U paseoj poipama io-
gpWwiKe Koju ehukacHo 3agososbasajy oupebe ciygeHaita, golipuHocehu Ha Waj Ha4YuH kUX080M
ycliexy u 6naioctiarby WoKom cllyguja. MiHeipucarbe Gpoipama dogpuike y UHCIUUIYYUOHATHY
Upakcy moxe golpuHeiliu ciusaparey GogcitiuyajHoi OKpyxera Koje omoiyhasa ciiygeHiiuma ga
ociisape ceoj lyHu toweHyujasn.

Auciuipakiu

KmoyuHe peyu: camoegukacHoci, citiygeHiuu, ouiuumu3am, Gecumu3am, 3agoeosbCiliso akagemcKum
Xxusouwiom.
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YBopa

CamoedmrKacHOCT cTyaeHaTa Moxe ce geduHucaT Kao cneundmnyHo BepoBame y
NnYHe cnocobHocTn (Schunk & Mullen, 2012), Koje 3HauajHO yTUYe Ha TO KakKo Ce CTyAeH-
T MOTUBULLY, KaKo ce ocehajy, pasmuLusbajy u noHalajy y aatom KoHTeKkcTy (Maksimovié
& Jankovi¢, 2016). KoHuenT camoedprKacHOCTM je LIMPOKO NPUMEHUB U KOPUCTU ce Y
MHOMMM MCUXONIOWKUM CTyAnjama, 6yayhu ga moxke objacHMTM GpojHe AeTepMuHaHTe
JbYACKOr NoHawara. OH NpeacTaB/ba NojeiMHYEBY MPOLIEHY COMNCTBEHE CNOCOOHOCTY fia
opraHusyje v cnpoBefie akuuje Kako 61 nocturao cneuyuduyaH uub (lvanisevic i Viasi¢,
2022). CamoeduKacHOCT cTygeHaTa 6una je npegmeT 6pojHMX NCTpakmBara (Bartimote-
Aufflick et al., 2016; lvanisevic i Vlasi¢, 2022; Olivier et al., 2019; van Dinther et al.,, 2011). Ca-
MoedUKaCHOCT je 3HauyajHa Bapujabna y yuery jep yTuue Ha MOTUBaLUUjy CTyaeHaTa (van
Dinther et al,, 2011).

Y nuTepaTypu ce npaBu pasnuKka namehy onwTe 1 cneynpmryHe camoePpuKacHo-
ctn (Luszczynska et al., 2005). OnwTa camoePpuKacHOCT ce TyMaun Kao yYBepere Yy Cro-
COBHOCT ycnewHor pellaBara HOBMX 3afaTaka, oK ce cneymduryHa camoedrKacHoOCT
OfHOCW Ha yBepere y CONCTBEHEe KanauuTeTe y pasfnymTiM acrnekTuma *K1MBoTa noje-
avHua (Ivanisevic i Vlasi¢, 2022). JlnuHa epukacHOCT 3aCHOBaHa je Ha MIMYHOM UCKYCTBY,
BMKapUWjcKoM (NocpefHOM) UCKYCTBY, BepbanHom ybehurBary U NcMxodu3nonoLKom
ctamy (Milanovi¢ Dobrota & Radic¢ Sesti¢, 2012). CTyfeHTU ca HMUCKOM camoeduKacHo-
Wwhy yecTo onaxajy 3afaTKe Kao CNIOXKEHWje Hero WTo OHM 3anpaso jecy (Bandura, 1997).
OBakBa nepuenuurja Moxe AoBeCcTU Jo Aenpecuje, becnomohHocT 1 HaneTtocTu. Ha-
CYnpoT TOMe, BUCOKM HMBOW CamMoepUKacHOCTM MOry noBehaTu CnpemMHOCT CTyfeHa-
Ta fla ce cyoue ca n3a3oBrMa. CTora camoerKacHOCT Urpa KibyuHy Yory y JbyACKOM
noHawawmy (Pajares, 2006). Manuuh (Malci¢, 2018) npefctaB/ba camoedpnKacHOCT Kao
JIMYHO MICKYCTBO COMCTBEHMX KOMMNETEHLMNja NoBe3aHuX ca epeKTUBHOWNY N3BpLLaBatba
cneyndnUHNX 3apaTaka. [logaTHO, camoedrKacHOCT ce MOXKe pa3ymMeTy Kao MynTuau-
MEH3MOHaNHN CKYN yBepera Koja Bapupajy y nornegy H1MBoa, onwtocTu u cHare (Marié
Jurisin & Malci¢, 2022).

MuTarbe 3a40BOSBLCTBA akafileMCKMM XMBOTOM CTyfieHaTa buno je npegmet 6pojHUX
ctyaunja (Chang, 1996; Garcia-Martinez et al., 2023; Nogueira et al., 2019; Pavicevi¢, 2019;
Pavicevic i Stosevski, 2019; Piper, 2022). NMpunukom aedrHncarba 3a40BO/bCTBA akadeM-
CKMM >KUBOTOM, ayTOPU HaNOMMHbY a je TO CJIOXKEH KOHCTPYKT KOjU YKIbyuyje NCKYCTBa
CTyfeHaTa y okBupy yHuBep3uteTa (Almeida et al., 2012; Santos et al., 2013). JedurHu-
CaHO Ha OBaj HAuYWH, 33J0BO/bCTBO aKAEMCKMM XBOTOM 3anpaBoO OApakaBa KBanuTeT
ajanTauuvje cTygeHaTa Ha akaleMCKO OKpyere. VcTn ayTopu HaBofe Aa ce CTyAeHTu
CyouaBajy ca pa3fiMuymMTM Pa3BOjHM 3afalunma, Koju Mory 6UTK akagemcku (YKibyuyjy-
hu aganTauujy Ha HOBe cTpaTervje yyera, CUCTEME HaCcTaBe, OLEHMBaHE), TMYHU (pa-
3BOj UAEHTUTETA, CAMOMOLUITOBAakba, CAMOCBECTM), coumjanHm (3penm mehyrbyackm ogHo-
CW Ca BpLUHbaUMMa, HacTaBHMLMMA) 1 npodecroHanHn (MpodecnoHanHo NCTpakmBarbe
n ngeHtutet) (Almeida et al.,, 2012; Santos et al., 2013). NocToje ueTupu rpyne dpakTopa
KOju MOTy yTMLaTN Ha 3aJ0BOSbCTBO CTyfeHaTa: MHCTUTYLMOHaNnHN GakTopu, BaHHaCTaB-
HU dakTopK, oueKkmBara CTyaeHaTa 1 aemorpaduja ctyaeHaTa. MHcTuTyumoHanHun dak-
TOpW ce OAHOCE Ha akaeMcKe (KBanuTeT obpa3oBarba, KOMyHMKauuja ca npodecopumay
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HacTaBy W BaH tbe, IMTepaTypa) M aMUHUCTPaTBHE (Npakca u ¢unosoduja dakynteta y
aAMUHNCTPauuju) dakTope. BaHHacTaBHY GakTOpK YKIbyuyjy APYLUTBEHE, 30PABCTBEHE,
KYNITYpHe 1 CrnopTcke akTuBHocTU. OueknBama cTygeHaTa obyxsaTajy n3bop dakynteta
1 moryhHoOCT 3anocsietba HaKoH 3aBpLueTKa cTyauja. Oemorpadcku baktopu yKibyuyjy
CTapOCT, NOJI, NPUCYCTBO HacTasu u gpyro (Aldemir & Gulcan, 2004, npema: Machado et
al., 2011).

Kopenam camoedm KaCHOCTUN CTyAeHaTa

C 063MpPOM Ha 3Hauaj OBUX KOHCTPYKaTa, MHOTU ayTOPU CY UCTPaXknBanu camoedu-
KACHOCT CTyAieHaTa U FbMXOBO 33aj0BO/bCTBO akafileMCKNM XNBOTOM. VICTpaxnBatby Koje cy
cnposenu MeaHnweswnh n Bnawwuh (lvanisevic i Vlasi¢, 2022) uumb je 61o aa ncnvta onwTty
camoedUnKacHOCT Yy OJHOCY Ha NnojefrHe coumo-gemorpadcke Bapujabne 1 3a0BO/bCTBO
XMBOTOM. Pe3ynTaTi huxoBe CTyfuje Cy Nokasanu fia ce UCNUTaHNLUM HACY pa3nukoBanm
y NpoLeHn onwTe camoedprKacHOCTM Npema nosy, HUBOYy obpa3oBarba 1 BpayHOM CTa-
Tycy. Hapare je ytBphHeHa no3mTrBHa CTaTUCTUYKM 3HaYajHa Kopenauuja namehy onwre
camoedUnKaCcHOCTU 1 3a40BOJbCTBA XMBOTOM. [laknie, Kako pacTe caMornoy3fatbe nojesivH-
La y M3BpLUaBambe 3aJaTka, Tako pacTe N HEeroB HYMBO 3a[j0BO/bCTBA KUBOTOM (lvanisevié
i Vlasi¢, 2022).

Cryomnja 0 NpegmKToprMMa 3a40BOJ/bCTBA akaleMCKMM XUBOTOM, akajeMcKe camo-
edukacHoctn n nocturiyha (Wilcox & Nordstokke, 2019) nmana je 3a uumb ncnuTMBare
CTyfeHaTa NpBe rognHe Ha OBMM KOHCTPYKTMMA. Pe3yntaTn cy nokasanu fa akagemcko
3aj0BO/bCTBO M NOBE3aHOCT Ca LIKOMIOM NpeaBuhajy 3aJ0BO/bCTBO KMBOTOM, ann aka-
feMcka camoedurKacHOCT He npeasuha. MNpema Tome, akagemcka camoeduKkacHOCT He
MOpa HY>KHO 6UTK y MO3UTMBHOj Kopenauuju ca 3aoBoSbCTBOM MBoTOM (Wilcox &
Nordstokke, 2019).

Bacuh (Vasi¢, 2015) je cnpoBeo ncTpaxkuBahe Kako 6u ncnmirtao ogHoce nsmehy ca-
MoedUKaCcHOCTU 1 aKafleMcKe MOTMBaLMje y afjonecueHumju. Y3opak je obyxsaTno 976 nc-
nuTaHuWKa y3pacTa of 15 go 19 roguHa. AcnekT camoedrKacHOCTM, O4HOCHO akagemcka
camoedUKaCHOCT, 3HaYajHO 1 MO3UTUBHO CY KOPENPanu ca MHTPUH3UYHOM, EKCTPUH3NY-
HOM U, Yy Mah0j Mepu, ca UHTPOjeKTOBAaHOM MOTMBALINjOM, JOK Cy MOKa3aau oyeKknsBaHy
HeraTuBHYy Be3y ca amoTuBaumjoM. lakne, agonecueHT ca BULWKM HUBOVMA camoedrKa-
CHOCTM YeCTOo CY UHTPUH3UYHO MoTuBmcaHu (Vasi¢, 2015).

Cryaunja o KBanuTeTy akafeMCKOr »knBoTa mehy cTygeHTuma mn3 Typcke, Kojy cy
cnpoenu ApcnaH n Akac (Arslan & Akkas, 2014), obyxsatuna je 1260 ucnmtaHuka. Pe-
3yNnTaTM Cy OTKPWAW NO3UTUBHY Kopenauunjy usmehy 3ajoBoOSbCTBa XUBOTOM U 3af0-
BO/bCTBA akaieMcKUM xnotom. CTyauja je Harnacmuna ga 6w yHusep3utetu Tpebano aa
yHanpege couujanHo 3aJoBO/bCTBO CTYAEHATa M fa ocurypajy nobosbluame objekaTa
N ycniyra yHyTap yHuBep3uTeTa Kako 6u ce nofanrao HMBO akaJeMCKOr 3aJJ0BO/bCTBa
(Arslan & Akkas, 2014).

MeHe3uh, MiBaHoB 1 MNMpopokosuh (Penezi¢ i sar., 1998) nctpaxrsanu cy ogHOC n3me-
hy onwTe camoeduKacHOCTU, Hamepe naHrpama byayhHocTh, pa3maTpatrba 6yayhux no-
cnegula 1 yKYNnHOr 3aj0BOJSbCTBA XUBOTOM. Y30paK je 06yxBaTno 242 CTyAeHTa y3pacTta

33



Anekcangpa Naesnosuh, Tamapa Jparojesuh, Jywuua CrojagnHoBuh « MpeankTopm onwte caMoedUKacHOCTH ...

on 16 no 31 roguHe. Pe3ynTati Cy nokasanu 3HauyajHy noBe3aHoCT usmehy onwte camoe-
durKacHoOCTK, 3310BO/BLCTBA YCNEXOM, MPOLEHe 34paB/ba Y 3aj0BOSbCTBA *KMBOTOM. OffHOC
n3mehy camoedrKacHOCTM 1 3340BOJbCTBA KUBOTOM OFflefia Ce y 3HauYajHUM NO3UTUBHUM
Kopenauujama. NMepdekuroHn3am je NoKasao HeraTUBHe Kopenauuje ca CKoOpo CBUM Ba-
pujabnama, nocebHo ca camoedmKacHolhy 1 3340BO/BCTBOM XMBOTOM. HaviMe, nojeaunH-
UK ca nepPpeKkUMOHNCTUYKIM TEXHbaMa Bepyjy Aa He MOy y NOTNYHOCTY 3aJ0BO/bUTY CBE
cBOje obaBe3e, LWITO AOBOAU [0 HE3a0BOSLCTBA XKMBOTOM UM ocehaja HXKe camoeduka-
cHocTu (Penezi¢ i sar., 1998).

CBM NpeTXoAHN pe3ynTaTn NCTpakuBara Cyrepully fa UCNUTNBakbe HUBOA 3af0-
BOJbCTBA CTyAeHaTa npyxa Aybrbu yBua y uenokynHu obpasosHu cuctem (Arslan & Akkas,
2014; lvanisevic i Vlasi¢, 2022; Penezi¢ i sar., 1998; Vasi¢, 2015; Wilcox & Nordstokke, 2019).
JonaTtHo, eBUAEHTHO je Aa 3300BO/bHU CTYAEHTW Yelhe HacTaB/bajy U YCNeLHo 3aBplLua-
Bajy CBOje CTyAMnjcKe Nporpame, ynaxy Bulle Tpyaa y cBoje obpa3oBare, pefoBHO Noxa-
hajy HacTaBy 1 yewhe ce aHraxyjy y pasnmunTM BaHHaCTaBHUM aKTUBHOCTUMA Yy nope-
hHetby ca HE3a40BOSBHUM CTYAEHTUMA (Ceko, 2014).

BaxaH pakTOop 6naroctara, camonoy3farba 1 3aJ0BO/bCTBA CTyZleHaTa NoBe3aH je
N ca Cy6jeKTUBHUM NCKYCTBOM MOCTM3akba BaXKHUX akageMCKUX U JPYTX >KUBOTHUX LiU-
JbeBa; NpeuunsHmje, ca MAejoM CTyAeHaTa O OUYEKMBAHUM UCXOAMMA — ONTMMM3MOM U ne-
CYMU3MOM.

OnTMU3aM ce MOXe NPeAcTaBUTM Kao penaTMBHO CTabuiHa onwTa TeHAeHUuja
BepoBarba y no3uTneHe ncxope (Tatalovi¢-Vorkapi¢ & Jeli¢-Puhalo, 2015). 3a ontumuncre
je KapakTepncTUYHO Ja HUKafa He ofyCTajy ofi CBOjuX LmrbeBa, 6e3 o63upa Ha npenpe-
ke (Pavicevi¢, 2019). OnTMKM3am je YecTo y NO3MTMBHOj Kopenauuju ca cybjeKTMBHUM
ocehajem 6naroctarba, 60/bMM 3apaB/bem U ycrnexom y pagy u kapujepu (Forgeard &
Seligman, 2012). Takobe, NpMMETHO je Aa ONTMMM3aM MOXe NO3UTMBHO KopenupaTtu ca
OOMUHaAHTHUM ocehajem camonoy3gara. OnTrMK3am ce MOXKe TYMaunTh Kao NOBOSbaH
CTaB OYeKMBarba NnojearHLa o cBojoj byayhHOCTH, fOK ce cTaB Koju Ha 6yayhHocT rnega
Ha CynpoTaH HaYuH MOXe TyMaunTu Kao necrmmsam (Garcia-Martinez et al., 2023). Mecu-
MUCTE KapaKTEPULLY aHKCUMO3HO MOHallakbe M KOHTUHYMPAHO MPENCNUTUBAHE JTUYHIX
yBepema, anu 1 ofyctajake of noctaB/beHUx Unbea (Pavicevi¢, 2019). Kapa ce rosopu
0 OfHOCY OMTVMM3Ma M NEeCMMK3Ma, Tpeba X NoCMaTpPaTy Kao ABe He3aBUCHE AVMMEH-
3Mje, jep CBe AOK Ce HaBOAe Kao OYeKMBaHa NO3UTVMBHUX U HEraTUBHUX pe3ynTaTta ucre
pafikbe, KOHLEeNT onTuMK3mMa 1 necummama Tpeba foXrB/baBaTy Kao ABOAUMEH3MOHa-
naH (Penezi¢, 2002).

WNctpaxumBare LynmaHa (Schulman, 1995) nokasano je ga cy onTumMmncTuyHa ob-
jawrera noesaHa ca 60/mbKM akagemckum nocturHyhem n nosehaHom nNpoayKTMBHO-
why Ha nocny. Takohe, y apyrom nctpaxusarmy (Peterson & Barrett, 1987) uwsb je 61o aa
ce npoeepu Aa nu je moryhe npeasuaet! akagemMcko nocturHyhe ctyfeHaTta Ha OCHOBY
FbMXOBOI €KCMIaHATOPHOr CTua. Ha noueTky mncrpakuama, CTYAEHTM Cy OueMBanu
HeraTuBHe porahaje npema aTpnbyuuoHUM AnMeH3njaMma. YTBpheHo je Ja CcTypeHTM ca
ONTUMUCTUYHUM eKCMIaHAaTOPHUM CTUIOM fobujajy 60/be oLeHe of CTyfeHaTa ca necu-
MUCTUYHMM eKCMIaHaTOPHUM CTUJIOM, Kao 1 Aa UMajy cneunduryHmje unbeBe 1 akTVBHO
Tparke BULUE aKafleMCKOT CaBeTOBaka.
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Metogonoruja
Uwmb v 3apaunm ncrtpaxkmnBamwa

Lub nctpaxnearba 6mo je ytBphrBarbe npefnkropa onwTe camoedrKacHOCTA
cTypaeHata. Ha ocHoBy $opmynucaHor umsba, NOCTaB/beHN Cy cnegehn nctpaxmneaukm
3afjaum:
1. McnUTaTV ONWTY CaMoedpUKACHOCT CTyZleHaTa 1 YTBPAUTU [a N MOCTOje pasfnke
Y OAHOCY Ha MepeHe coLmo-aeMorpadcke KapakTepUCTUKe;

2. ucnutatn Kopenauujy n3mehy 3a40BO/bCTBA aKaAEMCKIM XKMBOTOM 1 ONLWTe Ca-
MoedUKaCHOCTU CTYAEHATa;

3. ucnutatu Kopenauujy usmehy ontrMmama/necummsma n onwTe camoedumKkacHo-
CTW CTyAeHaTa;

4. nCnnTaTy Y KOjoj Mepy 3aA0BO/bCTBO akaleMCKUM XIMBOTOM 1 ONTMMM3am/necu-
Mu3am objalHaBajy onwTy camoednKacHOCT CTyAeHaTa.

n HCTPYMEHTUN UCTPaXnBaka

3a noTpebe ncNUTMBaMa NOCTaB/bEHOT Liba ¥ 3afaTaka UCTpaxmBarba Kopulhe-
HY cy cnegehn MHCTPYMeHTH:

« YiulliHuk coyuo-gemoipagckux kapakitiepuciiukd, KOjy je KpenpaH 3a notpebde nc-
TpaXkuBama 1 cagpxu cnegeha nutarba: Nos, MeCcTo CTaHOBaka, CTaMOEHM CTaTyC,
Cy6jeKTBHO 3a0BOSbCTBO GUHAHCUCKOM CMTYaLMjoM, rogUHa CTyaunja, NpoceyHa
oLeHa TOKOM CTyAuja.

« Ckana otwite camoegpukacHociiu (General Self-Efficacy Scale, GSE) — Aytopu ckane
cy WWsapuep n Jepycanem (Schwarzer & Jerusalem, 1995). IHCTpyMeHT je npeBegeH
1 apanTupaH Ha 33 je3uka, ykibyuyjyhu n cpncku (Gavrilov Jerkovié i sar., 2014). Peu
je o yeTBopocTeneHoj ckanu of 10 TBpAHU (1 — MOTNYHO HETAYHO, 2 — 4ETMMUYHO
HeTauHo, 3 — AeNUMMNYHO TauyHO, 4 — NOTNYHO TauHo). CKasa je nokasana agekBaTaH
HMBO noy3gaHocTn (KpoHbaxosa anda .896).

- Ckana 3agososvcilisa akagemckum xusoitiom (Academic Life Satisfaction Scale,
ALSS) — OpuruHanHy ckany Kpeupana je rpyna aytopa (Nogueira et al.,, 2019). ¥
nuTamy je netocteneHa ckana JinkepTtosor Tuna of 8 TBpamK (of 1 — yonwre ce
He cflaXem [0 5 — y MOTNYHOCTM Ce CflaXkem) Koja je nokasana afekBaTaH HUBO
noysgaHoctu (KpoH6axoBa anda je .851) n cactoju ce of aBe cybckane: JUYHO
30goso/bCiligo, Koje YKibyuyje nepuenuujy cTygeHata O HhMXOBOM akafeMCKOM
ycrnexy 1 ofjHOCY ca Konerama u HacTaBHuLUMma (4 ctaBke, KpoHbaxoBa anda .746)
N 30g080/bCIBO AKAGEMCKUM YC/108UMA, TauHWje GU3NUYKUM 1 NeJarowKnum okpy-
XerbeM, MHTepecoBatbeM U nocseheHowhy cTyanjckom nporpamy, BaHHacTaB-
HMM aKTMBHOCTMMA M YCNOBUMa CTyamparba (4 ctaBke, KpoHbaxoBa anda .825).
Ckana je nokasana rotoBo HOpPMasHy AUCTPUOYUUjy (CKjyHMC -.565 1 KypTOo3uc
.095), WITO je UHANKOBaAHO apUTMETUYKOM CPeanHOM of 29.6920 ca cTaHAapAHOM
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rpewkom og .42352. Nopaum yKasyjy Ha TO Aa Cy pe3ynTaTh YCKO rpynmncaHmn oko
npoceka, ca BapnjaHcom oa 42.511 n ctaHgapAHoOM gesujaumjom og 6.52002, wto
nopaTHo ynyhyje Ha penaTnBHO CTabunHy guctpubyuujy.

« Ckana odwiumusma/tecumusma (O-P ckana) — opurmHanHy ckany Kpempao je Yanr
(Chang, 1996), a 3a Halwe nogHebrbe nNpeseo 1 agantupao MNenesunh (2002). To je
neTocteneHa ckana Jlukeptosor Tina of 14 TBpamK (1 - yonwTe ce He OAHOCU Ha
MeHe 40 5 — y NOTNYHOCTN Ce OfHOCK Ha MEeHe) 1 CacToju Ce of ABe ANUMeH3uje: ol-
umusam (6 ctaBku, KpoHbaxosa anda .831) u tecumuszam (8 ctaBku, KpoHb6axoBa
anda .898). Ckana onTumMmn3Ma 1Ma npocedaH pesyntat 22.09 (SE =.31) n nokasana
je 6narv HeraTUBHU CKjyHWC (CKjyHUC = -.616), LUITO YKa3yje Ha TO Aa Cy UCMMTAHNU-
LY reHepanHo NprjaBUIN BUCOKE HUBOE OMTMMM3MA Y3 YMEPEHY BapujabUIHOCT
(SD = 4.74). Auctpnbyuumja je penaTmBHO CUMETPMYHA OKO MPOCEKA, Ca PACOHOM
oA 6 8o 30 n KypTo3mcom of .333, LITO CyrepuLlie HELWTO U3PaXKeHUju BPX AUCTPU-
6yunje y ogHocy Ha HopmanHy. Ckana necummama nmMa npoceyvaH pesyntat 18.95
(SE = .49) n nokKa3zana je No3uTMBaH CKjyHUC (ckjyHuUc = .583), wTto oppakasa Behy
BapujabunHoct (SD = 7.60) u wnpwn pacnoH pesyntata of 8 fo 40. Auctpmbyumja
je HewTo paBHWja of HOopmanHe (Kypwo3uc = -.355), WTo yKasyje Ha TO ga manu
6poj ncnuTaHrKa npujaBsbyje BeOMa BUCOKE HUBOE NeCHMK3Ma, LUTO AOMNPUHOCK
MO3UTUBHO aCUMETPUYHOj ANCTPUBYLMjI.

ysopaK N TOK NCTpaxKnBamwa

Y ncrpaxumay je yuectsoBano 237 ncnutaHuka. Mictpakmeame je cnpoBefeHo OH-
najH, nytem nnatdopme l'yrn Oopmc (eHrn. Google Forms), y nepropy o jyHa fo aBrycta
2023. roguHe. AncTtprbyumja y30pKa Ha OCHOBY MCMUTAHMX COLMO-AeMOrpadCKmMX Kapak-
TepucTMKa nNprikasaHa je y Tabenu 1.

Mopauun NpUKyn/beHN OBMM UCTPaXkmBamem obpaheHun cy CTaTUCTUYKMM Mporpa-
Mom (IBM SPSS 3a Windows, Bep3uja 26), a ctaTucTnuke npoueaype kopuwheHe y aHanu-
31 yKJbyurBane cy AeCKpUNTUBHY CTaTUCTUKY, aHanu3y BapujaHce (ANOVA) ca Tukey post-
hoc TectoBMMa, NMpPCcOHOBY KOpenauujy 1 perpecrMoHy aHanumsy.

Tabena 1
Y30pak ucauitianuka
N %

Mon
Mywwikn 41 17,3%
KeHckn 196 82,7%
MecTo cTaHOBaKba
Man 174 73,4%
Mpenrpahe/ceno 53 26,6%
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N %
MepumnupaHa ¢puHaHCKjcKa cuTyauumja
Beoma He3anoBosbaBajyha 4 1,7%
He3agoBorbaBajyha 49 20,7%
3apoBosbaBajyha 158 66,7%
Beoma 3anoBorbaBajyha 26 11%
loguHa ctyanja
[NpBa rognHa 55 23,2%
[pyra rognHa 32 13,5%
Tpeha roavHa 44 18,6%
YeTBpTa rogmHa 84 35,4%
Mactep ctyonje 22 9,3%
Axapemcko nocturnyhe
6,50 - 7,49 19 8%
7,50 - 849 87 36,7%
8,50-949 99 41,8%
9,50 - 10,00 32 13,5%
(dakyntet
Qunosodcku dakyntet 129 54,43%
MpupoaHo-MaTeMaTuKK GakynTeT 18 7,59%
DakynTeT TEXHUYKIX HayKa 24 10,13%
MenwuuuHckm dakyntet 11 4,64%
MorbonpuBpenHn dakyntet 24 10,13%
EkoHomcKm dakynTeT 31 13,08%
YKynHo 237 100%

OnuwrTa camoed)m(acuocr cTyAeHaTa

PesyntaTtn

MpBKM 3aaaTak OAHOCMO Ce Ha UCMIUTVBakbE ONLUTE cCamoedrKacHOCTY CTyAeHaTa U1
yTBphUBatbe NOCTojatba pasfvka y OfHOCY Ha MepeHe coumo-aeMorpadcke Kapakrepu-
cTuke. Tabena 2 npukasyje 4eCKPUMNTYBHE NOKa3aTesbe CKase onwTe camoedprkacHOCTU 1

HBEHUX TBPAHN.
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Tabena 2
Jeckpuiitiueru ungukaliopu Ckane oiwilie egukacHociu

Min Max  AS SD  skewness kurtosis

YBeK ycnem fia peLumm Tellke npobneme ako ce A0BO/bHO 1 4 348 674
NOTPYAUM.
AKO MM Ce HEKO CynpoTCTaBy, MOry Hahu HauvHa 1 1 4 303 786
CpeAcTaBa ia A0OMjEM OHO LITO XKEVM.
J1ako M je fa ce ApXKMM CBOjVX Hamepa 1 ja OCTBapVM 1 4 279 796
CBOje unbese.
YBepeH cam fia 61X MOrao edriKacHo fia 13ahem Ha Kpaj 1 4 291 839
ca HeoyekvBaHum gorahajuma.
3axBasbyjyhu CBOjOj CHaNK/bUBOCTY, 3HaM Kako fja ce 1 4 306 811
CHahem y HenpeaguheHnm cuTyalmjama.

-740 430
Mory pa peluvm BehiHy npobnema ako ynoximum 1 4 343 713
HeonxoaaH Tpya.
Mory ocTaTi npubpaH Kafjia ce Cyoumm ca Telkohama jep 1 4 300 821
Ce MOry OCJIOHUTU Ha CBOje CMOCOBHOCTI NMpeBraaBatba.
Kapa ce cyoumm ca npobnemom, 061MyHO Mory aa Hahem 1 4 296 827
HEKOMMKO pelletsa.
AKO CaM Y HEBOTbM, 0BUYHO MOTY ia CMUCTIMM HEKO 1 4 314 745
peLlemse.
O6uuHO Mory fia M3ahem Ha Kpaj ca CBWM WTO Mu ce Hahe 1 4 304 752
Ha MyTy.
YKynHo 10 40 30.82 5.59

Ha ocHoBy Tabene 2, BUAMMO fa Cy Ha HUBOY Liefie cKajie UCMUTAHULU OCTBa-
puUny ymepeHo BUCOK pe3ynTaT Ha cKanu onwTte camoedukacHoct. Auctpmnbyumja
pes3ynTaTa Ha CKanu je HopmasnHa ca HeraTMBHUM CKjyHUCOM, LITO YKa3yje Ha To Aa je
BENUKM 6poj CTyfleHaTa OCTBapMO BUCOKe pe3ynTaTe Ha OBOj cKanu. TBpArbe ca HajBU-
LWIMM pe3ynTaTom yKasyjy Ha To fla CTYAEHTU cMaTpajy fa Mory pewmnTtn BehuHy cBojux
npobnema ako ynoxe [OBO/bHO TpyAa, OAHOCHO, BEPYjy Y ynarate Hanopa Kako 6u
HeLWTo NoCTUran.

Ncnutusarem pasnuka y onwToj caMoeprKacHOCTU CTyfeHaTa Yy OfHOCY Ha Co-
umo-gemorpadcke KapakTepucTuKe, NpoHaheHa je CTaTUCTUYKK 3HayvajHa pasnnka camo
y nornegy cy6jekTMBHOr 3aJOBOSbCTBA CTyAeHaTa dUHaHcMjckom cutyaumjom (Tabena 3).
CTyneHTr Koju Cy 3a0BOSbHUjY CBOjOM GUHAHCMjCKOM CMTYaLjoM OCTBAPWAN CY 3HaYaj-
HO BULLM pe3ynTaT Ha CKanu onwTte camoedukacHocTy. MojeanHLmM Koju ce cyouaBajy ca
€KOHOMCKMM OrpaHunyerbuma Mory foXMBeTN NnojavaH cTpec U CMakbeHO camonoy3fatbe,
LITO HapyLwaBaa wunxoB ocehaj camoeduKacHoOCTL.

OcTtane couyuno-gemorpadcke Kapaktepuctuke (Mo, Mecto cTaHoBaka, CTambeHn
CTaTyC, roAnHa CTyfmnja, NPoceYyHa OLeHa TOKOM CTyAunja) HUCY MoKasane CTaTUCTUYKK
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3HauajHy noee3aHocT. OB pe3ynTaTi Cyrepuily fia UHAVBMAYaJHE passivKe NoBe3aHe ca
coumo-gemorpadpckmm pakTopriMa MOTy Aia Bapmpajy y CBOM YTULLAjy Y KOHTEKCTY camoe-
¢dmrKacHoCTL.

Tabena 3
Olwizia camoeukacHoCill u cyGjexiliugHo 3ago8osbCiligo CilygeHailia PUHAHCUjCKoM cuillyayujom
N AS D F p
Beoma He3anoBosrbaBajyha 5 2640 9.94
He3apoBomasajyha 48 2827 6.25
3anoBosbasajyha 158 3149 5.08 6.11 001
Beoma 3agoBorbaBajyha 26 32.31 473

Tukey HSD post hoc liecii OTKPWO je 3HauajHe pasnuke y pesyntaTumMa onwTe ca-
MoedMKacHOCTW cTyaeHaTa m3mehy pas3nnumTux HMBOA 3aJ0BO/bCTBA PUMHAHCKjCKOM
cuTyaumjom. icnutaHmum Koju cy npujaBunm n3pasmto He3afaoBosbaBajyhy duHaHcmjcky
CUTYaumjy MManu cy 3HauyajHo HVXe pesynTaTe onwte camoedukacHoctm (AS=26.40) y no-
pebhetby ca OHUMa Koju cy 6unm 3agoBosbHM (AS = 31.49) n Beoma 3a10BObHY (AS =32.31),
y o6a cniyyaja y3 BpegHocT p Makby of 0.001. CAnyHO TOMe, OHU Koju Cy 61 He3aoBOsb-
HW UManu cy Huxke pesynTtate (AS = 28.27) off OHUX KOju Cy Ce U3jaCHUIN Kao 3aA0BOJbHU
1 BEOMa 33a[j0BOJbHI, Takohe ca p-BpegHoCcTMMa Marbum og .001. MehyTum, pasnvka ns-
Mehy M3pa3nTo He3afoBo/baBajyhe 1 He3agoBosbaBajyhe duHaHCKjcke cuTyauuje Huje
6una 3HauajHa (p = .051), Kao HU pa3nuka nsmebhy 3agoBosbaBajyhe 1 Beoma 3afoBo-
JbaBajyhe cutyaumje (p = .175). OBun pe3yntatu ykasyjy Ha To ga je sehe ¢umHaHcmjcko
33/10BOJbCTBO reHepasiHO NoBe3aHOo Ca BUWOM onwTom camoedmkacHowhy. Ycneq He-
jepHakmx BenuumHa rpyna, 3a pobycHa nopehera KopuwheHa je xapMoHUWjcKa cpefrHa
BeNMYMHa rpyna.

OnuwTa camoePUKacHOCT 1 3a40BOJHbCTBO aKaAEMCKNM >KMBOTOM

[pyrv 3agatak ogHOCKO Ce Ha CNUTUBae Kopenauuje n3mehy onwTe camoeduka-
CHOCTU CTyfeHaTa U 3aj0BOSbCTBa akageMcKum xrnsotom (Tabena 4). YTepheHa je ctatu-
CTUYKM 3HAYajHa NO3UTUBHa Kopenauuja usmebhy onwTte camoedrKacHOCTM 1 3a4OBOSb-
CTBa akagieMCK1M »1BoToM (Tabena 4).

Tabena 4
Olwitia camoeukacHoCil U 3agososbCilio aKageMckuM Xueoiiom
OnwrTa 33710BO/bCTBO
CaMoed)l/IKaCHOCT akaeMCK1M XKBOTOM P
Onuwita camoedrkacHOCT 1 372%%
.00
33[]0BOSBCTBO aKaieMCKIMM »KNBOTOM 372%* 1
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OBakaB pe3ynTaT cyrepuile a Cy BULWIMW pe3ynTaTy onwre camoedrKkacHOCTM nose-
3aHu ca BehM 3a0BO/bCTBOM aKaieMCKUM »K1BOTOM; OCVM TOra, OH NoAp»<aBa uaejy Aa
CTYOEHTU KOjU BepYjy y CBOje CNOCOBHOCTU Texe Ja Oyay 3al0BO/bHUjU CBOjUM aKajem-
CKUM >KNBOTOM.

OnuwrTa camoeclmxacuocr n onTMM3am/necummnsam

Tpehu 3agaTak 04HOCKO Ce Ha UCNUTUBatbE Kopenauuje nsmehy onwre camoeduka-
CHOCTM CTyfileHaTa 1 ONTMMMU3Ma 1 necummama. NpoHaheHa je CTaTUCTMUKM 3HauajHa No3u-
TBHA Kopenauuja namehy camoednKacHOCTU U ONTUMMW3MA, Kao 1 CTaTUCTUUKIM 3HauajHa
HeraTvBHa kopenauuja usmehy camoedukacHocTn 1 necummnsma (Tabena 5). OBaj pesyntat
yKasyje Ha To Ja Ca MOPacTOM ONTMMIM3Ma pacTe 1 onwTa camoedrKacHOCT cTyaeHaTa. Ha-
CynpoT TOMe, Ca NMopacToM NecMMm3ma, onluTa camoedUKacHOCT CTyAeHaTa ce CMatbyje.

Tabena 5
Oliwitia camoeukacHoCi u oGLumMu3am/decumusam
OnwTta camoedrKacHOCT OnTmmM3am [Necnmmzam p
Onwta camoedukacHOCT 1 700%*
OnTmmrzam .700%* 1 _ 0
Onuwta camoedukacHOCT 1 -420%*
[Necnmmzam -420%% 7 1 0

Perpecwoua aHa/insa

YeTBpTW 3afaTak UCTpaXrBarba 61O je ga ce ncnuta y Kojoj Mepu 3af0BOSbCTBO
aKaZIEMCKMM XXVMBOTOM 1 MeCcrMM3am/onTummn3am objallrbaBajy onwTty camoedrkacHoCT
cTydeHaTa. PerpecmoHa aHanm3a nokasyje fa mogen objawrasa 50% BapwjaHce onwTte
camoedukacHocTm (Tabena 6). MpeanKTOpW yKIbyyeHn y Mofen 6unm cy necummsam, 3a-
[IOBOJbCTBO aKafeMCKMM XXMBOTOM M ONTMMM3aM, Ca 3HaYajHUM YKYnHUM edpekTom (F (3,
233)=77.577,p <.001).

Tabena 6
Pe3ume peipecuoroi mogena — iipequkitiopu: (Korcluanitia), decumu3am, 3agososbCiigo, 0diLumu3am
Mopgen R R? KopurosaHu R? CraHpapaHa rpelka npoleHe
707 500 493 3.98302

HecTtaHpapav3oBaHu KoepuumjeHT 3a onTummnsam nsHocu .826 (8 = .700, p < .001),
LUTO yKa3yje Ha To Jia je onNTUMM3aM 3HayajaH No3MTMBaH NpeanKTop caMoedUKacHOCTU.
HacynpoT Tome, 3a0BO/bCTBO aKafleMCKMM XMBOTOM MMa MarW U MapruHanHo ctatu-
CTUYKM He3HavajaH edekat Ha camoedmKacHocT (B =.082, B =.096, p = .063). Necumnzam,
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MakKo YK/byueH y mogen, He npeasuha 3HauajHo onwTty camoedmKacHocT (B = .046, 3 =
.062, p = .310). KoHcTaHTa y mogeny n3Hocm 9.267 (p < .001), uTo ogpaxaBa HUBO OnLTe
camoedukacHocT. CBeYKYMNHO, pe3ynTaTi Cy Nokasanu Aa je onTMmm3am 3HavajaH npe-
OUKTOP camoeduKacHOCTH, fOK 3aJ0BOSbCTBO aKafeMCK/M >KUBOTOM 11 NECUMM3aM HUCY
nokasanu 3HayajHy NpeauKTNBHY BPELHOCT.

Aunckycnja

Pe3ynTati cnpoBefeHOr UCTpaxnBaka NokKasanu cy fa CTyAeHTu noceayjy ymepe-
HO BMCOK HUBO onwTe camoedrKacHOCTH, LUITO YKa3yje Ha UXOBO YyBepee Y COMNCTBEHe
cnocobHocTu da npesa3uhy npenpeke u pelle npobneme Kaga ynoxe Tpya. LWtasuwe,
pe3ynTaTu Cy yKasanu Ha pasfivke y HMBOy camoedMKacHOCTM y OAHOCY Ha CyOjeKTuB-
Hy nepuenuujy rHaHcmKjcke cuTyauuje ctygeHTa. OnHaHcujckn npobnemun Takohe mory
[0BEeCTN 1O 3aHeMapuBama UK HanylTara ctyauja (Joo et al., 2008), HeraTuBHe cnuke
0 cebu 1 onwTer He3aoBos/bCTBa (Lange & Byrd, 1998). larba ncTpakmBara 61 morna
6UTK yCMepeHa Ha UCMNTUBAHE HEKMX AOAATHNX Bapujabnu Kako 6u ce gogaTtHo pasja-
cHuo mehyogHoc nsmehy couro-gemorpadckmnx KapakTepucTmka u ysepera o0 camoe-
durKacHocTw.

YoueHa no3nTnBHa Kopenauuja nsmehy camoedurkacHOCTU 1 3aJ0BO/bCTBA akafeM-
CKUM >KUBOTOM Yy CKJIaZy je ca TEOPUjCKMM OKBUPOM baHaypuHe coLmjanHO-KOTHUTUBHE
Teopuje, Koja TBPAW fa NojeAnHLM ca BULWOM camoedrkacHowhy yewhe noctasrbajy n3a-
30BHe Un/beBe 1 NCTpajaBajy nped npenpekama (Bandura, 1997). MocneanyHo, CTyaeHTr
KOju nocepyjy cHaxkaH ocehaj onwTe camoedpnKacHOCTU MOTY NPUCTYMNUTU aKageMCKUM
3ajaummMa ca Behum camonoysfarmbeM 1 eHTy3uja3moMm, Yume nosehaBajy cBoje yKymnHo
33[10BO/bCTBO MPOLIECOM yUuerba U akaleMCKUM NocTurHyhem.

Bricokun HMBou onwte camoedprKacHOCTV MOry flonpuHeTn nosehaHoM akafleMCKOM
3a[10BOJbCTBY, IOK MO3UTUBHA aKaJieMCKa UCKYCTBa 1 ycrecu Mory, 3ay3Bpart, ojayati no-
Bepetbe CTyfleHaTa y concTeeHe cnocobHocTu, nogctnyyhn ocehaj akagemcke ncnyreHo-
cTr. OBaj LMKANYHM NpoLieC Harnallaea nHTepakuujy namehy ysepera o camoedrikacHo-
CTV 1 cybjeKTUBHe nepuenuuje akagemckor 6naroctara, UCcTMuyhy BaXXHOCT HeroBarba
MO3UTVBHIX YBEPEHA O CeOU paau NoACTMLAHa XONUCTMYKOT pa3Boja CTyAeHaTa.

OnTtymMur3am, fedUHNCAH Kao Matbe v BULle CTabuaH CKyn NO3UTUBHUX OYEKMBa-
tba y Be3u ca 6yayhum nckycTBMMma, BaxHa je Bapujabna 3a camonepuenuujy y pasnnuu-
TUM KoHTeKkcTuMa (Carver & Scheier, 2014). OnTumMmnsam je gucnosuumja Koja ytmye Ha To
KaKo JOHOCMMO ofnyKe, Aenyjyhu kao megujatop n3mehy Halle nHTepnpeTaluje cnosmba-
LWHbEr CBeTa U Hac camux. Marbe ONTUMUCTUYHU Jbyn Cy Marbe CrocobHu Aa pearyjy Ha
HeraTMBHe, KPUTUYHE, Na YaK U TpaymaTuuHe cutyauuje. C gpyre ctpaHe, ONTUMUCTUYHU
JbyAV pajuje pearyjy no3uTMBHO Ha HEMpujaTHe OKOTHOCTU, TaKo WTO MX caBnagasajy. C
0631pOM Ha To, Kajla je pey 0 Bepu y CONCTBEHE CMOCOOBHOCTU U CHaNaX/bMBOCT Y pella-
Bakby pasnmunuTnx npobnema v npeBasunaxkemwy Telwkoha, Matbe ONTUMUCTUYHIN CTYAEH-
T cebe fOXNMBIbABajy Kao Matbe edrikacHe. Kafia cy Bpeme, TpyL U pecypcu HeN3BeCHM,
ONTUMM3AM je jefjMHa CTpaTernja Koja MoXe reHeprcaTvi JOBO/bHO caMoedUKacHOCTU 3a
n3BpLLUEHe 3aJaTKa.
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OBo ycknahusame n3mehy ysepera o cebu 1 ONTMUCTUYHKX NOrfeda Harnawasa
MOTUBALMOHE 1 afanTnBHe yHKUMje camoedrKacHOCTH, Kao LWTo je yTBpheHo bangypu-
HOM COLMjanHO-KOrHUTUBHOM Teopujom (Bandura, 1997).

YoueHa no3nTuBHa Kopenauuja namehy camoedukacHOCTU 1 ONTVMM3MA Cyrepuile
[la HTepBeHLMje ycMepeHe Ha noBeharbe camoedrKacHOCTY CTyfieHaTa Mory Takohe fo-
MPVHETW HEroBakby NMO3UTKBHMW]Er HaUMHa pa3myLWbatba. LLTtaBuwe, onTrMmnsam ce noka-
320 Kao 3HauajaH npeanKTop camoedrKkacHoCTM cTyaeHaTta. OCHaxrBareMm CTyfeHaTa Aa
pa3Bujy camoroy3fate y CBoje CMOCOBHOCTM 1 pe3nnmnjeHTHOCT npeg Heaahama, HacTas-
HMLM MOTY OnaKLIaT pa3Boj ONTUMUCTUYHKX NEePCREeKTBA, MPOMOBULWYhN Tako Ncmxo-
nowko 6naroctame 1 akagemcku ycnex. IHBep3Hn ogHoc namehy camoedumkacHoCcTH m
necumr3ma HarnallaBa NpPOTEKTUBHY YNOry yBepema o cebu y ybnaxasarby HeraTuBHMX
KOTHUTUBHUX NPUCTPACHOCTU. YNnBameM camornoysfiama Yy CNoCcoBHOCTU CTyfeHaTa U
NoACTMLabeM HauvHa pa3MuLLIbakba OPUjEHTMCAHOT Ha PacT, HaCTaBHULM Mory nomohu
y ybnaxkaBatby LITETHMX epeKaTa NecrMr3ma Ha akafleMCKy MOTrBauujy 1 nocturnyhe.

3akrbyyak

YT1BpheEHa je CTaTUCTMYKM 3HayajHa NO3MTMBHA Kopenauuja nmehy onwre camoe-
duKacHoCcTU 1 oNTMMK3Ma, Kao 1 n3mehy onwTe camoedrKacHOCTM 1 3a40BOSbCTBA akKa-
AEMCKUM >KUBOTOM, AOK je HeraTuBHa Kopenauuja npoHaheHa ca necumusmom. OBu pe-
3yNTaTn Cy y CKNagy ca NPeTXOAHUM UCTPakmBarbuma pasanuntux aytopa (Ceko, 2014;
Ivanisevi¢ i Vlasi¢, 2022; Penezi¢ i sar., 1998). Minak, onTMMmn3am ce n3aBaja Kao 3HayajaH
npeankTop y nopehery ca NnecCumMrn3mom 1 3aJ0BOSbCTBOM akafileMCKUM >KUBOTOM.

[obnjeHn pesynTtatn ykasyjy Ha TO ia ce CTyAeHTW pa3fnKyjy y HUBOY OnLiTe ca-
MoedMKaCHOCTW Yy OAHOCY Ha HUXOBO CY6jeKTUBHO 3a10BO/bCTBO GUHAHCUJCKOM CUTY-
aumjom. CTyaeHTV Koju Cy 3a0BOSbHUjU CBOjOM GMHAHCUjCKOM CUTYaLmMjoM OCTBapunu
Cy BULLE pe3ynTaTe Ha CKann camoedrKacHOCTY, WITO HarnallaBa BaXXHOCT GUHaAHCHjcKe
CTabWNHOCTU Y MOAPLULIM CaMOMOY3aakby CTyAeHaTa U hUX0BOj CNOCOOHOCTY fa ce Hoce
Ca akageMCKnM n3a3zosrmMa. OBM Hanasm UCTUYY BaXKHOCT NpyXKaha NogpLuKke CTyaeHTu-
Ma Kako 6u ce noehana wrnxoBa camoedrKacHOCT, a TUMe No6OosbLIAO HUNXOB aKageM-
CKM ycnex u bnaroctare. CTpaTteruvje Koje yKibyuyjy HeEroBarbe onTMMUCTUUYHKX CTaBOBa,
npyxarbe PprHaHCKjcKe NOAPLIKE U MPOMOBUCaHE CaMoroy3faka Mory 6UTK KibyuHe y
OBOM npovecy.

Byayhu fa camoedpmnKacHOCT HMje HewTo WTO HeKM Jbyan UMajy, @ Apyru Hemajy, Ha
Hby MOXe [ia Cce yT4e 1 OHa MoXe fa ce pa3Buja. be3 063npa Ha TpeHyTHY cuTyauujy no-
je@nHUa nnu npolna UCKYCTBa, CBAKO MMa MPWMKY Aa ojaya camoedukacHocT (Malci¢,
2018). OBO UcTpakmBarbe MoXxe NOCAY>KUTK Kao OCHOBA 3a fasbe pa3maTtpare U pa3Boj
nporpama noppLuke Koju edprkacHo ogrosapajy Ha notpebe cryfeHata, gonpuHocehu
Tako HUXOBOM Yycrexy un fobpobutn Tokom ctyamja. Mporpammu 61 Mornm ykrbyumBaTiu
06yKe, BPLUHAYKO MEHTOPCTBO UNN NHAUBMAYANTHO CaBETOBakbE Kako 6y ce cTyaeHTMa
MoMoro Aa pas3Bujy cTpaTervje 3a noctmsame yumbesa. C 063Mpom Ha 3Havaj GuHaHcCuj-
cKe cTabunHoCcTK 3a camoedUKaCcHOCT CTyAeHaTa, yH1Bep3uTeTn 6u Tpebano ga obes-
6efe pecypce 1 NOAPLIKY Kako 61 MOMOrM CTyAeHTMMa Aa ynpasrbajy GUHaAHCUjCKUM
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n3azoBrma. To MOXe YK/byumBaTu npykare MHPopmMaLMja o AOCTYNHUM CTUMNEeHArjama
N CTYOEHTCKUM KpeauTiMa nnm noHyheHe caBeTe o ynpasrbary drHaHcujama. Hapare,
dbakynteTn 6v Tpebano fa Kpenpajy nogp:kasajyhy n oxpabpyjyhy atmocdepy Koja omo-
ryhaea cTyfeHTUMa fia pa3Bujy camoedpukacHocT. OBO MOXe YKIbyunBaTU MEHTOPCTBO,
BPLUHbAYKy MOAPLLUKY 1M MOFyRHOCTUN 3a aHraxoBarbe Y akTUBHOCTMMA Koje MofpKaBajy
pa3Boj camonoy3paarba (Arslan & Akkas, 2014).

JopaTHo, neparowke MMNAMKaumje Haler UCTpa)rBarba Harnallabajy BaXkHOCT
npy»aka NoapLUKe 1 pecypca Kako 6u ce cTyaeHTUMa omoryhuno aa passujy camoedu-
KaCHOCT 1 MOCTUMHY akaZleMcKu ycnex. VIHTerpucarbe nporpama nofpLuke y MHCTUTYLMO-
HaJlHe NpaKce MoKe AOMPUHETN CTBapaky CTUMYNATVBHOI OKPYXeHba, Koje CTYyAeHTMMa
omoryhaBa fa octBape cBoj nyHu noteHuumjan (Arslan & Akkas, 2014). Hapgae, 6yayhu
NCTPaXXMBaUKM Hanopy Morniv 6u NCTPaKUTK KibyUuHe MexaHu3Me Koju nokpehy youeHe
Kopenauuje nsmehy camoedukacHoCcT! 1 onNTUMM3Ma/NecMm3ma. JIOHFrUTyAMHanHe CTy-
Ounje morne 61 NPYXUTK YBUA Yy BPEMEHCKY ANHAMUKY OBUX OJHOCA, OCBET/baBajyhin pe-
UMNPoYHY yTrLaj nsmehy yBepera 0 cebu 1 KOrHUTMBHMX CTaBOBa TOKOM BpeMeHa.

Y3umajyhu y 063up cBe HaBeAeHO, KIiby4YHO je Harnacuti Aa pa3Boj camonoy3faha
1 camoedUKacHOCTU Kop CTyAeHaTa Huje camo NuTarbe MHAVMBUAYANHNX KapaKTepucTy-
Ka, Beh 1 pe3ynTaT KOHTEKCTa Y Kojem ce Hanase. CTora je BaXXHO Aa UHCTUTYLMje BUCO-
Kor obpa3oBaka NPeno3Hajy ynory Kojy Mory MmaTu y nofapLULy pa3Bojy OBUX BaKHMX
KomneTeHUMja Kog cTyaeHaTa. OBO UCTpaXKmBarbe Npy»a OCHOBY 3a fJa/ba UCTPakMBatba
1 pa3Boj npunaroheHnx HTepBEHUMja 1 Nporpama NofpLLKe ycMepeHux Ha nosehame
camoedUKacHOCTU CTyAeHaTa.

C 063npom Ha cneymduyHe notpebe cBake 06pa3oBHE MHCTUTYLMjE, OBM MPOrpamu
MOry 6UTK KpenpaHu Tako fia npyxe pasnuunte obnvke nogpLuke, ykibydyjyhm obpasos-
He, eMoLMoHanHe n rHaHcujcke pecypce. Ha Kpajy, Hagamo ce aa he Halle ncTpakuBame
1 3aK/byuln JONPUHETM CBEOOYXBaTHMjeM pa3ymMeBatrby ofHoca n3mehy camoedmrkacHo-
CTW CTyfeHaTa, FbUXOBOI aKafleMCKOr ycnexa 1 bnaroctara. IHTerprcame oBux Hanasay
npakcy MoXKe MMaT NO3UTKBaH YTULAj Ha edMKACHOCT 06Pa30BHUX CUCTEMA Y NOAPLILM
ycrexy v 3aj0BO/bCTBY CBUX CTyAieHaTa.

MosnTtrBHa Kopenauuja nsmehy camoeduKacHOCTU M 33A0BO/BCTBA aKafeMCKUM
XKMBOTOM HarnallaBa CyWTUHCKY Be3y u3mehy yBeperba CTyfeHaTa y CBoje CrocoBHOCTY
N rbnxoBe cybjekTBHE mepuenuuje akagemckor 6naroctama (van Dinther et al,, 2011).
Herosarem camoedrikacHOCTY 1 CTBapatbeM noapxasajyher okpy»kerba 3a yuetrbe, 06pa-
30BHE UHCTUTYLMje MOTY OCHaXKNUTW CTYAEeHTe Aia MOCTUMHY CBOj MYHW akageMCKU MOTeHL M-
jan n pa3sujy ocehaj ncnyreHoCT Ha CBOM 06pPa3o0BHOM MyTY.

Kapa ce roBopu o npeiHOCTVIMa OBe CTyAMje, jeiHa Of KibyUHUX NPefHOCTU je heHa
npakTWyHa NpumeHa. tbeHn Hanasu Hyde Ba)kHe MMMIMKaUuWje 3a pa3Boj Nporpama no-
LpLUKe YCMepeHMX Ha CTyfleHTe, nocebHO Kpo3 06pa3oBHe 1 caBeTOfaBHE MHULMjaTHBe.
WcTpaxnBatbe HarnalwaBa BaXKHOCT HeroBaha ONTUMM3Ma M ocurypara GUHaHCKjcKe
CTabUNHOCTY pafy nobosbliuarba camoePprKaCHOCTY, LUTO MOXKE MOCNYXUTU Kao OCHOBA
3a Kpenpame cBeobyxBaTHYVX Nporpama nogpluke. Ha npumep, yHuBep3utetn 61 mornim
N3ABOjUTU pecypce 3a GMHAHCKJCKY MOMOR, MCUXOJOLLKO CAaBETOBakbE U PAfMOHMLE Koje
ce dokycmpajy Ha n3rpagrby ONTMMU3Ma U Camoroy3fatba.

43



Anekcangpa Naesnosuh, Tamapa Jparojesuh, Jywuua CrojagnHoBuh « MpeankTopm onwte caMoedUKacHOCTH ...

Hapare, cTyamja noctasBsba ocHOBY 3a 6yayhe nctpaxkuauke npojekTte, HAPOUUTO
NOHIUTYAWNHANHE CTyauje, Koje 61 Morne NpYXUTW HUjaHCMpPaHWje pa3dymeBake Tora Kako
ce camoeUKacHOCT N KOTHUTMBHU CTaBOBW pa3Bujajy Tokom BpemeHa. OBO oTBapa Mo-
ryRHOCTM 3a gyropoyHe nporpame nogpLuke Koju 6 Mornu fa npate v NPoLeryjy yTHLLAj
OBMX MHTEPBEHLMja Ha akafeMCKK ycrnex CTyaeHaTa.

YnpKoc OBMM NpeaHOCTUMA, nocToje ogpeheHa orpaHuuyersa Koja Tpeba uctahu.
MpBO orpaHnyere ogHOCK ce Ha y3opak 1 MoryhHOCT reHepanusaumje pesyntata. Kapa
ce y3me y 0631p Aa je UCTpaxrBare CNPOBEAEHO Ca CTYAEHTUMA 13 OFPaHNYEHOT reo-
rpadckor nogpyuja, pesyntatn moxga Hehe OGUTU y NOTAYHOCTV penpe3eHTaTUBHY 3a
LwmMpy cTyaeHTcKy nonynauujy. OBo orpaHuyerbe Hanaxe onpes NpuaInKom nNpumeHe 3a-
K/by4yaka Ha pasnnunTe akagemcke 1 KynTypHe KoHTeKkcTe. Takohe nocToju 3HauajHa Hey-
carnaweHocT y nornefy 6poja MyLLKNX W KEHCKMX MCNUTaHKKa. Ha Kpajy, uctpaxveare
ce y Behoj mepu ocnatba Ha camonpoLeHe NCNUTaHnKa Hero Ha 06jeKTUBHe CUTyauuje.
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lMpogecuoHanHu paseoj HaclliasHuka, GocebHO Ha liodelliky FUXo8e Kapujepe, Yecilio
je tpaheH 6pojHuUM HeculypHociiuma u usaszosuma. us tpoipama ysobera y tiocao
HacasHUKa u camoi tepuoga UpulipasHuwiuea jecitie ocliocobrbasarbe HacllasHUKa doveiIHUKa
3a camocitianaH o6pazoeHo-8aciuiliHu U clupyyHU pag. ¥noia HaclilagHUKA MeHiopa y 080M 3a
UpulpasHuka ocelli/jbUsoM lepuogy je 6eoma 8axHad. KomuellieHWHOCW MeHWoOPa Moxe 3HAYdjHO
ogpeguiliu Kganutlieli GpogecuoHanHOI UcKycilisa HacliasHUKa UpulipasHuka. Kako je kganuitiell
6ygyhux HaclliagHUKa 3ajegHUYKU UHIIepec c8uUX akiliepa y 06pazo8HoM cuciliemy, Yusb Uuclipaxusea-
ra 6uo je cluuyare ysuga y liepyeliyuje HaACiagHUKA MeHWIoOpa o u3asosuma u ipobaemuma ca
Kojum ce cycpehy y pagy ca GpulipasHuyuma. Y uciupaxusary je y4decitisosasno 98 HaciiasHuUKa
6buosnoiuje u3 0OCHOBHUX U cpegrbux wkosa y Cpbuju, Koju Gocegyjy MeHIWIOpCKo UCKyciso. 3a Upuky-
tware ogaliaka KopuwheHa je WexHUKa aHkeliuparea. Y pagy cy aHanausupade tepyeiiyuje Ha-
cliagHUKa MeHIiopa o Kapakiiepuciiukama HaclidgHuKa tpuiipasHuka, Hajyewhum tdpobnemuma
ca Kojum ce cycpehy HacliasHuyu dpulipasHuyu u u3gopuma clipeca y pagy ca HaclidsHuyuma
tpulipasHuyuma. CainegaHu cy u cliagosu uctiuiiaHuka to duiiarby 3Hayaja u obnacitiu gogaiiHe
obyke 3a ycllewaH pag camux meHitiopa. Pesynitiaitiu ykasyjy ga HactuasHuyuma aputipasHuyuma
yecilio Hegociliajy 3Hara U KomiellieHYyuje U3 paznuyuiuux obaaciuu kako 6u yciiewHo obasseanu
ynoly HactuasHuka. lpobnemu Haciajy Upunukom tnaHupared, Gpuiipeme u peanusayuje yaca, de-
galowkoi 8oherba Haciase, KOMyHUKaAyuje, oyerbusared y4eHuKa. Jayaroe komiellieHyuja doiipebHo
je u HactuasHuyuma meHwopuma. [lpema Hanasuma uctipaxusared, 85% uciuiaHuKa je uckasano
Gottipeby 3a gogaiiHom GogpwKoM y pagy ca apuiipasHuyuma. lMpakiiudHe uminukayuje uciupa-
Xuearbd UpOHANA3UMO y pe3yniiaiuiumda Koju ce Moly UCKOpUCliuliu Kao cMepHuye y U1IaHuparey
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Upoipama obyke HAaCiABHUKA, KAKO WIOKOM UHUYUjaIHOI 06pa3osarba Wako u oKom ciuanHol
clupyyHoi ycaspwasared.

KmoyuHe peyu: HactiasHuk 6uosioiuje, MeHLiopCitiso, UpopecuoHanHu paseoj, KomieweHyuje.

YBop

JepHa of HajBaxHMjux obnactn mogepHm3auuje obpa3oBarba CBakako je CTpyu-
HO ycaBpllaBake HacCTaBHMKa Kao ¢aktop yHanpehera KBanuteta obpas3oBama
(Shibankova et al., 2019). NpodecnoHanHn pa3Boj je KOHTUHYMPaAH HaMop y LWIbY Ha-
CTaHKa npodecnoHanLa 1 OfHOCU Ce Ha CMCTeM BPEOHOCTU, eTUUKUN KOHAEKC, 3Hake,
BeWTMHe 1 OArOBOPHOCT KOje ycmepaBajy pasmullsbarba U genosame. NHuunjanHo
0b6pa3oBare HMje HU NMpBa HX NOCNEeAHAa Tauka NpPodecMoHaNHOr pasBoja yuntesrba 1
HacTaBHuKa (Vujisi¢ Zivkovi¢ i VranjeSevi¢, 2019). CBaka npomeHa y 06pa30BHOM Cu-
CTemy 3axTeBa Aa HaCTaBHULM M yuyuTesb/ HanpaBe 3HauyajaH MCKOpakK M3 JoTafallrbe
npakce, Hagorpage v npolwmpe CBoja nNnpodpecrMoHanHa 3Hamwa, BelThHe, CTaBOBe U
BPEeAHOCTU Kako 61 eprKacHO usawnm y cycpet obpa3oBHUM pedpopmama (Radulovié
et al., 2019). MNepvoa NnpunpaBHMILTBa U Nporpam yBohera y Nocao HaCcTaBHUKa MMajy
3a UWb ocnocobrbaBame HaCTaBHUKaA NOYETHMIKA 3a caMoCTanlaH 06pa3oBHO-BaCNUTHY
N CTPYYHW paj 1, Kao TakBu, Hajuewhe npeacTaBbajy NpBY UCKopaK y npodecnoHanHy
npaKkcy HakoH cTuuara dopmanHor obpasoBara. Mnagnm HacTaBHMLMMA je OBO Npwu-
NMKa 3a YNo3HaBakbe Ca LWKOIOM Kao pajHOM CpeMHOM U carnefiaBarbe 6pojHux ynora
HacTaBHUKa Kpo3 npakcy. OBaj nepuof Moxe 6UTY BeoMa JMHAMMYaH 3a joLl yBeK Hen-
CKYCHe HaCcTaBHWKEe 1 MOrY ra npatuTyi 6pojHe HECUTYPHOCTM Y JINYHA 3Hatba 1 BELUTUHE.
3a cHanaxkeme y WMPOKOj enesn HOBUX yora v OfHOCa NOTpebHe Cy KoMneTeHuuje u3
pPa3nnunTX 0651aCTU, KOje MPUMNPaABHUKY MOTY HeZlOCTajaTh Ha NoYeTKy. HecHanaxeme
y HOBUM 3aflaLjmMa VN HeyKJanake y HOBY CPeAuHY U KONIEKTUB MOTy GUTK pa3nosu
pa3ouvapatba 1 PpycTpaumje, na Yak 1 HanywTare npodecuje. 360r Tora je y oBOM ne-
puopay, 0CeT/bBOM 3a MPUMPaBHMKa, yNiora MeHTopa n3y3eTHO BaxHa. Y 0Boj da3u, MeH-
TOpCKe CTpaTerunje yTnuy Ha yBepera NoyYeTHrKa O HaCTaBHUM Npakcama 1 NocnegnyHo
Ha rbuxoBe noctynke (Achinstein & Barrett, 2004). TpagnunoHanHe ¢popme MEHTOPCTBA
06uyHO ce Ppokycupajy Ha jeflaH of Hajuewhunx, yCcTa/beHNX 1 HajpacnpoCTpartkbeHmjux
HauvHa pa3ymMeBara MeHTOPCTBa — 0ONUK NpodecrmoHanHor pa3soja y Kojem ocoba ca
BYILLIE UCKYCTBA M 3Hatba MOMake 1 0cobu ca Mare 3Harba UM UCKYCTBa U NpeaBoau
je. OBakaB 04HOC CBOAM MEHTOPCTBO Ha jeAHOCMEepHY pa3meHy U3 npaBLa NCKyCcHujer
(MeHTOP), Ka Marbe NCKYCHOM (MPUMNPaBHUK), MAKo TO BPJIO YeCTOo Huje cnyyaj, byayhu aa
opHocy usmely rbyau yBek umajy gBocmepHu kapaktep (Miskeljin, 2016).

Tokom nocnegmwunx geueHnja pasBunm Cy ce MOAENM MEHTOPCTBa KOju Cy MHOro
BYLLE YCMEepPeHM Ha KoslabopaLujy Hero Ha xujepapxujy ogHoca. MehycobHa capagma,
KonabopaTBHO MOHaLLaHbe, FPYMHO yYerbe — CBE TO UMHU KOHTEKCT KOjU Ce MOMaKo 13-
[Baja y 06pa30BHOj NpakcK Kao NpoMeHa TpaguumoHanHor ypehera meHTopcTtBa (Mu-
llen, 2005). XurnHc n Kpam (Higgins & Kram, 2001) Kao oaroBop Ha NuTare afiTepHaTBe
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TpagMUMOHANHOM KOHLENTY MEHTOPCTBA, jeAaH MEHTOpP jefaH NPUNaBHUK, pa3MaTpajy
KOHLeNT UHAMBUAYanHe pa3BojHe Mpexe y 0651acTu MeHTOPCTBA, Y KOM Ceé MEHTOPCTBO
npeno3sHaje Kao BULIECTPYKO Pa3BojHU GeHOMEH KOju NPUPOAHO Noapa3ymMeBa yKibyun-
Barbe Beher 6poja pasnuuuTnx akTepa. MNpema nctpaxmBatby Buneremca 1 capagHuka
(Willegems et al., 2017), ykibyumBatbe BuLLe akTepa (elyKaTopa, HaCTaBHUKA, COLMjalTHMX
pajHMKa) Ha Hexvjepapxmjckom HUBOY jecTe jefjaH of HajnepCrneKkTMBHUjUX MoAena 3a
yuyere HacTaBHMKa NoYeTHUKa. Y TaKBOM MapTHEPCTBY je MOHOBHa KOHLUenTyanu3aum-
ja ynore meHTOpa of nocebHor 3Havaja. Aytopu MuTtepc n BaHpeHOpyK (Peeters, 2008;
Peeters & Vandenbroeck, 2011) KoHUeNnT MEHTOPCTBA Kao pedneKkCMBHOT U Konabopa-
TUBHOT NpodecnoHan3ma pasmaTpajy y OKBUpUMa KOMMNETEHTHOCTU fla Ce Tparke peLue-
Ha Y KOHTEKCTY ,Hecnarara“. HoB/ KOHLeNT MeEHTOPCTBa NnogpasymeBa y3ajaMHU OfHOC
nojeguHaua (He camo NoYeTHVKa N NCKYCHUX MojednHaua), rpyna, MHCTUTyLmja n wuper
COLMO-MONNTUYKOT KOHTEKCTa, KOMMETEHTHOCT TUMa Y 3ajefHUYKOM MpoLecy yyema n
pednekcMBHOI NpencnuTMBakba COMNCTBEHE MpaKce, capafty ca APYrUM NHCTUTYLMja-
Ma, YCTaHOBaMa, CTPy4YHaLuma 1 nopoaulama gete obyxsaheHe cCTEMOM U BaH hera,
yMperkaBatbe Ca UCTpaXxrnBauvMa 1 MHCTUTYLMjamMma UHULUMjanHor 06pa3oBatba, Kao 1 Ko-
XepeHTaH cuctem nogpuuke (Pavlovi¢ Breneselovi¢, 2009).

YecTo ce nocTaB/ba NUTakbe Aa S TOKOM MEHTOPCKe NpaKce Tpeba Aati npeaHoCT
npeaMEeTHUM 3HakVIMa UK NaK 3HarbMMa 13 06N1acTn nefaroruvje, NCMxonorvje, MeToanKke
paga. CBakako je notpebHo Hahu 6anaHc n3mehy oBrx obnactu. Mporpamn Mo Kojrma
Ce ofiBMja MEHTOPCKa Npakca Tpeba aa 6yay opujeHTMCaHn pa3BojHO. Xaprpuec n QynaH
(Hargreaves & Fullan, 2000) nageHTUdUKOBanm cy Tpu ogpesHULE MEHTOPCKMX NporpamMa
KOju UMajy noTeHUMjan Aa yTmuy Ha yropoyHe NpoMeHe Yy KON U Ha NpodecmoHanHu
pa3Boj 3anocneHnx. Ha npBom mecTy je KoHuenuuja obpa3oBara Koja NpenosHaje Ha-
CTaBHWKe Kao rfaBHe HOCMoLe MPOMEHa, @ He caMo MoHaBbaye ucnpobaHux obpasava
noHawama. [la 61 MeHToOpCcTBO MOrNO fa nomMepa npodecroHanHy npakcy Ka »KerbeHoj
BM3Mj1, OHO MOpa OVT NOBe3aHO ca APYrMM KOMMOHeHTaMa TpaHchopMmUcarba HacTaB-
Huuke npodecuje. Huje fOBOBHO Aa Cy CaMO MEHTOPCKU NPOrpamy pa3BojHO OpjeHTU-
CaHu, Hero je nNoTpebHo Aa ce u nHMLUMjanHo obpasoBake U nocTojehin cuctemmn ycasp-
LaBakba passujajy u Hanpeayjy. lNopen Tora, HEONXOAHO je 1 Aa CBU aKTepu YK/byueHun Yy
MEHTOPCKM Mporpam y kemy npenosHajy moryhHocTu 3a yHanpehusame npodecnje.

Mepuon MeHTOPCKOr paja HacTaBHMKa ca MpUNpaBHUMKOM Takohe npepactaB/ba m
3HauajaH nepvog y npodecrmoHasHOM pa3Bojy HacTaBHMKa MeHTopa. OBakaB BMA paja
Hocu ca cobom Apyraunje n3a3oBse 1 off HacTaBHUKa 3axXTeBa Apyraunjy ceT KomneTeHuuja
o[l OHMX NOTpebHMX 3a 06pPa30BHO-BAaCMUTHY paj Ca yY4eHMLMMa, 360r yera ce HacTaBHU-
UM pa3nnumTo cHanase y oBoj yno3u. lMpema ncrpakuamy oppeheHux aytopa (D'Abate
& Eddy, 2008) 1 Ha ocHOBY aHanu3e peneBaHTHe NUTepaType, ayTopy 3aK/byuyjy fa ce y
Hajsehem 6pojy CTPyYHUX pafoBa NojaBsbyje HEKONIMKO 3ajeflHUUKMX NpefycsioBa ycne-
LUHOT MeHTOpCTBa: oAroeapajyhin nsbop MeHTOpa 1 NpUNpPaBHUKa, NPUMNPEMa MeHTOpa
W NpUMNpaBHUKa 1 KBaNUTET OCTBApPEHe UHTepaKuuje n3mehy MeHTopa 1 NpunpaBHMKa.
Aben n capagHuum (Abell et al., 1995) HaBoge fia je MEHTOPCTBO yCneLlHje Kajia ce Kapak-
TePUCTUKE NPUNPaBHMKa y3rMajy y 0631Mp NPUIMKOM oasiyke o u3bopy meHTopa. Mpema
Hana3suma Xo6coHa v capagHuum (Hobson et al., 2009), ocum LWTo je ycTaHOB/bEHO Aa HUCY
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CBU [OOPW HAaCTaBHULM HYKHO 1 JOOPW MEHTOPM, MCTUYE Ce ia HN CBY YCMELHN MEHTOPK
He OCTBapyjy jeAHAKO MOBOJSbHE pe3ynTaTe y pagy ca CBakum npunpasHUKom. Aytopu Jn
n QeHr (Lee & Feng, 2007) yka3syjy Ha TO fa je MEHTOPCTBO yCnellHWje Kafa y WKonama
NOCTOjX CapagHNyUKa K/IMMa, Kao U KyNTypa yyera Y KOjoj MeHTOpM NpoHanase nogpLuKy
y APYrMM HacTaBHMLMMA Y WKONW. KONMKO je nuTare noApLUKe 3a MEeHTOPCKN paf 3Ha-
yajHo 1 noTpebHo nctnuy 1 fopgoH n bpobekosa (Gordon & Brobeck, 2010), koju y cBom
NCTpaXxnBary HaBOAe Ja je MEHTOPKMA, Nopes NoYeTHe npunpeme 1 obyke, notTpebHa
KOHTUHYMpaHa NoapLuKa TOKOM YMTaBOr Neproaa paga ca NpunpaBHUKOM.

C 0631MpOM Ha NO3MLUMjy Ha KOjoj Ce TPEHYTHO Hasla3n MeHTopcKa npakca y Cpbuju,
CaBpeMeHM 3axXTeBU MEHTOPCTBA YMHE Ce NpeByLLe aBaHrapAHUM. MoTeHumjan Kkonabopa-
TUBHOT UCTPakMBarba HaCTaBHKKA, Kao HauMHa yyerba 1 pa3Boja LKosle, cTora He fobuja
ynopuwTe y BehuHu wkona. Mlako ce npodecrmoHanHn pa3Boj HacTaBHVIKa CMaTpa jeHUM
o[} KibyyeBa 3a nobosbluare KBanuTeTa 06pasoBatba, Mano je eMnUPUjCKn BaNMAHNX UC-
TpakmBatba Ha OBy Temy. Mpema UCTpaxuBarby Koje je cnposena LLnjakosuh (Sijakovic,
2018), y unjem dokycy je brna pednekcrja MeHTOpa U NpUNpaBHUKa O MPAKCU Kojy 3ajegHo
peanusyjy, HoLWno ce A0 TPU Moferna MEHTOPCKON paja Y Halwem obpa3oBamby. MeHTOpCTBO
y xogy (ad hoc meHTOpPCTBO) jecTe Mogen Koju, Hajkpahe peueHo, NnoagpasymeBa penpoaykK-
Lu1jy MEeHTOpOBe Mpakce Koja ce MocmaTpa Kao y30p. Y OBakBOM NPUCTYNY 4YeCTo U30CTajy
6pojHe 3ajeAHNYKe aKTUBHOCTW, MOMYT NpUNpeme, NnaHparba U eBasyauyje HacTaBe, WTo
Ce HeraTyBHO ofjpa)kaBa Ha MoryhHocT obocTpaHor pa3Boja. Dopma MEHTOPCTBO je Apyru
Mogen y KoM, Takohe, 4eCTo NOTNYHO N30CTaje CIIoKEHWjU paj 1 capagHa MeHTopa 1 npu-
npaBHuKa, 6yayhn Aa MeHTOp MPBEHCTBEHO BOAU payyHa 0 GOpMasTHNM 3axTeB1Ma 1 CBO-
jum obaBesama. OBakaB MPUCTYN YECTO NPONCTUYE N3 HECUTYPHOCTU MeHTopa. Tpehn mo-
[ien oOKapaKTepucaH je Kao pa3BOjHO MEHTOPCTBO, U OANUKYje ra MOTUBMCAH MEHTOP, KOju
je cnpemaH 3a pag, capafby 1 NpyXare NyHe nogpLluke npodecnoHasHOM ycaBpLIaBamy
1 pa3Bojy NPUNpaBHKa, Kao 1 CNPeMHOCT 3a NpencnuTBatbe CONCTBEHE Npakce 1 IMYHU
paBoj. OBaj Mmogen je CBaKako HajnoXesbHUjy 1 KOPUCTaH U 3a NpUMpaBHMKa 1 3a MeHTopa.

Y obpazoBHom cuctemy Cpbuje, npoLieaypa 3a n36op MmeHTopa OnvKe je perynvcaHa
MpaBnNHMKOM O 1O3BOJIM 32 paj HaCTaBHYKA, BacnmTaya U CTPyYHUX capagHuka (2022). MNpe-
Ma NpaBUIHKKY, 38 MeHTOpa ce B1pa NCTakHYTW HAaCTaBHUK Ca HajMarbe NeT roAnHa pagHor
nckycTea y obnactv obpasoBama 1 BacnuTtara. MeHTopa ogpehyje AMpeKTop yCTaHOBE, Y3
NPeTXoaHo obe3behHeHo MULLIbere CTPYUYHO OpraHa, y Cilyyajy npeaMeTHOr HacTaBHMKa -
MULLberbe CcTpyyHor Beha 3a obnact npegmeta. Kaga roBoprmo o popmanHim n cuctem-
CK/MM obykama 3a npunpemy MeHTopa, y Halloj 3em/by, NpefsBuheHa je obyka 3a MeHTOpe
y Tpajarby of 40 catu. Y npakcu je, MehyTum, YeCTo jefuHn Kputepujym 3a n3bop MeHTopa
06aBe3HN MUHYMYM Ofi NeT roAriHa pagHor NCKYCTBa, @ KBannTeT MEHTOPCKOr pafa ce CBoaM
Ha npeTnocTaBKy fa he ycnelaH HacTaBHUK 61TV 1 fobap MeHTOp. Pe3ynTaT TakBe CUTyaLu-
je Moxe 6UTK HeycnelaH, YHehy Npouec MeHTOpCTBa cyBuLe popmanuzoBaHUM. Kaga je
HaCTaBHMK y CUTyaLuju a 6yae MeHTOp ofpaciioj 0cobu, 3Hama 1 BELUTVHE Koje NMPaKTuKyje
y pagy ca yyeHnuuma Mopajy ce AONyHUTU HOBMM KOMMeTeHLMjaMa, Te je HeonxofHa fgoaat-
Ha obyka 3a meHTopcKYM pag (Us¢umli¢, 2012). Mako ce HepeTKo Bepyje fa CBaKM NUCKYCHU Ha-
CTaBHUK MOXe yCMepaBaTu 1 BOAUTU HENCKYCHOT HaCTaBHIKa, MpaKkca TO He JoKa3yje yBeK.
Papynosuh 1 capagHuum (Radulovi¢ et al., 2022a) yka3syjy Ha To Aa npobnem HeageKkBaTHe
00yKe HaCTaBHMKa 3a yNOry MEHTOpa He NMOCTOjM CaMo Y HaLloj 3emsbi, Beh 1y 3emrbama rno-
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nyT CnoBauke, Yelwuke n Mabapcke. [la 61 noctanv fobpu MeHTopU, HacTaBHULMIMA Koje WH-
Tepecyje 0Baj Nocao Tpeba nocebHa NOAPLLKA, Kao 1 CMePHULIE Koje YecTo 130CTajy. Mpema
Baxehoj 3aKOHCKOj perynatueu Huje npeasrheHo HU npahere HK ouerUuBarke pafa MeH-
Topa. Kako 6u ce oBaj npobnem npesasuwao, OECD npeanaxe fa ce NPOCBETHN CaBETHULM
YK/byue y eBanyaLujy caBnaflaHocTy nporpamMa ysohema y nocao npunpasHrKa Kako om ce
obe3beuna npaBmnyHa 1 06jeKTUBHA NPOLIEHA NpaKce HacTaBHYMKa.

HactaBHMuKa npodecunja cMrypHo je jenHa o Hajnenwmx v Haj3HavajHujux npode-
cuja 'y ApywTBy. YNpKocC ToMe, NpodecnoHanHy pa3Boj HaCcTaBHKIKa Y4ecTo je npaheH 6poj-
HUM 13a30BKMMa. Y OBOM pajy NpeacTaB/beHe Cy NpenpeKke 1 n3asoBn y pay HaCTaBHUKA
MeHTOpa 1 npunpasHuka y Penybnuun Cpbujn, 1O KOjuX ce AOWNO aHaNM30M nojaTtaka
[O6MjeHNX Y EMMIPUJCKOM NCTPaXXKMBaky.

MeToponoruja nctpakusama

JegHa of obnactn npodecmoHanHor pasBoja HacTaBHMKa KOjoj ce MoKNara CBe
BYLLE MaXKHe jecTe MeHTOPCKM paf MCKYCHMX HACTaBHUKA Ca HaCTaBHULMMA NOYETHULM-
Ma. Y HaLloj 3eMJby Ce TOKOM NeprioAa NPUNPaBHULLITBA OHY YBOAE Y NOCA0 HAaCTaBHUKaA U
npunpemajy 3a nonarakbe UCNMTa 3a NULEHLY. YCNEeWwHOCT OBOr NpoLeca y BeNnMKoj Mepu
3aBMCK yNpaBo of, KBanuteTa MehyrbyACKNX OfHOCa U KOMyHMKauumje n3mehy HacTaBHU-
Ka MeHTOpa n npunpaBHuKa. Ha pa3Boj oBOr ogHOCa BENVKN YTMLAj UMajy HaCTaBHUKOBEe
nepuenuuje AMYHOCTU 1 NOTeHLMjana NPUNpPaBHIKa, Kao 1 HUXOB NPUCTYN pagy. 3Hauaj
oBe Teme MPeno3HaT je 1 y Halem 06pa3oBHOM c1CTeMy, 360r yera je MpeAMeT OBOT KC-
TpakuBaa carfiefaBarbe 113a30Ba Ha NOJby MEHTOPCKOT paja ca HaCTaBHMLMa NPUNpas-
HyuMMma y wkonama y Cpbuju. OnwTn uu/b UCTpaXkmnBatba je CTuuakbe YBrAa y nepuen-
Luje HacTaBHMKa MeHTOpa O 13a30BKMa ¥ Npobnemrma ca Kojum ce cycpehy y paay ca
npunpasHuLmMma. Y GoKycy nctpaxurarma bune cy kKomneteHuumje Koje HeloCTajy HacTaB-
HVLMMa NpUNpaBHMLMMa Ha NOYeTKy NpodecmoHanHor pajaa, Kao 1y Kojum obnactima
je NoTpebHO NPYXMTW NOAPLUKY Y OCHAXKUTWU HacTaBHMKe MeHTope. Llurb nctpaxnsarba
onepauroHanun3oBaH je kpo3 cnefehe nctpaxreauke 3agaTke:

1. ncnutaTn nepuenuuje HacTaBHMKa MEHTOpa O KapaKTepucTuMKama HacTaBHUKa

NPUNPaBHNKA,

2. carnepaty ca Kojum ce npobnemuma y pagy, NpemMa MyLLbery HacTaBHMKa MeH-
Topa, cycpehy npunpasHULK,

3. ngeHTMdMKoBaTU CTpecope 1 NpobnemaTUyHe ogHOCE KOju peMeTe yCneLwHo of-
BWjatbe NpoLeca MEHTOPCTBA M3 Yrila HaCTaBHMKa MEHTOPa,

4. aHanu3mMpaTy CamonpoLieHy HaCTaBHWKa MEHTOPA O KOMMeTeHLMjaMa 3a MeHTop-
CKW pag,

5. aHanusmpatu nepuenuuje meHTopa o obnactma gofaatHe obyke noTpebHe 3a
OCHaXXMBah€e KOMMNeTeHUWja 3a ycrnelHo MEHTOPCKO Bohere NpunpasHIKa,

6. ncnuTaTh Aa M NOCTOjU CTaTUCTUYKM 3HavajHa pasnnka y oArosopriMa HacTaBs-
HVKa MEHTOpa C 0631POM Ha, C jefiHe CTpaHe, FOANHE PagHOT NCKYCTBa U1, C Apyre
CTpaHe, ibUXoBe nepuenuuje Kapakrepuctuka npunpasHmnKa, n3sBopa crpeca u
3Hayvaja pa3nuuutux obnactu obyke 3a pag.

51



TujaHa Mpubuhesnh, Bepa »Kynaneu, Tuxomup Jlazapesuh « Mepuenyuje HacTaBHYKa MEHTOPa O 13a30BMMa ...

Y ucTpaxuBary je yyecTBoBasnio 98 HacTaBHUKa 6ronoruje N3 OCHOBHUX W cpej-
FbMX LUKONa U rMMHa3nja 13 untase Cpbuje. Kputepurjym npm nsbopy ncnutaHuka 6mo je
WCKYCTBO Y MEHTOPCKOM pafly ca HacTaBHMLUMMa npunpasHULmMMa. BehuHa ncnntaHmka
je ynuTHVK nonyHuna y wramnaHom ¢opmaTty TOKOM ofpaBara Penybnuukor Takmu-
yetba 13 BroNOrKje 3a yUeHNKe Cpeatbux WKoNA. [leo NCNUTaHuKa je YNUTHUK NOMnyHWO
oHnajH (kopuwheHa je Google annnKkaymnja YNUTHWK, @ HACTaBHULM CY YNUTHUKY NPUCTY-
nanu npeko cajta buobnor). Mpema NoOMHOj CTPYKTYPU Y30paK je UnHMMo 84 ncnmtaHuka
eHckor nona (85.7%) n 14 ncnutaHmka mywwkor nona (14.3%). HejegHak ogHoC nonosa 'y
Y30pKy 0flpa3s je peanHe NosHe CTPYKType 3anocineHnx HacTaBHMKa buonoruje y Wwkonama
y Peny6nuumn Cpbujun. MNpema nogaumma Penybnunukor 3aBoga 3a CTatmcTuky n3s 2019. ro-
[VHe BuLe of ABe TpehurHe HaCcTaBHMKa Yy OCHOBHVM U CPeAHUM LLKONama Cy xeHe. Y no-
rnegy CTPyKType y30pKa npema MHCTUTYLMjU Y KOjoj CY 3anocC/ieHn HajBuLwe NCNUTaHnKa
pagun y rumHasnju (72.4%), 3atum y cpeamnoj wkonu (14.3%), a Hajmare ncnutaHrka pagm
y OCHOBHOj wKonu (13.3%). CTpyKTypa y30pKa y nornefy pagHor ctaxa UCnuMTaHuKa je
TakBa Aa Hajsehu 6poj ncnutaHmKa (64.3%) nma npeko 10 roauHa pagHor NCKYCTBa, 3aTUM
op 6 no 10 rogmnHa ctaxa (14.3%) n npeko 31 roguHe (13.3%). Hajmame ncnntaHuka nma
[0 5 rogvHa pagHor Nckyctea (8.1%). Y aHanv3un nopaTaka Cy YBaXkeHW oAroBopu CBUX
WCMWTAHVKA, jep Cy HaCTaBHULM KOju UMAjy [0 5 FOAUHA pagHor cTaxa nManu ogpeheHu
BWA UCKYCTBA Yy MEHTOPCKOM papgy.

3a npuKyn/bake nofartaka y nctpaxnamy je kopuiwheHa TexHVKa aHKeTMpakba.
WNHCTpYMEHT UCTpaxknBaha, YNUTHUK, KpenpaH je Kao Aeo akTMBHOCTU TOKOM peanunsa-
unje mehyHapogHor npojekta Mentor Training (akpoHyuM npojekta MENTRA), duHaHcu-
paHor y3 nogpuky nporpama Erasmus +, KA2. Ha npojekTy je yuecTBOBano LecT BUCOKO-
LUKOJICKMX YCTaHOBA U3 UeTpu 3emsbe, YKibyuyjyhn n Cpbujy. lNpBu feo ynnTHrKa YnHe
CTaBKe Koje ce ofjHoce Ha coumo-aemorpadckm npodun ucnutaHuka. Apyrv geo ynut-
HUKa je HaKOH peBuAaMparba 3a notpebe OBOr UCTpaXkMBarba 06yXBaTUO OCaM MUTaHA,
of uera Tpu NuUTara No Moaeny netocteneHe JInkeptose cKane, iBa NUTarba OTBOPEHOT
TUMNA U TPY NWTarba 3aTBOPEHON TWMa ca NoHyheHrM oaroBopuma. 3a OAroBOpe Ha nu-
Takba No Mogeny netocteneHe JlukepTtoBe ckane KopuwheHe cy gBe ckane. lNpBa ca og-
roBopuma: 1-yorwTe ce He C/laxeM, 2- He Cnakem ce, 3-HeyTpasHo, 4-cnakem ce, 5-nort-
nyHo ce cnaxem. [lpyra ca ogrosopuma: 1-noTnyHO HeBaXHO, 2-HeBaXHO, 3-He Mory fa
ce oanlyumm, 4-BaXkHO, 5-Beoma BaxHO. Ha nuTarba OTBOPEHOr T!Mna ce of UCrMTaHuKa
TpaXnno fa fajy caxeTe N KOHKpeTHe ofroeope. TeKCTyanHu noAaun aHanmsmpaHu cy
nocpeacTBoM uaeHTuduKoBamwa ogpeheHux tema unu obpasaua 1 pasBpcraBarbem of-
roBopa y Kateropuje (npouec Kogupama). 3a npoueHy noysgaHocT kopuwheHor uH-
CTpyMeHTa n3padyHata je KpoHbax anda BpefHOCT 1 oHa n3Hocu .72. Vimajyhu y Bugy
na ce koedbunumjeHTn noysaaHocTy Behu of .7 cmaTpajy 3agoBosbaBajyhnm, kopuwheHn
YAUTHVK UMa NprxBaT/bmBy noysaaHocT (Miscevi¢-Kadijevi¢, 2009). UcnntaHuum cy oba-
BELUTEHW O OMLUTOj CBPCU CTyauje 1 Aa je ydyewhe aHOHMMHO 1 fO6POBOSLHO. AHKeTa je
cnposefeHa Tokom 2022. roguHe.

Mopauu 13 ynuTHMKA CTaTUCTUYKK cy obpaheHn y nporpamy SPSS. Y o6paau cy Ko-
puwheHn cpefha BpedHOCT, dpeKkBeHUMja OAroBOPa, NPOLEHTYaNHa 3aCTyMn/beHOCT U
Xun-kBappart Tect. OCHOBHY pa3nor n3bopa HenapameTapcke aHanu3e 61o je oacTynare
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nojeguHuUX ajTeMa og HopMaiHe pacrnogesne (BpeaHOCTU CKjyHUCa 1 KypTo3uca cy npena-
3urne +/- 1), Takohe, BpegHOCTU 3a CBaKM ajTeM y OKBUPY NpriMetbeHe JIKepToBe cKase cy
nocMaTpaHe Kao AUCKPETHe BPeAHOCTY, JOK Cy FTOAVHE PAJHOr CTaxa rpynucaHe y yeTu-
PV LesvHe Kako 61 ce Morsie MocMaTpaTyl AUCKPETHO.

PesyntaTn n guckycnja

Pe3ynTtatn aHanu3e nepuenuuja NcnmuTaHMKa O KapakTepucTkama HaCcTaBHMKa Npu-
npaBHuKa (Tabena 1) nokasanu cy Aa cy y Hajaehoj Mepu carnacHu ca TMM Aa ce NpunpaBHU-
Ly TeMeSbHO Npunpemajy 3a YacoBe HacTase (M = 4.25). icnMTaHuum Cy BUCOKO OLEHUIN U
CTaBKe Koje ce ofHOCe Ha paj NpunpaBHUKa Ca MEHTOPOM: MPUXBaTajy KPUTUKY KOHCTPYK-
TNBHO (M = 4.17), Tpaxe 1 1 LeHe nomoh meHTOpa y cBoMm pagy (M = 4.17). OBakaB Hana3
yKasyje Ha 0361/bHOCT 1 NocBeheHOCT NpUNpPaBHKKa, Kao U Ha HIXOBY CMPEMHOCT 3a Ca-
pagmy ca MeHTopoMm. HajHuxe BpegHOBaHa KapaKTepucTrKa je Aa HacTaBHMLM NpUnpaB-
HMLIM TOKOM KOHCYyJTaumja ca MeHToprMa Boge beneluke (M = 3.47). OcBpHynu 6rcmo ce u
Ha nepuenuujy ncnutaHuka o camopednekcmnju HacTaBHMKa npunpasHUKa. OBa CTaBKa ce
Halia y TpY HajHMXe ouereHe KapakTepuctuke (M = 3.65). 3HauyajHoO je Harnacutuh aa je
yrfiora MeHTOpa 13 nepcrnexkTue pedrekCBHe Npakce Aa CTBapa ycose y Kojuma he npu-
npaeHKK Mohu fja NpencnnTyje CBOj HAUMH pafa 1 CBoje norfefe Ha npakcy. 36or Tora je Ba-
»Ho nctahu ga he o ycnewHoOCTN MEHTOPA y CTBapakby OBAKBYX YCNI0Ba 3aBUCUTY U CTEMNeH
pa3Boja CnocobHOCTM camopedneKcmje NpunpasHriKa y oBom nepuogy. lNpema bpykdungy
(Brookfield, 1995) 6e3 HaBUKe fa NPOMULLIbajy COMCTBEHY MPAKCY, KOHTEKCT Y KOME Ce OABU-
ja, HaCTaBHMLM Cy y CTATHOM PU3MKY fia AOHOCE JIOLLE OfyKe U MOrpeLLHe NpoLeHe.

Xr-KBagpaT TecT Huje NoKasao CTaTUCTUUKM 3HavajHy pasnuky namehy nepuenuym-
je ncnTaHMka o KapakTepucTMKaMa HacTaBHUKa NpUNpaBHUKa M MCKYCTBa MCNUTAHUKA
(p > .05). HactaBHuum 6ronoruje cy 6e3 063upa Ha Ay>KMHY pagHOr NCKYCTBa BUCOKO OLie-
HUNN KapaKTeprCTUKe 1 0gHOC npema pagy byayhux HactaBHMKa bronoruje.

Tabena 1
[Tepyedyuje HacliasHuKa MeHIOPA 0 KAPAKILIEPUCTUUKAMA HACIIABHUKA OpUTpaBHUKA

Mckasn M
1. 3aVHTEPECOBaHN Cy 3a Kapwjepy HaCTaBHMKa. 4.08
2. TemesbHO ce npunpemajy 3a YacoBe HacTase. 4.25
3. Imajy peanuncTnyHy camopednekcujy. 365
4. 3anHTEPECOBaHM Cy 3a eBayalujy hIUXOBOr Pafa Of CTpaHe MEHTOpA. 4.05
5. TpuxsaTajy KpUTKKY KOHCTPYKTUBHO. 4.17
6. Tpaxe 1 LieHe NOMON MEHTOPA Y CBOM pafy. 4.17
7. Kene fa ce KOHCYNTYjy Ca MEHTOPOM NPV U3Paav NPUNpema 3a Yacose. 413
8. 3aMHTepeCoBaHK Cy 3a fieLlaBarba Y WKOW. 3.80
9. majy notelwkohe npv AMAAKTUYKO] TPaHCPOPMaLMjK KypUKyTyMa. 3.60

10. ToKoM KOHCyMTaLUWja ca MEHTOPUMA Bofle beneluke. 347
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Tabena 2
Tepyediyuje HaciiasHuKa Meriliopa o Hajyewhum dpo6remuma y pagy HacliagHuka dpuipasHuka

O6nact  OproeBop MCNUTaHMKa

DpekseHLyja

n (%)
oarosopa

- NCarbe Mpunpeme 3a vac

- OpraH13aumja yaca

- peanv3aumja vaca

- ANAaKTNYKa TpaHcdopmaLmja Kyprkyayma

- Npvnarohasarbe HMBOA 3Hatrba W KONMUMHE rpaaviBa

- KOOpAVHaLMja BpemeHa Ha Yacy

- HaCTaBHY NPOrpamu, roAVLLHY 1 ONepaTVBHA MNaHOBK paja

- HefloCTaTak Camonoy3aarba

- NpeTepaHa camoyBepeHOCT

- YK/byurBatbe yUeHmnKa y INCKyCujy

- YCMOCTaB/batbe BEPTUKAIHE KopenaLmje

- pasBujarbe KPUTUYKOT CTaBa

- peanvsaumja BaHHaCTaBHUX aKTMBHOCTY

- YHOLLErbe CONCTBEHUX MAEja Y Kperparbe Yaca

- OpraH130Barbe aKTMBHOCTM BaH KNAaCUYHOT TUMa HacTase

- OKPEHY T Cy Ka OHOME LUTa OHW Pafie, @ He KOMKO YYeHWLM paje
v yye Ha yacy

~

47.8%

JEENEN NN NN NS T S B U G RN UC N N

- aOMUHNCTPATUBHE 0baBe3e 1 NOCIOBM 3

: 5.5%
- Boherbe Nefjaroluke AoKymeHTaluje

N

- O[PXaBarbe AUCLMINIMHE Ha Yacy W1y OfIeSbetby
- O[PXaBarbe NaXtbe yUeHMKa Ha Yacy

- KOMyHMKaLja ca yueHmnuyma

- HefOCTaTaK ANCTaHLE Mpema yyeHuLMa

- Npobnem ayTopuTeTa

15.6%

_ = w w O

~

- OlerbVBarbe y4YeHVKa

8.9%
- OCTBapMBarbe UCxofa v CTaHpapaa nocturiyha

- 3Hatba 13 06NaCTV reHeTuKe

- N03HaBarbe METOANKE W AMAAKTMKe

- 3Harba 13 06NaCTN MoneKynapHe bronoruje

- 3Hatba U3 0bnacTv esonyUmje

- 3Hatba 13 06nacTy drsnonoruje birbaka v KNBOTUHA

18.9%

NN W D™ Oy

VI

- npobnem y NpvixsaTarby CaBeTa MEHTOPa 1
- NPVNPaBHULM HeMajy Npobnema y pasy 1 3.3%
- NPVNPaBHULM Cammn CMaTpPajy Aa Hemajy npobnema y pagy 1

YKynHO: 90 100%

Ha nuTame y Kojum obiacTuma HaCcTaBHULM NPUNpaBHMLM Hajuewhe nmajy npobne-

Ma 90 HacTaBHMKa MeHTOpa [aro je KOHKpeTaH ofarosop. OBM ofroBOpu rpynvcaHu cy
y wect obnactu: () nnaHuparse, NnpunpemMa 1 peanvsaumja Yacosa Hactase; () agmMuHK-
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CTpaTUBHU NocsioBY U Bohetbe negarowke gokymenTtaumje; (1) negarowko Bohemne ope-
Jberba U KOMyHMKaLmja ca yuyeHnumma; (IV) ouermsarme yyeHuka u (V) cTpyyHa 3Hama. Y
obnact VI cBpCTaHU cy ofroBopw Koju HCY NpUnany NpeTXofHo HaBefeHUM obnacTima.
Pe3yntatn aHanuse ogrosopa no obnactnma (Tabena 2) nsgsojunu cy obnact nnaHupa-
Hba, MPUNpemMe 1 peann3aluje 4yacoBa HacTaBe Kao 13BOP Hajuewhrx npobnema y pagy
npunpaeHuKa (n = 47.8%). HactaBHMLM npunpaBHMUM Hajuewhe nmajy npobnema ca nu-
carbem npunpeme 3a Yac U OopraHM3aumjom 1 peanvsaumnjom camor vaca. [lpenosHar je
1 npobnem ampakTnuke TpaHchopMaLmje KyprKynyma, AUMEH3IOHUParba rpaanea i Ko-
opavHauuje BpemeHa Ha yacy. C 0631poM Ha To fa Cy Y NUTakby HaCTaBHULM KOjU UMajy
BEOMa Mano NPakTUYHOT NCKYCTBa UK ce NpBuM NyT cycpehy ca HacTaBHOM MpaKkcom, 36or
yera UM YeCToO HeflOCTaje 1 CaMOoMnoy3farba, OBaKBY pe3ynTaTy HUCY HeoueKmBaHu. Minak,
OHWU yKa3yjy fa je 6yayhe HacTaBHMKe NOTPeHbHO KPO3 nHMLMjanHO obpa3oBame oAaTHO
OCHaXXUTU KOMMNeTeHLMjamMa 3a HacTaBHU pag. Y npunor ToMe uie v YnmmeHuLa aa je 3Ha-
yajaH 6poj ogrosopa (n = 18.9%) yka3ao 1 Ha npobnem HeJOBO/bHOI NMO3HaBaha rpajrBa,
OHOCHO HefloCTaTak CTPYYHOT 3Haka 13 06nacTy Kao LITO Cy reHeTrKa 1 MoJieKynapHa
6vonoruja, anv n MeToarKa 1 gudaktika. Kaga je pey o negarowkom Bohetrby oferbetba
N KOMyHMKaUMjX Ca yYeHMLUMa, MPUNPaBHMLM 1 MOYETHULN Y OBOj 06nacTy Hajuewhe
UMajy Npobniem ofpkaBatba AUCLMMIVHE Ha Yacy.

OBakBu Hanasu cy y ogpeheHoj Mepu carnacHn ca pesynTtatMa fio Kojux je goluna
Cumuh (Simi¢, 2014) Koja je ucnutnaana Koje cy To Hajuelwhe Gpure ca Kojuma ce cyouaBajy
HacTaBHULM noyeTHMUW. Mpema Hanasnma OBOT UCTPaXKMBatba Hajuellhe 6pure HacTaBHU-
Ka nouyeTHMKa Cce OAHOCe Ha NneparoLlko Bohere oaerberba (Kako ogp»ati ANCLUMMIHY Ha
yacy, n3ahu Ha Kpaj ca NPo6IEMaTMYHUM MOHALLAHEM YUEHUKA), 3aTUM MNTarbe epriKacHe
peanu3auyje HacTaBe U MOTUBMCAHA yueHrKa. Kao jegHy ofi Hajuelwhnx 6pura noyeTHULM
Cy VICTaKNW 1 NTakbe yKNanara y KoNekTVB 1 capajtbe ca Konerama. lpema Hanasuma osor
NCTpakmMBatba CMUTAaHULIM HE ONarkajy OBO NUTakbe Kao Npobnem y pasly NpunpaBHMKa.

Y Tabenu 3 pgatn cy pe3yntaTv aHanuse OAroBopa O U3BOPMMA HEMpPUjaTHOCTU Y
CTpeca HacTaBHVKa MeHTOpa Yy pafly ca npunpaBHuLMMa.

Tabena3

[Tepyeiyuje HaciasHuKa MeHILIopa 0 U380PUMA HeUPUJAIUHOCUU U CILpeca y pagy (a HACiasHUYuMa dpudpasHuyuma
McKasm M
1. HeocnocobrbeHocT 3a noayyaBarbe (HenpunpemsbeHOCT 3a HAaCTaBHUUKIM NO3MB). 337
2. Bcoko camonoy3aarbe NprUnpaBHUKa Mo NiTaksy HIXOBUX KOMMeTeHUM)a 1 375
npodecnoHanHor paaa.

3. Kapa He npate moje MHCTpyKUMje. 350
4. Kafa ce He Cnaxy ca MOjIIM CTaBOBVIMa O aHanm3npaHoj CUTyaLmju uiam npobnemy. 2.86
5.Kapa 3acTynajy cBoje CTaBoBe. 265
6. HaumH Ha KOjW KOMyHULIMPAjy Ca MEHTOPOM. 293
7. HecnocobHoCT Aa ce Hoce ca npobneMaTnyH1m CUTyaLmjama y yUmMoH UM, 340
8. HecnocobHOCT KomyHWKalmje ca Konerama. 354
9. Kapa ouekyjy aa obwjy rotoe npunpeme 3a Yac U HacTaBHe MaTepujane. 383
10. Heycnex y obaBrbatby aAMUHMCTPATUBHIX MOCAOBA U MCMyHbaBarby 0baBesa. 332
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HajBuLue ncnutaHmnka nctakio je fa HenpujatHa oceharba 1 CTpec y pagy 1 KOMYHU-
KaLumju ca HaCcTaBHMLMMA NpUNpaBHULMMA N3a31Ba NPBEHCTBEHO OYEKMBatbe MAafAMNX KO-
nera ga pobujy rotose npunpeme 3a yac 1 HactaBHe matepujane (M = 3.83). icnutaHuum
cy Takohe Kao n3Bop npobnema y pagy U KOMyHUKaLMj MCTaKIN BUCOKO CamOMNoy3faare
npuUnpaBHMKa MO NUTakY HXOBMX KOMNeTeHUWja 1 npodecrnoHanHor paga (M =3.75), a
YecTo 1 HeCnoCobHOCT KOMYHMKauumje ca konerama (M = 3.54). Mlako ce BNCOKO camoro-
y3[ame MoXe cMaTpaTy MO3UTVBHOM KapaKTeEPUCTUKOM Y KOHKPETHOj CUTYyauuju y Kojoj
je npynpaBHMLMMa Nepuoa NPUNPaBHULLITBA YECTO NPBU UCKOPAK Y HAaCTaBHY MpaKkcy u
KojMa npema pesyntaTtuma W OBOI UCTPaXkuMBatba YeCTO HeaoCTajy pasnnumTe Komne-
TeHLMje Koje ce 1 CTUYY KPO3 paj 1 UCKYCTBO, HepeaHa camopedsiekcunja 0 CONCTBEHUM
KoMneTeHUMjama MOXe NpeAcTaB/baTi Npobnem y pagy 1 KOMyHUKaLuju ca MEHTOPOM.
Hajcnabuje ouereHe cTaBKe y Be3u ca passio3viMa HenpujaTHOCTV OAHOCE Ce Ha 3acTyna-
He ConcTBeHux cTaBoBa (M = 2.65) 1 Hecnarame ca CTaBOBVIMa MeHTOPa O aHaNIM3NPaHOj
cuTyaumju unm npobnemy (M = 2.86). lobnjeHn pesynTtaTt nokasyje fia HaCTaBHULU MEHTO-
pu pasymejy noTpeby Mmnamx HacTaBHMKa fa 3aCTynajy CorncTBeHe CTaBoBe.

Xn-KBagpat TecT Huje NoKasao Aa NOCTOojy CTaTUCTUYKM 3HaYajHa pasnuKka y oaroso-
p1Ma MeHTOpa pasnYnMTUX roamnHa pagHor NCKYCTBa Kaja Cy y NuTakby pasnosm 3a cTpec
1 HENpPWjaTHOCTW Y pafy Ca HacTaBHMLUMMA npunpasHuumMma (p > .05). HactaBHuum 6uo-
norwje cy 6e3 063vpa Ha OyXMHY pafHOT NCKYCTBa NMoOKa3anu CliyHe CTaBOBe MO NUTakby
daKTopa KBanuTeTHe capajre 1 n3Bopa cTpeca y pagy ca npunpaBHULMMA.

Pe3ynTatn nctpaxmnsarba Cy nokasanu fa oko 90% ncnntaHmka TOKOM MHULWjanHor
obpa3oBatba HMje MMano HMKakae Kypc Unun gpyru Bug obyke Be3aH 3a MEHTOPCKN pPag.
Mpeko 80% Hux Huje noxahano HM 0byKy 13 oBe 06NACTN y OKBUPY CTAJIHOT CTPYYHOT
ycaBpluaBama. YNpKoc ToMe, UCNUTaHNLM Cy BEOMa BUCOKO OLeHUNN cBe obnacTtu oby-
Ke meHTOpa. Y Tabenu 4 fatn cy pesyntati aHanuse ogrosopa. O6nactn obyke meHTO-
pa Koje cy UCMNTaHULM OLIeHUN Kao HajBaXkHuWje Cy: KOMyHUuKaLluvja nuamehy meHTopa u
npunpaBHuKa (M = 4.65), nsrpagHa nNo3nTUBHOI OfHOCA ca NpunpaBHuuMma (M = 4.54),
nosHaBsarbe ynore 1 obaBesa MeHTopa (M =4.49), ynpaBsbarbe KOHGMKTMA U KOHTPONa
cTpeca (M =4.44).

Tabena 4

Tepyediyuje HaciuasHuKa meriliopa o 3Hayajy 06yKe MeHitiopa o obnaciiuma
McKasm M
1. Tlo3HaBatbe yrnore v 0baBe3a MeHTopa. 449
2. V13rpagHba MO3UTUBHOT OAHOCA Ca MPVNPaBHALMMA. 454
3. KomyHviKauwja n3mehy meHTopa 1 npunpasHyka. 465
4. IHavBMayanHy NpUcTyn 1 CaBeTo[aBHU Pag. 4.36
5. Pa3Boj KomneTeHUMja 3a Npaherse v eBanyauujy. 4.36
6. DopmMyrparbe KpUTUYKe camopedrnekcuje 1 camoeBanyatmje. 436
7. Qopmmparbe CBECTU O KapujepHOM Pa3Bojy. 4.04
8. YnpaB/barbe KOHOIMKTVIMA 1 KOHTPOMa CTpeca. 444
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AHanusom ofrosopa UCNUTaHrKa Ha NuTame 13 Kojux obnact cMaTpajy fa Um je no-
TpebHa gogaTHa obyKa 3a ycrellaH MeHTOPCKM paj NPeno3HaTo je wect obnact. Ha npsom
MeCTY HallJle Cy ce MeTOAMYKe KomneTeHumje. HajbpekBeHTHMjM 04roBopY OgHOCKIAN CY Ce
Ha 06yKy 3a peanu3auujy NpakT1UYHe HaCTaBe U TePEeHCKOT pafa v NpYMeHyY HOBMX METOAMY-
KUX npuctyna pagy. Ha opyrom mecty Hawne cy ce KoMneTeHuuje 1 3Hatba 13 NnpegmeTHe
obnactu, rge ce n3aBojuna o6NacT reHeTUKe, 1 06N1ACT NO3HABaka NPaea, ynora 1 obaeesa
MeHTopa. Ha Tpehem MecTy Hawna ce Beoma 3HauajHa 06n1acT ynpassbarba KOHOINKTAMA,
KOHTpOJIa CTpeca 1 pa3Boj BeLUTMHE KOMyHUKauwje. [peocTane ABe obnacTu Koje je n3ggo-
jro mMarbu 6poj cNUTaHMKa Cy 0bnacT AUrMTanHKX KOMMeTeHUMja 1 0bnacT KomneTeHuMja
3a obaBsbatbe aIMUHUCTPATMBHUX NocnoBa. OBakaB pe3ynTaT ykasyje Ha notpeby npeu-
CnuTUBatba 06yKe 6yayhunx HacTaBHMKa 13 OBMX 0611aCTV TOKOM MHULMjaHOTr obpa3oBatba.

Oko 85% ucnmTaHuKa CMaTpa Aa je HaCTaBHULMMA NPUPOAHNX HayKa noTpebHa fo-
[aTHa NoApLUKa Yy Uusby YCrewwHor oCcTBapriBara yfiore MeHTopa 1 npodpecroHanHor pa-
3B0ja. [lobrjeHn BMCOK NpoLieHaT yKasyje Ha NoTpeby 3a MpOMEHOM Y NPUCTYny o6pa3oBa-
tba Oyayhrx HacTaBHMKa, anu 1 yBohera JoaaTHYX 00yKa 3a ycaBpLUaBabe HaCTaBHMKaA.

3ak/byuyak

NcTpaxunBarbe je nokasano Aa HacTaBHULM MEHTOpW CMaTpajy Aa HacTaBHULMMA
npvnpaBHMLMMa 3a yCNewHo OCTBapvBare 06pa3oBHO-BACMUTHE ynore HacTaBHUYKe
npodecuje HeQOCTajy 3Harba U KOMMeTeHUMje 13 pasnmunTnx obnactu. Mpobnemu ce ja-
B/bajy Npv NiaHvpamwy, NpUnpemMmn 1 peanmsaumjn 4acosa, Nefarowkom soherwy oaerbe-
Hba, KOMyHMKaLMjK, oLiebnBamy yYeHrKa. JefHa of TeopujcKUX NOCTaBKN KOjoM ce Boae
TBOPLUWN MEHTOPCKO-MPUNPaBHUYKUX NporpamMa jecte ga ce notpebHa npodecroHanHa
3Hatba U BeLUTMHE He MOTy pa3BUTY TOKOM MHULMjanHoOr o6pa3oBatba, Beh je 3a hr1xoBo
yob6niMyaBarbe 1 fasbe pasBujatbe HEOMXOAHA NpakKca Y3 yuyekbe 1 pag. 3a pa3Boj BELWTUHA
Koje ofJIMKyjy o6por 1 ycnewHor HacTaBHMKa, Kao 1y cBakoj npodecujn, noTpebHo je
Bpeme, anu n noceeheHoCT, MoTMBaUWja, UCKycTBo. lNpodecrnoHanHa oAroBOPHOCT, Tako-
he, He HacTaje cama No cebu 1 He JoNa3n ayTOMATCKM ca CTULambeM GpakynTeTcke aunno-
Me. To je MHAMBKAYaNHW NYT AMYHOT N NpodecnoHanHor ca3peBatrba, NpaheH No3UTUBHUM
W HeraTMBHMM M3a30BMMa. 360r Tora je obaBesa MeHTOpa fa NpY»u NOMOh 1 NOAPLLKY
HacTaBHVKY NPUMNPaBHUKY Yy CBUM OBMM CUTyauujama. Ta nomoh moxe 6UTh ycmepeHa Ka
6prKOj OpUjeHTaLUmju HaCTaBHMKA NPUNpaBHYKa Y HUXOBOj HAaCTaBHUUKOj npodecuju, Ka
pelwaBatby npobnema ca Kojuma ce cycpely 1 nocrteneHom cTuuamy npodecrmoHanHor
camonoy3farba, Kpo3 NCKYCTBEHO 3Hame (Radulovid i sar., 2022).

WcTpaxunBarba yKasyjy fia je cTpec n3pa3uto NpUCyTaH 1 y HacTaBHUYKO]j npodecu-
jn BOK HacynpoT TOMe HacTaBHMLM Y4eCTo Majy HeJOBO/bHO 3Harba O NpeBeHuuju, npe-
Mo3HaBaky M HauvHy NpeBa3usiaxeka CTpecHux cutyauuja (Telebec, 2014). HepocTaTtak
afileKBaTHUX BelUTMHa yrnpaBrbatba CTPECOM Moxe 6uTh 13Bop dpycTpaumja n Hezago-
BOJbCTBA KOje Cce MOoXe HeraTMBHO OApPa3vTV Ha CBe acrneKkTe pada U IMYHO bnaroctame
HacTaBHYKa. Y NpuKasaHOM NCTpaXKuBarby ce AOLWNIO [0 Hana3a Aa Mehy n3sopuma cTpeca
y pagy MeHTopa ca NpunpasBHULMMa Npefraye oUeKrBarba HaCTaBHUKa NPpUMNpaBHMKa 3a
roTOBUM HaCTaBHUM MaTepujannma 1 BUCOKO CaMmomnoy3farbe Mo nuTakby NnpodecoHanHmx
KOMMNeTeHLMja, KOje Kako CMO paHuje UCTaKIM YeCTO HeOCTajy HaCTaBHULMMA Ha NOYEeTKY
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Kapujepe. 3HauyajHUM cmMaTpaMo 1 Hanas Aia 1 camy HacTaBHULUM Npeno3Hajy notpeby pa-
3BMWjarba BeLUTUHA KOHTPOJIe CTpeca Y pafiHOM OKpY»Kehy. [pemMa MULLIberY NCNUTaHUKA,
Y UeTMpU Haj3HavajHUje 06acTh goaaTHe 0byKe MeHTOpa Hallsle Cy ce 06nacTy: KOMyHU-
Kauuja nsmehy MeHTOpa 1 NpUNpaBHKKa, M3rpafHa No3MTUBHOT OAHOCA U yNpaBibake
KOH)NUKTMMa 1 KOHTpona cTpeca. lMoaaTak Aa cy cBe 06nacTy 0byke BUCOKO U NMO3UTUBHO
oLiereHe YKasyjy 1 Ha TO ja HaCTaBHULM MEHTOPW NPerno3Hajy nepuog MEHTOPCKOT paja
Kao pa3BOjHM Nepuoj y KOM ce OTBapa HOBU NPOCTOP 3a JIMYHM NpodecnoHanm passoj.

MNpema pobujeHnm Hanasuma, 85% HacTaBHMKa Ouonoruje nckasano je notpe-
6y 3a gofaTHOM MOAPLUKOM Y pajy ca npunpaBHuumMMa. JegHa og npenopyka OECD-a
(Maghnou;j et al., 2020) jecTe yBohetbe o6aBe3He 0OyKe 3a CBe NOCTaB/beHE MEHTOPE, Kao
1 dopmrparbe Mpexe HacTaBHVMKa MEHTOPA KOju pajge y pasfiMumMTim ycTaHoBama. Y 3e-
MJbaMa y permoHy Koje cy npeno3Hase 3Hayaj KBanMTeTHe 00yKe MeHTopa MHCTUTyuUuje
BMCOKOI 06pa3oBarba ce CBe BULLE YKIbyuyjy Y MpyKarbe NoApLuKe HacTaBHUUMMA. JepaH
O[l HauvHa Cy CeMUHapu 1 obyKe U3 pa3nMunTUx obnacT peannsoBaHe KPo3 NpojekT-
HOo duMHaHcMparbe. OBaKaB BUA MOAPLUKE MPEeno3HaT je 1 y Haloj 3eM/by. Y NPeTXOAHMX
HeKONMKO roguHa Ha MNpupogHo matematuukom dakyntety YHuBep3uteta y Hosom Cagy
peanu3oBaHa Cy [1Ba OBakBa NpPOjeKTa, HaMermeHa YNpaBO HacTaBHWULMA MEHTOPUMA,
Mentor Training n Mentor Vademecum.

YKONMKO HaMm je y Uuniby Aa MeHTOpCKa Npakca noctaHe feo npodecroHanHor pa-
3BOja HaCTaBHMKa, OHa Mopa obyxBaTuTn Behn 6poj 3anocneHnx 1 6UT nogpxaHa fobpo
OCMULLI/BEHUM KOHLIENTOM MEHTOPCTBA. TakaB KOHLENT 3acHMBAo 61 ce Ha UCKYCTBEHOM,
NMapTHEPCKOM U pedneKkCMBHOM yuyekby, Kao M Ha NMporpaMrmMa Koju 6m nogcrmuuany Ha-
npegoBarbe Wwkone. To 61 omoryhnno WKonv Aa NogpXKu yyere y KoM NpunpaBHUK pa-
3BMWja COMCTBEHW CTWN paja, MHTerpuwyhmn 3Hamba N NCKYCTBa Koje je CTekao TOKOM MHU-
unjanHor obpasoBara M HOBa 3Haka U CTaBOBE KOje je CTeKao TOKOM pajia ca MEHTOPOM.
MeHTopy 61 61no omoryheHo fa Kpo3 0Baj Nporpam TecTrpa CBOj CTUJT paja U CONCTBEHY
npakcy.

MpakTuyHe MMNNrKaumje NCTpaxrBara NPOHanasnMo y Hasla3uma Koju ce Mory uc-
KOPUCTUTU Kao CMepHNLe y NnaHnpary nporpama obyke HaCTaBHUKA, Kako TOKOM MHU-
umjanHor obpa3oBarba, Tako M Yy OKBUPY CTasIHOT CTPYYHOr ycaBpluaBaha. OrpaHmyera
OBOT UCTPaXkMBatba MPOHaNa3Mmo y HaumHy y3opkoBaha. C 063upom Ha To aa y Cpbuju He
nocToju eBuieHUmja nnn 6asa HacTaBHVKa MeHTopa Tewko je gohu go Beher y3opka uu-
JbaHe rpyne ucnmtaHuka 36or yera cMaTpamo Aa akTyenHa CTyAuja npefcTaB/ba 3HauajaH
LOMPUHOC OBOj 06/1aCTV U MOXe Ce CMATpPaTy MNO3VBOM 3a jafba UCTPaXKMBaHba Ha OBY TeEMY.
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Xymop HacluasHUKa, Kao u XxyMop y Hactuasu youwite, Upegciliasbad 8aXaH Uegaiowku
pecypc Koju golipuHocu cltisaparby ogcitiuyajHe alimocgepe y y4uOHUYU, 0/IaKWasa
KOMYHUKayujy u yHaipehyje lipoyec y4erba Kog y4eHuka. Ljurb 0801 paga je aHanusa cagpemeHux
Hay4HuUXx iokoea y 0bacitiu uciupaxusarea HacllasHUYKol XyMopa y y4UoHUyU, ca liocebHUM ocap-
iom Ha aHanusy mpexa bubnuoipagckux jeguHuya. Pag je 3acHosaH Ha Kopuwilierby 6ubuome-
tipujcke aHanuse Hay4yHux dybaukayuja. iclupaxusaree je peaau3o8aHo Ha y30pKy og 421 Hay4Hol
YJIAHKA Koju Uctupaxyjy iemy Xxymopa HactudsHUKA y KOHWeEeKCy HaclasHoi tpoyeca y y4UoHUYU.
lMogayu cy obpaberu y cogpiisepckom tpoipamy Vosviewer 1.6.20, ca yurwem KOHCIpyKyuje u gusya-
nusayuje bubnuomeiupujckux mpexa, e ugeHWUpUKayuje uctipaxusadykux dpasauya y obnaciuu
uctipaxusarea HacliasHU4Koi xymopa. logayu Gokasyjy paciuyhy 3acilyireeHocil oge ieme y Ha-
YYHOj nuiiepaitlypu oKom Uoc/begroe gauje geueHuje. Takobe, ykasyje ce Ha tociliojarbe pasnuduiiux
MehycobHo Tose3aHux Knacluepa KibyYHUX epMUHA Koju ce jasreajy y bubnuoipagckum jeguHuyama,
Kao u HajzacitiylireeHuje uciipaxusayke obaciuu Koje ce 6ase XyMoOpom HACIIABHUKA Y yHUOHUYU.
WNgeHittugurosaHu cy HajlipogyktiusHUju ayliopu U Hay4YHU Yacoliucu y 080j obaaciiiu ucllipaxuea-
wa. [JobujeHu pesyniaitiu moiy ga 6ygy og kopuciiu uclipaxueayuma y akagemckoj 3ajegHuyu,
docnyxuitiu kao Wemesb 3a 6ygyha uciipaxusarea, iie ga tpyxe cMjepHUUe UCUpaxusaqyuma o 080j
penaitiugHo 3aiiocitiasweHoj Wemu. Citiyguja tpyxa domoh y Upukylrearby agekeaiHuX UpumMmapHux
U CeKyHgapHUX u3eopa, pesesaHiliHe cuciieMaiiuzosaHe UHGopmMayuje, Kao U OCHo8e 3a eopujcKy
paspagy Ha Kojuma ce ipage MeitiogosiowKu OKeupu.

Auciuipakiu

Kroyune peyu: 6ubnuomellipujcka aHanusd, Xxymop, HaclidsHuK, yquoHuyad, Vosviewer.
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YBopa

BrubnmomeTpujcka aHanM3a HayYHMX pagoBa NnonpumMa Cee WPy NprMjeHy, anu Huje
BEOMa 3aCTyN/beHa y akafeMCKUM 3ajefHuULaMa, Anjenom 360r CBOT ONUCHOT KapaKTepa
KOju He oiroBapa UCTPaXXMBaYyKoj OpujeHTaLuju Ka objalbaBamy U Tymadyeny deHomeHa
Ly6IbUX KOHTEKCTYanHUX 3Hauerba. To ce HapyunTo OHOCU Ha APYLUTBEHE 1 XYMaHUCTUY-
Ke Hayke. Minak, teHa BpujegHOCT ornefa ce y MoryRHOCTM cucTemaTcKor yBuaa y pas3Boj
HayuHe npogaykKumje, 36or yera brbnromeTpujcka aHanmsa JONPUHOCU CTPATELLKOM YCMje-
paBary 6yayhunx HayuHNX ncTpaxmeatrba. EkcnaHsmja nHbopmaLioHo-KOMyHUKaLMOHMX
TexHonoruja fJoBena je o Tora ga 6poj uMTata 1 pasnnunTi MHAEKCU NOCTaHy Kiby4YHU
nokasaTtesbu y 6pojHMM HamjeHama, a BrbNMomMeTpurjcke aHanM3e BaxXHN apryMeHTU aKa-
aemckux 3ajegmua (Moslavac, 2022; Weingart, 2005). bubnuomeTtpujcka aHanm3a je 3Ha-
YajHa y Npakcy akafleMCKIX 3ajefiH1La, a Temesbu ce Ha mehyajenoBarby KBanUTaTUBHYIX U
KBaHTMUTaTUBHMX Noka3aTesba (Wouters, 2020). Y cknagy ca opyLUTBEHOM YC/I0B/beHOoLW Ry,
6poj nporpama n codpTBepa pacte, a brbnnomeTpmjcka aHanusa npyka 3HavajHe npeg-
HOCTU UCTpaxmBauuma. bome ce n3sope 06jeKTMBHM Nokasatesby ogpeheHe Teme Koja
je npegmeT MHTepecoBama, 3aTMM 6MBNMOMETPUjCKa MpeXKa HayUYHMX YNaHaka 1 HIUXo-
BMX UMTaTa, Te U NpoLjeHa NPOAYKTUBHOCTY U YTULAj NojeAnHaYvHmX ayTopa. HuumjanHo
nomake y NprKynsbary nNofaTtaka 1 CcTuuaky yBrAa O AaTOj UCTPaXMBAUKOj TeMU, Kao n
BMAJbMBOCTY TOT Nperfesa, lWMpoj akagemMckoj jaBHocTu. bnbnrnometpujcka aHanusa ce
nedrHULWe Kao KBAaHTUTATMBHA MPOLjeHa akajeMcke nmTepatype nytem meTpuka obja-
B/bMBatba 1 UuTMparba. Fbome ce npenosHajy KibyyHU nNpasuun passoja 1 JONpuUHoOCa Y
onpeheHoj obnactn (Rulijana et al., 2025). Takohe, 3HauajHa NpeAHOCT GUBNNOMETPUjCKIX
aHanu3a nytem Vosviewer nporpama jecte Benuku obyxeaT jegnHuua aHanmse (Van Eck &
Waltman, 2010).

MNojeanHauHe jeanHNLIe aHann3e, OQHOCHO, Hay4YHW PajoBM Y YaCOMMCUMa, OCHOBHA
Cy W NouyeTHa CpeAcTBa y NpoyyaBaky U NCTpaxnBamwy ogpeheHnx Tema, a 6ubnnome-
TPUjcKe aHanu3e cy BpujeaHW aprymeHTn 3a cucteMatusaunjy HayuyHO-UCTPaXmBauKkmx
nuTarba. To ce noce6HO ogHOCK 3a 06/1aCTU Y KOjMa Ce oYeKyje NopacT eMMNUPUjCKKX J0-
Ka3a (Bryant et al., 1980), kao wTo je xymop.

Teopujcke OCHOBe NCTpaXKnBatba

Xymop v 06pa3oBHMN KOHTEKCT

CnokeHoCT JbyfCKor je3uka 1 MawTa omoryhaBajy YoBjeky fia cTBapa Xymop y bec-
KpajHOj pa3HONMKOCTM 0bnvKa. Y pa3BojHOM CMUCITY, CMUjEX je, Nopeq niava, jefHa of
npBux BoKanm3aumja ko yosjeka. CnocobHOCT Aa ce y>K1Ba Y XyMOpY 1 ia Ce 13pasu Kpo3
CMMjeX CYLUTUHCKY je Q1O OHOra LUTO 3Hauu 6UTK YOBjeK Y MpaBoOM CMUCTTY Te pujeun. Vc-
KYCUTU XyMOP 3Hauun UCKYCUTW NMpurjaTHa ocjehara eMoUMOoHanHor 6narocTtara 1 Becesba.
To je pasurpaHa akTVIBHOCT Koja CNy>KM MHOTVM APYLITBEHVUM, EMOLIMOHASTHUM N KOTHU-
TUBHMM QYHKLMjaMa, LWITO ra YMHM UHTEPECAHTHMM 3a HayyHa UcTpaxunBama (Rod, 2007).
MojeanHn aytopu UCTnyy fa CBU NojeamHumM umajy cMmcao 3a xymop (Kolenovié-Bapo,
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2012), camo Ha pa3nnumTe HauuHe y keMmy yKuBajy. CTora Harnawasajy ga ce pasnuke
MeBhy rbyarMa y pa3BujeHOCTV CMUCSIA 338 XYMOP O4XTaBajy Ha H1BOY crabujer u 6ormer
pa3BujeHor cMucna 3a xymop. CM1cao 3a Xymop jecte AMMeH3Kja Ha KOjoj Cy CBY MOjeaunH-
UK pasnnymTo NO3NLMOHUPAHN.

TokoM gBajeceTor Beka XyMop noumnmbe fa ce 036ubHYje npoyyaBa Kao ANO Ha-
CTaBHUX CTpaTteruja. PaHuje ce weroBo ykrbyunBare y 06pa3oBarbe CMATpaso HeHa-
yuHum (Korobkin, 1989). MNMojegnHn aytopy nctnuy fa je ynora xymopa y KON Hefo-
BOJbHO 3aCTYM/beHa, Mako MOXKe fonpuHeTn eprKacHUjem nofyyaBamy, KBaMTETHUjUM
OHOCUMa HaCTaBHMKa 1 YYeHKKa, 60/beM PagHOM YUMHKY 1 MO3UTUBHUEM JOXUBIbAjY
yuerba (Dramac i Lazzarich, 2016; Lazzarich, 2013; Mrazovac, 2021; Rod, 2007; Tong &
Tsung, 2020).

Xymop, y Wwmpem CMUCIY, OQHOCK Ce Ha CBe LITO NojeanHal, Kaxke nnuv ypaau, a ga 1o
nma 3abaBHu noactmuaj (Rod, 2007). Xymop ce Moxe fedprHMCaTV Kao KBanUTET U cno-
cobHOCT nojearHua aa byae ayxoBUT U HacMmuje apyry ocoby (Lovorn & Holaway, 2015),
anu 1 Kao BUJ jbyAcKe KOMyHMKaLmje ca CBpXoM Aa Jbyae yunHu cpehHum (Stupar i sar.,
2023). ben (Bell, 2011) nctuue ga je xymop Tewwko geduHmncaTy, anu oH NpeacTassba cne-
umMduryaH HauMH KOMyHUKaLMje, KOjUM ce HeLWTo 13roBapa c Lubem 3abase.

Y KOHTEKCTY yunmOoHULEe, XyMOp je jefHa of KOMMOHEHTU LuMper cKyna noHallarba
HacTaBHMKa, Koja gonpuHocu ocjehajy HemocpeaHOCTH y yUMoHULM, @ pesynTipa nosu-
TVBHMM eBaslyaliujaMa of CTpaHe yueHuKa, Te edpukacHujum yuerbem (Rod, 2007). Obpa-
30Babe Koje je yCMjepeHO Ha yCBajarbe 3Hatba U TPaAULMOHANHN NPUCTYN NoyYyaBama
3aHeMmapyje TepanujcKy ynory cmujexa y WKonckom npoctopy. O6pa3oBame CTanHo TeXu
NCnyraBaky TEMEbHMX BPUjefHOCTN Y YOBJEKOBOM XIMBOTY, HO YecTo je dpycTpurpajy-
he un 6e3 pagocTy, y ,cnmBuny” 3abpaHa 1 npasuna. XyMop yTuye Ha yrogHy atmocdepy y
HacTaBy, Na je mehHycobHN ofHOC pPafoCTy U 3apaBiba 6BUTaH UMHWNAL Yy pa3Bojy mnage
ocobe, a NoacTMLajHe AnaaKTUUYKe MOryRHOCTU CMurjexa y HacTaBy HUCY Y MOTIYHOCTW UC-
kopuwTeHe (Lazzarich, 2013). lNpema nojeanHMm ayToprMa, XyMop Y yYMOHULM NpeacTa-
B/ba UMH KOju MOXe 6UTW n3BefeH NMHIBUCTUYKM UM HEFIMHIBUCTUYKM CPeACcTBUMA.
Hbera Mory ocTBapuTi CBY yY€CHULM HAaCTaBHOT NpoLeca, 61no aa je pujey o yuyeHnLmma
unn HactaBHuuuma (Wagner & Urios-Aparisi, 2011). Xymop je BaxaH ANO CBaKOAHEBHOT
XMBOTa, @ Noce6HO MjecTo 3ay3Uma y HaCcTaBHOM MpoLiecy, raje je heroBo NPUCYCTBO Ye-
CTO MOACTULAj 3a onyLwwTeHWjy atmochepy 1 6ormbe mehyrmbyacke ogHoce.

Kpo3 cBoje nonvBaneHTHe ynore, HaCTaBHUK MOTUBMLLE yYeHUKe, MOACTNYE capaj-
HUuYKe ofHOCe, yHanpehyje pa3penHy atmocdepy, Te yHanpehyje 1 AMHaMUKY apTUKY-
naymje yaca. CBe HaBefleHe cTaBke moryhe je noAcTULaTh U KPO3 afeKkBaTHY NpumjeHy
xymopa. Ocum Tora, XyMop Moxke 6UTK KOpUCTaH 3a ybnakaBarbe KpUTMKE 1 CTBaparbe
rpynHe koxesuje (Keltner et al., 2001). Ha paHum y3pactuma xymop Tpeba Kopuctutu og-
MjepeHo 1 npunaroheHo. Y cynpoTHOM, MOXe CTBOPUTU KOHbY3Wjy 1 ycBajarbe norpe-
wHux nidbopmaymja (Banas et al., 2011). logatHo, XyMmop MOXe Aia CMarbu cTpec u ocjehaj
AHKCMO3HOCTU MNPU yyery, Kao U a yYMHW HacTaBy AMHAMUYHMjOM, LUTO NMOMaXKe y Oap-
»aBatby MOTVBaLIMje N aHTaKOBaHOCTH yueHuKa. Minak, BaxkHo je fa xymop byae npukna-
[aH 1 Aa He Byfe Ha WTeTY HUKOra Y yunoHULW. HacTaBHMLM KOjU KOPUCTE XyMOP 061YHO
nakue ckpehy naxxwy yuyeHULMMa Ha rpagnBo, Te Ha Taj HauMH AOMNPUHOCE MO3UTUBHO]
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aTMochepu y yunoHnumn. Mehytum, xymop He cmuje 6UTV NpeByiLLe JOMVHAHTaH, HATK Aa
ce ynoTpebsbaBa Kao CpefcTBO 3a u3bjeraBare 030MbHMX Tema. KomneTeHTHM HacTaB-
HULM 3Hajy PaBHOTEXY M KOPUCTE XYMOP Kao CTpaTerujy 3a onakwaBake KOMyHuKauuje
1 NO3UTMBHOT CTaBa npema yuyetby. CTora Tpeba 61TV MHKNY3MBaH y NpaBoOM CMUCTY Te
pujeyn, Te MOLWITOBATY W pPa3nnunTe KynTypHe, eTHUYKE 1 coumjanHe pasnuke mehy yue-
Huymma. Takohe, pa3HOBpPCHEe aHergoTe MOry HacTaBHMLUMMA ONaKLWaTh TyMauyere Ha-
CTaBHOr cafipaja. HeKOH3MCTeHTHOCT pe3ynTaTta UCTpaknBaha noTephyje Aa xymop kao
nofpyuyje HyAn 3HavajaH NnoTeHUMjan 3a Aasba UCTPaXKMBatba N JOAATHE NpoBjepe y TOM
cmucny. [lok pasnuuntu UcTpaxunsauv notephyjy nosutmeaH edpekat xymopa y HacTaB-
Hom npouecy (Askildson, 2005; Bieg et al., 2017; Neff & Rucynski, 2017; Pexman & Olineck,
2002), nocToje 1 OHa NCTPaXK1Baha Koja Cy NMoKasana fa XyMop, Kao 1 npruMjeHa Wasbusmx
npumjepa y yunoHmuy, ytuue Ha nowunja nocturHyha Ha tectorma (Bolkan et al., 2018).

Xymop 1 No3uTMBHE emouuje Koje ra npaTe NoBe3aHu Cy ca YKYMHUM UCKYCTBOM
yuemna, Aajyhu yueHnurMa no3unTrBaH CTaB npema obpasoBarby yonwTe u nosehasajyhn
MOTMBaLMjy 3a yuetbe, WTO pe3yntmpa 1 60/brM WKONCKUM nocTurHyhem. HoBuHa n fo-
XMB/bEeHe emoLMje NPUNUKOM NprMjeHe XyMmopa mory nomohu ga ce NprByYe 1 OApPXU
Na)Ha yYeHuKa, Ynme ce ofakLLaBa 1 NpoLec ycBajaka HOBUX MHPopMauwja. HecknagHe
MeHTaJIHe acoLmjaLnje, Koje Cy MHXepeHTHa KapaKTeprncTUKa Xymopa, OnakLiaBajy KorHu-
TUBHe npoLiece, a nocebHo enabopauujy (Rod, 2007). MHOrO je nakiie NpUCeTUTM Ce NpeT-
XOAHO Hay4yeHOr rpaAmea 1 NoBe3aTti ra C HOBUM aKo je TO rpafnBo NPOXKETO XyMOPOM
Hero Kafa je npefcTaB/beHO Ha 030M1/baH HauuH.

MatwnjeBuh ncTmye 3Havaj xymopa y *KMBOTY MOjeAUHLA 1 Harnallaea Hherosy yiory
y HacTaBu. OH Takohe nocTtassba NuTarbe Aa Nn passor cnabe 3aCTyn/beHOCTN Xymopa Yy
Hay4YHVM CTyAvjama nexu y jasy namehy 0361bHOCTM HayYHKKa 1 (He)o36usbHe nprpopae
Teme (Matijevi¢, 1994). Xymop fonpuvHOCK cMarberby Tjeckobe, noBehaBa mMoTvBauujy v
edurKacHocT MehyrbyACKMX OHOCA, @ BacnuMTake U HacTaBa Cy Npuje cBera o6urbexeHun
ynpaBo mehyrbyAckum ogHocuma. KynTyponoLwKm nocMaTpaHo, yuyere 1 urpa cy 4ecto
pa3rpaHuyeHun. To Moxe 6UTK jeflaH of pa3sfiora 3aluTo HeloCTajy 3anaXkeHn pagosu o de-
HomeHy xymopa. Ctynap u capagHuuum (Stupar i sar., 2023) yno3opaBajy Aia je HeonxoaHo
afieKBaTHO KOPUCTUTW XYMOP Y HaCTaBW, aHAJIOrHO MULLTa/bLM Ha Yacy Gu3MYKor Bacnm-
Takba: HW MPeMasio HY NnpeBuLle, TaYHO Kada 1 KONMKO Tpeba, 1 TO NCKIbYUMBO Y Be3M ca
rpagvBOM UM Ha CONCTBEHMW PayyH.

Teopujcka nonasuwTa xymopa

Y nokywwajuma fa ce 06jacHU yCIOB/bEHOCT M HauVH jaB/batba XyMOpPa, HacTane cy
pa3snnumTe Teopuje Unmn Teopujcka nonasuwTta xymopa. Heka o bux cy: Teopuja cynepu-
OpHOCTU, Teopuja 0bpade MHCTPYKLMOHOT XyMOpa, Teopurja HeCcKknaga, Teopuja n3HeHa-
hHetba, Teopuja onyliTarwa 1 Teopurja ocumnaumja. Heke of X HACY joLl yBUjeK JOBOSbHO
pasjalreHe, a yecto cy u MmehycobHo nosesaHe.

Teopuja cynepnopHOCTY TyMmaum XyMop Kao 065MK ncKasuBaka HagMmohu u mexa-
H13am opbpaHe of OMACHOCTM Y peanHocTu. [lpema 0BOj TeopUju, Xymop Npousnasu n3
ocjehaja Hagmohu jegHor NojeauHLA HAag APYTM KOjW Ce Hanasu y MHGeprOpHOj No3mum-

64



HacTaBa v BacnuTatbe, 2026, 75(1), 61-76

jn, Na npema Tome M3paxasa CynepuopHocT nnu noacmujex (Matijevic, 1994; Carrell, 2008,
prema: Sahin, 2021). OBa Teopuja nocebHe NMNNMKauMje Ma Kafja ce roBopu O BpcTama
HernpurKnagHor xymopa.

Y nutepatypu ce Takobe roBopu o Teopuju obpaje NMHCTPYKLMOHOr Xymopa. OBa
Teopwuja Hanasu ce y CynpoTHOCTU Ca TeEOPUjoM cynepropHocTu. Hanme, Teopuja obpage
npensrha fa xymop Boan Ka 60/b0j obpaan nHPopmauuja, a Kao pesynTtaTt NO3UTUBHUX
emoumja Koje ce JOXKMBIbaBajy Y XyMOPUCTUYHUM cuTyauunjama. OBa Teopuja cyrepuLue
Aa Xymop, y 6uno kojoj obnactu, cTBapa no3uTrBaH edekat, MOTUBULLE Ha enlabopaLunjy 1
ny6rbe npuctyne y obpagun uHpopmaumja (Bolkan et al.,, 2018). Kaga ce xymop KopurcTn Ha
npocouujanaH HauuH, oH uma nosutusHe edekte. CynpoTHO TOMe, Kaia ce XyMop Kopu-
CTW Kako 6u ce gpyrn nojeauHal, MOHU3MO UK YBPUjeamno, OHAA UMa HeratusHe edekTe
(Wanzer et al., 2010).

Teopuja Hecknaga Xymop B/AM, Kao LUTO CaMa pujeyd Kake, Kao pe3ynTaT CyrnpoTHO-
CTV Unm pasnuka namehy naeja, ouekmBara 1 CTBapHOCTY. To Cy cuTyaLmje Koje ce 3aBp-
LIaBajy CyrnpoOTHO Of OYEKMBaHOT, Te Ha Taj HauVH K3a3KBajy CMUjex, O4HOCHO, cUTyauuje
urju je ncxol y Hecknagy C ouYeKMBaHUM paspjewlerem. [la 6u nopyka 6una gyxoBuTa,
npumanat, Mopa Yy tO0j yOUuUTN HeCcKnag y OAHOCY Ha OYeKMBaHM UCXO[ YHYTap noctoje-
her koHTekcTa nopyke. Mpumanay nopyke, npeMa OBOj Teopwuju, AEHTUPKKYje NnojaBy
KOja Hmje y cKnagy ca HeroBmMM o4eKrBakbMa 38 KOHKPETHN KOMYHUKALMOHU KOHTEKCT
(Mrazovac, 2021; Wanzer et al., 2010). bepk cmaTpa Aa je Hecknag Uiy KOHTPacT KibyUHN
enemMeHT XyMopa, 1 Onucyje ra Kao Croj OYEKMBAHOT CafipXaja M HeoyeKnBaHor obpTa
(Berk, 2002). Y KOHTEKCTY YUMOHNLE, U 06Pa30BHOM KOHTEKCTY, Kafla HaCTaBHUK KOpU-
CTV XyMOP aKT/BMpPa Ce NaxHa Kog YUYeHNKa, jep Xymop caM Nno cebu 4ecTo yKbyuyje Heky
BPCTY Hecknapa. To yTuue Ha noBehaHy pa3pagy cagpaja u epurkacHuje yuene (Frymier
et al., 2008; Wanzer et al., 2010).

Mopen NoMeHyTUX TEOPWja, Y IUTEPATYpPU Ce FOBOPM 1 O Teopuju n3HeHahema, Koja
NCTMYE Harny NpeKng ToKa CTBapy Kao rMaBHM N3BOP XYMOPa, Te HarnalaBa BaXKHOCT Xy-
MOpa Kao cTumynaHca. Takohe ce nomurbe 1 Teopurja onyLTarwa, Koja Xymop nocmartpa
Kao HYCrpou3BOgA onyLUTaka Of HepBO3e, Te 1 Teopuja ocumnaumja, npema Kojoj AyxoBu-
TO HacTaje Kafa YOBjeK y UCTO BpujemMe UMa HecrojuBe, ocuunmpajyhe emouuje (Matijevi¢,
1994).

HasepeHa Teopujcka nonasmwta Mory 61UTr KOprcHa 3a Teopujcky paspagy 6yayhux
NCTpaxmnBauKknx pagosa, byayhu fa 6m npepctaB/bana TemMmesbe Ha Kojuma ce rpafie MeTo-
[OJIOLKN OKBUPY 1 TUME MOMOINa Y aHanusn 1 objallbery Jo6MnjeHrX noaaTtaka.

MeTop

AHanu3om peneBaHTHe nTepaType HUCMO NPOHALLAN BUBNIMOMETPUjCKY aHanu3sy y
0651acTn Xymopa y HacTaBHOM KOHTeKCTy. CTora je Lunsb OBOT pajia UCMUTATU HayyHe TPEeH-
[OBe y 0611acTV NCTPakrBakba HaCTaBHUYKOT Xymopa Y yuroHuuuy. Linm je onepauroHa-
NIN30BaH KPO3 HEKOMMKO NCTPaXKMBAUKMX 3aAaTaka, v To:

1. AHanuM3mpaTn XPOHOJOLIKN Pa3BOj MHTEPECOBatba 3a NCTPaXKMBaHe HAaCTaBHNY-
KOI XyMopa Y YYMOHWLM, Ca LUibeM yTBPHUBaka AOMUHAHTHMX NEpUoAa;

65



Carba KnBaHoBuh, PaHka MNepyhuua, bojaHa BykoBuh « Xymop HacTaBHVKa Y yYmoHULu: 6ubnmomeTpujcka ...

2. YTBpAUTM HajpeneBaHTuje ayTope, Yaconuce, HajyTuLajHuje TeKcToBe objaBrbeHe
Y HayUYHUM Yaconmncmma, Te 3emsbe Koje cy ce 6aBune HaCTaBHUYKUM XyMOPOM.

3. M3BplmnTr eKCTpakumjy KibyYHUX MOjMOBA N HUXOBUX Be3a U3 Y30pKa peneBaHT-
He nuTepaType.

Pap je 3acHOBaH Ha KopuwTery 6UbNMOMETpUjCKe aHanmse HayuyHux nyb6nukauum-
ja. TexHuka Koja je kopuwheHa jecTe aHanu3a cagp»aja, Npu Yemy je jegnHuLa aHanu-
3e HayyHu unaHak. C 0631pom Ha To [ia je y nuTarwy 6UbnnomeTpurjcka aHanmsa HayuHe
nutepatype, KopuwTteH je coptBepckn nporpam Vosviewer 1.6.20, a Unib My je KOHCTPY-
ucatbe 1 BU3yanusauuvja GMOGNMMOMETPUjCKNX MPeXa; OBaj nporpam ¢GyHKUMOHMILE Ha
OCHOBY TeXHMKa Manuvparba U n3fBajatba Kacrtepa, O4HOCHO eKCTpaxoBaa Besa 13 6u-
6nuorpadcknx jeguHuua. NMporpam Hyan KBaHTUTaTMBHE NOAATKE, anu AWjeNiom 1 KBanu-
TaTUBHe, U3aBajajyhn HajpeneBaHTHUje yaconuce, ayTope, HayyHe YnaHke, Te Knacrepe
HajbpeKBEHTHUjUX TEPMIHA Y YKYMHOM 6pOjy HayuyHUX YnlaHaka. Y30paK UnHu 421 HayuHu
unaHak, a 3a npetpary je kopuwheHa 6a3a nogaTtaka Dimensions. [lakne, y3opak unHe Ha-
YUYHU unaHum objaBrbeHn y 61N0 KOM YaconmMcmcy Koju je MHaekcnpaH y HaBefeHoj 6a3u
nogaTaka, a obyxsaheHn npeTparom KibyuyHux pujeun. Mogaum cy NpUKyrsbeHn nytem
codrtBepckor nporpama Vosviewer 1.6.20, anroputMOM Koju ykibyuyje cnepehe KibyuHe
pujeun y mehycobHoj noBesaHocTu: humor and teacher and classroom.Vosviewer nporpam
je An3ajHnpaH Aa ce KOPUCTU ANroPUTMUMA 3a fieTeKU M)y U KnacTepucare pujedu, jep Ha
Taj HauUMH BM3yasnu3yje NOBE3aHOCT NOjMOBA N TEMATCKY CTPYKTYpY nofataka. [ipyrauunju
NPUCTYN y Nporpamy Huje TeXHUUKN NoApXKaH. YKIbyueHe Cy CTyauje orpaHnyYeHe Ha eH-
rf1eCKO rOBOPHO MOAPYYje, Koje y HaCJIOBY UM ancTpaKTy cafipKe anroputam HaBefeHuX
KIby4HUx pujeun. MpeTpara je BpeHa y aeuembpy 2024. roguHe.

Y Hay4yHMM 3ajeiHMLaMa ce 3a 0bpaay nogaTaka yobuyajHo kopuctm SPSS codTBep-
CKW MaKeT, Koju ce No cBOM NpucTyny 1 GyHKLMjU 3HAaTHO pa3nnKyje of nomeHyTor. Ctora
61bnnmeTpurjcka aHann3a HoOCM MHOBATMBHOCT Y HAyYHOM CMUCITY, @ MOCEOHO je npumje-
tbMBa Kaga Cy Y NuTamy HeadupmmpaHe nnv HecBakugallre Teme.

Pesyntatn n guckycmja

Pa3Boj HayuHor MuLLbera y 0BOj 06n1acTu AaTupa joLl o npuje CKoOpo YeTupu geLie-
Huje nNa go aaHac. NpadukoH 1 upgeHTUdUKyje Tpy Nepuoga esonyuuje Ha oy Temy. MNpsu
on 1990-2006, apyru og 2006-2013 ca ycnoHrma 1 nagosuma, v Tpehiv og 2013 go gaHac,
Kafa unak pacte 6poj nybnukaumja (npumjehyje ce ekcnoHeHUrjanHW pacT Ha rpaduko-
Hy).

Ha ocHOBYy npoBefeHe aHanm3e nepuoga esosyyuje HayuyHe npoayKkuumje, y Bes3n ca
NCTPaXKMBakbem XyMopa Y HacTaBU, MOXeMO fia MPUMjeTUMO ocLmnaLmjy TOKom neproga
naHgemuje nsassaHe Bupycom Covid -19. Haume, IpadukoH 1, npukasyje 6naru nag obja-
BE HayyHUX pafoBa NPUBNMKHO ca noyeTkom 2021. roavHe, Koju onaga Ao Kpaja 2022,
a pasnore 3a Taj Naj MOXXeMo JOBeCTW y Be3y Ca OrpaHnyerb1uma Koja cy y ToM nepuogy
CTynuna Ha cHary. TepeHCKu NCTpakuBadky pag 6mo je penatmeHo oHemoryheH unm orpa-
HUYEeH TOKOM Tor nepuoga.
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[padmkoH 1
Esonyyuja Hayure dpogykyuje
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Mako cy noctojehe umrbeHuLe 0 pa3Bojy XyMmopa HEKOH3UCTEHTHE, UMaK Ce MOTy fo-
BeCTU y Be3y Ca pe3ynTaTMa Haller ucTpaxusama. Hanme, uma aytopa Koju HaBofe Aa ce
nocnepammnx Tpugecetak rogrHa nosehasa MHTEPEC 3a UCTPaXrBakbe Xymopa y pasnnuu-
TM obnactTuma na u y obpasosarby (Ford & Martin, 2018), wTo je Hergje NpU6ANMXKHO Npu-
Ka3aHoj KpUBYSbM HayuHe npoaykuuje. pyru aytopu NCctnuy fia ce XyMop MHTEH3MBHUje
NCTpaxyje Tek y apyroj nonosunHu aABagecertor sujeka (Hrebac Hlobik & Pavlin-Bernardic,
2014), wTo je oneT y Cknagy ca pe3ynTaTMmMa HajunTUpaHWjuX jeguHuLa aHanuse N huxo-
BOM rofMHOM 13fama, Koje npukasyjemo Tek Tabenom 2. Kako nctmuy ®optyHaTo 1 cap.
(Fortunato et al., 2018), kao n bopHmaH u cap. (Bornmann et al., 2021), 6poj aKTUBHMX
HayuYHMKa M MHCTUTYLMja pacTe KOHCTAHTHO, a rnobanHa HayyHa npoaykuumja noeehasa
ce y NpoceKy 3a oKO 4.1% rogniwme. Y TOM KOHTEKCTY, YOUEHU eKCMOHeHLMjanHu pacT ny-
6nu1Kauvja o Xymopy y HacTaBu Moxe 6UTn anjenom ogpas Tor LWuper TpeHaa. Mnak, cne-
UMdUYHN NOMaLM Y NojeAVHUM BPEMEHCKUM MHTEpBanMa (HMp. nag TOKOM NaHaemuje
W NHTEH3UBMPakbe NHTepeca HakoH 2013, roanHe) yKasyjy aa AuHamuKa y oBoj obnactu
HVje UCK/bYUMBO Mocsefumua onwTer nopacta npogykumje, seh n ogpas nocebHor Hayu-
Hor 1 06pa3oBHOT NHTepeca.

lpaduKoH 2 roBOpM O Haj3acCTYM/bEHUjUM UCTPAXXMBAUKMM KaTeropujama Kojuma
npunaga Hajsehun 6poj unaHaka Ha oBy Temy, Te Hajseha uuTupaHocT. Hajsehu 6poj una-
Haka npunaga obnactn obpa3oBarba, je3nka, KOMyHUKaLuje 1 KynTtype, NcUxosoruje, Kpe-
aTVBHe yMjeTHOCTH, Te 0bnacTu counonoruje. BaxHo je HanomeHyTu fia ce jeaHa nybnuka-
Luja MOXe MOojaBUTY UCTOBPEMEHO Y BULLIE NCTPAXKMBAYKUX 06/1aCTV, Kao 1 TO Aa je 6a3a
Dimensions cama no ce6u npunaroheHa cTaHAapaHOj UCTPaXKMBaUuKoj knacndukaumju Ay-
ctpanuje n Hoeor 3enanga (Australian and New Zealand Standard Research Classification,
ANZSRC, 2000).
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[padukoH 2
Haj3acmyimenuje uciupaxusayxe kaieiopuje
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Mpernegom NCTpaxmnBauknx o6nacTn MoXemo NpumjeTuTy aa je BehivHa nybnuka-
UMja HacTana y ApYLWTBEHUM Haykama, U To y obnacTu negarowkux Hayka. C 063vpom
a cy cTyamje 13 y30pKa OrpaHMUYeHe Ha eHrnecko roBOpHO noapyuyje, CTpaHu ayTopu
He npaBe ANCTUHKUMjY n3mehy nojmoBa sacuuiliarbe n obpasosarve. Peyntat nokasy-
jy Beoma manu 6poj nybnukauumja o npumjeHrn Xymopa y obnactu reonoruje, ekonoruje,
xugponoruje, pusmnke, xemuje, bronoruje, nm yonwute 6rioMegMLMHCKUX HayKa, MaTemMa-
TVKe Te TEXHUUYKMX HayKa. Pa3nor 3a To moxe aa 6yae cama pasnvka y npupoamn cagpxaja
pasnnuuTux Hayka. [lpywitBeHe Hayke ce 6aBe JbyACK/M MOHallakbeM, APYLITBEHUM Of-
HOC/Ma U KyNTypomnowKkum GpeHOMEHVMA, LITO MO MPUPOAUN YKIbydyje emouunje, MHTep-
aKUMjy M KOHTEKCT, Na Xymop naklue Hanasy mMjecto Kao nefarowko CpefcTBo 3a uiy-
CTpauujy. 3a pasnuKy of ApYLUTBEHUX, NPMPOLHEe HayKe Yewhe 3axTnjeBajy CTPMKTHOCT
M ancTpakTHO pa3muLLbakbe, Faje je NpocTop 3a xymop yxu. Ctora, ¢ npaBom ogpeheHu
ayTopu UCTMYY Jla je HENXOLHO NO3HaBaTy cneundUUYHOCTA METOAONOINje PasNNUUTIX
HayuHux obnacTtu, Koje, nopes TeOPUWjCKOr, MMa 1 annnkaTueHy BpujegHocT (Peligic i sar.,
2016). YnpaBo Te pa3fnuke y nNpucTyny u npeameTty mctpakupamwa ogpehyjy n moryh-
HOCTW NPMMjeHe NnojaBa Kao LITO je XymMop. Y OKBUPY APYLITBEHOT XNBOTa /byan, XyMOp
Mnak 3ay3mma 3HayajHO mjecTo.

Y Tabenu 1 npukasaHo je NeT HajpeneBaHTUHMX Yaconmca M3 obnacTu UCTPaXKu-
Batba Xymopa HacTaBHMKa. Hajsehun 6poj unaHaka u3 oBe obnactu, anu n 6poj unTara,
3aCTyn/beH je y yaconucy Communication education (n = 10). O63upom Ha To fa je 6a3a
Dimensions orpaH1yeHa Ha Hay4He pafoBe Ca eHrneckor roBOPHOr Noapyyja, Te Aa cMo
Beh MomMeHynv TepMHONOLLKO Hepa3rpaHnyere TepMIHa 8acliulliarse N 06pa3osarbe, He
Yyan YMHbEHMLA HX O pe3ynTaTiMa HajUCTaKHyTUjer yaconuca y oBoj obnactu (Tabena 1).
Mposjepom onuca yubesa yaconuca Communication education, y Kojem je Hajsehun 6poj
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unaHaka 13 0651acTM Xymopa HacTaBHMKa, youaBamo yyecTanocT objaBe pafjoBa y obna-
CTM KOMYHMKaLMje, 1 TO NoBe3aHe ca TepMUHUMA: BacnuTame, 06pa3oBatbe, HacTaBa, Ha-
CTaBHUK U yuyemse. MpoLueHTyanHa cTona npuxeaTtakba pafoBa, MMNakT dakTop, kao 1 6ase
Yy KOjuMa je MHAEKCMpPaH 4aconue, yKasyje Ha BMCOK KBalUTeT ulaHaka Koju ce y temy
ob6jaerbyjy. HajpeneBaHTHUju Yyaconuc n3gaje HaumoHanHo yapy»emwe 3a KoMyHUKauujy
(National Communication Association, NCA), ca cjeamwtem y BawmHrroHy (Washington),
a Ma Mrcujy TpaHchopmaLimje XKMBOTa KPO3 KOMYHMKaLMjy, Te BeNVKY Naxkiby npugaje
XYyMOpY y 06pa3oBatby.

Tabena 1
Hajpenesanitinuju yacoiucu u3 ose obnaciiu

Yaconumcu bpoj pokymeHata  Bbpoj unTtata
Communication education 10 1071
Teachers college record: the voice of scholarship in education 7 333
European Journal of humour research 7 62
Procedia, social and behavioral sciences 6 55
Educating the young child 6 42

Y oBoj 6UGNMOMETPUjCKOj aHaNM3n cMo 13aBojunu cnepehe: HajnPoayKTUBHMjE ay-
Tope Koju cy ce 6aBuIvM OBOM TEMOM (ayTope Koju Umajy Hajsehim 6poj unaHaka y oBOj
06nacTu), jeanHuLe aHanuse (HajunTUpPaHMje YnaHKe), 1 3eM/be Koje Cy ce Hajsule Ga-
Bune osoM obnawhy. BprjegHocT npara 3a HajnpofyKTBHMje ayTope je MAHUMANHO 3
pagja u MMHMMANHO 5 UMTaTa, Tako Aa je Nporpam 1M3gBojuo 3 HajnpOoAYKTMBHMja ayTopa
(Tabena 2), of Kojux je HajumTpaHmju aytop Ann Bainbridge Frymier, ca 329 ymtata. Kaga
ce paan O HajnpoAyKTUBHMjUM 3eMibama, AomuHupa CA[l, ca 77 pagoBa n yKynHo 2375
uutataTta. Y Tabenu 2 ce Hanase u Tpu HajuMTUpaHWja paga y jeamHuum aHanmse. [lakne,
o1 421 unaHKa, KOMMKO je caipao y30paK, HajunTupaHuju pag je Influences on classroom
interest, ca ykynHo 335 yuraTa.

Moxe ce xmnotetncaT fa 6poj objaBbeHNX paioBa UCTPaXKMBaYa YeCTo Kopenupa
ca 6pojem unxoBux UuTaTa. lNpema pesyntatima 13 Tabene 2, NPUMJETHO je Aa TO Huje
anconyTHO NPaBWO YaK HY YHyTap ncTe Teme. OBaKBO OACTYMNakbe MOXe Ce XUMOTETUYKN
06jacHUTK pa3nunKama y KBanuTeTy 1 peneBaHTHOCTU PafoBa, yriedy yaconuca y Kojuma
Cy 00jaBIbeHM, KAaO U HIXOBOM AOCETY YHYTap akajeMcKe 3ajegHuLe.

Tpu HajunTUPaHWja YnaHKa, NprKasaHa y Tabenm 6p. 2, 6aBe ce nctom npobnematu-
KOM — YNIOroM Xymopa y OAHOCY Ha yuyere 1 HacTaBHM npouec. [lpyra ncrpaxumsama no-
TBphHYjy nctr 06pasau, Kao 1 3Hauyaj XyMopa Kao nefarowKor cpeicTsa y HacTaBu. YrogHa
cy6jekTnBHa ocjehatba, Koja Npy»ka Xymop, NCMYHaBajy HWU3 KOTHUTMBHWX U APYLITBEHWX
¢yHKumja (Rod, 2007), kKao wTto cy: 6orbe pacyhusarbe, 60/ba opraHmn3aumja yuera, cMa-
tere drsnonowkux ysbyhemwa n Hanetoctn, edmkacHuje namhemne (Isen, 2003), 6osba
nakrba 1 yHanpehumBare LjenoKynHmx nHTenekTyanHmx pecypca (Fredrickson, 2001), Te u
ybnaaBarbe KpUTUKe 1 CTBapame rpynHe koxesuje (Keltner et al., 2001).
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Tabena 2

Hajpenesaniinuju ayiiopu, HajipogyKiuusHuje 3emibe U HAjUULUpaxuje jeguHuye aHanuse
AyTopm N Bpoj unata
Ann Bainbridge Frymier 3 329
San Bolkan 3 84
Anne Pomerantz 4 56
3embe
United States (SAD) 77 2375
Australia 1257
Canada Mmoo 79

JeguHnue aHanmse

Bergin, A.D. (1999). Influences on classroom interest. Educational Psychologist, 34(2),

87-98. https://doi.org/10.1207/515326985ep3402_2 335

Gorham, J. & Christophel, M.D. (1990). The relationship of teachers’use of humor in the
classroom to immediacy and student learning. Communication Education, 39(1), 46-62. 239
https://doi.org/10.1080/03634529009378786

Murray, G.H. (1983).Low-inference classroom teaching behaviors and student ratings
of college teaching effectiveness. Journal of Educational Psychology, 75(1), 138-149. 194
https://doi.org/10.1037/0022-0663.75.1.138

Pe3ynTati nokasyjy Aa ce HajunTUpaHnju ayTopy NCTOBPEMEHO Be3yjy 3a YHUBep-
3uTeTe y 3eMsbamMa Koje nmajy Hajsehu 6poj objaBrbeHnx pagoBa o xymopy. OBO yKasy-
je Ha nocTojare Kopenauuje n3mehy NPOAYKTUBHOCTU MOjeAUHAYHMX UCTPaXKMBaya 1
reorpadcke pacnofjene HayuyHe akTUBHOCTM y obnacTu xymopa. Havme, pujeu je o ay-
TOpUMa, NpeacTaBHMUMMA YHUBep3uTeTa 3anagHe BupuumHuje (CAL), Mucypuja (CAL) Te
YHuBep3uTteTa y 3anagHom OHTapujy (KaHaga). Kaga cy HayuHe nybnvkauuvje y nuTamy,
HajnpoayKTVBHMje 3eMsbe y 06nacTu NcTpaxmBarba Xymopa 3ay3rmajy sogehy nosumuujy,
LITO Ce MOXe 00jaCHUTU HUXOBUM TEPUTOPUjaTHUM OBUMOM 1 6pOjHOLWRY HayYyHO-UC-
TpaXkunBauke 3ajegHuLe. 3aHUMIBUBO je, Takohe, Aa cy AMeprKaHLM Kao Hauuja npBu fo-
nputbenu,rnobasHom ceny’, XyMopuUcTUYHNM, Hama fo6po no3HaTum TB cepujama, ,lNpu-
jatersn’, ,CnmncoH’, n,CajHdens”. HactaHak oBe XymopuUCTMYHE NpogyKuuje noTephyjy n
apyru aytopm (Takashi & Minako, 2021), fok nma ayTopa Koju UCTUYy Aa Cy FopernomMeHy-
Te amepuyKke Komeauje obnukosane komuuHe ykyce un n3saH CAJl, Te nogcrakne moryh-
HOCT 3a MawWTy 1 y agpyrum obnactmma (Buonanno, 2008). 3aH1M/bYB je 1 nogaTak Aa je
y ueHTpanHoj Kanagu, npeunsHuje y OHTapujy, HacTao je 1 nonynapHU XyMOPUCTUYHU
uptaHm ¢unm Bunwm My (Milne, 1926). HaBeieHo, HaBoAM Ha 3aK/byyaK fia Ce y OBMM 3e-
M/baMa BeinKa na)<ka Noknama Xymopy yonuiTe, WTO MMa UMMAVKaLnje 1 y KOHTEKCTY
HayYHO-NCTPaXKMBayuKor paga.
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M3 yKynHor y3opKa peneBaHTHe nntepaTtype 13aBojeHe Cy KibyuHe pujeum Koje ce
Hajuewwhe nojaesbyjy. Ha cnvum 6p 1. ce Takohe BUAN 1 mehycobHa NoBe3aHOCT TUX pU-
jeun. Opg ykynHo 12175 TepmMuHa U3fBOjeHO je minx 273, No KpUTEPUjyMy MUHUMASTHOT
noHaesbaha 10. YsopoBu ncte 6oje NpriKasyjy TepMUHe Koju ce Hajuelthe kopurcTe 3ajea-
HO, a BeNnUYMHa YBOpa yKasyje Ha Behn 6poj noHaBbara ogpeheHe pujeun. Knactepu ce
bopMmMpajy rpynncarmbem pujeun Koje ce YecTo jaBrbajy 3aje4HO Y UCTMM HayYHUM YnaH-
UMMa, NPU YeMy anroputam rpynucarba noBesyje pujeun ca jakum mehycobHm Besama y
Tematcke ujenuHe (Knactepe). Ha ocHoBy aHanmse (Cnuka 12) 3aksbydyyjemMo fa ce u3agaja-
jy TpW Knactepa: NpBu, Koju nma 65 TepmnHa, apyru 61 TepmuH 1 Tpehu ca 19 TepMmmHa. Y
Tabenu 3 nprKasyjemo HajppeKBEHTHNje TEPMUHE MO KnacTepuma.

Tabena3

Knacwepu twepmuna u pedeimuyuja
Knactep 1 P Knactep 2 P Knactep 3 P
NHTEPBJY 60 roavHe/y3pact 40 anjete 56
nepuenuuja 59 Krbura 39 nrpa 30
MOTMBaLVja 55 MKNBOT 37 3ajepHnua 30
yyerbe 51 npumMjepn 36 KOMYHMKaLmja 20
EHITIeCKN 50 mjecTo 30 poauTerbi 17
YMUTHAK 40 ycnjex 15 non 15
wana 27 npomjeHa 15

XyMOP HaCTaBHMKa 11

jesnuke nrpe 11

Bese nsmehy K/byuyHVX NojMoBa y KnacTtmpamy yTBphyjy ce aHann3om yuectanoctu
HMXOBOT 3ajeiHNYKOT NOjaB/bMBatba Y MCTOM KOHTEKCTY (Ha npumjep, yHyTap UCTOT YnaH-
Ka, ancTpakTa). Tako3BaHa aHann3a KOoKypeHuuje pujeun (eHrn. word co-occurrence) oMo-
ryhaBa ngeHTnduKoBare NojMoBa Koju e YecTo jaBIbajy 3ajeHo, LUTO yKa3syje Ha hUXOBY
TeMaTCKy NN KOHUEeNTyasHy NOBe3aHOCT. KnacTepu npeacTaBsbajy rpyne KibyYHUX nojmo-
Ba Koju ce mehycobHo velwhe noBesyjy, WTO ofpaxaBa AOMVHaHTHe Teme unm obnactu
YHYTap aHanusnpaHe nutepatype. Y npakcy, TepMrH 13 jeHOr KfacTepa Koju je yecto y
KOOKYpeHLMj! ca TepPMMHOM M3 SpYror KnacTepa, ykasyje Ha MmehycobHy noBe3aHOCT Tux
Tema unu nojmosa. OBa BpcTa Be3a omoryhaBa 60sbe pasymujeBarbe Kako ce pasfnunti
acneKkTV NpegmeTa NCTpaXrBatba MHTErpurly 1 npennuhy y 4OCTYNHOj nuTepaTypu.

EkcTpakumja KibyUYHMX MOjMOBa N HUXOBUX Be3a U3 y30pKa pesnieBaHTHe nuTepa-
Type, HaBOAW Ha HEKOMNMKO 3ak/byyaka. Havme, cBa Tpu Knactepa cy mehycobHo nose-
3aHa. Tako, peunmMo, pesynTaTu noKasyjy Aa Cy TEPMUHU YMUTHUK U UHTEBUWjy HajBuLLe
noBe3aHu ca TepMUHUMA gujellie, poguiiespu N ton 13 Tpeher Knactepa, Te TepMUHMMA

2 https://doi.org/10.5281/zenod0.20099707
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XKWBOT, y3pacil, Mjecitio 1 exHos10iuja N3 gpyror Knacrepa. TepmMnHnN N3 NCTOr Knactepa
ce Hajuewhe nojaB/byjy 3ajefHo. Tako je TEPMUH XyMOpP HacCTaBHMKa NoOBe3aH ca TepMu-
HUMa yyerbe, eHislecku jeauk n gakynitielt. Moxemo fa 3aKk/byuyrMO fia ce HaBefeHMN pe-
3yTaT eKCTpaKumje KIbyYHUX TEPMMHA U HUXOBUX Be3a nodyfdapajy ca pesyntatmma
NCTPaXXrBauKmX Kateropuja (nm obnactu), npemMa Kojuma cy 0651acT BacnmTama 1 obpa-
30BaHba, je3nKa M KOMyHUKaLuje, Haj3acTyrn/beHuje uctpaxmeaduke obnactu. C o63upom
Ha TO [a je NpBuW KnacTep yjeaHo v Hajeehu, 3aKibyuyjemMo fia Cy TO Hajbosbe NCTpaXKeHe
Be3e n ogHocu. To noTBphyje 1 aHanv3a peneBaHTHe nuTepaType. Haume, ayTopu ca xp-
BaTCKOT MOAPYYja NCTUUY 3HaYaj XyMopa, Te H13 je3NUKNX gonpuHoca n beHeduTa y yue-
by CTpaHor jesnka (Leovac, 2017; Mrazovac, 2021). Takohe, Kpo3 Apyra nctpaxumBara ce
aKLeHTYje ynora xymopa y MoT/BaLumju, ofHOCUMa ca HacTaBHULMMA, Te MehycobHa nose-
3aHOCT Xymopa U yuema (Askildson, 2005; Bratani¢ i Marsi¢, 2005; File$ i Pavlin-Bernardi¢,
2021; Pavlovi¢ i Tosi¢-Rudi¢, 2009; Stupar i sar., 2023; Wanzer et al., 2010; Wanzer & Frymier,
1999). Takohe, KpO3 aHanM3y OBKX HaBeAEHUX CTYAWja, a 3a NoTpebe AnCKycuje, npumjeT-
Ha je ’b1XO0Ba NOBE3aHOCT Y TEOPUNjCKOM CaoNLUTaBamy, LMTUPAHOCTY jeAnHULA aHanunse
M ayTopa, U UCTPaXKMBaYKMxX 0651acTy, Ca pe3ynTaTuma Koje cMo Jobunu y 0Boj CTyauju.

MNocToje n nctpaxunBarma Koja roBope 0 TOMe fa unak pacte Hay4yHa aTpakTUBHOCT
npobnemaTuke Xymopa y pasnuunTiM UCTPaXKMBAYKUM obnacTimMa. cTpaxnearba noka-
3yjy Aa je XyMOp K/byUYHV eneMeHaT y KOMyHUKaLuujv, Te eprikacaH MeTog 3a npeBasuna-
Xetbe cykoba 1 HapyweHux ogHoca (Relja i Baturina, 2010). U gpyra nctpaxnearba nogp-
KaBajy oBe Hasna3se, HaBogehu Aa je Xymop noxerbHa 0COOMHA BaXKHa 3a KOMYHMKaUWjy y
yHanpehere mehymyackmx ogHoca (Sprecher & Regan, 2002), a cBe cy To HajdpeKBeHT-
HMj1 TePMUHMW KnacTepa NoHasbajyhnx pujeun y Halwoj cTyanju. Xymop, kao npegmeT Ha-
YUYHOT MHTepecoBakba, NPUCYTaH je y roTOBO CBUM NOApYyYjuMa sbyfacKor xumBoTa (Lang &
Lee, 2010; Relja i Baturina, 2010). OBa uMheHuLa yKa3yje Ha HeroB CTaTyC BaXKHe JbyaicKe
KapaKTepuCTMKe 1 Harnalasa Hheros noTeHumjan y oKBMpY MynTUANCLMNANHAPHUX NC-
TpaxuBama.

3aBplHa pa3maTpama

OBa Tema je HeCyMHbUBO akTyenHa Mehy UcTpaxrBaurmMa, anv jow yBrjek HefloBOJb-
HO UCTpa)eHa, M OTBapa HeKka HOBa MMTaka Koja TeK Mory 61TV NpeameT NcTpaxrBama.
OBO MCTpaxmBarbe MOXe 6UTY Mosla3Ha OcHoBa 3a bygyhe ncTpaxusaue, Koju Ha 6uno
KOjy\ HauMH NnaHupajy fa ce 6aBe XyMOPOM Y YUMOHMLU; OCUM TOra, NpY»a Npecjek cTarba
1 No3HaBakbe MMaBHYX MpaBaLa y HayyHoj nuTepaTypu oBe ob6nacTu. 3aBpLuHa reHepanu-
3aumja CTyavje HaBOAM Ha 3aK/byyak fla ce npeasuha TeHAeHUMja pacTa OBe UCTPaXKKMBaY-
Ke npobnematuke.

OpraHnyema Halle CTyauje ofHOCe Ce Ha NpeTpakuBame jegHe 6ase noparaka.
Mporpam Vosviewer TexHUYKN He noppaBa Behy PasHONUKOCT KIbyUHUX pujeun, LTo
npepacTas/ba orpaHuyerbe ctyamje. MehyTum, nako Vosviewer nporpam orpaHvnyaBa aHa-
N3y Ha anroputme pujeun, To UCTOBPEMEHO AOMPUHOCU NpernefHocTn 1 GoKycnparby
Teme 6e3 npeTjepaHe pparmeHTaLmje pesynTaTa.
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Cee 6mbnvomeTpujcKe aHanM3e ocnakajy ce Ha KBaHTUTaTUBHE NojaTke Kao LUTO
je 6poj nybnukaumja, unTata, aytopa, 63 yBmaa y KBanuteT nyonmKkalmja, y KOHTEKCT UC-
Tpa)KuBakba Kao HY caMy MHOBATMBHOCT UCTPaXMBayvKkmx naeja aytopa. Ctora HegocTtatak
[y6sbe aHanm3e NpeacTaB/ba joll jeIHO OrpaHmyetbe.

Mopen HaBefeHMX HeOCTaTaka, CTyauja uma 1 npegHoctu. Hanme, bubnuometpu;j-
CKa CTyauja NpriKasyje n nHTerpuwe obumHe BpcTe nHbopmMauuja, 3a Koje 61 y 6uno Kom
ApYyrom cnyyajy 6uno notpebHO MHOrO BpeMeHa 3a cuctemaTtusauujy, Kao n UHTerpuca-
HW NpurKa3s pesynTaTta. Y TOM CMUCIY, OBa BPCTa CTYAUja OCakba Ce Ha MPUHLMM eKOHO-
MUYHOCTUW. Kpo3 B1bNMomMeTpurjcke aHanmse ce NoACTMUE KPUTUYKO MULLIbEHE, jep cama
CTPyKTypa pesyntata He ocTaB/ba MHOro MoryhHocTu 3a Komnapauwjy pesyntata, Beh
Hay4yHe pagHuKe obaBe3yje Ha AOMMLLIBATOCT M KPeaTUBHOCT y AUCKYyToBamy. Hajsehn
3Hauaj ce ornefa y pasymujeBatby CTPYKTYpe U AUHAMUKE HayUYHUX UCTPaXKkmBara aate
npobnemaTtuke, 3aTM M CUCTEMATCKOr pasymujeBatba Hay4HOr Mej3a)a Kao npBe eTane
Y Hay4YHO-UCTPaKMBaYKOM pagy, Te 1, 0C/yLKMBarby” npobnema nctTpaxneara 1 BaCnuT-
Ho-06pa3oBHe npakce. MNpakTnyHe NMNNVKauuje orneaajy ce uaeHTUGMKaLmnjn KibyyHmx
UCTpaxrBaya, Nofpyyja NCTpaKmBarba, yBUAa y HayuHe TpeHAoBe, Te nomoh npu ofa-
6Vpy M3BOpa 3Hatba Yy HekMm Byayhm HayuyHUM nogyxBaTMMa UCTPaXMBama Xymopa y
yunoHuum. Ctyanja omoryhaBa WMPeM YnTanauykom Kpyry, KOju YKibyuyje uctpakusaue,
CTpy4Hbake 13 nefaroluKe npakce Kao 1 13 Apyrux CPoAHUX ANCUNMNANHA, YBUS Y HayyHe
TpeHaoBe 13 obnacTn oBe npobnematuke. MNopen 0BOr ANCKYPCa, KOjU je BULIE HayuyHO
yCMepeH, ayTopu No3unBajy Ha UCNuTBakbe epeKkaTta Xymopa y yYMOoHNLM, KOju Npeno3Ha-
jemo Kao 3HauajaH pecypc y BaCnNnTHO-06pa3oBHO MPoLiecy.

Jintepartypa

Askildson, L. (2005) Effects of humor in the language classroom: humor as a pedagogical tool in theory
and practice. Journal of Second Language Acquisition and Teaching, 12, 45-61.

Australian and New Zealand Standard Research Classification (ANZSRC), 2020, Australian Bereau
Statistics. Retrieved from https://www.abs.gov.au/statistics/classifications/australian-and-new-
zealand-standard-research-classification-anzsrc

Banas, J. A, Dunbar, N., Rodriguez, D., & Liu, S. J. (2011). A Review of Humor in Educational Settings:
Four Decades of Research. Communication Education, 60(1), 115-144. https://doi.org/10.1080/0
3634523.2010.496867

Bell, N. D. (2011). Humor Scholarship and Tesol: Applying Findings and Establishing a Research Agenda.
Tesol Quarterly, 45(1), 134-159. https://doi.org/10.5054/tq.2011.240857

Berk, R. A. (2002) Humor as an instructional defibrillator: evidence-based techniques in teaching and
assessment. Sterling. Stylus Publishing, LCC.

Bieg, S., Grassinger, R., & Dresel, M. (2017) Humor as a magic bullet? Associations of different teacher
humor types with student emotions. Learning and Individual Differences, 56, 24-33. https://doi.
org/10.1016/j.lindif.2017.04.008

73


https://www.abs.gov.au/statistics/classifications/australian-and-new-zealand-standard-research-classification-anzsrc/2020
https://www.abs.gov.au/statistics/classifications/australian-and-new- zealand-
https://www.abs.gov.au/statistics/classifications/australian-and-new- zealand-
https://doi.org/10.1080/03634523.2010.496867
https://doi.org/10.1080/03634523.2010.496867
https://doi.org/10.5054/tq.2011.240857
https://doi.org/10.1016/j.lindif.2017.04.008
https://doi.org/10.1016/j.lindif.2017.04.008

Carba KnBaHoBuh, PaHka MNepyhuua, bojaHa BykoBuh « Xymop HacTaBHVKa Y yYmoHULu: 6ubnmomeTpujcka ...

Bolkan, S., Griffin, D. J., & Goodboy, A. K. (2018). Humor in the classroom: The effects of integrated
humor on student learning. Communication Education, 67(2), 144-164. https://doi.org/10.1080/
03634523.2017.1413199

Bratani¢, M. i Marsi¢, T. (2005). Povezanost motivacije ucenika s gledistima o nastavniku. Napredak,
146(3), 300-312.

Bryant, J., Comisky, P. W,, Crane, J. S, & Zillmann, D. (1980). Relationship between college teachers’
use of humor in the classroom and students’ evaluations of their teachers. Journal of Educational
Psychology, 72(4), 511-519. https://doi.org/10.1037/0022-0663.72.4.511

Bornmann, L., Haunschild, R., & Mutz, R. (2021). Growth rates of modern science: A latent piecewise
growth curve approach to model publication numbers from established and new literature
databases. Humanities and Social Sciences Communications, 8, 224. https://doi.org/10.1057/
s41599-021-00903-w

Buonanno, M. (2008). The age of television: Experiences and theories. Intellect Books.

Dramac, |. i Lazzarich, M. (2016). Smije3na strana obrazovanja — humor u poucavanju. Zivot i skola,
62(3), 87-96.

Files, T. i Pavlin-Bernardi¢, N. (2021). Stilovi humora sveucilisnih nastavnika kao prediktori evaluacije
nastavnika i motivacijskih ¢imbenika u studenata. Odgojno-obrazovne teme, 4(1), 41-64. https://
doi.org/10.53577/00t.4.1.3

Ford, T. E. & Martin R. A. (2018) The psychology of humor: An integrative approach. Second edition.
Academic Press.

Fredrickson, B. L. (2001). The role of positive emotions in positive psychology: The broadenand-build
theory of positive emotions. American Psychologist, 55(3), 218-226. https://doi.org/10.1037/0003-
066X.56.3.218

Frymier, A. B., Wanzer, M. B., & Wojtaszczyk, A. M. (2008). Assessing students’ perceptions of inappro-
priate and appropriate teacher humor. Communication education, 57(2), 266-288. https://doi.
org/10.1080/03634520701687183

Fortunato, S., Bergstrom, C.T,, Bérner, K., Evans, J. A., Helbing, D., Milojevi¢, S., Petersen, A., Radicchi, F,
Sinatra, R., Uzzi, B., Vespignani, A., Waltman, L., Wang, D., & Barabasi, A. (2018). Science of science.
Science, 359(6379), 1-7. https://doi.org/10.1126/science.aao0185

Kolenovi¢-Dapo, J. (2012). Psihologija humora: teorije, metode i istrazivanja. Svjetlost.

Hrebac Hlobik, M. i Pavlin-Bernardi¢, N. (2014). Utjecaj humora na ucinak u rjeSavanju problemskih
matematickih zadataka i anksioznost. Klini¢ka psihologija, 7(1-2), 23-38.

Isen, A. M. (2003). Positive affect as a source of human strength. In L. G. Aspinwall & U. M. Staudinger
(Eds.), A psychology of human strengths: Fundamental questions and future directions for a positive
psychology (pp. 179-195). American Psychological Association.

Keltner, D., Capps, L., Kring, A. M., Young, R. C., & Heerey, E. A. (2001). Just teasing: A conceptual anal-
ysis and empirical review. Psychological Bulletin, 127(2), 229-248. https://doi.org/10.1037/0033-
2909.127.2.229

Kolenovi¢-Bapo, J. (2012). Psihologija humora: teorije, metode i istraZivanja. Svjetlost.

Lang, J. C. & Lee, C. H. (2010). Workplace humor and organizational creativity. The International Jour-
nal of Human Resource Management, 21(1), 46-60. https://doi.org/10.1080/09585190903466855

Lazzarich, M. (2013). Comic Strip Humour and Empathy as Methodological Instruments in Teaching.
Croatian Journal of Education, 15(1), 153-190. https://doi.org/10.15516/cje.v15i1.342

74


https://doi.org/10.1080/03634523.2017.1413199
https://doi.org/10.1080/03634523.2017.1413199
https://doi.org/10.1037/0022-
https://doi.org/10.1057/s41599-021-00903-w
https://doi.org/10.1057/s41599-021-00903-w
https://doi.org/10.1037/0003-066X.56.3.218
https://doi.org/10.1037/0003-066X.56.3.218
https://doi.org/10.1126/science.aao0185
https://doi.org/10.1037/0033-2909.127.2.229
https://doi.org/10.1037/0033-2909.127.2.229
https://doi.org/10.1080/09585190903466855
https://doi.org/10.15516/cje.v15i1.342

HacTaBa v BacnuTatbe, 2026, 75(1), 61-76

Leovac, I. (2017). Humor u nastavi njemackoga jezika i njemackoga jezika struke: studeni se smiju
smijati. U D. Omrcen, i M. Kraki¢ (Ur.), Zbornik radova medunarodne konferencije ,Od teorije do prakse
u jeziku struke” (str. 134-144). Udruga nastavnika jezika struke na visokoskolskim ustanovama.

Lovorn, M. & Holaway, C. (2015) Teachers’ perceptions of humour as a classroom teaching, interaction,
and management tool. European Journal of Humour Research, 3(4), 24-35. https://doi.org10.7592/
EJHR2015.3.4.lovorn

Matijevi¢, M. (1994). Humor u nastavi, pedagoska i metodicka analiza. UNA-MTV
Milne, A. (1926). Winne the Pooh. Methuen & Company.

Moslavac, A. (2022). Bibliografska, bibliometrijska i scientometrijska analiza znanstvenih ¢asopisa
Filozofskog fakulteta Sveucilista u Rijeci za razdoblje od 2010. do 2020. godine. Bosniaca, 27(27),
192-215. https://doi.org10.37083/bosn.2022.27.192

Mrazovac, M. (2021). Humor u nastavi stranoga jezika. Strani jezici, 50(2), 267-278. https://doi.
0rg10.22210/strjez/50-2/5

Neff, P, & Rucynski, J. (2017). Japanese perceptions of humor in the English language classroom.
Humor, 30(3), 279-301. https://doi.org/10.1515/humor-2016-0066

Pavlovi¢, J. i Tosi¢-Rudi¢, M. (2009). Misljenje u¢enika o osobinama nastavnika. Nastava i vaspitanje,
58(3), 458-468.

Pexman, P. M., & Olineck, K. M. (2002). Understanding irony: How do stereotypes cue speaker intent? Jour-
nal of Language and Social Psychology, 21(3), 245-274. https://doi.org/10.1177/0261927X02021003003

Peli¢i¢, D., Bokan, D., Dobrovi¢, D. i Bokan, D. (2016). Klasifikacija nauke. Sestrinska re¢, 20(73), 18-21.

Relja, R. i Baturina, D. (2010). Uloga i zna¢aj humora u svakodnevnom Zivotu mladih. Skolski vjesnik,
59(3), 347-362.

Rod, M. A. (2007). The Psychology of Humor: An Integrative Approch. University of Western Ontario.

Rulijana, G., Siregar, E., & Kustandi, C. (2025). Bibliometrijski i metaanaliti¢ki pregled uticaja masovnih
otvorenih online kurseva na visoko obrazovanje. Zbornik Instituta za pedagoska istraZivanja, 57(1),
119-146. https://doi.org/10.2298/ZIP12501119R

Sahin, A. (2021). Humor Use in School Settings: The Perceptions of Teachers. Sage Open, 11(2), 1-16.
https://doi.org/10.1177/21582440211022691

Sprecher, S., & Regan, P. C. (2002). Liking Some Things (in Some People) more than Others: Partner
Preferences in Romantic Relationships and Friendships. Journal of Social and Personal Relationships,
19(4), 463-481. https://doi.org10.1177/0265407502019004048

Stupar, D., Aleksi¢, I, Romanoy, R. i Bereti¢, I. (2023). Humor u nastavi. U S. Zukovi¢ (Ur.), Zbornik radova
medunarodne naucne konferencije ,Pedagogija, juce, danas, sutra” (str. 281-288). Filozofski fakultet
Univerziteta u Novom Sadu.

Takashi, Y., & Minako, 1. (2021). Analysis of the Influence of Linquistic Characteristics on the “Laugh-
ter” Generation Process: Comparative Study of Comedy Programs in the US and China. Bulletin
of Japanese Society for the Science of Design, 67(4), 33-42. https://doi.org/10.11247/jssdj.67.4_33

Tong, P, & Tsung, L. (2020) Humour strategies in teaching Chinese as second language classrooms.
System, 91(4-4), 1-15. https://doi.org/10.1016/j.system.2020.102245

Van Eck, N. J., & Waltman, L. (2010). Software survey: VOSviewer, a computer program for bibliometric
mapping. Scientometrics 84, 523-538. https://doi.org/10.1007/s11192-009-0146-3

75


https://doi.org10.7592/EJHR2015.3.4.lovorn
https://doi.org10.7592/EJHR2015.3.4.lovorn
https://doi.org10.37083/bosn.2022.27.192
https://doi.org10.22210/strjez/50-2/5
https://doi.org10.22210/strjez/50-2/5
https://doi.org/10.1515/humor-2016-0066
https://www.researchgate.net/journal/Journal-of-Language-and-Social-Psychology-0261-927X?_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InB1YmxpY2F0aW9uIiwicGFnZSI6InB1YmxpY2F0aW9uIn19
https://www.researchgate.net/journal/Journal-of-Language-and-Social-Psychology-0261-927X?_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InB1YmxpY2F0aW9uIiwicGFnZSI6InB1YmxpY2F0aW9uIn19
http://dx.doi.org/10.1177/0261927X02021003003
https://doi.org/10.2298/ZIPI2501119R
https://doi.org/10.1177/21582440211022691
https://doi.org10.1177/0265407502019004048
https://doi.org/10.11247/jssdj.67.4_33
https://doi.org/10.1016/j.system.2020.102245
https://doi.org/10.1007/s11192-009-

Carba KnBaHoBuh, PaHka Mepyhuua, bojaHa BykoBuh « Xymop HacTaBHVKa Y yYmoHuLu: 6ubnmomeTpujcka ...

Wagner, M., & Urios-Aparisi, E. (2011). The use of humor in the foreign language classroom: Funny
and effective? International Journal of Humor Research, 24(4), 399-434. https://doi.org/10.1515/
humr.2011.024

Wanzer, M. B., Frymier, A. B., & Irwin, J. (2010) An Explanation of the Relationship between Instructor
Humor and Student Learning: Instructional Humor Processing Theory. Communication Education,
59(1), 1-18. https://doi.org/10.1080/03634520903367238

Wanzer, M. B, & Frymier, A. B. (1999). The relationship between student perceptions of instructor
humor and student’s reports of learning. Communication Education, 48(1), 48-62. https://doi.
0rg/10.1080/03634529909379152

Weingart, P. (2005). Impact of bibliometrics upon the science system: Inadvertent consequences?.
Scientometrics, 62(1), 117-131. https://doi.org/10.1007/s11192-005-0007-7

Wouters, P. (2020). The Mismeasurement of Quality and Impact. In M. Biagioli & A. Lippman (Eds).
Gaming the Metrics: Misconduct and Manipulation in Academic Research (pp. 67- 76). The MIT Press.

Mpummbeno: 31.03.2025.
Kopurosana Bep3uja npumibena: 06.10.2025.
lpuxBaheHo 3a wramny: 07.10.2025.

Cara Xusanosuh
Meauuucku dpakyntet Ooua, YHuBesutet y ctourom Capajesy, Goua, Penybanka Cpncka, bocHa v XepueroBuHa
https://orcid.org/0009-0006-2181-4638

Panka MNepyhuua
Meanuuckmn dakyntet Ooua, YHusesuTet y ctourom Capajesy, Ooua, Peny6anka Cpncka, bocHa u Xepuerosuxa
https://orcid.org/0000-0002-9692-1917

Bojana BykoBuh
Meauuutcku dakyntet Ooua, YHuse3sutet y ctourom Capajesy, Goua, Peny6nuka Cpncka, bocHa u Xepuerosuxa
https://orcid.org/0000-0002-0653-3962

OBaj pag je ob6jaBbeH nog nuueHuyom Creative Commons Attribution 4.0 International (CC BY 4.0).
JlonywTeHo je fa ce feno Konupa n AnUcTpnbympa y cBum meavjuma u ¢opmatuma, fa ce npepa
Nyje, Metba 1 Haporpahyje y 61no Koje cepxe, yKibyuyjyhiv n KomepuujanHe, nof yC/10BOM fja Ce Ha
npaBuUnaH HauMH LUTUPajy HEroBM NPBOBUTHM ayTOPK, MOCTaBU NIMHK Ka OPUTMHANHOj INLEHLU 1
Ha3Hauu Aa v je Aeno n3mereHo. KopucHyLwm cy npuv Tome Ay<Hu fja HaBefay nyH 6rbnvorpadckm
OMK1C YnaHKa ob6jaBsbeHOr y OBOM Yaconucy (ayTopw, HacioB paja, HacsloB Yaconmuca, BONyMeH,
CBeCKa, NarvHauuja), Kao v weroBy DOl 03HaKy, a y ciyyvajy objaBrbriBarba y eNeKTPOHCKOj dopmMu
Takohe cy AyxHu aa noctaBe v HTML nnHK.

76


https://doi.org/10.1515/humr.2011.024
https://doi.org/10.1515/humr.2011.024
https://doi.org/10.1080/03634520903367238
https://doi.org/10.1080/03634529909379152
https://doi.org/10.1080/03634529909379152
https://doi.org/10.1007/s11192-005-7
https://orcid.org/0009-0006-2181-4638
https://orcid.org/0000-0002-9692-1917
https://orcid.org/0000-0002-0653-3962

HactaBa n Bacnutame, 2026, 75(1), 77-92 ISSN 0547-3330
https://doi.org/10.5937/niv75-59521 elSSN 2560-3051
OpuruHanHu Hay4YHu pag
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(MakynTeT 3a 06pa3oBatbe yunTesba U BacnunTaya,

Yuusep3uteT y beorpagy, beorpag, Cpbuja
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MecHu4ke 36upke caspemeHux ayitiopa cliopo ynase y 8acliuiiHo-o6pazosHu dpoyec.
lMopeg Wioia, Yak u kaga ce cainegagajy Huxos8u Mmelioguyku dollieHyujanu, y pokycy
Cy pasymesarbe u lymaderbe ciliuxosd, a ek je cliopaguyHo pey o molyhHociliuma Koje caspemeHa
Gioesuja Upyxa 3a pa3sujaree je3udkux ciocobHociiu geye. Cilioia, Upegmelli UCUPaAXusarea y 080M
pagy jecilie GecHU4YKuU ollyc 3a geyy Koju YuHe geJsa jegHe caspemeHe u agpupmucare ayiiopke, pa-
laHe MnageHosuh, a yum ucllipaxusarsba je ga ce mapkupajy acliekiiu 06/1ukosarba ekcilia Koju
moly togcitiahu paseoj geyjux jeaudkux cliocobHociiu. Koplyc Koju cy YuHusie cee Yelliupu GecHU4Ke
Krouie 3a geuy [lpaiaHe MnageHosuh GiogapiHyil je KeanuitialliugHoj WieMalickoj aHanu3u, Gpunukom
Koje cy ce u3geojusie yeliupu Kby4He eme: 1) kalianoiuzayuja nekcema, 2) isopbeHu mogenu, 3)
CUHTUAKCUYKU Mogesu u 4) ipaguyko u ugejHo ob/1uKkosdrbe liekciud. Ysugu Ha 08UM pasHUMA ycMe-
punu cy dpegrnole Koju ce uyy dogcliuyara gedjel je3udkoi paseojay cycpeiuy ca toe3sujom Mnage-
Hoguhese, a o cy: 1) logcliuyarbe 1eKCUYKOT pa3eoja Kpo3 yceajarbe u WieMatlicko yMpexasdrbe
nekcema, 2) ogciliuyarbe IeKCUYKOI pas3eoja Kkpo3 ycsajaree u yolwiiagarse isopbeHux mogenda, 3)
fogciiuyarbe CUHIIAKCUYKOI pa3eoja Kpo3 yceajarbe Mogesia U 0Heobu4asarbe CUHIIAKCUYKUX 8e3a
u 4) bogciiuyaree paHe GucMeHoOCU Kpo3 yclociiasbarbe U Helogarbe Kpulliudkol ogHoca ipema
Wekciy. [Jaiia aHanu3sa u melliogudke UumMUIUKAYUje KOje ce Ha kY HAC/arajy y KoHadyHuyu yayhyjy
Ha o ga caspemeHa ioe3uja 3a geyy Moxe bulliu uUHcUupailiugHa 3a Heiosarbe pegepeHyujasHe,
umaiuHalliugHe U eKclipecusHe yHKYuje io8opa, y3 ysakasaree 8pegHOCU gujasoia, uipe u Upo-
jektuHol Upuctuyta y pagy ca UpeguwKo/ickom geyom, Ua ce Haw pag Moxe pasymettiu U Kao tio3ue 3a
ga’ead uctupa}usarbay 080M UoJbY.

Auciupakiu

KmoyuHe peyu: caspemeHa KrbUxxesHOC 3a geuy, MellioguKka pa3eoja iosopd, 1eKCUKOJI0iuja, CUHIAK-
ca, paHa ducmeHocu.
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YBopa

CaBpemeHa MeToAMKa pa3Boja roOBOpa 3aCHUBA Ce Ha Ca3HarbUMa NpeaMeTHe Hay-
Ke 1 13 bIUX Nponsnase GyHKLUOHaNHa NPoXMnMara ca casHambrMa ApYrnx ANCLMNIMHa
(Milatovi¢, 2009; Vukomanovi¢ Rastegorac, 2020). OHa, Hanme, Nofiasu of YnHeHULa Ha-
YKe 0 je3uKy 1 HayKe O KiXEeBHOCTU, a MOTOM Ce 0Ba 3Hahba MeTOANYKUN afieKBaTHO YKp-
LWITajy ca ca3HamMMa 13 0651acTy pa3BojHe ncuxonorunje (NocebHo NCUXONMHIBUCTUKE),
Kao M Nefarowknx 1 AMAAKTUUYKUX NCTPaXKUBaHa, Koja y CBOM CpefuLLITy MMajy Bacnut-
Ho-06pa3oBHU npouec. Kaja ce Tako CTBapu MOCTaBe, jacHO je fa NPUIMKOM yBobhera
KHIIXKEBHOT TEKCTa y BPTURKY coby, KaCcHWje 1y yumoHuLy, Basba Nohu o Herosmx jesny-
KO-CTWUJICKMX 1 MOETUYKMX 0CODBEHOCTH, a MOTOM NPUIArOAUTU MHTEPRpeTauujy AeTeTo-
BMM Ca3HajHUM M eMOLMOHANHNM KapakTepucTMKama. lojegnHn acnektn gena, nputom,
noctajy ¢oKyc nHTeprnpeTaumje, [OK HEKN APYrX YeKajy TPeHyTaK y KojeM je peunnumjeHT
CnpemaH 1 3a bUX0BO carnegaBare. C 063MPOM Ha 0COBEHOCT CBaKOT ECTETCKU BPeHOT
YMETHMUKOT TEKCTa, MOBMlayekbe rpaHne n3mehy cagpaja koju je y ogpeheHom TpeHyT-
Ky (Y3pacHO 1nn Ha HeKu ApYyry HaumH) NpYKNagaH 1 cagpaja Koju ce He MoXe cMaTpaTtu
NPUKNagHUM jecTe y 3Ha4ajHOj Mepy CTBap IYHe npoLueHe Bacnutaya n(nu) yumterba,
Koja HacTaje y HenpeKkmaHoM ncnpobaBarby XOPr30HTa 4eTETOBOI OUYeKBarba M M3a3uBa-
by rpaHmnLa erose pelenuuje Tekcta (Markovi¢, 2025).

Mpu ceemy Tome Tpeba UMaTK Ha YMy Aa UHTepnpeTaurja KibXeBHOT Aefla MoXe
6UTN yCMepeHa y pasnnunTUM NpaBLKMa, Na U Ja He MOpa YKIbyunTy jednHO pa3yMeBa-
Hb€ OHOra LUTO TEKCT nopyuyje, Beh Mmoxe obyxBaTaTu 1 HeroBy CTBapanayky Hagorpaa-
ty (MOCE6HO aKo je pey 0 OTBOPEHOM ymeTHUUYKOM aeny) (Eco, 1965), nnu nak werosy
yrnotpeby y cMepy je3nykor n roBopHor nofctuuama geteta (Mici¢, 2025). Y notorem
CNyyajy, KiUKEBHU TEKCT NOCTaje NOACTULAj 3a Urpy Koja Nokpehe npomulbatbe je3n-
Ka Ha PasNMynMTUM HMBOUMA U Y pa3nnuntum ¢opmamMa Herose peanvsaumje: og GoHet-
cKor, MOP}ONOLKOr U NEKCUYKOT 4O CUHTAKCUUYKOT U MParmMaTUyKor, Of PaHor NOACTU-
Liatba roBOPHMX CMOCOOHOCTM JO PaHOr NOACTMLAaba PasinunTx obnnkKa NMCMeHoCTu
(Jankovi¢, 2019; Mici¢, 2019; Vukomanovi¢ Rastegorac, 2023). ¥ oBom nornegy, nocebaH
13a30B NpefAcTaB/ba YK/byuMBare CaBPEMEHMX KHbIKEBHUX feNa Y paj ca eLoM, Y3 Ba-
JbaHy NPOLIEHY HUXOBUX eCTETCKUX Y BaCMUTHUX U eCTETCKNX KBanuTeTa. OfroBapatrbe Ha
Taj M3a30B NoApa3yMeBa TeXHbY [ia ce YCNnocTaBe NPoAyKTMBHe CroHe n3mehy HajspesHu-
jux pena Tekyhe npogykumje 1 NpocTopa NPeLKONCKNX YCTaHOBA, MPY YeMy HapounuTy
ynory 3agobuja pacBeT/baBatbe METOAMYKMX acrneKaTa peLenuuje KibKeBHUX TeKCTOBa,
Kao 1 HUXOBUX LIMPUX NOTEHLUMjaNa y BaCNUTHO-06pa3oBHUM OKBUpKMa. OBUM paiom
hemo NoKyLaTn ja yKaXkeMo YrpaBo Ha HEKE Of X Ha NPUMEPY Aena jefHe NCTaKHyTe
CaBpeMeHe MeCHNKUHbE 3a aeLy.

Mpe Hero WTOo TO YYMHUMO, YMHM Ce Aa je HYXHO HanoMeHyTu jegHy cTBap. Hau-
Me, Y HarnoprMa OBe BPCTE BaXHO je MocefoBaT CBECT O ABEMa MepcrekTuBama, Koje
ce y Nosby BacnMTHO-06pa3oBHOr paja yKpLUTajy. [pBa 3axBaTa CTPYKTYpPY M CMMCAo ne-
CHWYKOT TEKCTa, U3 KOjuUX Ce MOTOM M3[Bajajy NoTeHUMjanm 3a HhUXOBO aKTyann3oBare y
BacnNUTHO-06pa3oBHOM NPOCTOPY; ApYyra NepcrneKkTMBa, Nak, y cpeguiuTy HoCu TemMerbHe
KoHUenTe 1 ycmepera Baxkehrx ocHoBa npeglukonckor nporpama (Godine uzleta, 2018;
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Mici¢ i Vukomanovi¢ Rastegorac, 2020), koje Hajnpe adbrMpMULLy yBa)kaBakbe ieujux oce-
hatba, noTpeba 1 ogHOCA, HAKNIOHOCTN U UHTEpecoBaka. Y TOM nornesy, npeasiore Koju
ycrnefie y OBOM TEKCTY He Tpeba pa3ymeTu Kao UHMLMjaTMBe Koje BacnuTay yBoau 6e3 yca-
rnalaBatba ca geuom m(nm) cnposoau 6e3 uxosor yuyewha, Beh Kao nosba Koja yekajy aa
6yay OTKPMBEHA U KOja Ce MOTY aKTVBMPATW YKONIMKO UM Ce eLa U3 rpyne Kpo3 NPojeKTHO
UCTpaXnBatbe Npubnmxe.

Metogonoruja

MNpepmeT Haller ncTpaXkuBarba YMHe 36npke necama 3a geuy paraHe MnageHosuh,
adrpmMumcaHe ayTopKe Koja je TOKOM NPOTeKANX rognHa 3ay3ena 3HayajHO MecTo y nosby
feuje nutepatype (Vukomanovi¢ Rastegorac, 2025). NecHWUKM feo HeHOr onyca 3a caja
ynMHe YeTpwu objaBrbeHe 36MpkKe: Ywesu (Mladenovi¢, 2016), Jap-map (Mladenovi¢, 2019),
Kag ciusapu toreyge (Mladenovi¢, 2023a) v Tpu, yeiuupu, cag! (Mladenovi¢, 2023b).

Linrb Hawer nctpaxmBara jecTe a ce Ha ofjabpaHoM Koprycy TeKCTOBa uaeHTUudu-
KYjy OHV acnekTu ob65MKoBarba CTUXOBa Koju MOry 61TY NOACTULAjHU 33 paj Ha je3NYKoM
pa3Bojy NpeaLwKoncKe geue. Y cknagy € TMM, UCTPaXKMBaYKo NuTame Ha Koje hemo noky-
LaTK Ja OAroBOPMMO rnacu: Ha Kojum paBHMMA 1 Ha KOju HauMH CTUXOBU 3a geuy [para-
He MnageHoBrh Mory Aa yuecTByjy y NOACTULAHY Pa3IMUMTX acreKaTta Jeyjer jesuykor
pa3Boja y BaCNMMTHO-06pa3oBHOM pagy?

Ha oBo nutame nokywahemo Aa oAroBOPUMO KpO3 KBaNUTaTUBHY TeEMATCKY aHanu-
3y MEeCHNYKNX KHbUra, @ CXOQHO MeTogosnoruju, pesyntatyi he 6Ty npukasaHu TekcTyan-
HO. 3a TemMe Koje Cy ce 13[BOjue Kao BaXHe y KBaIMTaTUBHOj aHanusu, npegctaBuhemo
OHe acneKTe Koju cy OUTHM ca CTaHOBMLUTA fAeyjer je3nykor pas3soja. HakoH Tora, nytem
Anckycrje heMo ykasaTu Ha MeTofMuKe MMIMKauuvje 1 noTeHumjane Koju npoucxoae us
KBanuTaTBHe obpajie Kopnyca — Npu Yemy Basba HarnaCcUTU Kako Hall b Huje fa npy-
XKMMO 3aTBOPEH CKYN NOCTyMnaka 1 MHNLUMjaT1Ba Koje yno3HaBatbe ca CaBpeMeHOM noesun-
jom n(nun) noesnjom paraHe MnageHoBuh MoXxe fja NoKpeHe, Beh a OTBOPUMO MeCTO 3a
byHKUMOHANHO cnoboaHM NPOCTOP NUCTPaXKMBaHa Y OBOM MOJbY.

PGSYHTaTI/I N bbnxXoBa aHaJin3a

Kako 61 npukas aHanuse CBUX acrekaTa NeCHWYKOr o6JIMKOBama CTUXOBA KOju
MOTy Aa NoACTaKHy pPasBoj je3anuKnx CrocobHOCTU fAele Y NPeawKoNCKM yCTaHOBaMa
npeBasunLwao 3aAaTe OKBMpPe pafa, y HacTaBky heMo npefcTaBUTM caMo pesynTaTe KBa-
NUTaTMBHE aHaNM3e Koju ce TUUy YeTMpK KibyuHe Teme: 1) KaTanorusauuja nekcema, 2)
TBOPOEHM Moaeny, 3) CUHTaKCMUKM Mogenu 1 4) rpadruko 1 naejHo o6NMKoBatbe TeKCTa.
Mpunnkom HaBohera CTNXOBa KOju CITyXe Kao mnycTpaumja 3a Npy»keHe yBuae, nogpa-
3ymeBa ce fla Cy CTUXOBM Aeno ofgabpaHe ayTopke, Na ce y napeHTe3ama ynyhyje camo Ha
roguHy v3fama 1 cTpaHuuy (To jeiIMHO HWje Cilyyaj Kaj je pey O CTUXOBMMA U3 36MpKe
Ymesu, y Kojoj nsoctajy 6pojesu ctpaHuLa, na hemo y3 wux ynyhureatu Ha ogroapajyhu
HacnoB necme).
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Ka‘ranormsauvlja NeKceMa

Beoma 3acTynsbeH NocTynak y KOHCTpyKUmju necme JparaHe MnageHosuh jecTe Ka-
Tasformsauuja, Koja nogpasymeBa peharbe nekcema C/IMYHOT TeMaTckor Kpyra. Tako he y
necmama ,Luua ce KnHhypm” cTuxoBu 61T UCNyHEHN Ha3MBMMa OEeBHUX NpeameTa (Ty
Cy: wewupu, WHanuye, kpasaiue, cakou, cykruye...), ,MapTta Bo3n” Ha3nB1Mma NpeBo3HNX
cpepncrtaBa (ayiiomobusn, 6pog, kabpuoseil, KAMUOH, Yamay...), ,KatapuHa nnaHupa” Ha-
3UBMMA 3aHMMaHa y XEeHCKOM pogay (alioluekapka, goKopKad, MOHIUGXepKA, HOBUHAPKA,
donuyajka...). Ha 0Boj 0CHOBM HacTane cy necMe pasfinunTor TeMaTCKOr yCMeperba, Koje je
yecTo BMASbMBO Beh 13 KUXOBOT HACNI0Ba, Kao wro cy,Yyna’,,Meceun” n MnaHete"”. Npu-
TOM, KaTanorvsauuja He ynyhyje camo Ha nmeHuue Beh HarosewTaBa U peharbe pasHo-
BPCHUX NpuaeBa; necme: ,boje’, ,.Ykycn” n ,Joanpun” noHoce peun Koje onucyjy BusyenHe
(>xywo, 3en1eHo, Unago...), ryctaTuBHe (Kuceso, CJ1IaHo, CIalKO...) N TaKTUITHE CeH3auuje (me-
KaHo, owitipo, epgo...), a CIMYHO je 1 ca necmama ,3emsba” u,Bazgyx’, unjy ocHoBy umHe
yobuuajeHun aTpubyTi Koju nay y3 oBe umenHuue (y1ogHa, pacitipecuilia, iepga, 8/71aXXaH,
c8ex, X1agaH, uTa.).

Mnak, n3secHo je ga 61 oBakBY KaTanosn 6uny MOHOTOHM Kafia necma He 6u cagpxa-
na NpVHUMN KapaKTepucTyaH 3a noesunjy MnageHosuhese — nprHUun ysee3d. Hamme, Ha
NnoueTKy NCTOMMEHE Khure, umTanay ce cycpehe ca,llncmom npe cgera / cHera’, y Kojem
ra Yrbe3 ynosopasa fja ce y CBakoj NecMu Hanase o fBa herosa gpyrapa. Ha Taj HauuH,
ynTame necme NocTaje CBOjeBPCHO Tparamwe 3a OHMM LUTO HU3Y He Npunaja, YMme ce 1C-
TOBpeMeHO yTBPhYjy U erose 3Hauercke rpaHue (Mladenovi¢, 2019, str. 4). Y cBum ro-
peHaBefleH1M necMama rnojassbyjy ce peuun Koje He npunagajy ekCriiMumTHO Unm MMniu-
LUMTHO 3adaToM cKyny: mehy ofeBHe npegmete he,3anyTatn” Kuceau Kpacitiasyu vi ceHke,
meBhy Ha3nBe NPeBO3HUX CpefcTaBa KoOpHel v ciuawwiuea, mehy nmeHa 3aHnMama diiuya
v UesiepuHad — WTO je 1 jefaH of NocTynaka Kojuma ce y CTMXOBUMa NocTmxKe Xxymop. [ojasa
y/besa je, MpMTOM, BeOMa YeCTo noApaHa AeNMMUYHM 3BYKOBHMM NoJyAaparbem peun
n(nn) pumom: 4ys10 gogupa : Yyno nedwiupa (,4yna”), kucesno : gecesno, cnatiko : naiko
(,YKyen"), jyH : x6yH, cuapiu : mapi (,Meceun”). OBUM NprMeprmMa, Koju Cy Haj3acTynsbe-
HMju y 36Mpum Ywe3u, Basba NpuaoaaTy 1 oHe NpucyTHe y Jap-mapy v 36vpum Tpu, yeluu-
pu, cag!, rae ce jae/ba jowW jefaH BUA oBe Urpe. bemy BpaTa oTBapajy 4BOCMUCIIEHE peyun
1 n3pasu, Na, Nnpumepa pagu, Kaga ce y necmum ,Hatukaue” pehajy Hasmem obyhe Koja ce
Hajpaguje Ha Horama Hocu no Kyhu (dadyye, UaltiogpHe, cobHe Gaitiuke nTa.), mehy yrbesu-
Ma Cy 1 peun Koje 03HauyaBajy HeLTo LITO Ce MOXe HOCUUU Mo cobu — anv He Ha Hoiama
(casujaye v twoiine yokonage).

TBop6eHn mogenn

Penauuje mehy nekcemama He Mopajy Aa ce 3aCHMBajy Camo Ha 3HauyerCkom, Beh n
Ha TBopbeHoM ogHocy. To y JJap-mapy Hajoorbe nokasyje necma ,lorpaHo’, Koja je nocse-
heHa nejopaTtnsmma (Mladenovi¢, 2019 -, [MorpaHo of mauke je maukeTuHa / MorpaHo og
cypne je cypnetnHa”u T. cn., 2019: str. 56), Kao n necma ,Mare”, Koja je nocseheHa gemnHy-
TmBuma (Mladenovi¢, 2019 - ,Marbe o kyhe je kyhinua / Marbe o pyke je pyunua’, 2019:
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str. 58). buma ce npuapyxyje n necma,Behe’, koja — cynpoTHO oueKkrBarbUMa — He Mporo-
Bapa O ayrMeHTaTMBMMa, HErO joLU jeJHOM aKTyanusyje AeMUHYTMBE U3 fpyradnje, O6pHy-
Te nepcnekTuse (,Behe op Bpehuue je Bpeha / Behe o kecuue je keca’, Mladenovi¢, 2019,
str. 59). U oBpge ayTopka ocBexaBa peLenuujy necme ybaLmBareM yrbesa Koju Hanukyjy
He-yrbe3rMa Mo F1aCOBHOM CacTaBy, WM je MaK HbX0Ba MojaBa MOTMBKCAHA PUMOM (HMp.
+Matbe op kawuke je kawuua / [...] Mare op 6ebe je 6ebuya / Mare op 6abe je geguya’,
Mladenovi¢, 2019, str. 58). Y oBom nornegy, 3aHUM/bUBI CY, UaKO PETKU, U MPUMEPU OCLU-
NOBakba CTVIXOBA OKO UCTOT KOPEeHa peun unm TBopbeHor popmMaHTa: K/byy je 3akrbyyuo //
nakKue je 3aksaydyaitu ce / Hero owikwydaitu ce” (Mladenovi¢, 20233, str. 16);,3aneBaj! / He-
Mam KuwobpaH // Xej, xaj, xaj! / Hemam Hu geltipobpaH. // CBe nnun Ha paj./ Hu ipomobpaH.
// A caga 6aj-6aj! / Yak Hu 61aiobpar!” (Mladenovi¢, 2023b, str. 38-39).

Y KOHTEKCTY pa3Boja roBopa Haj3aHM/bMBUjX Cy NpuMepn TBOpPOEHNX Heonorn3a-
Ma, KOju HUCY 6POjHW, anu ce Hanase Ha NCTaKHYTUM MeCTMMa Y TEKCTY: Y Ha3uBY jefiHe of
KHbura ctojum ,xajae pa ce toesuipamo” (Mladenovi¢, 2023b), yHyTap e ueTBpTa noesurpa
Hocu HacnoB,, puMopuHT” (Mladenovié, 2023b, str. 36), a ceama,, aoMmrHoBMHA" (Mladenovid,
2023b) — wro cy cnvBeHuLe fobrjeHe off CUHTarme ,pUMOBAHY NABUPUHIU', OHOCHO Ha-
CTane u3 Croja peyr gomMuHa U AOMOBUHGA; NO CANYHOM NpuHuuny y Jap-mapy rpabeH
je n Ha3mB umknyca emoyuyuje (Mladenovi¢, 2019, str. 12). [ocebHO Cy MHTepPeCcaHTHU Y
OBOM MoOrfiefly HEOJIOTM3MI KOj/ HACTajy aHaNIOLWKMM yorwTaBarbMa TBOpOEHX eneme-
HaTa BaH OYEKUBAHOT 1 CTaHAAPAOM ,03BOSbEHOTr” MoApyyja. Tako je y UnTaBOM LUKITYCY
YIbe3, oH 1 oHa n oHO” (Mladenovi¢, 2019, str. 20-27), roe, NpyMepuLEe, YNTaMO Necmy
,OHa 1 oH” (Mladenovi¢, 2019, str. 24), Koja ce rpaay yrnaBHOM Off Ha31Ba 3a CTAHOBHUKeE
oppeheHux 3emarca (HNp. pkurea n lpk), ann he ce mehy bUMa CKPUTU 1 pPeun Koje He
npunagajy oBOM CeMaHTMUYKOM Kpyry, KakBe cy bpkurea n bpk. NoTora peu, pasyme ce,
MOCTOjUN y CPMCKOM je3UKy (HO He ca 3HauereM MMeHa CTaHOBHWKaA), anu je bpkureu Hecym-
FbMBO KyMOBasa npeTepaHa reHepanumsaumja MoumnoHor cybukca -urba. CnimyHum nourpa-
BakbeM HacTajy U npumepu Hajmade, Hajnade v Hajkyhu y necmn ,Hajmaue” (Mladenovic,
2019, str. 36):,04 jakor moxe jaue (Ma n Hajjaye) / O Mauke Moxe Made (na 1 Hajmaue)
/ Kao v op nakor nave (na v Hajnauve) / [...] On Bpyher 6yae spyhu (na u Hajspyhn) / Of
Kyhe moxe Kyhu (na v Hajkyhin)". Y oBMM CTUXOBMMA NECHVKMHbA Hajripe yBOAW FNacoBHO
nogynapatbe peun (jaye : maue : naye; 8pyhu : Kyhu), a OHA Ha Temesby YCMOCTaB/bakba
aHanoruvje y rpahetby cynepnatiea U3BOAM HOBU NPUMEP KOju NpefCcTaB/ba HEONOrM3am
(Hajjaye : Hajmaye : Hajnaye; Hajepyhu : Hajkyhu).

CuHTaKCM4YKN mogenn

W3 fo capa HaBefeHMX NpUMepa MOrJIO Ce HAaCNyTUTK KaKo je CMHTaKCcMuKa CTPYK-
Typa CTMXOBa YrflaBHOM jefHOCTaBHa. To je MOXAa HajounrnegHuje y umknycy ,Camo cy-
6jekar, 3ebpe 1 npemKat’, rae Cy OHM OAUCTa UCKIbYUYMBO rpabeHn No Npo3vpHOM Mope-
ny cybjekart + npegukat (CM). Mpumepuue, necma ,YkacHa byka” nounme oBako: ,Lisehe
uBpkyhe / Byk apnayue / MNuena 3yju / [leTe jayue / CoBa mjayue” (Mladenovi¢, 2019, str.
48; yn. n necmy ,BukeHp Ha ceny’, 2019, str. 49). Lnknyc ,[lleneHe y mogn” KOHCTpyucaH
je Ha cnmMuyaH HauvH, NpY Yemy Ha NOYeTKy npey3nma Gpopmy No3HaTe aeyje urpe ,netu,
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netn” (,Jletn, netu, netu coBa, / netn 6ymbap, NeTn KiboBa, / NeTw, NeTun, NeTn CoKo, / Netn
MyBa npesurcoko’, Mladenovi¢, 2019), a noTomM ce UCTW MOAeN Kopuctun y3 mogudrkauumje
y ofabpaHom rnarony (upyu, tnuea, taga) n, HapaBHO, MOHYHEHUM MMeHMLLaMa Koje fo-
nyraBajy peyeHnyHy wemy. CUHTaKCcnYKa YHUGOPMHOCT HUje ofnnKa caMo NOMeHYTMX
[Bajy UMKNyca Koju npunagajy Jap-mapy, seh ce oHa y HewwTo Apyrayvjem Buay mMoxe
Hahu u y 36upum Tpu, yeltiupu, cag!. NMpumepa pagw, y NpBoj Noe3nrpu yntamo ,3eka je
y pynv / coBa je y wynu / nyma je y wymun / pesaHay y cynn” (Mladenovic¢, 2023b, str. 7;
2023Db, str. 9), a y neBeToj ,Heko oBae Hema 6anoHe, / HEKO OBAe HOCK MaHTaJNIOHe, / HEKO
OBfie jeie MaKapoHe, / Heko oBae Mp3u dpedpepoHe” (Mladenovi¢, 2023b, str. 68) n cn. Mo-
peqn oBakBUX NMpuUMepa, Basba MOMEHYTU W C/lyYaj Y KojeM ce Mapasiennsam ycrnocTaBsba
mebhy noHyheHrm nopeherrmMa, Npu yemy je oHaj EHTUTET Ca KOjuUM Ce Mopeam OfiBOjeH of}
oCTaTKa KOHCTPYKLMje, 1 TO May30M Kojy CcyrepuLle Kpaj cTuxa: lymajy ce [natuke] Kao /
ABe nyme / n3BuUpYjy Kao / fiBa jeneHa / ckakyhy Kao / fiBa japeTa / uBune Kao / aBe Kyue”
(Mladenovi¢, 2023a, str. 8).

Y nocnegrem unknycy Jap-mapa, Koju Hocm Hacnos,CnNCKOBY, LeRysbe, areHae, Ka-
nyrbe” (M Takohe cagpiku 3BYYHO C/IMYHOT YIbe3a), MHTEHLMOHAMHO Ce HapyLUIaBajy OYeKmBa-
He CYHTaKCMYKe / CMHTarMaTCKe Be3e 1 YCNOCTaBIbajy ce HOBE, KOMUYHE U 3auyaHe. Necma
,J0o6po jyTpo, aywuue” goHehe Bre HeOOMYHUX Hanora: ,Yvm ce pa3byauni, monum Te, /
Hasuj tadaiaja v / HaxpaHu caw, / [...] ypeaHO craKyj ceHABWY 1 / gopyukyj kpegeld / (rnepnaj
[a To ypaauw Ao aeser), / ovewsvaj 3ybuhe, / Gpawury obyyu, / Gpebpuwiu 3asece, / ipeHep-
Ky Hasyuyu" (Mladenovi¢, 2019, str. 92). OHK cy, Kao LUTO Ce BUAW, HACTann NnepmMyTaLmjom ene-
MeHaTa yHyTap yobuuajeHunx cnojesa (Hasuj calli v HaxpaHu tauaiaja — Hasuj taaiaja v Ha-
XPpaHU caild) NN XOBOM jeAHOCTaBHOM 3aMEHOM HEKOM [1pYroM JIEKCEMOM (04ewwsbaj Kocy
— oyewisbaj 3ybuhe). Y notorem Cryyajy Huje pey camo o pas3bujarby Ma Kakse Bese n3mehy
nBejy peun, Beh o pasbujarby CHaxXHe KonoKauuje y Kojoj ce, Y3 rnaron Yelwsbailu, oueKyje
TeK HEeKONMKO UMeHMLa, NoNyT Kocd, gsiaka unm cn. CpofHa BpCTa 0CcBeXaBatba NeCHNYKOr
n3pasa Moxe ce Hahu y necmn,CyneprapKeT’, y K0joj ce IMPCKOM TU Hana<e fia Kynu,iutap
xne6a” u ,kunorpam mneka” (Mladenovi¢, 2019, str. 88), anu ce npobujarbe XOPU30HTa OYe-
K1Batba He TEMESbY CaMO Ha OBUM MeXxaHM3MrMa Beh 11 Ha MeHOoBary HenocTojehnx eHTu-
TeTa (,4eTpu LpHO-6ena NlyKa"), KOHTPALMKTOPHVIM ONMcUMa (,3eeHy canaTty HapaHLacTe
60je”) n NnepmyTaLVjama enemeHaTa yHyTap Ucte cuHTarme (,rnaBobosby NPOTUB Nieka”), Npu
ueMy 0Baj NocseatbU ciyyaj npubnuxasa TekcTose [iparaHe MnageHoBuh noeTnLm uyBeHe
,M30KpeHyTe npuue” bpaHka honuha (Klikovac, 1997, str. 174).

Fpaduuko n ngejHo o6NMKoBare TeKCTa

Y necHuwTBy 3a fgeuy [dparaHe MnageHoBuh, NCTaKHYTO MeCTO 3ay3uma ekcnepu-
MeHTUCare rpadpuuknm obnmKoBarem TeKcTa. JelHa paBaH TOr eKCreprMMeHTa 3axBaTa
cmep(oBe) unTama: HavMe, NPUANKOM YNo3HaBatba Ca Y/be3umd, flella ce CyoyaBajy ca
Hac/loBMMa KOjy Cy CMeLUTeHU ycrnpaBHo nopef ctpode (necme ,3emsba’ ,Basayx” n cn.)
Unu ce, 3ajeHO C NeCcMoM, MOTY MPOYNTaTU Kaf Cce Khbura okpeHe Haomnauke (,Mapta
Bo3n"). Takobe, y NpoLecy 3ajeqHNYKOr YnTarba ca ogpaciiom ocobom, gete he npume-

TUTW fia uMTatbe MoXe fa byge CKOKOBUTO, Kao y necmama ,lpaeay y nponehe, TyTaw y
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jecen” (Mladenovi¢, 2023b, str. 38-39) n ,YypnosuwTte 13 notoka” (Mladenovi¢, 2023b, str.
42-43). [ipyra paBaH oHeobuyera TUye ce novrpasatrba Tunorpadujom: Tako cy y Jap-ma-
py necMe-cnMcKoBM OBJIMKOBaHe Kao Aia cy nucaHe pykom (Mladenovi¢, 2019, str. 88), a y
WwecToj noesnrpu 36upke Tpu, yeltiupu, cag! cy peum nonyt jako” (Mladenovi¢, 2023b, str.
51) n,typHama” (Mladenovi¢, 2023b, str. 53) ucnmcaHe Tako Aa n3rneg cyrepuile HUxXoBo
3Hauere — NpBa Aebenvm LpHUM CIOBUMA, APYyra CJIOBUMA Koja UMajy TydHe no cebwu.
KoHauHo, Ha Tpehoj paBHU je ouyeBMAHA CHaXXHa MHTerpauuja BepbasHoOr 1 BU3yeNHOT
cagpraja — CTUXOBA U UycTpauuje — NocebHO Y OHUM NecMamMa Koje ce YnTajy camepa-
Barbe€M 3HauyeHba TEKCTYANTHOT NpeasiowKa 1 OHOra LWTO je NpefCcTaB/beHOo Ha canun. Tako
ce y eBeTOj Moe3unrpu Kaxe: ,Heko oBae Hema yBO, / HEKO OBie Hema Topby, / HeKo oBae
nma TopTy, / Heko oBfie Hema nonTty. / KO?” (Mladenovi¢, 2023b, str. 67) — ogrosop Ha oBO
NnMTarbe ce MOXe AaTh TeK Kaf, ce Ma)<JbMBO OCMOTPU MIyCcTpaLumja y3 necmy.

MecHMKMba Kpo3 cTxoBe nokpehe n apylITBEHO aHra)koBaHe Teme. Beh y npBoj
FEeHOj 36MpLUKM jacHO je fOTakHYTO noapyuje ,(He)npuKknagHUx” 3aHMara 3a jefiHy fe-
BOjuUMLYy — Ta BPCTa OrpaHuyerba NOCPeAHO Ce AOBOAM Y NuTarbe Kpo3 adrupmMauujy Ha-
31Ba 3aHVMaha Koju cy rpaheHn y3 ynotpeby oarosapajyhux MoLuoHux cydukca: Ty cy
peguilie/bka U HOBUHAPKA, anv N Guiollikukba unu tpegcegHuya (kopuwhere umeHnua
MEHCKOT pofia ia ce 03Haye HaBefleHa 3aHMMaHa OTBapa NocpeaHo 1 TEMY POAHO Oce-
T/bUBOT je3uka). C gpyre cTpaHe, eKONMOLWKM aHraXKMaH je HajoTBOpPeHWju y necmMama u3s
36upke Kag cltisapu Goswyge: Tako, y CTuxoBuma ,Ekonolukor npotecta” nMpcKo ja no3uea
,CBe CBOje npujatesbe / MOTOPHe TecTepe / Ha NpoTecT 360r ceye Wwyma / jep ako nceyemo
cBa ctabna / Hehe Buwe 6UTK HX rHe3da / HY Ba3ayxa HX Boae Hu Heba / n kome he oHba /
MOTOpHa TecTepa fia Tpeba” (20234, str. 31; yn. v necmy Y noeepemy”, 2023a, str. 68). Y oBoj
K3, jefHa of HajyneuatmbmBumjux TpaHcopmaumja NnpeameTa je oHa y Kojoj 6aHKkomat
opnyJyje fa noTpoLun,caB HoBal, / Ha cebe [...] HanyHuhe Kagy HoBUYaHMUama / 1 nnneahe
y napama / jep moxe my ce” (Mladenovi¢, 20233, str. 31) — 1 To je camo Aeo ApyLUTBEHe
KpUTKKE KOju Ce MOXe UMTaTh Ha OBUM cTpaHuuama (yn. necme ,focnobuua coda’, 2023a,
str. 18;,YcTonnuerse’, 20233, str. 22; n gp.).

AUcKycrja n MeTogunuKe UMNAnKaumje

Kao WwTto cmo nomeHynu y yBogHUM pefoBMMa Haller paja, Kaf je pey 0 NeCHUYKOM
TEKCTY Kao MOACTMLAjy 3a pa3Boj je3MUKMx CnocobHOCTY AeTeTa NpefLUKONCKor y3pacTa,
NOrMYHO je Nohu o acnekaTa HEroBOr NOETUYKOr 06/IMKOBakba, a(nn) MOTOM U Npunaro-
AT beroBo yeohere y npocTop BpTrhKe cobe ca3HajHNM 1 eMOLMOHaNHUM KapaKTepu-
CTMKaMa fielle, y3 yBa)kaBarbe HIXOBE PasAnNunMTOCT N bUXOBUX MHTEpecoBama. YBnam
Y YCTPOjCTBO CTMXOBA 3a feuy [lparaHe MnageHoBuh ynyhyjy Hac Ha To fa noTeHuujane
3a HIXOBO aKTyaNnn3oBakbe y BaCMUTHO-06PA30BHOM KOHTEKCTY MOXEMO TpaxKutu y: 1)
NOACTULIAKY JIEKCUMYKOT Pa3Boja KPO3 yCBajakbe N TEMaTCKO — @ HEPETKO 1 Xnjepapxmjcko
- yMpexaBarbe JleKceMa, 2) NoAcTULaky NIeKCUYKOT pa3Boja Kpo3 YCBajarbe M aHanoLwwKo
yonwTaBare TBopbeHnx mogena, 3) noAcTuLay CUHTAaKCMUKOF pa3Boja Kpo3 yCBajatbe
MoZena 1 OHeobMYaBare CUHTAKCUYKMX Be3a 1 4) MOACTMLakby paHe MMCMEHOCTU KPo3
yCrocTaB/batbe 1 HeroBarbe KpUTUYKOr OHOCa NpemMa TEKCTY.
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MopcTnuamwe nekKCcnYKor passoja: ycsajal-be N TEMATCKO YMpeXKaBatbe
JNleKcemMa

Ca cTaHOBMLWTa pa3Boja roBOpa, NPUMETHO je Kako Cy rpyrne Jiekcema Koje cy 3a-
CTyn/beHe Y MOCTYMKY KaTasiorMsoBaka yHyTap noesuje [paraHe MnageHosuh Temat-
CKUN 6ncKe paHOM fleujem je3nuKkoMm u nBoTHOM ncKycTBy (Andelkovi¢, 2012a; Kostic i
Vladisavljevi¢, 1995, str. 40-50). Y Tom nornegy, peuenuuja necMe Koja Ux — joll jefHOM
— objepurbyje Moxe yyecTBOBaTM Y yuBpwhrBatby HUXOBOI 3Haueka, Kao LUITO MOXe U
npowunpuTtn 6poj Nnekcema ca Kojuma ce gete cycpehe y oHMM cnyyajeBrMa Kafa My je,
peLmmo, No3HaT Tek Mahbi 6poj nekcema n3 ogpeheHe obnactu. Ocvm Tora, ycnen oBakse
KOHCTpYyKLUMje necme 1 NOETCKOr ,3aAaTka’, Beoma je BepoBaTHO da he geua npuivkom
Tpakera yrbe3sa y tbliMa KOPUCTUTM jelaH Off MEXaHN3aMa KOje UHaye KOpUCTe NPUIIMKOM
yCBajatba 3Hauekba peun — mexaHusam mehycobHor nckbyunBarba (Tomasello, 2005, str.
72-75). To je, peunmo, nocebHO oueKkMBaHO y necmu ,lnaHeTe”, Koja je NoCTaB/beHa Kao
urpa,mnu-nnn’, y Kojoj gete namehy nonyheHnx Jyuuiiepa v kpexkepa, CatlyHa v CatlypHa,
RypaHa v YpaHa Tpeba na opabepe Ha3uMB HebecKor Tenla — Yak 1 Aa He MO3Hajy HasuBe
nnaHeTa, AeLa NO3Hajy 3Hauerbe peun Kpekep, calyH v hypaH, na um Hehe 6UTK Telko Aa
3aK/byye WTa Ty Npvnaga TemaTcKkoj rpynu niaaHeTa, a WTa He. Pasyme ce, peuenuuja ose
N Apyrux necama He Mopa ce 3ayCTaBWTW Ha OTKpMBamy yrbe3a, Beh ce Moxe pa3BuTu
[njanor Kojum ce pacBeT/baBajy KpUTepujymm 3aluto y oapeheHoM CTXOBaHOM KaTanory
N3BeCHa nekcemMa Huje yrbes, a Heka apyra jecte. To he, HapaBHO, 6UTU nNaKLue Kaj je Ha-
cnoBom Beh cyrepucaH TeMaTCKW KpYr, anu CTUXOBU ce Mory umntaTu un 6e3 npetxogeher
HaCJI0Ba, KOjU fieLia Mory OTKPUTU Ha Kpajy, OQHOCHO OHAA Kafa MM ce necMa npoymTa u
Kafa npoHahy 3ajefHNYKM ceMaHTUYKM MMeHunaL, 3a Hajaehn 6poj nekcema y woj. Oge
Ba/ba NPUMETUTU 1 TO fa fAella NyTeM peLenuuje oBMX Necama CNOHTaHO 3axBaTajy napa-
AUTMATCKN OAHOC XunoHumMuje y jesuky (Dragicevi¢, 2007, str. 290 1 farbe; y KOHTEKCTY
npeglwkonckor passoja B. Andelkovi¢, 2012a, str. 61; y KOHTeKCTy Mnahux paspesna OCHOB-
He wkone yn.: Lazarevic i Stevanovi¢, 2015), a oH je, n3mehy ocTanor, BaxaH y nornegy
pa3Boja cnocobHOCTU KnacnduKaLmje NOjMOBa, Kao 1 NOMMakba XNjepapxmjckux ogHoca
mehy wrma. Ocum Tora, He 61 Tpebano NponycTUTU NPUANKY Aa Aela NprMeTe Ha Koju
HaUVH Cy yrbe3n CIMYHU OHUM NojMoBMMa Mehy Kojuma ce Kpujy — Ty, Npe cBera, MUCIMO
Ha NPUCYCTBO prMe Kao 3HauyajHor Tuna ¢opmanHor ogHoca mehy nekcemama (Dragicevic,
2007, str. 306), a eHo npuMehrBatbe jefaH je of NoKasaTerba pa3Boja MeTaje3unuke GyHk-
unje rosopa (Kodzopelji¢, 1996; Tunmer et al., 1984).

Kpo3 6orahere peyHrKa — Hajripe NacuBHON, a oHAa 1 akTneHor (Vasi¢, 2009) — Ho-
BMIM JIeKCeEMaMma ce MOACTMYe pa3Bujatbe pedepeHurjanHe ¢yHKUMje FOBOPa, anu Ty ce
CyCpeT ca NecMOM He Mopa 3aBpLnTY, Beh ce nrpa Moxe NocTaBuUTK 1 cTBapanauku. Ctu-
XOBU C€ MOTY CXBaTUTK Kao MO3UB Ha NPOLUMPUBatbe KaTanora HOBUM peurMa — Tako LITO
ce mnagm (MpeT)unTaoLm MMCAoHO 1 BepbanHo aHraxyjy fa HacTaBe Necmy peurMa Koje
npunagajy oppeheHom TeMaTCKOM Kpyry, @ TakBa akuuMja y KOHTEKCTY NpojeKkTa MoXe 3a-
Y31MMaTK PasnnunTo MecTo: OHa Moxke 61Tr y GyHKUMjU NpoBOKaLMje 3a MpojeKart, heros
nepudepHU Unn LeHTpanHn geo 1 c. Tako ce 3ajefHUYKM CTBapajy Manmn peyHuYKN Ka-
Tasno3u NojMoBa jefHe BacnmTHe rpyne, Npu Yemy y TOMe MOry y4eCTBOBaTU U poanTeSby,
Kao U1 Wupa 3ajefHunua y pa3nuuntum gpasama npojekTHOr ncTpaxnsarba. OBaKkBo KaTano-
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LUKO MW PEeYHUYKO NpeAcTaB/batbe nocefyje 1 jefiHy, yCNOBHO peyeHo, MaHy: peun cy y
FbeMY MaxoM NnLLeHe KOHTeKCTa unu Beher erosor aena. Ta ce MaHa Moxe npeobpa3utu
y BPAUHY NO3MBOM Ha pa3pagy; Ha npruMep, To ce MoXKe NocTnhn Kpo3 TEMATCKy eKCnu-
Kauujy (altiogpHe — mekaHe, obyiliu/u3yltiu NTA.) U KPO3 BU3YeNIHO NMpeAcTaB/bakbe U
peun-gpaxu, u peun-peakuuje (y Tome nocebHO NoMaxky unm ce ¢ TMM NPOXUMajy Uiy-
cTpauuje). Y CnMYHOM MaHVpPY Kao y necmama MnageHoBrhese moxe ce 06nmkoBaTyi urpa
LMIAN-UNN”, Koja je TEMATCKU OCnioreHa Ha GoKyc NpojekTHe Teme. Y cnefehoj, 3axTeBHU-
joj $a3m urpe geua mory ga mehy nojmoBe ncTe KaTeropuje ybauyjy yrbese 1 nogctudy
apyrape fa ux notpaxe. CakpriBare yrbesa Moxe Ut cacBUM C/IOBOAHO, anun ce MoXe
N yCMEpPUTH Tako Aia Ce BUXOBa ,KaMmydnaxa” MHTeH3MBMpPa — HNP. Kaga TPaXXMMO yrbese
KOju Ce pUMyjy Ca peurma Koje HUCY Yibe3n Unu, Nak, TparaMmo 3a peymma Koje Cy Hamsrneq,
TemaTcku 6nuncke, anu No Heyemy He cnagajy y ogabpaHu TeMaTcku Kpyr utg.

MNoacTuuambe neKCcMYKor pasBoja: ycBajatbe 1 aHanoLwWKo yoniwTaBamwbe
TBOp6eHux mogena

O meToauukmm MoryhHOCTMMa Koje ce TUuy Urponmkor NpucTyna Teopbu peun y
OKBVIPVIMA je3UYKOT CTaHAapAa — Kako Y NPefLUKOSICKOM TaKo M Y WKONICKOM KOHTEKCTY
- Beh je TemesbHMje NUCAHO, 1 TO YINIaBHOM Ca MOCEOHNM OCBPTOM Ha CTBapahe Clioxe-
Huua (Jankovi¢, 2019; Mici¢ i Vukomanovic¢ Rastegorac, 2016; Vorkapi¢, 2023). Ha ocHoBy
HaBefeHVX YnaHaKa, Huje TelKo Aa 3aMncinmMo nojeguHe necme fparaHe MnageHosuh
Kao MOACTMLAj 3a Urpy OKyM/baka W rpynucarba peun Koje npunagajy nctom tsopbe-
HO-CEMaHTUYKOM je3rpy Ui, nak, 3a yKpLuTakbe pasfimunTnx nekcema (npeumsHuje: mwu-
X0BUX TBOpOeHUx popmaHaTa) NOMORNY Kojux ce cnoxeHunue fobujajy. NMomohy HaBegeHUX
aKTUBHOCTU, fleTe CTBapa KOHTAKT Ca MOjeAUHNM rpagvBHUM jeArHMLaMa NEKCMKOHA 1
onakareMm Be3a Koje n3mehy mrx Mory fia nocToje (kao y necmMu y Kojoj ce NoMmkbY KUWo-
6paH, 8ellipobpaH, ipomobpaH n 6;1aiiobpaH), 3aTVIM CaMOCTaNIHO OTKPMBa CAIMYHE NpUme-
pe v npoLlmpyje 6poj peun ca Kojuma je OHO y foaupy.

Mnak, To Huje cBe — ofaBHO je JOOPO NO3HATO fa je Kop Aele NpefLKoscKor y3-
pacTa npucyTHa TeHAeHUMja yonwTaBarwa TBOpbeHnx dopmaHaTa, Npy Yemy HapoumTo
,CTpaaajy” nsyseum of npasusa Koja Cy Ogpacin roBOPHULMN NPUXBATUIM Kao Jeo je3ny-
kor ctaHgapaa (Vukomanovi¢ Rastegorac, 2021, str. 115-116). Ipahery HOBUX peun Ha
TemesbrMa aHasloruje jacHo Cy nocsegounne v nnHrenctnuke ctyguje (Andelkovié & Miri¢,
2017) n Ko Hac HejlaBHO objaBbeHN PeyHUK gelliurbux pedu u uspasa (Smiljani¢ Rangelov,
2024). YKonmKo ce urpa nocTtaBy OTBOPEHMje U KPo3 by f00OWjajy HEOUEKMBAHU — joOLU He-
noctojehu, anm moryhu - cnojesu, oHAa ce TMe NCNUTYje NPOCTOpP KOoju je3uK (jow) He
obyxBarta. [lakne, y NpefLWKONCKOM 1 LUKONICKOM KOHTEKCTY MOXe OUTU peun 0 youaBamy
TBOpOEHNX obpasaua (bebuya, kecuya, kyhuya), anv 1 aHanoOLWKOM NPeNCNNTUBakY HK-
XOBOr Ofcera Kpo3 yornuwTtaBare noctojeher mogena npeko rpaHuue Ao Koje Baxu. Mpu-
Mepa paau, NOMeHyTW HacTaBaK -Uyd TUMUYHO Ce loflaje Ha MEHMLE XEeHCKOT poJa, Kao
y HaBefeHMM MPUMepPKMa, I0K Ce Ha MMeHNLLe MyLIKOT pofia TUMUYHO fofaje -(y)uh, a Ha
UMeHULe cpefiber pofa -(eH)uye, Na oTyfa — nako Teopujckm moryhn — HUCY CcTaHAapLAHU
obnuun WenegoHuya (3a manu TenedoH) unu duauya (3a Mano Nune); Ha No3agnuHU oBa-
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KBOT eKcrepriMeHTa oL pTaBajy ce yobruajeHe nekceme (esnepoHyuh n tuneHye) n npyxa
MaTepwjan 3a NpoMULLITbakbe O NPUPOAKN pacnogene oBux cydurkca. AKo 6rcmo ce CTpoxe
BOAMIN OHMM LUTO HanasvMo y NECHUYKOM TEKCTY, MO BMCMO Aia Ce OCNIOHMMO Ha Mo-
MeHyTe npumepe bpkura v bpk: ounrnegHo je aa je ume MyLKor ,NpunagHuKa Haumje”
3anpaBo Ha3wB Aesia Tefa, a Aa je Ha3wB KeHCKor rpaheH y3 ynotpeby moLmoHor cydurkca
-urba. Mo cnnyHom mogeny mMornym 6cMo rpagnTy HasvBe ,CTAHOBHMKA" U Of UMEHa A py-
rvux genosa Tena: Hoc n Hoc(k)urea, Bpaii v Bpati(k)urea, lNpcid v MNpcid(k)urea, ntg. NMpouec
rpaherba Moxe Aa uge 1y obpHYyTOM CMepy, Tako LITO O Ha3vBa AenoBa Tefa Koju cy
MeHCKOr pofia rpagumo 1Me MyLLIKOT CTaHOBHIKa oAaBamem cydukca -ay: Koca n Kocau,
Pyka v Pykauy, Hoia n Hoiay vtg. Mopep Tora, ako ce y NeCHUYKOM je3uky MnageHoBuhese
NpUMeHn Apyr MOAen Koju cMo 3abenexunnu, a Koju ce 3acHMBa Ha NoCTynKy 6neHmHra
(cnajarba npBor fena jegHe 1 Apyror Agena apyre peun), oHja je moryhe ctBapatii BENUKK
6poj crnojeBa Koju YKpLUTajy pa3HONMKa je3nuka nogpyyja: MoXemo ce 3ajejHo ca AeLoM
NUTaTK Kako 6y ce Ha3Bao NaBUPUHT KOjU je 3eNeH UNu Koju ce Hanasm Ha Jynutepy (3e-
NupuHW, Jyupurit?), Kako 6ucMo Ha3Banu JOMOBUMHY ycUcrBaya, byHaeBa mnm xpyaka
(ycucomosuHa, 6yHgomosuHa usu 6yHgesuHa, XpHOMOBUHA UJIU XPYKOBUHA?) W CI1.

MopcTnuamwe CMHTaKCMUYKoOr passoja: YCBajal'be Mopenaun OHeobONYaBamwe
CMHTAKCNYKNX Be3a

Kapa ce nmajy y Bnay dase pasBoja peueHuLe Kof AeTeTa, Kao U HajdpeKBEeHTHUjK
peuYeHNYHN MoZenu y nojeanHM eTanama Tora passoja (Andelkovi¢, 2012b), unHu ce ga
cy necme [lparaHe MnageHoBuh, Koje oanuKyjy jeLHOCTaBHE peyeHnYHe KOHCTPYKLUWje,
MorogHe 3a umTare, HapPoUnTO ca HajMnahom JeLoM — KpPo3 HUXOBY peLienuujy aeTte ao-
6uja Nnprmepe rpamaTMUKM TUMMYHUX MCKa3a Koju NpeAcTaB/bajy Noy3aaH je3nykm mogen
y nornegy pacrnopefia eneMeHaTa 1 KOHrpyeHuuje mehy mwrma. 3aHMM/bUBO je TO LWTO ce
FbMXOBa KOHCTPYKLMja Y BENUKOj Mepu MoKana ca ofnvkama rosopa ynyheHor geuu,
Koju, n3mehy octanor, nogpasymeBa KpaTke UCKa3se, jacHe May3e 1 NoHaB/batba (Saxton,
2017). MecHnYkM rosop, MehyTum, He ocTaje camo y OBVM OKBUPMMA — OH KaTKag, JOHOCK
N HeLTO C/IOXKEHUje KOHCTPYKLUWMje: MpUMepKLEe, FOPenoMeHyTo ,HeKo oBae mp3u dede-
poHe” y CUHTAKCMUYKOM je CMNCITY HECYMHUBO CITIOXKEHMje o, BYK apnayJye”. Minak, peuen-
LMjy CTUXOBa C/IOXKeHuWje CTPYKType OflaKLLaBajy NoHaB/bakbe NCTOBETHOr Modena 1 no-
CTojatbe AeSIVMMUYHOT UK NOTNYHOT CUHTAKCUYKOr napanennsma. M3noKeHocT TakBum,
3HaTHO NPeABUL/bMBMM je3NYKMM OfHOCKMMa OXpabpyje feTe fa OBnafaBa CBE CIIOKEHU-
jUM je3nuknm CTpyKTypama, no npuHumny nogynuparba (Tutnjevi¢ i Savi¢, 2019, str. 91-
92). MpuTom, Barba HarnacuT Kako Y CPrCKOoj KFbUKEBHOCTHM 3a AieLly NPUANYHO HeoCTajy
KhV>KeBHW TEKCTOBM 3aCHOBAHW Ha YBaXkaBakby OBOI NPUHLMNG, Na Y TOM KOHTEKCTY CTU-
xoBu [lparaHe MnageHoBuh NocTajy jowu agparoueHuju.

Kao o je 10 610 cnyyaj Ha NEKCMYKOj PaBHU, MeCMe ce MOry NoCTaBUTK Kao OTBO-
peHe CTPYKType 1 MO3uB Ha HUXOBO AOMNUCUBaHE, MPU YeMy Ce He Mopa MHCUCTUPATH
Ha jegHoM peluemy, Beh ce MoXe NoACTMLATA MHOLWITBO HuX. TMe ce fobujajy pasnu-
yriTe NOBPLUMHCKE CTPYKTYpe jegHe ncTe aybmHcke cTpykType pedenuue (Kristal, 1999,
str. 76-77). Y oBOM BOMEHY CBOjYy NyHY GYHKLMOHANHOCT fobvja MHTepaKTUBHa cTpaTeryja
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unTarba ca npekuamnma (Mici¢, 2020; Stankovi¢, 2024), koja nokasyje nuue 1 Hanuyje Hawwer
XOPU30HTa OYeKMBara: OHa yKa3yje Ha Halle OuYeKMBare 1 JIOTMKY TOr OUYeKMBama, anu
NCTOBPEMEHO Nnoceflyje NoTeHUMjan ia HaM UCMOPYUN Ca3Hakbe Kako TO OYEKMBaHe MOXe
na 6yze U3HEBEPEHO KPO3 aflorvyHa pellera — y pYrom HaBejeHOM CJlyyajy 06UYHO Ha-
CTaje Xymop y TEKCTY, @ Ha 1Ly ynTaoua ce nojaesbyje ocmex (Perisi¢, 2010, str. 45-47).
Y OBakBUM MPUMEPVIMa MOXKEMO MOACTULAjHUM NUTabUMa MOTUBMCATU ey Aia ce 3a-
MUCJIe Haj HeCBaKMAaLHbMM CrojeBrMa, MOTOM HaHOBO M3rpaje HapylleHe KosloKauuje
1 nojmoBe foBefy Y Nornuky pen (ga suitiap xneba v Kusiolpam miexad ,npesegy”y siu-
uap mneka n Kunoipam xsae6a) unu oHeobuyeHe crnojese yuymHe obUYHUM (Hasuj tadaiaja
W HAXpdHU caid ,npesBeny” y HABUj call W HAXpAHU dUadaiaja) — To MoXe, aakne, aa byae
METOANYKM KOPEKTaH NOCTYNakK, anv 1 He MHOTo BULe of Tora. Minak, ako cnegumo ayTop-
KWUHY NOeTMKY, MoxeMo Whin farbe 1 noAcTMUaTi UMarmHatueHy GyHKUMjy roBopa Tako
wro hemo no3BaTtu AeLly Ha CTBapakbe (CMHTAaKCMYKO-)CEMAaHTUYKN HEOOUYHNX pellensa, Y
KOjuMa XyMOp HacTaje yrpaBo U3 HEOYeKMBaHOCTN CMHTarMaTCKor UM pevyeHNYHor croja
1 Hecknaga usmehy ynotpebrbeHux enemeHara.

Y oBOM nornegy Cy HapouyuTO 3aHUM/bUBM OKCUMOPOHCKU GecMuciieHn crojesu,
nonyT HapaHuacite 3esieHe canailie, Koju Kao aa napadpasmpajy 6es3bojHe 3enere ugeje
Yomckor (Comski, 1984, str. 23) — oH1 cO6OM NPOBOLMPAjY NUTatbe KaKo 61 TaKo HELWTO
n3rnegano ako 6u 3amncta noctojano. OBaj Npouec 3aMuLbatba HeE3aMUCAMBOT NPU3UBA
YKpLUTarbe ca BU3yeSIHUM YMETHOCTUMA: He CaMo fia ce HeOBUYHW CMojeBY MOTY CTBapaTh
y je3uky Beh ce MOXKeMO OKyLIaT 1 Yy heroBom JIMKOBHOM NpeAcTaB/bakby — Kako 6u To
nsrnegao (TeuHu) nutap xneba unm Kako 6ucmo jenu/nunu (UspcTo) mneko? Kako 6u ns-
rnegano Kaga 6ucmo xpaHunu cat nonyT KyhHor sbybrMua nnm 3a fopyyak nojenu jeaat
KpeBeT? To cy caMo Heka NuTaka Koja NoacTMyy CnocobHOCT 3aMuLbara Hemoryher u
MallTaka O HeMy, a Koja MOry ia Cyrepuily ofjHOCe Yy Hallem CBETY NCTOBPEMEHO Kao
camo Heke o Moryhux 1 Kao jeguHe moryhe. KoHauHO, MOXe ce oBie OTBOPUTU 1 NOTEH-
uujan NrponunKor yKkibyuerba u Gprsmnykor genara. AKo ce y necmama uuknyca ,leneHe y
mMogaun” Kopuctu popma NoKpeTHe Urpe,neTu, netn” (3ajegHo ca Bapujaumjama nomohy rna-
rona pyu, ckade, Usuea), Hajnpe ce MoXe 3aMUCIIUTY HbeHa UHTepnpeTaLnja y3 oarosa-
pajyhe nokperte. lNotom je moryhe npolunpere CTMXOBa HOBMM fleKceMaMa Koje 03Hava-
Bajy 6uha Koja nete, Tpue, CKauy unu NnKBajy, Kao 1 ogrosapajyhrm nekcemama-yrbesrma
Y H30BMMa, a jOLU jeiaH KopakK Jasbe oTuLuia 61 Bapujaumja nrpe Koja yHOCU 1 HOBE ra-
rone (iMuxe, poHu), Koju He MOpajy 61T caMo rnaronu Kpetawa (HNp. ipebe, Uesa, yuila).

MoacTnuame PaHe NNCMEHOCTN: YyCNOoCTaB/balbe N HeroBakbe KpUutndkor
OoA4HOCa NnpeMa TeKCTy

MNako y Cpbuju cuctemckn BOHeHO oBNlafiaBakbe YMTakbeM NOUYNHE Y OCHOBHO)] LLIKO-
nK, BELUTUHE KOje OBY aKTVMBHOCT MOTMNOMAXy Ce Y BENNKOj MepW pa3Bujajy y NpeaLKos-
ckom nepuogy (Browne, 2001; Merchant, 2008; Tafa, 2008; Seva & Radisi¢, 2013). lete ce
cycpehe ca MHOTMM 3anncrMma 1 HaTNUCUMA Y PasNNUUTM O6NNLMMA, A MyTEM 3ajefHNY-
KUX aKTMBHOCTM Ca Ofpac/iM Yro3Haje enemMeHTe KibUre U HaumH teHor ,Kopuwherba”
- NMountbe fa pasymeBa Kako Cy 3anmncaHun 3HaUM HOCMOLM 3HAuekba, Kako ce (y Halwoj
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KYNTypu) unTajy cieBa HajecHo 1 0f03ro Hafosle, Kako Kkbira 06UYHO Ha Kopuumn 1ma
HacsloB 1 MMe ayTopa, Kako ce cagpxajem ynyhyje Ha ogpeheHe penose krure (Nikolic i
Milenkovi¢, 2019; Snow, 2006; Whitehurst & Lonigan, 1998). Kpo3 yno3HaBatbe ca nojegu-
HUM necmama [paraHe MnageHosuh geTe Ma NpUKKy ia youu 1 TO Kako je Hajsehin 6poj
HaBefeHVX OAJINKA, 3aMpaBo, CTBap KOHBEHLMje, N KaKo Ce TEKCTOM MO>Ke MoMrpaBaTtu Ha
pasnuuuTe HaurHe. To MoXe OTBOPUTU NMPOCTOP 3a ,KONaXHY" Urpy — CacBUM Yy AyXy BU3Y-
enHor obnukoBama Jap-mapa — y Kojoj feua pacnopehyjy HMp. nceyeHe peyum 13 HOBMHA
Mo NOBPLUMHW CTPaHWMLIE U MOTOM UX NOBe3yjy CTpenuuama no CBoM Haxohemy, a oHAa 1x
nponase ca Bacnutayem Kpo3 npoLec 3ajefHNYKOr YniTakba, KOjU je BaHpeAHO BaXkaH 3a
pa3nunumTe acnekTe jeanykor passoja geteTa (Vander Woude et al., 2009). Ha oBaj HaunH
(HajBepoBaTHMje) HacTaje HOHCEHCHa TBOPEBMHA, KOja MOXe [a 13a30Be CMeX U UCToBpe-
MEHO Mo30Be Ha ,NpeypehurBame’, Tj. Ha NpeBohere HeCMUCNEHOT TEKCTa Y CMUCTIEHY 1
MalUToBUTY npurdy. Ocum Tora, Kako b1 ce CKpeHyna NaXma Ha ynory o65MKoBarba 3anuca,
Tj. Ha BPeHOCT M CYreCcTMBHOCT ofabpaHor Tunorpadckor pellema, feLia ce Mory noacTu-
LaTh ia N3HeCy NPeTNOoCTaBKe LTa 03HauyaBa peuy umja Cy CJIoBa — C/I0Ba Koja AieLia He Mo-
pajy No3HaBaTu — HanmMcaHa Tako Aa Cy M MBULIe N3Y3eTHO OLWTPe NN BeoMa 3a00/beHe,
aKko cy TydHacTa nnv npyracta uTa. YKONMKO NOCTOjM esba f1a ce MOACTaKHE AOAATHO KpU-
TUYKO NPOMULWIbakbe ofHOCa GOPMe 1 Cafpaja, MOXe Ce MHTEHLMOHAJIHO HanpaBuTu
packopak Mehy tbUMa: peLrMo, pey 3e/71eHO Ce MOXe UCMcaTh NiaBom 60jom, 1 06pHYTO;
peu Koja nMa No3uTUBHE KOHoTauuje (HNp. gpyiapcitiso) MOXe ce NPefCcTaBUTA OWTPUM
CNOBMMA, @ OHa KOja Ma HeraTMBHe KOHOTauuje YKpalleHo (Hnp. Hesacluitaree) (Midi¢,
2025). Ha Temerby (norpeLuHmx) NpeTnocTaBku MoXxe ce AWCKYTOBaTu O ogHOCYy dopme 1
cagp»aja, oHla NPUMETUTM [a Hac MOoHeKas Waponuku obnuum 3asoge ga NoMUCINMO
KaKo je OHO LUTO je hbrMa NpeacTaB/beHo 3acMrypHO fierno npemaa Tako He Mopa 6utu. Ko-
HauHO, Kaf je pey O CHaXXHOj MHTepPAKLNju TeKCTa 1 Cnke, necme [paraHe MnageHosuh
MOTY NOCNYXXWTW 3a C/IMYHA 3aroHeTarba Y KojuMa ieTe BU3yenHo npefcTaBiba pa3nuuute
obnuke n 6rha, a oHAa NocTaB/ba ApYrMa NrTarba Aia VX Ha LUpTexy npoHahy.

KoHuenT KpuTnyke NUCMEHOCTY NoApa3yMeBa akTMBaH OJHOC YMTaoLa npema cMu-
CJly TEKCTA, KOjU Ce UCrnosbaBa Kpo3 OTBOPEHY ANCKYCUjy 1 pa3MmeHy aprymeHara (Mitrovi,
2010, str. 139; O'Brien & Comber, 2000). OTBOpEHW AWjanor 0 POAHUM CTepeoTUNMa 1
POAHO OCET/BUBOM je3UKY Ce Y LIKOJICKOM KOHTEKCTY YUMHUN MOXKESbHUM, NoCce6bHO € 063u-
POM Ha NpefCcTaBe MYLLKUX U >KEHCKUX NTMKOBa y nuTepatypu 3a geuy (Radovanovic, 2022),
WSV NaK Ha POAHY (He)oceT/bMBOCT yLibeHrKa (Stakic¢, 2017); HacynpoT ToMe, y NpeaLwKos-
CKOM Mepuofy ce OBakaB pPa3roBOpP MOXe YUUHUTU npeypameHum. lNa unak, ako ce nu-
Tatba afleKBaTHO MoCTaBe, NecHUYKM cBeT MnageHoBuheBe moxe noactahu cnobogHujy
Bepbanusaumjy geuyjux Teopuja o CBeTy y pa3nnuutim npasumma: Jla nm Ha cBeTy Mma
BULLE pefuTerba UK peauTerbku, npeaceaHuKka unm npeacenHuua’? Lra je yspok tome?
Da nn mopa Tako fa 6yae v 3awTo? [la nu cy Bam peuu Kao LWTo Cy saciuiayuya, donu-
yajka wnu dunolikurba HeobuuyHe? AKO jecy, 3alTO jecy; ako HuCy, 3awwTo Hucy?” OBakaB
Aujanor y3uma TeKCT necme Kao nonasuiiTe, fa 61 ce NoToM pas3Bro y CyyerbaBake 1 06-
pa3nararbe CTaBOBa M nornega Ha ogpeheHy Temy. [putom, Huje, HapaBHO, oBAe akLieHaT
Ha yno3HaBaky ApPYLUTBEHO-NCTOPUJCKOT KOHTEKCTa, BER Ha MOKpeTaky 3anvMTaHOCTV Haj
XVMBOTHOM CTBapHOLWRY Koja Hac OKpYy»yje, je3nYK1UM YnbeHuLama y Koje CMO YPOHeHH
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W yyemy [la ce concTBeHn cTaB — 6e3 063Mpa Ha TO KakaB OH 610 — 06pa3NoXm BarbaHUM
aprymeHTuma. Ha cnuyaH HaumH, yno3HaBake U TyMauere necama OBe ayTOpKe MOXe Aa
6yne yBof y pa3roBope O — JaHaC HAPOUUTO BAXKHMM — TeMaMa OYyBakba XUBOTHE Cpefu-
He, YUMMe Ce NOACTMNYY eKOJOLLKA CBECT U eKOJIOLLIKa MMCMEHOCT Hajmnahux, Koja ce noTom
Jasbe pa3Buja y ocHoBHOj WwKonu (Kalmar, 2022; Zejak, 2021). KoHauHo, pa3roBop o HOBLYY,
HEroBOj BPeHOCTY, aln U O OFPaHUYEHNMA Ferose Mohu, MoXe fia Kog HajMnahux nog-
CTakKHe CaCBMM aKTyeJlHa XMBOTHa NWTara O BPeHOCTMMA KOjUMa TEXUMO 1(nu) Koje cy
Ham BaxkHe y »usoTy. Ocm Tora, oBako GpoKycrpaH pa3roBop MoXe a NoCTaHe KOpak Ka
ocgelwhery KnacHNX pasnvKa, unju je oapas HemsbexaH y cBakoj BpTUhKoj 3ajeaHuuy, a
Aunjanor o Tome 61 MOrao fia CTUMysyLIe pa3Boj eMnaTuje 1 JonpuHece CTBapakby yHyTpa-
Wibe noTpebe 3a KOHKPETHMM aKLMjama Kojuma 61 ce MoMOrio OHVMa KOju CY Y TeLKOj
MaTepujanHoj cuTyaLmju.

3ak/byuyak

MecHnwTBO 3a Aeuy [paraHe MnageHoBuh He caMo Aa je 13a30BHO 3a pa3yMeBarbe
1 Tymayerbe Beh MOXe NocTaTyl BULLECTPYKU NOACTMLA]j 3a Pa3Boj roBOpa NpefLLKoncKe
JeLe Ha BULLE je3nYKNX PaBHU: Mpe CBera Ha NIeKCUYKOj N CUHTAKCUYKOj PaBHW, @ OHAA U
Ha paBHW HeroBaka paHe NMCMEHOCTW. Ha NpBOM HMBOY, peu je O yCBajarby 1 pasymeBa-
by OHOTa LITO je je3nMyKn yobuuajeHo 1(1M) NojMOBHO CKNAZHO: Of YCBajaka TeMaTCKMX
rpyna nekcema fio onaxarba TBOpOeHNX Mofena, of peLenumje peyeHNYHNX maTpuua 4o
yrno3HaBarba ca KOHBeHLMjaMa NMcaHux npogykata Kyntype. Moxe ce, mebyTtum, nhin n
3HATHO Jasbe: y CTBAapanayko MpoLUIMpPUBatbe KaTanora peun Koje npvnagajy ogpeheHoj
obnacti, Npeko cTBaparba HEONorM3ama M CeMaHTUYKN HEOOMYHUX PeYEHUYHUX KOH-
CTPyKUWja, Na CBe A0 UCMMTMBaba — MOBPEMEHO: U3HEBEPaBakba — XOPU30HTa OYeKMBaHa
KpO3 UHTEepaKTUBHe cTpaTeruje 3ajefHNYKOr cycpeTa ca TeKCTOM, Y/Me ce akLeHaT npe-
MeluTa ca pedepeHupjaiHe Ha UMarnHaTMBHY U eKCNpecnBHY GYHKLMjy roBopa.

Y cBemy Tome Tpeba MMaTy Ha yMy BPeAHOCT OTBOPEHOT Aujanora Koju noaprkaBa
- noce6HO Kag je pey o cTBapanalUTBy — PasfMyUTOCT NepCrnekTrBa 1 pellerba Koje oHe
Hyfae. [lnjanor je HapounTo BakaH Kag Cy nNocpenn TEKCTOBU KOju NPOBOLMPAjy pa3Boj
KPUTUYKE MUCMEHOCTN KPO3 NPOMULLIbatbe TeMa NOMyT POAHUX CTepeoTHna 1 NoacTuLa-
e eKosoLLKe nucmeHocTun. C gpyre cTpaHe, HeYNuUTHa je BPeAHOCT NIPOSIMKOT 0611IMKOBa-
Ha PasHOBPCHUX CUTYyaLMja yuerba Koje NPpUCTYNajy je3nuknm rnojasama — y Tom nornegy,
noesuja [iparaHe MnageHoBwuh je 3axBanaH Bogmy, 6yayhu ga cy veHun ctuxosu yecto Beh
N CaMn KOHCTPYWCaHW MHTEPAKTUBHO K(nn) y popmMm pa3HONMKUX Mrapa, MONyT Tpaxerba
N CakpuBama ysbesa y TKMBY necme.

Y NpeALwWwKoNckoM OKBUPY je MocebHO BaXKHO TO LUTO NyAM3aMm y KhbMrama oBe ca-
BpeMeHe MecHUKMHe oTBapa MOryhHOCT 3a NoacTUuame pasnnMunMTMX acnekaTa geujer
pa3Boja, Koju YKIbYuyjy AOXKMBIbaBakbe U pasyMeBarbe TEKCTa, anv U ienarbe y pasnuum-
TM NOJbUMa JbYACKOT NCKYCTBA. Ta BPCTa MCKOpaKa 13 AVMeH3uje TeKCTa Koju ce (camo)
n3rosapa wuam cayla y gpyre paBHU — BU3yesiHOr M3parkasarba Un ynolubasata Nnokpe-
Ta — Takohe Wmpr MOryRHOCTM NoTeHLMjanHKX Tavaka CycpeTa ca pasnnynTM NpojeKkTu-
Ma y BPTURKOM KOHTEKCTY, NMpY Yemy W1 HaroBeluTaBa MioAHe yKpLuTaje y pasHOBPCHUM
cuTyaumjama yyema.
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Ha kpajy Basba pehu 1 aa 0Baj TEKCT, y3 CBe HaBefeHO, 3axBaTa NPOCTOpe METOANY-
Kor akTyenu3oBaha noesuje iparaHe MnageHosuh y npefLuKoNCcKMM ycTaHOBama y orpa-
HUYeHOM obumy. [lpyrrm peurma, Bepyjemo fia Tek NpeacToje ncTpaxunsama koja he no-
KasaTun 6oratctBo Mmoryhux cycperta Hajmnahux (npeT)urTanala ca heHVM NeCHULITBOM,
Kao 1 ca caBpeMeHOM CPrCcKOM Moe3unjom 3a fieLly yonure.

Jintepatypa

Andelkovi¢, D. (2012a). Razvoj komunikacije, neverbalna komunikacija, govor i pismenost. U A.
Baucal (ur.), Standardi za razvoj i ucenje dece ranih uzrasta u Srbiji (str. 51-65). Institut za psihologiju
Filozofskog fakulteta Univerziteta u Beogradu i Unicef.

Andelkovi¢, D. (2012b). Glagoli i glagolske dopune u razvoju decijeg govora (doktorska disertacija).
NaRDuS (123456789/3250).

Andelkovi¢, D., & Miri¢, M. (2017). Distribution of verbal overgeneralizations in the Serbian Corpus of
Early Child Language. Psiholoska istraZivanja, 20(2), 291-310. https://doi.org/10.5937/Pslstra1702291A

Browne, A. (2001). Developing Language and Literacy 3-8. Paul Chapman Publishing.
Comski, N. (1984). Sintaksicke strukture. Dnevnik — KZ Novog Sada.

Dragicevi¢, R. (2007). Leksikologija srpskog jezika. Zavod za udzbenike.

Eco, U. (1965). Otvoreno djelo. Veselin Maslesa.

Godine uzleta: osnove programa predskolskog vaspitanja i obrazovanja (2018). Ministarstvo prosvete,
nauke i tehnoloskog razvoja.

Jankovi¢, B. (2019). Razvijanje jezickih kompetencija u duhu Godina uzleta - na primeru morfoloskog
sistema. Metodicka praksa, 13(2), 319-340. https://doi.org/10.5937/metpra1902319)J

Kalmar, L. (2022). Uloga i znacaj ekoloskog obrazovanja u savremenoj 3koli. Metodicka teorija i praksa,
25(1), 26-34. https://doi.org/10.5937/metpra2201026K

Klikovac, D. (1997). Izokrenuta pri¢a Branka Copica ili o iskustvenoj utemeljenosti leksickih i gramatickih
kategorija. Juznoslovenski filolog, 53(1), 173-186.

KodZopelji¢, J. (1996). Metalingvisti¢ki preduslovi uspesnog usvajanja ¢itanja. Psihologija, 29(1), 35-48.
Kosti¢, D. i Vladisavljevi¢, S. (1995). Govor i jezik deteta u razvoju. Zavod za udzbenike i nastavna sredstva.
Kristal, D. (1999). Enciklopedijski re¢nik moderne lingvistike. Nolit.

Lazarevi¢, E. i Stevanovi¢, J. (2015). Razvijenost hiponimije u jeziku u¢enika mladeg osnovnoskolskog
uzrasta. Nastava i vaspitanje, 64(1), 39-54. https://doi.org/10.5937/nasvas1501039L

Markovi¢, B. (2025). (Ne)moguce granice poezije za decu i mlade. Fakultet za obrazovanje ucitelja i
vaspitaca Univerziteta u Beogradu.

Merchant, G. (2008). Early reading development. In J. Marsh, & E. Hallet (Eds.), Desirable Literacies:
Approaches to Language & Literacy in the Early Years (pp. 81-102). Sage.

Mici¢, V. (2019). Podsticanje razvoja rane pismenosti. Metodicka praksa, 13(1), 171-194. https://doi.
org/10.5937/metpra1901171M

Mici¢, V. (2020). Dete ¢italac i hronologija ¢itanja. Uciteljski fakultet Univerziteta u Beogradu.

90


http://dx.doi.org/10.5937/PsIstra1702291A
https://doi.org/10.5937/metpra2201026K

HacTaBa v BacnuTatbe, 2026, 75(1), 77-92

Mic¢i¢, V. (2025). Negovanje govora u vrticu. Fakultet za obrazovanje uditelja i vaspitaca Univerziteta
u Beogradu.

Mici¢, V. iVukomanovi¢ Rastegorac, V. (2016). Kako nastaju reci - igroliki pristup tvorbi reci u predskolskoj
ustanovi. U E. Kopas-Vukasinovi¢ i B. Stojanovic (Ur.), Savremeno predskolsko obrazovanje i vaspitanje:
izazovi i dileme (str. 195-208). Fakultet pedagoskih nauka.

Mici¢, V. i Vukomanovi¢ Rastegorac, V. (2020). Nove programske tendencije u vaspitno-obrazovhom
radu: predskolski program u Repubilici Srbiji. Annales universitatis Paedagogicae Cracoviensis — Studia
ad Didacticam Litterarum Polonarum et Linguae Polonae Pertinentia, 11(315), 217-227. https://doi.
0rg/10.24917/20820909.11.17

Milatovi¢, V. (2009). Metodika razvoja govora kao naucna i nastavna disciplina. U V. Milatovi¢ (Ur.),
Metodika razvoja govora (str. 13-24). Uciteljski fakultet Univerziteta u Beogradu.

Mitrovi¢, M. (2010). Pismenost i obrazovanje: perspektiva Novih studija pismenosti. Filozofski fakultet
Univerziteta u Beogradu.

Mladenovi¢, D. (2016). Uljezi. Fabrika knjiga.

Mladenovi¢, D. (2019). Dar-mar. Kreativni centar.

Mladenovi¢, D. (2023a). Kad stvari poljude. Kreativni centar.

Mladenovi¢, D. (2023b). Tri, Cetiri, sad! Hajde da se poezigramo! Kreativni centar.

Nikoli¢, M. i Milenkovi¢, S. (2019). Predlog programa za podsticanje razvoja predvestina ¢itanja u
predskolskoj ustanovi. Inovacije u nastavi, 32(1), 125-138. https://doi.org/10.5937/inovacije1901125N

O'Brien, J., & Comber, B. (2000). Negotiating Critical Literacies with Young Children. In C. B. Pugh, &
M. Rohl (Eds.), Literacy Learning in the Early Years (pp. 152-171). Allen & Unwin.

Perisi¢, I. (2010). Uvod u teorije smeha. Sluzbeni glasnik.

Radovanovi¢, M. (2022). Karakteristike muskih i Zenskih likova u knjizevnim tekstovima za decu.
Nastava i vaspitanje, 71(2), 233-248. https://doi.org/10.5937/nasvas2202233R

Saxton, M. (2017). Child Language: Acquisition and Development. Sage.
Smiljani¢ Rangelov, V. (2024). Srpskiricarska recorcica: re¢nik detinjih reciiizraza. Sluzbeni glasnik.

Snow, C. E. (2006). What Counts as Literacy in Early Childhood. In K. McCartney, & D. Phillips (Eds.),
Blackwell Handbook of Early Childhood Development (pp. 274-294). Blackwell Publishing.

Staki¢, M. (2017). Analiza istrazivanja rodne osetljivosti udzbenika za srpski jezik. Nastava i vaspitanje,
66(3), 483-495. https://doi.org/10.5937/nasvas1703483S

Stankovic, S. (2024). Uticaj interaktivnog pristupa citanju slikovnica na njihovo razumevanje kod predskolskog
deteta (na primerima slikovnica DZulije Donaldson) (master rad). Fakultet za obrazovanje ucitelja i
vaspitaca Univerziteta u Beogradu.

Seva, N., & Radisi¢, J. (2013). The Development of Emergent Literacy in Serbian Kindergartens: Basic
Resources and Related Practices. Psiholoska istraZivanja, 16(2), 159-174. https://doi.org/10.5937/
Pslstra1302159S

Tafa, E. (2008). Kindergarten Reading and Writing Curricula in the European Union. Literacy, 42(3),
162-170. https://doi.org/10.1111/j.1741-4369.2008.00492.x

Tomasello, M. (2005). Constructing a Lanuage: A Usage-Based Theory of Language Acquisition. Cambridge
University Press.

91


https://doi.org/10.5937/inovacije1901125N
https://doi.org/

Bnagumup BykomaHosuh Pacteropau - CaBpemeHa noesuja 3a feLly Kao NoACTMLaj 33 Aeuje je3nUKo ...

Tunmer, W. E., Pratt, C., & Heriman, M. L. (1984). Metalinguistic Awareness in Children: Theory, Research
and Implications. Springer-Verlag.

Tutnjevi¢, S. i Savi¢, M. (2019). Usvajanje jezika: uvod u razvojnu psiholingvistiku. Filozofski fakultet
Univerziteta u Banjoj Luci.

Vander Woude, J., Van Kleeck, A., & Vander Veen, E. (2009). Book Sharing and the Development of
Meaning. In P. M. Rhyner (Ed.), Emergent Literacy and Language Development: Promoting Learning
in Early Childhood (pp. 36-77). The Guilford Press.

Vasi¢, S. (2009). Razvijanje i bogacenje decjeg rec¢nika. U V. Milatovi¢ (ur.), Metodika razvoja govora
(str. 217-223). Uciteljski fakultet Univerziteta u Beogradu.

Vorkapi¢, M. (2023). Nastajanje slozenica - igroliki pristup tvorbi reci. Metodicka teorija i praksa 26(2),
23-35. https://doi.org/10.5937/metpra2300023V

Vukomanovic¢ Rastegorac, V. (2020). Pogled Vuka Milatovi¢a na metodiku razvoja govora: kontekst,
koncept, perspektive. U Z. Cvetanovi¢, V. Janicijevi¢ i V. Mici¢ (ur.), Metodika i poetika Vuka Milatovic¢a
(str. 193-203). Uciteljski fakultet Univerziteta u Beogradu.

Vukomanovi¢ Rastegorac, V. (2021). Uvod u metodiku razvoja govora. Uciteljski fakultet Univerziteta
u Beogradu.

Vukomanovi¢ Rastegorac, V. (2023). Individualni neologizmi u pesnistvu za decu Dejana Aleksi¢a —
jezicki aspekti i metodicki potencijali. Novorecje, 5(9), 126-143.

Vukomanovic¢ Rastegorac, V. (2025). Poezija za decu Dragane Mladenovic¢ i njeni metodicki potencijali.
[U stampi.]

Whitehurst, G.J., & Lonigan, C. J. (1998). Child Development and Emergent Literacy. Child Development,
69(3), 848-872. https://doi.org/10.2307/1132208

Zejak, S. (2021). Predskolska ustanova kao znacajan faktor u razvoju ekoloske svesti dece. Metodicka
teorija i praksa, 24(2), 200-211. https://doi.org/10.5937/metpra2102200Z

MpumibeHo: 15.06.2025.
KopurosaHa Bep3uja npumibena: 16.12.2025.
Mpuxsafieno 3a wramny: 17.12.2025.

Bnapumup Bykomanosuh Pacreropau
(akynTeT 3a 06pa3oBatbe yunTesba U BacuTaua, Yusep3autet y beorpaay, beorpag, Peny6nuka Cpbuja
https://orcid.org/0000-0002-9442-9435

OBaj pag je ob6jabeH nog nuueHuom Creative Commons Attribution 4.0 International (CC BY 4.0).
JonywTeHo je fa ce Aeno Konvpa n aucTpnbympa y cBUM mMeavjuma u ¢opmatuma, fa ce npepa
hyje, merba 1 Hagorpahyje y 6uno Koje cBpxe, yKibyuyjyhu n komepuujanHe, nog ycsioBom Aa ce Ha
NpaBWaH HauYYH LUTVPajy Herosu NpBOOUTHY ayTOpW, MOCTaBW NIMHK Ka OPUTMHANHOj IMLIEHLU 1
Ha3Hauu Aa N je feno n3merbeHo. KopmcHmum cy npu Tome ay»kHu fa Hasegy nyH 6ubnunorpadckn
onunc YnaHKa objaBsbeHOr y OBOM Yaconucy (ayTopu, HacloB pafja, HacsloB Yaconuca, BOlyMeH,
cBecKa, NarvHauuja), kao u weropy DOl 03HaKy, a y cnyyajy objaBrbrBarba y eNeKTpoHCKoj Gopmu
Takohe cy Ay»Hu ga noctase v HTML nnHK.

92


file:///C:\Users\User\AppData\Roaming\Microsoft\Word\(2), 200-211
https://doi.org/10.5937/metpra2102200Z

HactaBa n Bacnutame, 2026, 75(1), 93-107 ISSN 0547-3330
https://doi.org/10.5937/niv75-58802 elSSN 2560-3051
OpurnHanHu Hay4YHu pag

MoTtuBaumja 3a yuere CTpaHUNX je3nKa Y KOHTeKCTY:
npencnuTuBambe Mogena moTuBayuje Kog npodpecrmoHanHo
OpUjeHTNCaHNX YYEeHMKa eHINeCKOr je3nKa
AHuua PapocaBmeBuh KpcmaHoBuh'

DunonowKo-yMeTHNUKN pakynTer,

Yuusep3uteT y Kparyjesuy, Kparyjesau, Cpbuja

—>0C==0<=

Moltiusayuja ce cmaiupa jegHum 0g K/ey4HUX hakiiopa y y4derby ClUpaHuX jesuka jep tio-
Kpehe lipoyec yyerba, ogpxasa aHiaxosaHoclll ydeHUKa U Yecitio ogpebyje clielieH
yciliexa unu Heyciiexa. Y ogom ucilipaxuearby uctiuitiyje ce Koju lieopujcku okesup 6osve objawrbasa
Moluusayujy 3a yyerbe eHineckol jesuka Kog cllygeHawid eHIieckol je3uka U KreUuxxesHociu: Motliugda-
UUOHU ceng-cuciliem 3a y4erbe CIUpAaHUX je3uka usnu 2Xx2 moges Molusayuje 3a y4erbe ClipaHuXx je3uKa.
MotuusayuoHu cengh-cucitiem 3a yuerbe CUPAHUX je3uKa hoKycupa ce Ha gead K/by4YHa eseMeHa:
ugeasHo ja, Koje Upegcilias/ba 8uU3uUjy y4eHUKa Kao ycliewHOT KOpUCHUKA je3UKa, U 04eKUBaHo jd, Koje
ogpaxasa ocehaj gy>xHocitiu unu cliosbawirbel Upuitiucka 3a yuerbem. Mogesn 2X2, uako c/iu4aH, gogaiu-
Ho Tpasu paznuky uamehy UHIUEPHO UsU eKciliepHO pelysiucaHe Moliugayuje yHyitiap obejy gumeHsuja,
ugeasHoi ja u oyekusaHoi ja. Y uclipaxxusarby KeaHiuuaWiugHoT Wuiia kopuwheH je yauluHUK 3a
GipoyeHy gumeH3uja o6a Mmogesia u Moliugayuje 3a y4erbe eHisieckoi je3uka, a xujepapxujcka peipecuo-
Ha aHanu3a tpumerbeHa je y yusey uctiuiiugarea tpegukitiugHe cHale o6a mogena. Peynitiatuu doka-
3yjy ga je ugeasnHo ja u3 MmoliusayuoHoI ceng-cuciiema 3HayajaH Upegukitiop moliusayuje, 4ume ce
toltisphyje saxHocil oge gumeH3uje. C gpyie cllipaHe, 04eKUBAHO ja u gogaiiHe gumeH3uje 2X2 Mmogena
Hucy goupuHersie objawrbersy Moluusayuje. 3axksvyyyje ce ga je Mogesn MOWIUBAYUOHOI cengh-cuciiema
UpumeHsbuBUjU KOG cliygeHallia ca UHUIEPHAIU308aHUM je3udKUM YuUibesuma u paseujeHum tipogecu-
OHAJIHUM ugeHutieiom. Hanasu umajy 3HaqajHe egaiowke uminukayuje, ykasyjyhu Ha Goitipeby 3a
logpwKom y pa3eojy ugeasHoi ja Kpo3 t08e3usdrbe yuersd eHifieckol je3uKa ca JUMHUM ugeHuieiom
Yy4eHuKa, Yume ce goupuHOoCU pesie8aHWHOCWIU U MOWUBAyUju.

Alciupakiu

Kmoyune pequ: J12 moluusayuja 3a yqerbe ClUpaHol je3ukd, MoiueayuoHu cesigh-cuciliem 3a y4erbe
clupaHux jesuka, 2x2 Mogen moluusayuje 3a yyeroe ClUpaHoIi je3ukd, ugeasHo jd, oye-
KUBAHO ja.

1 anica.krsmanovic@filum.kg.ac.rs
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YBopa

300r CNoXXeHOCT MOTUBALMje 33 yuetbe CTPAHKX je31Ka, H1ujefHa nojeanHavyHa Te-
opuja Huje NpyXnna ceeobyxsaTHO objallberbe 0OBOI KOHCTPYKTa YNPKOC AeLeHnjama
ncTpaxmBama. Paznnuntu Teopmjckm okBrpY 6unn cy ycmepeHn Ha ogpeheHe acnekre
MOTMBaUWje — Of HeHOr UHTEH3MTEeTa U TUMOBa A0 M3BOPa N NPOMEHa TOKOM BpemeHa
(Dornyei, 1994; Gardner, 1985; Shoaib & Ddrnyei, 2005). Mnak, mehy nctpakmeaumma
MocToju WMPOKO NpuxBaheHo cTaHOBULLTE Aa je MOTMBaUMja jefaH Of Haj3HauajHMUjuX
daKkTopa y yuemwy cTpaHux jesuka, 6yayhm na nokpehe npouec yyerba 1 npeacraB/ba
OCHOBHY NMOKPETaYKy CHary Koja y 0BOM npouecy objaLirbaBa Kako ycnex Tako 1 Heycrnex
(Dornyei, 2005).

He3zapgoBosbcTBO lapaHepoBrM nojMom nHTerpatuBHocTh (Gardner, 1985) — Kibyu-
HUM KOHLEMNTOM Yy OKBMPY PaHMjux UCTpaxmnBarba MOTMBALMje — JOBENIO je Ao nojaBe
6POjHUX peuHTepnpeTauurja 1 NPencnUTUBakba OBe AMMeH3uje. McTpaxnsaum cy cese
yewhe goBOAUNN Y NUTakbe NAejy Aa MOTMBaLMja yUeHUKa MPBEHCTBEHO NPOM3nnasn 13
HUXOBE TeXHe Ka UHTerpaunjn y LuibHy je3ndky 3ajegHuuy. Kao oagroBop Ha Kputuke
360r orpaHuyeHe NpuUmeHe OBOT KOHLENTa, MPEeASIOKEHN Cy Pa3NMUNTL anNTepPHaTUBHN
OKBMPW. JelaH off Haj3HaYajHMjUX je Mofen MOTUBALMOHOT cend-cncTemMa y yuery CTpa-
Hor je3uKa (eHrn. L2 Motivational Self System) (D6rnyei, 2005; 2009), Koju peKoHLenTya-
nu3yje npouec ngeHTuduKaLmje, npeacTasmbajyhinv ra Kao yHyTpallkby NpoLec y OKBUpY
YUEHUKOBOT KOHUenTa cenda, a He Kao TeXrby Ka MHTerpauuju y UibHy je3ndky 3ajea-
Huuy. KibyuHe KOMMOHEHTe OBOI Mofesa UnHe naeanHo ja (eHrn. Ideal L2 self), ouekn-
BaHO ja (eHrn. Ought-to L2 self) n uCKycTBO y yuetby CTPaHOr je3rKa, Koje npefcTaBibajy
OCHOBHEe M3BOpe MOTMBALMje 3a yuYerbe CTPaHor je3uka y rnobann3oBaHoM CBeTY, No-
Ce6HO Yy KOHTEKCTY yuetba EHIIecKor Kao rnobanHor jesnka. M3a moTmBauuje yyeHuka
Aa yye oppeheHn cTpaHu je3nK CToju Xerba Aa CMarbe Hecknag usmehy csor cTBapHor
ja, c jegHe cTpaHe, N neanHe Br3nje cebe Kao KOPUCHMKA CTPAHOT je3MKa UK OYEKMBa-
Hba Koje NocCTaB/ba OKONINHA, C Apyre cTpaHe. [lopea Tora, MOTUBU KOju npouv3mnnase 3
HernocpefHOr HaCTaBHOT KOHTEKCTa N MCKYCTBa yyera (HNp. HacTaBHM NMNaH, HaCTaBHUK,
BpLWHayKa rpyna, ocehaj ycnexa) mory gofatHo nogctahu yueHuke fa ynoxe Hanop y
yuerbe eHrneckor jesuka (Dornyei & Ushioda, 2011, str. 86).

MpBee aBe AnmeH3uje notuuy n3 Teopuje moryhux cendosa, fok je Tpeha kKomno-
HeHTa yBefileHa Kako 61 npepfcraB/bana NOTEHUMjaNHN YTULAj OKPYXKetba YYEHMKa, LITO
OfpakaBa HOBW TPEHA Y UCTPaKMBaky MoTUBaumje Tokom 1990-nx rogmnHa. Mako nssop-
HU Mofen obyxBaTa CBe TPU KOMMOHEHTE, y OBOM MCTPaXMBakby je MaXHa yCMepeHa Ha
[BE OUMEH3Vje — nfeasiHo ja U OUYEeKMBAHO ja, byayhn aa unmb NCTpaxnBatba jecte nope-
Here 0BMX KOMMOHEHTU Ca AUMEH3Mjama y 2X2 mofeny. KoMnoHeHTa UCKYCTBa Y Yyehy
CTpaHUX je3nKa He NpefcTaB/ba CINKY O cebu y 6yayhHOCTU 1 CTOra Hema AUpPeKTaH ekBu-
BaNeHT y 2X2 mopeny.

Mako cy 6pojHa emnnpujcka nctpaxmsama (Ryan, 2009; Taguchi et al., 2009) noTep-
A1na NPUMEHSbMBOCT MoJesla MOTUBALMOHOT cend-cnctema y pasnnunTum o6pasoBHNM
KOHTEKCTVMA, UCTPaxunBayum Cy HacTaBunu fa ra moandurKyjy n gopgatHo yHanpehyjy. Je-
[aH TakaB OKBUP je 2X2 mofen MoTuBaLMje 3a yuere CTPaHNX je3nKa, Koju npencnutyje
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MOTUBALMjy U3 NepcrneKkTBe XMIMHCOHOBe Teopuje cend-anckpenatie (Higgins, 1987) n
Teopuje perynatopHor ¢okyca (Higgins, 1997). OBaj mopen Hyau feTarbHUjy yBUL Y MOTU-
BaLMjy 3a yuere CTpaHuX je3uka, byayhu ga npasu pa3nuky nsmehy nHTepHoO 1 eKCcTepHO
perynucaHmnx obsrka MoTuBaLmje, Kao 1 namehy u ngeanHor, u oyekusaHor ja. Linmbs osor
Mogesa je fia NojaCcHM Ha KOjy HauMH pasnuuuti obnmum KoHuenTa cenda yTuyy Ha MOTU-
BaLMjy yUYeHMNKa Y pasnumTiM KOHTEKCTMMA y4etba.

Linrb oBor nctpaxmsara je nopehere npefnKT1BHE CHare MOT1BaLMOHOT cend-cn-
cTeMa 1 2X2 mofena y objallbaBakby MOTHBALIMje 3a yUerbe CTPaHKWX je3rKa Kog CTyfeHa-
Ta aHrnucTuke y Cpbuju. Pag ce 6aBm aHann3om oBa iBa TeOpMjCcka MOAeNa y OKBMPY OBe
cneumduyHe akafeMcKe rpyne, C Lubem fja ce yTBpAu Koju mofen epukacHmuje ogpaxasa
MOTVBaUMjy CTyfieHaTa Koju Cy ofaabpanu eHrnecku je3nk Kao npodpecroHanHu nyT.

Teopujcku oKBUp

Mako je nponctekno 13 onwTtux Teopmja MmoTrBaUmje 3a yuere, UCTpakuBake Mo-
TUBaLMje 3a yYere CTPaHUX je3rKa pa3Buio Ce Kao camocTaniHa obnacrt, wro notephyje
[la yUuere CTPaHuX je3rKa yKibyuyje cnelnduyHe ncMxonoLlke, ApYyLUTBEHE N KYNTYpOsio-
WKe ArMeH3uje. MicTpaxkmBarbe MOTMBAaLNje 3a yuere CTPaHUX je3nKa pa3Burjano ce Kpos3
Buwe dasa, NoA yTuLajemM OnLTUX NCUXONOLLKUX NPUCTYNA U CIOKEHOCTM cCamor npoveca
yuyera CTpaHUX jesnka.

Hepmej 1 Ywnopa (Dornyei & Ushioda, 2011) nctmuy ga ce uctopumja uctpakmparba
MOTMBaLMje 3a yuere CTPaHUX je3nKa MoXKe NoAennTN Ha YeTupu nepuoga. Y oksupy co-
yuno-ncuxonowkor nepuopa (1959-1990), obnmkosaHor pagom PobepTa MapaHepa u we-
roBux capagHuvika y KaHagw, HarnawaBana ce ynora CTaBoBa yyeHuvKa npema ogpeheHoj
je3nuKkoj 3ajegHMLM. Y OCHOBU OBe Teopuje Hanasn ce KOHUENT MHTErPaTUBHOCTY, KOju
FapaHep fedurHMILE Kao MHTepecoBahe YUYeHrKa 3a ApPYLITBEHY UHTEpPaKLUWjy ca roBop-
HULMMa LWBHOT je3unKa.

TokoM KOrHUTMBHO-CUTYaUMOHOTr Neprofa AesefeceTnx roaguHa, Nnaxkma je ycmepe-
Ha Ha KOHKpEeTHe HacTaBHe KOHTEKCTe, ocnakbajyhn ce Ha KOrHUMTHBHe Teopuje 13 obpa-
30BHe MCUXomoruje u Harnawasajyhv 3Hayaj aHann3e Ha MUKPO HUBOY, YMECTO OMLUITUX
MaKkponpucryna.

MNoueTKkoM fBajeceTor BeKa, UCTPaxuBatbe MOTUBaLMje 3a yuerbe CTPaHUX je3nKa
obenexaBa NPOLLECHO OPUjeHTNCaHN NePUOS, KOjU KapaKTepuLLe NHTEPECOBatbe 3a AM-
HaMWUKY 1 BPEMEHCKY AMMEeH3Mnjy moTuBauuje. Y oBoj $pa3mn nocebHo ce NcTrye 3Hauaj
npoy4yaBarba pa3Boja MOTMBaLMje TOKOM BPEMEeHa, Kao M1 yTuLaja HenocpeaHor NCKYCTBa
Y yuery Ha HeHOo 065IMKoBake.

CaBpeMeHy couno-gruHamnuKy dasy KapaktepuLlue XoaMCTUUKN MPUCTY, Koju nona-
31 03 ,KOHTEKCTYyasIHe C/IOKEHOCTV MOTUBaLMje 3a YYerbe CTPaHMX je3nKa 1 HeHOor pa3Bo-
ja y AMHaMWUKO] MHTepaKUUNju ca PasnnunTM YHYTPaLIbUM, APYLUTBEHNM N KOHTEKCTY-
anHum daktoprma” (Dornyei & Ushioda, 2011, str. 72). Y oBoj pa3u Harnawaea ce 3Hauaj
UCNVTVBakba NOjefiMHLA Y KOHTEKCTY, C MOCeOHNM OCBPTOM Ha MHTepaKLuujy namehy nHau-
BUAYaNTHUX KapaKTEPUCTMKA YUEHMKA U LUIMPEr KOHTEKCTa YUeHba.
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MoTnBaunoHn cend)-cwcreM 3a yuyemwe CTpaHunx jesvu(a

Y OKBUPY COLMO-ANHAMMNYKOT Neprofa NCTpaxmnsara MOTMBaLMje 3a yyere CTpa-
HUX je3nKa, 3onTaH [eprej (Dornyei 2005; 2009) npefnoxmo je pekoHUenTyanmsauujy
MOTUBaLMje 3a yuehe CTPaHKX je3nka Kpo3 npr3my Teopuja cenda u ngeHtmTeTa. Ysohe-
e MOTMBALMOHOT cend-cmcTeMa 3a yuere CTpaHux je3mka buno je noacTakHyTo TpMma
K/byYHUM 3anakarbmma. [pBo, ycBajarbe HOBOT je3lKa 3HauajHO ce pasfinKyje of yuyera
LpYrux akafieMckrx npegmeta, byayhu ga nogpasymeBa He camo OBJlafilaBakbe HOBUM je-
31YKMM 3HarbeM Beh 1 pa3Boj HOBOT acrnekTa CONCTBeHOr ugeHtTuteTa. Crora, NCTpaxuBea-
e MOTMBaLMje 3a yyere CTPaHMX je3nKa 3axTeBa XONUCTUYKU NPUCTYN, Koju obyxBaTa
KOTHUTUBHE, eMoLOHasiHe 1 nyHe dpakTope (Dornyei & Ryan, 2015). ipyro, nako je KoH-
LenT UHTErpPaTUBHOCTM 3HaYajaH y MyATUKYNTYPHUM U BULLIEjE€3UYHMM KOHTEKCTMMA (HNp.
y KaHagn), oH je Marbe peneBaHTaH y cpefnHama y KojuMa yYeHnUM Hemajy HernocpeaaH
KOHTaKT Ca M3BOPHUM FOBOPHULMMA LWbHOT je3uka. Tpehe, rnobanHo wrpere eHrne-
CKOT je31Ka Kao JIUHI8d (hpaHke [onpurHeno je cnabrbetby Herose Bese ca ogpeheHnm reo-
rpadckum n KynTypHum 3ajegHnuama. Ctora, MOTUBALMjy 3a yuere CTPaHUX je3nKa CBe
je marbe onpaBAaHO NMoCMaTpPaTh NCK/bYUMBO KPO3 CTaBOBE yYeHMKa npema 3ajegHuum
rOBOPHMKA LW/bHOT je3unKa.

MoTmBaLmoHu cend-cncTem 3a yuere CTpaHUX je3nKa perHTeprnpeTpa TpaguuoHan-
HY FapaHepPOB KOHLENT MHTErpaTMBHOCTU. Y rN06anm30BaHOM KOHTEKCTY, HAPOUNTO Y Be3U
Ca yuyerbeM eHIIeCKOor je3rKa, npoLuec naeHTMdrKaLmje u HTerpaLmje oaBuja ce yHyTap KOH-
uenTa cenda yyeHuKa, a He Kpo3 MHTErpauujy ca LMbHOM je3ndykom 3ajegHuuom (Dornyei &
Ryan, 2015). VictoBpemeHo, 0Baj Mogen ce ocnama XUrMHCoBY Teopujy cend-avmckpenaHue
(Higgins, 1987), npema K0joj Cy nojeAvHLIM MOTMBUCAHU ja CMakbe HecarnacHoCT uamehy cBoj
aKTyenHor cenda 1 UHTepHanM3oBaHor cend KoHLenTa, OAHOCHO NAEASTHOT 1 OYEKMBAHOT ja.

MoTmBaLunoHM cend-cncTeM 3a yuere CTpPaHKX je3nka obyxBaTta TPU KibyuHe KOM-
NOHEeHTE: nAeasnHo ja, OYEeKMBaHO ja U UCKYCTBO Y yUery CTPAHOr je3nka. MgeanHo ja oa-
HOCK ce Ha 0COBUHe Koje NnojefrHaLl »enu Aa nocefyje y Be3u ca yuerem CTpaHor jesnka
(Dornyei & Ushioda, 2011, str. 82). HecarnacHOCT n3mehy akTyenHor 1 nfieasHor ja Moxe
npeacTaB/baTh CHaXkaH NOACTMLAj 3a yuetrbe je3nka. OueknBaHo ja, c gpyre cTpaHe, OfHO-
Cu ce Ha ocobuHe 3a Koje yueHuUn cMaTpajy Aa 6u Tpebano ga nocepyjy Kako 61 ucnyHu-
NN OYEeKMBarba 3HaYajHUX JbyAN N3 CBOje OKOJMNHE, Kao LITO Cy POAMTeSbY, HaCTaBHULM
unu apywTso. lako 1 oBa KOMNOHEHTa MOXe NOACTULLATY YUeHe, OHa ce 0BUYHO NoBe3y-
je ca cnospallboM MOTHBALMOM U TEXHOM [ia ce n3berHy HeraTuBHM ncxoau. Tpeha Kom-
NMOHEHTa, NCKYCTBO Yy yuYetkby CTPAHUX je3MKa, OQHOCKU Ce Ha ,U3BpLUHE” MOTMBE NOBe3aHe
Ca HernocpeaHNM NCKYCTBOM Yy NPoLieCy yyera.

BpojHa uctpaxusama (Al-Shehri, 2009; Ryan, 2009) noTBpauna cy BaIMAHOCT OBOT
MOA€ena y pasfinuymtum ob6pa3oBHUM KOHTEKCTVMMA, UCNnTYjyhr HeroBy noBe3aHoCT ca
Bapujabnama Kao LITO Cy je3nyKa aHKCMO3HOCT, nocTurHyhe n cnpemMHOCT Ha KOMyHUKa-
unjy. Pe3yntat nokasyjy fa »esba yyeHvKa fAa noctaHy KOMMEeTeHTHW FOBOPHULM ofpe-
hHeHor cTpaHor je3uka nma KibyuHy ynory y npouecy yuyerna (Dornyei & Chan, 2013). Mehy-
TUM, YNPKOC ABEMa AeLeHrjaMa NHTEH3VBHOI NHTEpeCcoBaha 3a Teopujy MOTUBALMOHOT
cend-cmcTeMa 3a yuere CTpaHux jeauka, Hosuje kputuke (Al-Hoorie et al,, 2024) ykasyjy Ha
N3BeCHe Hel0CTaTKe HheroBrxX MEPHUX MHCTPYMeHaTa 1 noTpeby 3a heroBoM pPeBU3njoM.
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2x2 mofien MoTuBaLuje 3a yyere CTpaHuX je3nKa

Monasehu of KpuTUKa Teopuje MOTMBALMOHOr cend-cnctemMa 3a yuere CTpaHux
jesuka (Hnp. Dornyei & Chan, 2013; Papi & Teimouri, 2012), HapounTo Yy Norneay 3aHe-
MapuvBaa YHYTpaLlHbUX 1 CNosballkbrX perynatopHux opujeHtaumja, MNanu n capagHnum
(Papi et al., 2019) npeanoxunu cy 2x2 mofen MoTMBaLMje 3a yuere CTpaHux jesuka. OBaj
MoZien VHTerpuLie KoHuenTe Teopuje cend-anckpenatue (Higgins, 1987) u Teopuje pery-
natopHor dokyca (Higgins, 1997), ysonehu npeumsHujy knacudukaumjy KoHuenta cenda
Ha OCHOBY MHAUBMAYaNHE NepCreKkTUBE yYeHUKa, 3a Pa3fIMKy of NepcrnekTnBe 3aCHOBaHe
Ha oYeKnBamUMa gpyrux.
XvnrnHcosa Teopuja camoperynauuje (Higgins 1997; 1998) npy»a 3HauajaH OKBMpP
3a ob6jalrene pasnnka y motnaaumnju mehy yyeHuuyuma. OHa nonasu of Tora a Bapu-
jaumje y moTMBaUmjn NPOUCTUYY N3 M3BOPaA camoperynaunje nojeAnHua, Te ga yyeHnum
Ca pa3NNuYMTUM CaMOperynaTopHUM opujeHTalmjama — NPOMOTUBHOM WU MPEeBEHTUB-
HOM — UCNOJbaBajy pa3nnuuTe o6NnKe MoTUBaLMje 1 NOHaLwwama. IPoMOTMBHa OpujeH-
Taluja ycMepeHa je Ka HanpeaoBakby 1 nocTurHyhy, 10K je npeBeHTNBHa opujeHTaumja
noBe3aHa ca ocehajeM ogroBopHoOCTU U nsberaBarbeM HeratMBHUX ncxoda (Higgins,
1987; 1997). OBe opwujeHTalmje Cy TeCHO MoBe3aHe ca KoHuentom cenda Koju Hep-
tbej (DOrnyei 2005) pa3Buja y OKBMpPY Teopuje MOTHBaLMOHOT cend-crcTeMa 3a yueme
CTPaHKX je3unkKa.
WNako un Teopuja cend-guckpenaHue 1 Teopuja perynatopHor GboKyca aHanm3mpajy
yTULaj YHYTpaLlkbMX CTaHAApAA Ha MOTUBaLMjy, OHe ce GOKyCUpajy Ha pa3nuumte JUMeH-
3uje. Teopuja cend-guckpenaHue (Higgins, 1987) HarnalaBa TeH3uWjy Koja HacTaje ycnen
HecarnacHocTu uamehy akTyenHor 1 MHTepHanM3oBaHor cenda, Koju YKibyuyje ngeasnHo u
OuYeKMBaHo ja. Hacynpot Tome, Teopuja perynatopHor ¢oKyca aHanm3unpa crpaTterunje Koje
nojeauHaL, KOpUCTW y OCTBapMBamwy LubeBa: MPOMOTMBHU GOKYC KOju UCTUYE MOCTUr-
Hyhe, a npeBeHTVBHM $HOKYC OArOBOPHOCT U M3beraBatbe HEraTUBHUX UCxoda. 3ajefHo,
OBe Teopwuje Npy»kajy KoMnneMeHTapHe yBuae y MOTMBaLNjy 3a yuere CTPaHWX je3nka.
MoTrBaumoHu cend-cnctem ocnama ce Ha Teopujy cend-anckpenaHue, oK 2X2 mogen
npowrpyje oBaj OKBMp yBoHermem pasnuumTnx perynatopHux Gokyca.
MpepnoxeHn 2X2 mofen passnvkyje TUNOBE MOTUBaLMje Ha OCHOBY AiBe K/byuHe
OVMeH3Mje: n3Bopa KoHuenTa cenda (CoNcTBeHU HacynpoT ClosballkbeMm) 1 perynatop-
Hor ¢oKyca (MPOMOTUBHM HAacynpoT NpeBeHTUBHM). MNpeLmn3Hnje, oBaj Mogen foaaTHO
pa3pabyje KoHUenTe ngeanHor u o4yekMBaHor ja ysoherem pasnuke namebhy npegcrasa
0 cebu Koje npousunase U3 UHANBUAYaNHe NEPCNEKTUBE YUEHUKA N OHUX KOje Cy Ha-
MeTHyTe cnosbHUM akTepuma. OBaj KoHUenT omoryhasa aybrbe pasymeBarbe MOTMBa-
umje, yanumajyhin y 063mp Kako yHyTpalltbe TeXHe, Tako 1 Crnosba HameTHyTe obaBese
(Papi et al., 2019).
YeTnpu KoHuenTa cenda npeanoxeHa y oksunpy 2x2 mogena obyxsaTajy:
1. VipeanHo ja / concTBeHO — 0coBMHe Be3aHe 3a yuekbe CTPaHUX je3rKa Koje yUeHUK
Xenuv pa nocepyje y 6yanyhHocTu (concTtBeHa nepcrneKkTBa; NPOMOTHBHU GOKYC);

2. ipeanHo ja / oueKkmBama ApYyrnx — ocobmnHe Be3aHe 3a yuerbe CTPaHUX je3unKa Koje
3HauajHe 0cobe 13 OKONMHE YUYeHUKa, NoNyT NOPOoAULIE, OUEKYjY a yUYEHMK Pa3Bu-
je (nepcnekTtunBa apyrux; NPOMOTUBHU GOKYC);
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3. OuekuBaHoO ja / cOncTBeHO — 0COOMHe Be3aHe 3a yuerbe CTPaHUX je3nKa Koje
yueHuK cmaTtpa aa 6u Tpebano fa nocegyje (HNp. obaBese, fAyKHOCTU, 3aXTEBM)
Kako 6u n3berao HeraTBHe nocsieguue (CONCTBEHA NepPCneKTUBa; NPEBEHTUB-
HU doKyC);

4. OuekuBaHo ja / oueKrBarba APYrnX — 0COOMHE Be3aHe 3a yuere CTPaHuX je3unka 3a
Koje yyeHUK cmaTpa Aa Apyru ouvekyjy Aa ux nocegyje, Takohe ca uurbem msbera-
Batba HEraTMBHUX NCx0Aa (MepcnekTuBa Apyrux; NpPeBeHTUBHU GOKYC).

Pa3nukoBarem TexHU Koje npouvsnunase u3 UHAMBMAYaNHE NepcrneKkTMBe yuyeHnKa
o[ Cnosba HAMeTHYTMX NPUTKCaKa, 2X2 mofen omoryhaBa npeuunsHuje carnegaBake Mo-
TBaumje. OBO je Noce6HO 3HaUajHO Y KOHTEKCTMA Y KOjUMa INYHU LIWSbEBU U OYEKMBaHba
ApYyrux penyjy y mehycobHoj nHTepakumju, Kao LITO je Ciy4yaj Kop CTyAeHaTa eHrneckor
jesnka. Cnepehe nornaerbe pa3maTpa Kako oBe opujeHTauuje o6rKyjy je3nyko noHalua-
tbe yueHuKa.

MeTononormja NCTpaxKnBaka

Uunmbesn NCTpaxKnBaka

Linrb oBor nctpakupama je Aa ce yTBPAU Koju Mofaes - MOTUBALMOHN cend-cncrem
3a Unn 2X2 mofen MoTMBauuje — Npy»ka CBeobyxBaTHMje 0bjallbere MOTUBALMje 3a Yue-
Hbe CTPaHUX je31Ka, Koja je onepaLMoHan3oBaHa Kpo3 Hamnop ynoxeH y yuerbe mehy cTy-
LOEHTVMA eHINEeCKOT je3unka 1 KrbUKeBHOCTU.

CneundunyHn LMmbeBN NCTPaXKBakba Cy:

1. TlpoLEeHNTN HUBOE MOTUBALIMOHUX KOMMOHEHTY NPeAsIoKeHUX Y OKBMPY 06a Mo-
Aena mehy CTyaeHTUMa eHrNecKor je3nka 1 Kb UKeBHOCTY;

2. Ynopeputn cnocobHocT npeasuhara MoTUBaLMje 3a yuere CTpaHuX je3nka Ko
MOTVBaLMOHOT cend-cmcremMa 3a yyere CTpaHuX jesnka 1 2X2 moaena;

3. MipeHTndurkoBaTy Koje MOT1BaLIMOHe KOMMNOHeHTe (13 0ba Mogena) NnpeAcTaBsbajy
HajCHaXHWje NpeanKTope MOTMBaLUMje 3a yUuere CTPaHuX je3nKa.

Y3opak

Y nctpaxuBamy je yuectsoBano 86 ctygeHaTa Kategpe 3a eHrecku jesnk u Kibu-
xeBHoCT Quronowko-ymeTHUUKor ¢pakynteta YHuep3suteta y Kparyjesuy. Behuny
WCMUTAHVKa YMHWIE CYy CTYAeHTKMbe (62.8%), a Hajeehn 6poj ncnutaHuka 6mo je Ha
Tpehoj roguHn ctyanja (46.5%). o TpeHyTKa yyewha y ncTpaknbary, y4eCHULM Cy Y
NPOCEKY YUYW eHrNeckn jesnk oko 14 rogmHa. Camo manu feo (14%) je nocetTmo Heky
0fi 3eMa’sba eHIMecKor roBopHor nogpyuja. NpoceyHa oueHa NOCTUrHYTa y NPeTXOAHOM
ceMecTpy Ha npeameTy MHTerpncaHe BewTHE eHINeCKOr je3uka n3Hocuna je 7.47 (SD
= 1.23). Buwe of NonoBMHe yyeCHUKa OLEHWUIIO je CBOje 3Hatbe eHINeCcKor je3nka Kao
Hueo C1 (Tabena 1).

98



HacTaBa u BacnuTame, 2026, 75(1), 93-107

Tabena 1
OcHosHU Glogayu 0 yuecHUYUMA UCIpaXuearea

MpoceyHa oLeHa Ha CamonpouereHu
[yxunHa yuerva  [MoceTa 3em/bama P H pou

foavHa npeamery ViHTerpvicaHe HVBO NO3HaBarba
Mon ) eHrneckor eHrnecKkor )
cTyavja o3Ka oBOpHOT MoAPYa BELUTVHE eHrNeckor eHrecKor jesnka
J jesuka (CEFR)
MyLukm 31 lpyra 31 M=1440 Jla 12 (14%) M=747 C2-12(14%)
(36%) (36%) SD=156 He 74 (86%) (SD=1.23) C1-49 (57)%
eHckn 54 Tpeﬁa 40 Min.=10 B2-19 (22']%)
62.8% 46.5%
(625%) (465%) Max. = 20 B1 -6 (7%)
[pyro 1 YetspTa 15
(1.2%) (17.4%)
UHcTpymeHTn

Y oBOM MCTpaxuBakby KopuwheH je yNnUTHWK Koju ce cacTojao U3 Tpu Jena: jeMo-
rpadckux nogataka, AMMEH3Mja MOTUBALMOHOT cend-cucTeMa 3a yuere CTpaHuX jesnka
(Taguchi et al., 2009) n AnmeH3Mja 2X2 Mofiena MOTUBALMje 3a YUerbe CTpaHuX je3unka (Papi
etal, 2019).

MpBUM fenom ynMTHUKA NPUKYNSbanu cy ce gemorpadcku nogauu, ykibydyjyhu non,
rofvHy CTyAuja, OY>KUHY yUueHa eHIIeCKor je3unka, MPeTXofHe NoceTe 3eM/bama eHrneckor
rOBOPHOr NoApyuyja, oueHy Ha npeameTy IHTerprncaHe BewwTNHe eHINecKor jesnka u ca-
MOMPOLIeHEHN HUBO 3Haka EHIMEeCKOT je3unka.

[pyrv geo ynutH1Ka Mepuo je KOMNOHeHTe MOT1BaLMOHOT cend-cnctema 3a yuere
CTPaHNX je31Ka: naeanHo ja, O4eKMBaHO ja 1 MOTMBALNjY 3a YUere CTPaHMX je3nKa, Koja je
onepaTnBHO fedrHMCaHa Kao caMonpoLiekeH TPY 1 KOTHUTBHa NocBeheHoCT Kojy cy
YyUeHMLM CNPEeMHI i@ yNIoXe Y NpoLec yuema.

Tpehwn peo ynutHuka 6vo je HamemeH 2X2 Mmofeny MoTrBaLMje 3a yuerbe CTPaHNX
jesuka, Koju nHTerpuLe opujeHTaumje kKa NpoMoLuju 1 npeseHunju, genehn moTneauujy
Ha yeTnpm KaTeropuje. OBe KaTeropuje obyxBaTajy: UeanHo ja / CONCTBEHO (NMYHe Te-
XKHbe; opuvjeHTalmja Ka NpoMoLmjn); AeanHo ja / ouekrBarba Apyrux (Texre 3HavajHnX
OpYrux Jbyau; opujeHTaumja Ka MpoMoLmju); oueKknBaHo ja / concTeeHo (obaBese Koje je
YUYeHVK cam cebu NocTaBno paam nsberaBarba HeyCnexa; opujeHTaurja ka npeBeHumnju) 1
OYEKUBAHO ja / OueKuBaha Apyrux (Cnosba HameTHyTe obaBe3e 1 OYEKMBakba; OpPUjeHTa-
UKja Ka npeBeHLujK).

Cge TBpAHE ouemrBaHe cy nomohy JInkepToBe neTocTeneHe ckane, ca pacnoHOM
OAroBOpa 0f ,yonuiTe ce He cnaXkem” fo ,Cna)kem ce y NoTAyHOCTU”, WTo je omoryhasasno
yyecHMUMMa Aa n3pase CTeneH CcarnacHoCTM ca CBAKOM TBPAHOM.

YHyTpallHa KOH3UCTEHTHOCT CKasnla npouereHa je nomohy KpoHbaxosor anda koe-
duumjeHTa. CBr KoedbuLMjeHTN NoJCeKLWja NOKa3anu Cy HABOE NOY3AaHOCTU off NPUXBa-
T/bMBOT O BMCOKOT: ngeanHo ja (a = .81), ouekmsaHo ja (a = .89), moTMBaUuja 3a yuyere
eHrneckor jesuka (a = .84), ngeanHo ja / concteeHo (a = .78), ngeanHo ja / ouyeKkmBama
Apyrux (a = .87), 04eKMBaHO ja / CONCTBEHO (a = .79) 1 OYeKMBaHO ja / oueKmnBarba Apyrmx
(a=.85) (De Vellis, 2003).
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I1pv|KynrbaH>e N aHa/in3a nogaTakKa

Mopauu cy npukyn/baHu y okTobpy 2024. rogrHe nyTemM aHKETHOT NCNUTUBaHAa Koje
je cnpoBefieHO TOKOM pefioBHE HacTaBe. YUecTBOBatbE je 6110 LO6POBOSHHO 1 aHOHVMHO,
npwv Yemy Cy CBM y4eCHULM Aann MHGOPMMCaHy carnacHoOCT Npe nonyrasakba YNUTHKKA.

Mopauw cy aHanusnpaHu nomohy codpteepa SPSS (Bep3umja 20.0). MpumereHe cy
aHanm3a noysgaHoctn (KpoHb6axoB anda koeduumjeHT), pagn NpoLeHe yHyTpaLlHbe KOH-
3NCTEHTHOCTUN CKana, AeCKPUMNTUBHA CTAaTUCTMKA, 3a UCNUTMBAbE HMBOA aHaNU3MpPaHuX
Bapurjabnu, Kao 1 xmjepapxumjcka perpecrioHa aHanuns3a, Kako 6u ce yTBpanO y Kojoj Mepu
OBa [1Ba Mofena objallbaBajy MOTUBALMjY 3a yuerbe CTPaHUX je3uKa.

PesyntaTn n guckycnja

JeckpunTrBHa CTaTUCTMKA MPUMEHbEHA je Kako 6U ce yTBPAMIIO Y KOjoj Mepu Cy 13-
paXkeHe KOMMOHeHTe MOTVBaLMOHOr cend-cncrtema n 2X2 Mogena MoTuBaLmje nspaxe-
He KoA ucnuTtaHe rpyne ctyaeHata (Tabena 2). lobujeHun pesyntaTi yKasyjy Ha UapaxxeHy
OopujeHTauunjy Ka MOTMBaLMju NOBE3aHOj Ca nAeanHuM ja, AOK Cy AVMEH3Mje Koje Npoun3n-
na3se n3 ocehaja o6aBe3e 3HaTHO Marbe U3pax<eHe.

Y OKBMpPY MOTUBAUMOHOr cend-cmcTema 3a yuyere CTpPaHUX je3nKa, upeanHo ja
6enexun BMCOKY MpoceuyHy BpepHocT (M = 4.51) Ha netocTeneHoj JInkepToBOj cKanu
(1 — yonwrTe ce He cnaxem, 5 — cnaxem ce y NoTNyHOCTW), LITO YKa3yje Ha jacHo dopmu-
paHy 1 NO3UTKUBHY NpefcTaBy O ceby Kao KOMMETEHTHOM FOBOPHUKY €HINIeCKOr je3uKa.
HacynpoT Tome, 04eKMBaHO ja oueHEeHO je 3HaTHO Huke (M = 2.48), wTo yKasyje Ha To
[a criosballkbe obaBese 1 oueKkuBarba MMajy cnabujy motusaumoHy ynory. OBaksu Hana-
31 noTBPhYjy 3HauajHUjy YNOry YHYTPaLlbUX TEXHU YUEHMKa Y OAHOCY Ha Cro/ballkbe
npuTrcKe.

2X2 mMogen MoT/BaLMje OTKPUBA CIMYaH obpasal pesynTaTa. MigeanHo ja / concree-
HO MMa HajBuLLY NpoceyHy BpegHocT (M = 4.52), wto notephyje Aa NMUHe Texre npea-
CTaB/bajy Haj3HayajHMju n3Bope MoTMBaLMje. MigeanHo ja / oueknBaha Apyrux Takohe je
ouereHo No3nTUBHO (M = 3.62), WITO yKa3yje Ha TO Aa HeKe CTyAeHTe MOTUBMILLY U naeanu
KOje NocCTaBsbajy 3HauajHW JbyaAn N3 HUXOBE OKOJIMHE, ann Y Marb0j MepU Y OQHOCY Ha HbU-
XOBe CONCTBeHe Texte. OueKnBaHoO ja / CONCTBEHO yMepeHO je n3paxeHo (M = 3.08), wto
yKa3syje Ha nHTepHanu3oBaH ocehaj fy»KHOCTM U OATOBOPHOCTM KOA Aena UCnutaHuka.
HacynpoT Tome, ouekrBaHoO ja / oueKkmBarba Apyrvux 6enexxu HajHKy BpegHocT (M = 2.27),
wro notephyje Aa cnosba HameTHYTe 0b6aBese Y NPUTUCLM MMAjy HajMaru yTiuaj mehy
CBMM UCMNTUBAHNM KOMMOHEHTaMa.

MpoceuHa BpeAHOCT MOTMBaLje 3a yuerbe eHrneckor jesmka (M = 3.42) nokasyje ga
UCMUTaHMLM Y NPOCEKY MOKa3yjy CMPEMHOCT Aa yNnoKe TPYA Y KOTHUTVIBHU Hamnop y yueme
€HIJIecKor jesunka.

Xvjepapxujcka BuLIECTPYKa perpecuoHa aHanmsa CrpoBefleHa je ca unbem aa ce
YTBPAW KOju MoZeN — MOTVBaLMOHM cend-cucTeM 3a yuerbe CTpaHuX jesnka um 2x2 mo-
[en MoTuBaumje — noysgaHuje npeasuha MoTuBaLMjy UCMUTaHKKa 3@ yUetbe eHrneckor
je3nka.
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Tabena 2
Jeckpuiifiuera ciaiiuciiuka uciuimueaHux MoTUBaYLUOHUX KOMIOHeHTU

Bpoj MwuH. Makc. Aputmetvuka — CraHgapaHa — 3akpueibeHOCT  CrybOLTeHOCT

TBPAHM cpeanHa (M) peswjauuja (SD)
MpeanHo ja 6 3.17 500 451 49 -82 -36
OuekrBaHo ja 5 1.00  5.00 248 1.09 42 -.76
MoTvBaumja 5 160 5.00 342 80 -04
3a yyerbe .53
eHrneckor
jesnka
VpeanHo ja/ 4 300 5.00 452 54 -1.09 46
COnCTBeHO
MpeanHo ja/ 4 100 5.00 362 1.07 -56 -55
oueKrvBatba
Apyrnx
OyekwBaHo ja 4 100 450 3.08 93 -28 -74
/ CONCTBEHO
OyekwBaHo ja 2 100 5.00 227 1.18 64 -71
/ 04eKmBarba
apyrnx

Mpe cnposohetba aHanu3e NpoBepeHe Cy pesieBaHTHe npeTnocTaske. MpenMmuHap-
He AMjarHOCTUYKE aHanmnse noTBpAWsIe Cy Aa CY UCMYyHeHe NPEeTNOCTaBKe JIMHEAPHOCTH,
OACYCTBA MYNTUKOSIMHEAPHOCTM, HOPMATHOCTY, XOMOCKEAACTUYHOCTM 1 HE3aBNCHOCTH
pe3ugyana, WTo yKasyje Ha onpaBLaHOCT MPUMEHE PerpecMoHor Mogena.

Tabena 3
Pesyniiaitiu xujepapxujcke peipecuoHe aHanuse
Mopgen R R’ Kopurosann  CraHpapaHa Change Statistics
R? rpeLka ]
MpomeHa F dft  df2  3nauajHocT
R npomeHa F npomeHe
1 297 088 066 77026 088 4023 2 83 021
2 341 116 049 77728 028 626 4 79 645

Y npBOM KOpaky Xmjepapxujcke perpecrMoHe aHanunse, Kao NpeankTopu ykibyyeHe
CY OCHOBHE KOMIMOHEHTe MOTUBALMOHON cend-cnucteMa 3a yuere CTPaHuX jesnka: uge-
asHO M OYeKMBaHo ja. Mopgen je 610 CTaTUCTMUKK 3HadajaH (F(2, 83) = 4.023, p = .021)
1 objawrbaBao je 8.8% BapuvjaHCe MOTMBaLMje 33 YUete eHrnieckor jesuka (R?= .088).
Mako je npoueHaT objalibeHe BapujaHce penaTMBHO HM3aK, OH je 3HavajaH Y KOHTEKCTY
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ncTpaxnBaka MmoTuBaLluje, umajyhn y Buay aa Ha oBy AUMEH3NWjy yTUue BennKku 6poj uH-
OVBUAYaNHUX N KOHTEKCTYanHUX dakTopa.

Op oBa ABa npepukTopa, CaMo je AMMEH3Mja nAaeanHor ja nokasana 3HauajaH
npeankTneHn edekat (B = .276, p = .010), LOK OUEKMBaHO ja HMje BOCTUINIO CTaTu-
CTUYKY 3HayajHocT (8 = -.102, p = .333). OBM pe3ynTati y CKNiagy Cy ca pe3yntatu-
Ma NMPEeTXOfHUX ucTpaxusara (Dornyei, 2009; Taguchi et al., 2009), koju ykasyjy Ha
3HayvajHUjy NpefuKTUBHY BPeAHOCT UAeasnHor ja y OAHOCY Ha OYEKUBAHO ja Yy KOHTEeK-
CTYy MOTMBaUMje 3a yyere CTpaHKX je3nKa. 3HavajaH U NO3UTMBAH YTULAj naeanHor
ja yKa3syje Ha To ga he yyeHMUM KOju MMajy jacHy npepcTaBy O cebu Kao yCnewHnum
roBOPHULMMA EHITIECKOT je3MKa BepoBaTHO ynaraTv Behn Hamop y ocTBapuBare Te
BM3nje. HacynpoTt TOMe, He3HaTaH JOMPMHOC OUYEKMBaHOr ja NoKa3syje Aa cnosballhbe
obaBe3e HaMeTHyTe off CTpaHe pyLlTBa He NpeACTaB/bajy Ba)kaH U3BOP MOTMBaLMje
Kop cTyfeHaTa Koju cy Beh MHTepHaNn30BaHM LUIbeBe yUera eHINecKor je3unka, Wro
je noTBphHeHo 1 y NpeTxoAHUM UCTpaxnBarMa cnpoBefeHnM mehy cTyieHTCKOM no-
nynauwmjom (Papi, 2010).

Y Apyrom Kopaky, y Mogen Cy gogara jow 4yeTupu npegukropa ns 2x2 mogena mMo-
TBaumje. lNpoueHaT BapurjaHce Koju je mogen objacHuo 6naro ce nosehao (R?=.116), anu
Taj nopacT Huje 61O CTaTUCTUYKM 3HavajaH (AR?=.028, F npomeHa (4.79) = .626, p = .645).
Mopep Tora, HMjedaH of NpeanKTopa y APYroM MoAeny Huje AOCTUrao CTaTUCTUYKY 3Ha-
yajHoCT (p — BpeaHOCTU 3a cBe Bapujabne > .05).

[vmeH3nja ngeanHor ja, Koja je 6una 3HayajaH NpeguKTOP Y NPBOM KOpaky, n3rybu-
na je CBOjy NpeAnKTUBHY BpefHoCT (3 =.144, p = .464) Kaga cy yBefieHe fofaTHE NPOMEH-
buBe. OBaj Naj 3Ha4ajHOCTV MOXe ce 06jacHUTY KOHLeNTyanHUM npeknanamwem nmehy
nAeasHor ja y OKBMpY MOTMBaLMOHOT cend-cmcrema u,ConcTBeHUX” opujeHTaumja y 2x2
mogeny — nocebHo ugeanHor ja / concteeHn. OBe NPOMeH/bUBE BEPOBATHO OfiparkaBajy
CNNYHe acrneKkTe YHyTpaLlkbe MOTMBaLMje YYEeHNKa, LUTO JOBOAM [0 NpeKanama BapujaH-
ce Kafa Cy UICTOBPEMEHO YKJ/byueHe y perpecruonn mogen. pyrum peunma, ngeanHo ja y
MOTUBALMOHOM cend-cMcTeMy NpefcTaB/ba XONUCTUYKY AVMEH3Ujy Koja obyxBaTa 1 nuny-
He (,concTBeHe”) n ApywTBeHe (,04eKrBama Apyrux”) Texre, QoK UX 2X2 Mmogen pa3aBaja
y iBE€ OfiBOjeHe NMOTKOMMOHeHTe. Kafa ce oBn npeknanajyhy npegukTopy MCToBpemMeHo
YKJbyuye Yy perpecroHn mMogen, 3ajefHnYKa BapujaHca ymamyje jeAMHCTBEHN JONPUHOC
CBaKOr Off HbMX, WITO JOBOAM [0 Fy6uTKa CTaTUCTUUKe 3HavajHocTU. OBO yKasyje Ha To Aa
KOHCTPYKT nieasnHor ja Kog oBe crnieunduyHe rpyne ncnutaHuka seh nHterpule n nndyHe
TeXHe 1 OHe MOACTaKHYTe APYLUTBEHVM OYEKMBaHIMa, YUME Ce YMatbyje peneBaHTHOCT
HVXOBOT AOAATHOT pa3fBajatba Ha ,COMNCTBEHO" 1 ,,04eKnBarba Apyrnx”.

OBwu pe3ynTaTi Npy»Kajy eMmnumpujcKy NoTepay KibyuyHe ynore naeanHor jay npeasu-
hHatby MOTMBaLMje YUeHMKa [la YNoXe Hanop Y yuerbe eHrneckor jesuka. JegHo og moryhux
objalrbetrba nexu y npoduny UCNMTaHMKa — CTyAeHaTa eHINeCckor je3rKa Y Kb UKeBHOCTY
— KOju Cy CBECHO M3abpanu eHrneckn Kao cBoje npodecroHanHo ycmepeme. 360or Tora
je BepoBaTHO fla noceayjy CHaXKHY YHYTpallkby MOTUBaLMjy U CTabUHO n3rpabeH naex-
TUTET NOBE3aH Ca yuYerem EHINEeCKOr je3rKa. 3a OBY rpyny, eHrf1ecku jesnk npeacTaB/ba
BYILLE Of aKaleMCKOr MPeAMETa; OH je MHTEerpucaH y HbMXOBe JIMYHE Ln/beBe, BPpeaHOCTH
1 ngeHTuTeT. tbrxoBa MOTVBaLMja MPBEHCTBEHO je 3aCHOBaHa Ha NIMYHUM BU3MjamMa Oy-
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pyher ycnexa, a He Ha CMosbHUM obaBe3ama 1 oyekMnBarbuma. OBO yKasyje Ha UnkbeHuLy
[la je Ko OBUX YUYEHUKa eHIecKn je3unk ayboko ykopemeH y ocehaj concTsa, a h1XoBO
ngeanHo ja je ycknaheHo ca akageMcKknm 1 npodecMoHanHum LuibeBuma.

CmameHa ynora o4YeKkmMBaHOr ja 1 2X2 Mofena y uenvHu yKasyje Ha To Ja Crnosba-
WM MOTMBALMOHN HAKTOPM UMajy MarbU 3Havaj Kog yuyeHUuKa Koju cy Beh uHTepHa-
NN30Bann CBOje UubeBe y yuemwy je3nka. Kog oBux CTygeHara, Koju ce npunpemajy 3a
npodecrnoHanHm pag, MoTMBaLMja je cTabunHuja N Make NOASIOXKHA MPOMeHama ycnea
KpaTKOPOYHMX 3axTeBa WM crnosbawmnx obasesa. Ta UHTepHanu3aumnja objalwHaBa
orpaHunyeHy ynory ¢akrtopa noBe3aHMX ca OYeKMBaHMM ja, KaO U CMarbeHY peneBaHT-
HOCT MAeanHor ja 3aCHOBaHOT Ha OYeKMBakbMMa Apyrux, y npefasnbamy moTnsauuje 3a
yuere CTpaHuX jesnka.

OndepeHumrjaumja npeanoxeHa 2X2 Moaenom Moxe 6UTH NpemeHbrBIYja y PaHUjuM
dasama yuera jesrika uim y ob6pasoBHNM KOHTEKCTVIMA FAe Ce eHIIeCKM yun Kao obaBe3aH
npegmer, a He Kao ofabpaHu npodecroHanHm nyT. Kog ctyaeHata Koju ce nuaeHTudurkyjy
Ca LWbHMM je3MKOM 1 Ha JINYHOM M Ha NPodeCcroHanHOM HUBOY, MOTVBaLIMjy MPBEHCTBE-
HO 06NUKYjy AVMEH3Mje 3aCHOBaHe Ha MAEHTUTETY N KOHLeNTy cenda. To ymatbyje yTuLaj
M3BOpa MOTMBALMje NOBE3aHNX Ca OYeKUBarbMa ApPYrunx, Kao LWTO Cy ApYLUTBEHEe HOPME,
ocehaj obaBe3e 1M oyeKrBarba PoAUTEsba.

OBV Hanasu ce He MOTY ANPEKTHO reHepann3oBaTy Ha YYEHUKe y APYTMM KOHTEKCTU-
Ma. Ha npumep, cTygeHTn 13 HedbunonoLwKkmx 06nact Koju eHrneckn usyyasajy Kao oba-
Be3aH npegmeT MOry UCMObUTY ApYyraunjy MOTMBaLMOHN Npodun, Npu Yemy Cnosballtbu
N3BOPY MOTMBaLMje — Kao LUTO Cy OLeHe UK ApYLUITBEHa OYeKmnBatba — Urpajy 3HadajHujy
ynory. ¥ TakBum ciyyajeBrma, Behiv 3Hauaj Mory MaTi OUYeKMBaHO ja UM MOTMBaLMOHE
AUMEH3Vje yCMepeHe Ka oYeKnBarbuma Apyriux.

Tabena 4
Peipecuoru koepuyujeniiu 3a dpegauharbe Moiiusayuje 3a yyerve ClLPaHuUX je3uKa
Mopen HecTaHaapamn3oBanHm (CTaHaapamM3oBaHW  p-BpeaHOCT
KoepuUMjeHT koeduumjeHT
B CraHpapaHa B
rpewka
1 (KoHcTaHTa) 1.585 802 051
MneanHo ja 447 170 276 010
OyekrBaHo ja -075 077 -102 333
2 (KoHcTaHTa) 1.900 877 033
MpeanHo ja 233 317 144 464
OuekmBaHo ja 022 154 030 887
VneanHo ja / concteeHo 124 286 084 666
\peanHo ja / ouekmBarba Apyrx 114 102 153 267
OueknBaHo ja / conCTBeHO -090 21 -104 462
OueknBaHO ja / OuYeKrBarba APYrvix -125 159 -186 433

JegHo og moryhux objalmerba MOXe ce TPaXkuTy y Npupoan o6pa3oBHOr 1 KyJi-
TYPHOT KOHTEKCTa. Y MojeAHUM KONEKTUBUCTUYKMM KyNiTypama — Kao WTo cy TajnaHg,
Kuna nnn Upan (Kim, 2009; Lanvers, 2016; Taguchi et al., 2009; Topalov & Radi¢ Bojani¢,
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2021) - yyeHuum yewhe ncnosbaBajy oueknBaHo ja, 6yayhu fa cnosballrba oveKkrBakba
MMajy 3HauajHy ynory y obnmkoBary 06pa3oBHUX M360pa U MOTUBALIMOHUX OpUjeHTauu-
ja. Hacynpot Tome, y Apyrum KynTypHUM KOHTEKCTUMA, YTULAj CNosballbuX NpuTricaka ce
CMambyje Ha YHUBEP3UTETCKOM H1BOY, HAPOUUTO y 0bnacTUma Koje CTyAeHTU CamMoCTanHO
6upajy. Y KOHTeKCTy BUCOKOr obpa3oBama y Cpbuju, n36op cTyamnja eHrneckor jeamka u
KHUKEBHOCTY Y 3HaYajHOj Mepu ofpakaBa ay TOHOMMjy CTyAeHaTa 1 hbMXOBO JINYHO NHTe-
pecoBatbe. OBMM ce MOXe 06jaCHUTU 3aLUTO CMOoJballikbi M3BOPY MOTUBALIMjE Majy Makby
yTuuaj y oBOj rpynu. Takeu Gpaktopu Cy BepOBaTHO 3HauajHuju y paHujum dpazama obpaso-
Batba NN y Apyrim obnactnma ctyamja.

Ha Kpajy, oB1 Hanasn noTephyjy KOHTEKCTyasHy yC/IOB/bEHOCT MOTUBaLMje 3a yye-
Hbe CTpaHuX je3uka. Pa3BojHa dpa3a yueHnKa, akaieMCKO yCMepere 1 yropoUHM Lnsbesu
ofpehyjy 3Hauaj pa3nnuNTUX MOTUBALIMIOHNX KOMIMOHEHTH.

3ak/byuyak

Linrb oBor uctpaxmparba 610 je fa ce UCnuTa Koju Mofen — MOTUBAaLMOHN cend-cu-
CTeM 3a yyere CTPaHMX je3nKka unm 2X2 mogen MoTuBaluje 3a yyere CTpaHuX je3nka —
npecras/ba NOy34aHUjU NPeanKTOpP MOTMBALMjE 3a YUYerbe CTPaHUX je3rKa Kof CTyaeHa-
Ta €Hr/1eCKOr je3nKa 1 KibUKeBHOCTU.

Pe3ynTtaTv nokasyjy fa CTyAeHTe Koju Cy n3abpasnu eHrieckn je3nk Kao cBoje npo-
decnoHanHo ycmepere NpBeHCTBEHO MOTMBMLLE AMMEH3Mja MAEASTHOT ja, OHaKo Kako
je KoHuenTyanusoBaHa y MOT/BaLMOHOM cend-cnctemy. MoTuBaumja oBMx cTygeHarta
Hanasu ce Ha penaTMBHO Pa3BUjeHOM HUBOY, MPU YeMy je eHrneckn yboKo nHTerpum-
CaH y HbUXOB akageMCcKn 1 NpodecnoHanHn naeHTnTeT. tbrxoBa yHyTpaltba, NaAeHTU-
TETCKW yTemesbeHa MOTMBaUMja NpeacTaB/ba NPUMapHy CHary Koja ycMepasa Hiuxose
Hanope y yuyemy. CxogHO ToMe, Ko OBe rpyne cTyAeHaTa opujeHTaumje ,ConcTeeHn” un
»OueKnBama Apyrmx” y BeIMkoj mepu Cy ncrnpennetaHe, Te kbMXOBO pasfBajatbe y e
noTKaTeropuje, Kako To npegnaxe 2xX2 mMofes, y OBOM KOHTEKCTY Huje pefieBaHTHO.
Odpyrum peunma, Ko cTyAeHaTa KOf KOjuX je eHrneckm TeCHO NoBe3aH Ca HhUXOBUM
npodecroHanHNM pa3BojeM, naeanHo ja Beh nHTerpuwle n nMyHe 1 APYLWTBEHO YCIIO-
B/beHe Lusbese.

Hacynpot Tome, geTarbHuja CTPYKTypa 2X2 Mofiena, Mako KoHLenTyanHo paspa-
hHeHuja, y 0BOM KOHTEKCTY, HUje Npy»kunna 6o/be objawrbere MoTuBayuje. OBO yKasyje
Ha TO Aa 3a yYeHMKe Koju cy Beh MHTepHann30Banu CBOje LubeBe Y yuehy je3nka, Kao
Yy OBOM MCTpaxuBakby, jefHOCTaBHUjU OKBUP MOTMBALMOHOT cend-cncrTema 3a yuere
CTPaHUX je3rKa Moxe 6UTK NPUKNagHMju N cacBMM agekBaTaH. OrpaHnyeHa npeank-
TMBHa MOh AMMEH3Mja yCMepeHNX Ka CnosballkbiiM N3BOPUMa MOTMBaLNje Y OKBUPY
2X2 mopaena AoAaTHO yKasyje Ha hbUXOBY CMatbeHY PefeBaHTHOCT Y KOHTEKCTY Y KojeM
yYeHULM NoKasyjy BUCOK cTeneH ayToHOMMje 1 npodecmoHanHe naeHtudmkaymje ca
jesnkom. Mako 2x2 mopgen npasu pasnuky mamehy yHyTpalrbux U Criofballkbux pe-
rynaTopHux acrnekarta AMMeH3uja naeanHor 1 OYeKMBaHOr ja, eroBa goAaTHa Cyo-
XKEHOCT Yy OBOM KOHTEKCTY Huje fJoHeNa AoAaTHY aHanMTUYKy BPeAHOCT 3a OBy rpyny
ncnuTaHuka.
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OBe Hanase Tpeba TyMauMTh Kao KOHTEKCTYaJIHO YC/IOB/bEHE, a He Kao oabaumBa-
e 2X2 mofgena y Teopunjckom cmucay. OrpaHuyeHa ynora AMMeH3nja ycMmepeHux Ka cno-
JballkbUM N3BOPMMA MOTMBALNjE, KOjU CY 3aMaXXeHU Yy OKpYXKerrMa Y KOojuMa yyeHUum
MoKas3yjy BUCOK CTerneH ayToHOMMje 1 NpodecroHanHe yCMePEHOCTH Ka eHINIECKOM, je3u-
Ky He 3Hauu Aa OUCTUMHKUMja u3mehy AnMeH3mja ycMepeHrX Ka NPoMOLjv U MpeBEHLNjI
HeMa TeopujcKy 3Havaj. MehyTrm, pesynaTti yKasyjy Ha To fa fieTasbHuja pa3rpaHnyemsa,
KOja y OBOM KOHTEKCTY npepafiaxe 2X2 mopfes, He AOHOCe AoAaTHY NPefnKTUBHY Bpea-
HOCT, BepOBaTHO ycneq npeknanarmba KOMMOHEHTU 1 cneundmnyHoCTM y3opKa. Minak, oBaj
MoZeN MoXe BUTI 3HauajaH 3a YYeHUKeE KOjy joll YBEK HUCY Pa3BUIM CTabUaH NAEHTU-
TeTy yuemy je3nka Uiuv 3a OHe KOjW eHrIeCKM yye npe cBera kao HacTaBHY obaBesy, a He
13 IMYHOT NHTEpecoBatba.

Y 6yayhum ncrpaxusarnuma MOrno 6m ce UCNUTUBATU Aa N ce CJIMYHU MOTUBALN-
OHV obpacuy jaB/bajy U KOA CTyAeHaTa y APYrMM akafieMCKMM KOHTEKCTUMA, Ha Npumep,
KOJ yYeHUKa Koju yue eHrnecky kao obaBesaH npeameT Uim y HepunonoLwKMm AUCLUNIN-
Hama. TakBa NCTpaxmnBaka Morna 61 npeLmsHmje oCBETIINTY KaKo akaleMcKa ycMepeHoCT
CTypeHaTa 065rKyje dopMmpare MOTUBALMOHKX KOMMOHEHTU 1 Aa nn 61 2X2 mogen 6mo
NPVYMEH/BUBUjN Y Matbe Crelmjann3oBaHnM obnacTimMa yuyera unun y paHmnjum ¢dasama
yuyema jesunka.

Ha Kpajy, pe3yntatn ncrpaxkusara Hoce Ba)kHe nefarollke MMnamkauuje 3a Ha-
CTaBHVKe Koju noay4vaBajy CTyAeHTe eHrNecKor jes3nka n KrbuxeBHOCTU. HactaBHuum
6u Tpebano ga noacTMvy pa3Boj AMMEH3Uje UAeanHor ja Kof CTyaeHaTa Tako WwTo he nm
omoryhuTtn fa moBexy yuerbe eHrIecKor jesnka ca CONCTBEHVM NAEHTUTETOM, Kao 1 Aa
nx oxpabpe Aa pasBujy BM3njy cebe Kao KOMMETEHTHVX FOBOPHIKa je3nka y 6yayhHocTn.
MNose3nBarem HacTaBHe nNpakce ca YHyTpallhboM, UAEHTUTETCKN 3aCHOBaHOM MOTMBA-
LiMjoM, HaCTaBHMLIM MOTY CTBOPUTY NOACTULIAjHMjE OKPYKEtbe 3a yUerbe 1 YUMHUTM yue-
He je3nka peneBaHTHUjUM 3a cTygeHTe. [epwej (Dornyei, 2009, str. 32) npegnake wect
cTpaTervja 3a NoAcCTMUarbe U ofpKaBarbe WMAeasnHor ja: KoHclipyucaree bygyhe criuke
cebe, WITO yK/byuyje nofcTmUarbe mehyKkynTypHe KOMyHMKaLmje 1 cycpeTa ca U3BOPHUM
rOBOPHULIMMA U HUXOBOM KYNTYpPOM; jaydeéarbe usuje, LITO NMOApa3ymeBa NOACTMLAHE
AeTarbHUJUX U CHAXKHUjUX MEHTaNHUX CNNKa; OCIBAp/bUBOCI UGeasiHoI ja, Koja ce NoCTu-
e noacTuLlamem CTyfeHaTta Aa pasmoTpe moryhe Bep3uje cenda 1 noBexy ux ca pe-
aNnHUM OYEeKUBabMMA; aKWUBUPArbe UgedasIHOI ja KPOo3 ofpKaBatbe BU3Nje XNBOM KPO3
yuyewhe y KynTypHUM akTUBHOCT/MA WM aHra)oBarbe y30pa Y YUMOHULM; pa3soj akyu-
OHOI U/iaHa, Koju obyxBaTa NoCTaB/bakbe LnbeBa, Mpunarohasame 3afaTaka 1 NnaHoBa,
Kao 1 pasmaTparbe oueKnBata 1 NoTeHUnjanHux npenpeka; nogciiuydrbe pasmawiparea
tiocneguya Heycliexa y casaagasarsy ClipdHoi je3ukd, npe cBera y norneay orpaHuyerba
Koja npouctuuy n3 HemoryhHocTn epeKTMBHE KOMyHMKaLWje Ha TOM je3nKy.
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o Cse yyecitianuja UpumeHa anaia 3dCHOBAHUX HA 8ewiaykoj uHwenuieHyuju (BU) y
Auciupakiu

obpasosarvy olisapa eaxHa Uuiliarea y 8e3u ca sawuuiiom tpusailiHociuu dogaitiaka
yyeHuka, Hapoyuio Hajmaahux kopucHuka. Oea citiyguja uciiuiliyje y Kojoj Mepu yyeHuyu 0CHOBHUX
wkonay Cpbuju pasymejy tpuHyulie 3awitiuitie Gogailiaka y KOHIUeKCcily 06pazosHuUX Unaighopmu Koje
kopuciue BU. MocebHa tiaxrba tiocseheHa je ogHocy usmeby ceeciliu y4eHUKa o pusuyuma o dpusail-
Hocl, liocpegosarpy 0gpacsiux — HaclilasHUKA U poguiliesbd — Kao u tiome ga siu yewha yotupeba B/
Kopenupa ca cMareHUM Hag3opom ogpacaux. ClupykitlypupaHu yGuiliHukK UpUMerseH je Ha y30pKy 0g
240 yyeHuka og teltioi go ocmoi paspega. Ha ocHosy Jlukepiioge ckase cy popmupaHe Komuo3uiliHe
eapujabne, a iogayu cy aHaausuparu pumeHom HeliapameliapcKux ClUaiiuciiuyKkux meltioga, yKry-
uyjyhu CtiupmaHoe koeguyujeHili kopenayuje u BunkokcoHog tiecili 3Hakosd. Pesynitialuu ykasyjy Ha
o ga KoMyHUKayuja ca ogpacauma uma oipaHuyeH yiuyaj Ha pasymesarbe tpusaliHocltiu Kog y4e-
HuKa, Upu yemy ce poguiliesbcka logpwka Uokasana ywuyajHujom og HacluasHuuke. Pesyntaiiu
yKasyjy Ha xuitiHy Gottipeby 3a Gpoipamuma guiuttianHe GucMeHOCIU Koju cy tpunalobeHu y3paciy,
UHCIUYYUOHAIHOM 0giogopHowhy U yureaHUM 8ugosuma UogpuiKe, KAKo 3a HacliasHUKe Wako u
3a poguilierve, 6ygyhu ga y4eHuyu Yecilio He tocegyjy KOHKpelliHO pasymesdrbe alciipakiiHux tojmo-
ea UpusailiHociiu, te ga 3axitiesajy clipykitiypucaHy Gogpwky tpunaioheHy rUxo8oM pa3eojy, a Koja
6u omoiyhuna 6e36egHo kopuwherve iiexHo/10iuja 3acHO8aHUX Ha BUL.
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YBopa

MpurcycTBo BewTauke MHTenureHuuje (BM) y obpasoBatby He Mera camo HauvH
Ha Koju yyeHunum y4ye, Beh 1 HaYMH Ha KOju Ce OHW NpaTe 1 HUXOBO 3Hambe Npoueyje.
OppeheHn anatu, Kao WTo cy niatdopme 3a afanTUBHO yyere U CUCTEMM 3@ ayTOMaTCKO
AaBakbe NoBpaTHUX MHbOPMaLMja, AaHaC PYTUHCKN NPUKYMbajy 1 aHann3upajy aetarb-
He nopaTtke O MoHawamy 1 nocturiyhnma yyeHrnka. OBa npomeHa oTBOpUna je 036mmb-
Ha nNuTawa o 06rMy NpuKynbakba NoAaTaka, HeAOCTaTKy TPaHCMAaPEHTHOCTM y Be3n ca
HauMHOM HUXxOBe yrnoTpebe, Kao 1 O M30CTaHKy MHPopMMcaHor npuctaHka (Lupton &
Williamson, 2017; Williamson, 2017). Y MHOrUm ciiyyajeBrMMa yYeHMLN HUCY CBECHU fa ce
FMXOBE AUrNTaIHE aKTMBHOCTY — K/IMKTakbe, faBatbe OAroBopa 1 Bpeme NpoBefeHo Ha
3aflaumma — b6enexe v fene, NOHEKa 1 Ca EKCTEPHUM MpYy»Kaouuma ycyra Koju aenyjy
BaH Hap3opa wkone (Williamson, 2019).

PerynatopHa Tena n mehyHapofHe opraHusauuvje nouvese cy ga fJOHOCE KOHKpeT-
He CMepHMLE yCMepeHe Ha 3alUTUTY JbyACKOr [OCTOjaHCTBA U NpaBa Aele Yy KOHTeKCTY
pa3Boja BellTauke nHTeNUreHuuje. Ha npumep, KuHecka ,ETMyka npasuna 3a BewTauky
WHTenureHumjy Hoee reHepaumje” (2021) Harnawasajy Aa pa3eoj B/ mopa gonpuHocmTn
no6pobutn yoseka (Huang, 2023, str. 2578). CnuuHo Tome, YHeckoBa [Ipeliopyka o eltiu-
yu sewitiayke uHitienuieHyuje (2022) no3nBa Ha 3alWTUTY JbYACKUX NpaBa, cnobope, fo-
CTOjaHCTBa U ayToHoMUje. O6a AOKYMeHTa NCTUYY [la ce NINYHW nojauy HUKaga He cmejy
npuKynsbat 6e3 nHGopmMmcaHor NprcTaHKa, Te 3aroBapajy jacHa npasuia 0 TOMe Kako ce
nogauu o Aeumn NPUKynsbajy, YyBajy 1 KOpUCTe — HAPOUMTO Y LLKOJICKOM OKPY>KeHy.

Kako wKone nounmy fa kopucTe cBe Behin 6poj TexHOMOrMja 3aCHOBaHUX Ha anro-
PUTMUMA, YYEHULIN Ce YeCTO NpefCTaB/bajy KPO3 CBOjeBPCHe NOAaTKOBHe npodune, Koju
YyTUUY Ha HauvH Ha Koju ce nofyuvasajy u ouembyjy (Williamson, 2019). OBu cuctemm cy
peTKO TpaHCNapeHTHN, @ IXOB YTHLAj Ha NpoLec yyera OTBapa BaXHa NuTaka O Tome
KO KOHTpoOnuLe nojatke O yYeHULMMa 1 Kako ce goHoce ofnyke. Kao ogroBop Ha To,
NCTpaxmnBaum NCTNYy fa AUrNTanHa NMCMEHOCT Mopa npesasniin OCHOBHe padyHapcke
BewTnHe. OHa 6u Takohe Tpebano Aa MOMOrHe yyeHMUMMa Aa pasymejy Koju ce NYHU
nogauun NPUKyn/bajy, Kako ce Kopucte 1 Kakse To nociegue nva rno HUXoBO yyere U
npusatHocT (Hillman et al., 2024; Yesilyurt & Vezne, 2023).

Mpobnem je nocebHO U3pakeH y OCHOBHOM U cpefibeM 06pa3oBamy, rae yuyeHuum
YecTo HemMajy pasBujeHe KOTHUTUBHE M je3nyke KanauuTeTe 3a pasyMeBatbe CIIOKEHMNX
KOHLenarta gurntanHe npueaTHoCTU. EMnvpujcka nctpakusara nokasyjy ga geua nmajy
notelwkohe ga pasymejy nojMoBe Kao WTO Cy ,Ae/betbe nogataka’, ,IMYHU nogauun” nnm
Jnpahere’, ocM aKo ce OHM He objacHe Ha KOHKPETAH HauuH, KOju je MPUMEpPEH Hu-
XOBOM y3pacTy. Mako je ynotpeba aurutanHux nnatopmm mehy aeLom y nopacty, WTo
noTephyjy n nogaLy 3aCHOBaHW Ha aNrOPUTAMCKUM aHanmn3ama, yueHnLm ce peTKko noay-
YaBajy TOMe Kako OBM CUCTEMU GYHKLIMOHMLLY, Ha KOjU HauUH MOTy GUTV NPUCTPACHW 1
Koja npaBa 1Majy NPUINKoM iirxose ynotpebe. IHCTUTYUMOHaNHN MexaHn3MM 3aLTuTe
Cy HeyjefHauyeHW: UCTPaXKMBatba yKasyjy Ha HepocTaTak obyke HacTaBHMKa y obnactu
eTuke BU un 3awTtnte nogataka (CoSN, 2025; Kelly et al., 2023), nok je nocpegoBame po-
AUTesba YeCTo HeJoC/IeAHO N YCNIOB/bEHO HEAOBO/bHOM MHPopMmcaHowhy (Livingstone
& Blum-Ross, 2020).
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OBo ncTpaxkmBame y cBoM GOKyCy MMa OCHOBHO obpa3oBatbe y Cpbuju, rae cy mc-
TpaXnBaka O BeLTauykoj MHTeNUreHUnjy, 3aWTnuT nogaTaka M ayTOHOMUjU YYeHrKa U
Jasbe orpaHuyeHa. Y pagy ce Ncnutyje Kako feua nepumnmnpajy pnsnke no npyMBaTHoOCT,
Ha KOjyu HauMH NocpefoBake OApacnux (HacTaBHMIKa U POAUTESba) yTYe Ha TO pa3ymeBa-
e 1 ia Nn yyecTana ynotpeba B/ cmarbyje HUBO Hag3opa. Takohe, pag npyxa emnupuj-
CKe loKa3e, Koju fjonprHoce MehyHapoaHMM febatama o AUrMTasHUM NpaBMma gele, Kao
1 yNno3u WwKonay ctBaparby 6e36egHnx 1 noacTuLajHux 06pa3oBHUX OKPY»KeHa Nocpeao-
BaHWX BELUTAYKOM MHTENUTeHLUWjOM.

Mpernep nutepartype

MehyHapogHa ncTpaxmBarba JOCNeIHO YKa3yjy Ha noBpefe NpUBaTHOCTY, Ha orpa-
HUYEeHY ayTOHOMUWjy YYeHUKa 1 Ha HeJOBOJSbHY PEerynncaHocT anroputamckux cucrema
Kao K/byuHe eTUuKe 13a30Be Y NPUMEHU BeliTauke nHTenureHumje y obpasosamy (Guo,
2021; Zhao et al., 2021). OBM cuctemun Y4ecTo NPUKYMIbajy NoJaTke Ha HeTpaHCNapeHTaH
HauuVH 1 CTBapajy HepaBHOMpaBaH ofAHOC MOohK n3mehy KOpMCHMKA 1 NpyXanaLla TeXHo-
NOWKKX ycnyra. Kao oaroBop Ha To, UCTpaXknBauu npeasiaxy eTmyke okBrpe ycMmepeHe Ha
yuyeHuka (Hao et al., 2019; Liu et al.,, 2021), pnekcmbunHuje n NpoakTUBHUje perynaTtopHe
npuctyne (Xue & Zhao, 2019), Kao 1 CTpoX<a NpaBua 3a ynpas/bare NofaLyma y WKo-
nama (Jia & Jiang, 2017). OHo WTO je 3ajeAHNYKO CBMM OBVM NPUCTYMNMMA jecTe 3axTeB Aa
CUCTEMM BelUTauke MHTeNnreHuvje y obpasoBarby GyHKLUOHULLY TPAaHCMAPEHTHO 1 Y3 ja-
CHY OrOBOPHOCT Kafja je pey 0 HaunHy HhUXOBOT paga U nocneanLama Hhuxose NpuUMeHe.

CaBpemeHM pa3Boj TexHosorvja 3a obpagy nofjataka [OAATHO je OTeXao jacHO
pasrpaHuyene nsmehy KOpuUcHNx 06pa3oBHKX anata U pPasnUUMTUX obnuKa gUrnTanHor
Hag3opa. lNojeanHN cnctemun BelTauke NHTENUreHUMje faHac MOry JOHOCUTN 3aKibyuke
O NOHaLlamy, EMOLMOHANTHUM CTakbKMa UM obpacuuma MULWIbeHa yYeHMKa Ha OCHOBY
FbMXOBUX aKTUBHOCTW Ha MHTEPHETY, YMMe rpaHuua n3mehy nogpluke yyemy 1 Hag3opa
nocraje cBe Mame jacHa (Huang, 2023, str. 2582). PerynaTtopHum mexaHu3mmnma, nonyT On-
wre ypen6e o 3aw Tty nogartaka (GDPR) n 138.,npaBa Ha 3abopas” (Hoofnagle et al., 2019;
Shi & Zhou, 2022), jecte umb fa nojearHumuma obesbepe Behy KOHTpOy Hal HAYUHOM KO-
puyuwhera HBUXOBMX IMYHMX NoaaTaka. [lpyre ctpaTeruvje, Kao WTo je yrpahuBare 3awTu-
Te npuBaTHocTu Beh y pa3n ansajHa gurntanHux anata (engl. privacy by design) (Zhao et
al., 2016), HacToje fa ocurypajy Aa ce o 3aLTUTV NMoAaTaka BOAM payyHa Of Camor noyveTka
pa3Boja TexHonorunje. MIHCTUTyunoHanHu npegnosu, nonyT BaHrosor (Wang, 2016) moge-
naynpas/batba NofaurMa Ha HUBOY LUKONe, [oAaTHO Harnawaeajy notpeby ycknahusama
TEXHUUYKUX peLlerba ca MPaBHUM 1 eTUYKNM obaBe3ama.

EmMnunpujcka nctpaxnsarba nokasyjy aa MHora mnaha gela 1 gasbe Hemajy 4OBOSbHO
pa3BujeHo pasymeBarbe AUrnTasHe nNpuBaTHOCTU. BaHr un capagHuum (Wang et al, 2019)
yTBPAWUAM Cy Aa Aeua y3pacTta of 6 Ao 10 roguHa Mory npeno3HaT OCHOBHE PU3MKe, Kao
LUTO je MPEeKOMEPHO ferbere NNYHUX HGopMaLmja, ann umajy notewkoha aga pasyme-
jy anctpakTHuje npobneme, NONyT HauMHa Ha Koju nnatdopme npaTte HUXOBO MOHalla-
e 1K npeanaxy cagpxaje. CninyHo Tome, AHapu3 n PobeptcoH (Andries & Robertson,
2023) nokKasanu Cy fa y4eHULM OCHOBHKX LWKona Yy LLIKOTCKOj He pa3ymejy HauMH Ha Koju
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bYHKUMOHMLLY cUCTEMU BelUTauke UHTENIMIeHUmje, WTO yKa3syje Ha noTpeby 3a yBoherem
cagpiaja o gUrnTanHMM TeXHoONorMjama Koju cy npunaroheHu yspacty seh y paHum da-
3ama obpasoBatba.

KnacumuHe Teopuje peujer pa3Boja Mory 4ogaTHO 06jacHUTM 3aLUTO AeLla UMajy note-
WKoha y pa3ymeBarby AuUrMTasHe NprBaTHOCTM, Kao M KoHLenaTa noBe3aHux ca BewTay-
KOM uHTenureHymjom. Mpema MNujaxey, BehvHa geLe y OCHOBHO]j WKOMN Hanasu ce y pasu
KOHKpEeTHMX onepauuja (Hajuewhe nsmehy cegme 1 jegaHaecte rogrHe), TOKOM Koje Mory
NOTNYKM Aa pa3MiLLIbajy O KOHKPEeTHUM cuUTyalmnjama, anv 1 gasbe Majy notewkoha ca
pa3ymeBarbem ancTpakTHUX NojMoBa. Mlako mMory npenosHatn ounrnefHe pusnke, Kao
LUTO je Aerberbe NMMYHNX NoAaTaka Ha UHTEPHETY, Texke pasymejy Matbe BUA/bUBE ONacHo-
cTn, nonyT npahema nyTem anankKauunja nnmn LusbaHor NpuKasueBama cagpxaja.

Teopwuja 3oHe HapepHor pa3Boja (3HP) BuroTtckor gogatHo objalitbaBa Kako geua
MOry yCBajaTh ancTpakTHe MojMoBe Y3 afeKBaTHY MOAPLIKY oApacivx UAN BpLUHaKa.
BuroTtcku je uctnuyao aa je yuere HajedrkacHuje Kafa geTe UMa NofpLUKy KOMMeTeHT-
HUjux ocoba — HaCTaBHKKa, POAUTE/ba UM BPLUHaKa — KOjU KPO3 3ajefHUYKY NHTepaK-
uujy, NoCTaB/barbe NUTaka U NoAcCTULae pedriekcuje NoMaxy y pasymeBary Clioxe-
HUjX KOHLenaTa. Y KOHTeKCTY BeluTauke MHTeNIreHumje u gurntanHe npnuBaTHoOCTU, TO
3Hauu fa Aeua BepoBaTHO Hehe yCBOjUTM eTUUKe NPUHLUIE HATU NPENO3HATA PU3UNKe
[UrNTaNHOT HaA30pa YKOMMKO UM ce TM deHOMEeHH jacHO He objacHe Kpo3 npotec no-
AyyaBarba Koju je y CKnagy ca hUXOoBUM Yy3pacTOM 1 HUBOOM pasymeBama. U lMujaxke n
BuroTckm yKasyjy Ha To fia Cy Aeum noTpebHn CTPYKTYprcaHa nofpLiKa v kbuma 61mncku,
KOHKpEeTHU NpriMepu Kako 61 morna fa pasymejy AurntanHe anate v noteHuujanHe pu-
3UKe Koje OHU Hoce.

lao v capagHuum (Gao et al., 2025) capahurBanu cy ca HaCTaBHMLMMA Ha 3aje fHNYKOM
OCMVILLI/baBaky KPaTKMX HAaCTaBHUX jeauHMLa 3a dely of BPpTURKOr y3pacTa 4O yYeHuKa
ocMor paspefia. HbrxoBun pesyntati Nokasyjy fa yak 1 KpaTtke, anm gobpo nHTerpmcaHe
aKTUBHOCTU MOTY YHanpeauTn cnocobHOCT Aelle fa NPeno3Hajy npeThe no npuBaTHOCT
1 Ja agekBaTHO pearyjy Ha wbux. [lo CnMyHuX 3aKk/byyaka gownu cy u BaptuajHeH u ca-
pagHuum (Vartiainen et al., 2025), Kpo3 HaCTaBHe MHTEPBEHLMje 3aCHOBaHe Ha ynotpebu
noce6HO pa3BuMjeHVX anrKaumja, Koje cy foBene O MepPsbMBOTr HanNpeTKa y pa3Bojy T3B.
nopaTkoBHe areHcHocTH (eHrn. data agency), OGHOCHO CMOCOBHOCTY YUYEHMKa Aa KpUTHY-
K1 pasymejy nogatke. FbxoBo uctpakmparbe nokasano je Aa cy yyeHuum nocranu cee-
CHWjW HauyMHa Ha KOju anropuTMy APYLITBEHUX MPeXKa YyTUUy Ha cagpaje Koje Bufe Ha
WHTEpHETY 1, MPUTOM, Y3POKY]jy la TaKBW cafipaju 06/1MKYjy HIMXOBO NOHaLlakbe.

Jum n Cy (Yim & Su, 2025) ykasyjy Ha To fa BehuHa noctojehurx nporpama 3a pa3soj
nMcMeHocTn y obnact BU npesuiue Harnawaea TeXHMYKe BELWTHHE, 10K 3aHeMapyje Kpu-
TUYKO NPOMULLIbarE NUTakba NonyT MHGOPMMCAHOT NPUCTaHKA, AUTMTANHOr Haj3opa U
anroputamcke npuctpacHoctu. OHY Npefnaxy BueaVMEH3UOHANHU Mogen Koju obje-
AVbyje MpaBHe, eThUKe Y TeXHUYKe KoMMeTeHuuje. Y cMcTeMaTCKOM nperney NCTpaxum-
Bakba O AuruTasHom rpahaHcTBy Kop feLle y3pacTa og 0 o 8 roguHa, Jln n capagHuum (Lee
etal., 2025) 3aKkbyuyjy Aa je oBakaB Buf 06pa3oBatba U farbe HeJOBObHO 3aCTYNSbEH, aNn
[a faje NO3NTMBHE pe3ynTaTe Kaja ce MHTerpuile y OCHOBHE HacTaBHe npeamerte Kpo3
cTpaTervje yyera 3aCHOBaHe Ha Urpu 1 capapru. bbrxosa ctyauja nocebHo Harnalwa-
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Ba 3Hauaj paHUX 1 CTPYKTYpucaHux 06pa3oBHMX MHTEPBEHLWja, KOje AeLly He MOoCMaTpajy
camo Kao nacueHe cybjekTe 3awtute, Beh Kao byayhe gurntanHe rpahaHe cnocobHe fa
pa3ymejy MpMBaTHOCT, NPUCTaHaK 1 eTUUKo yyelwhe y AUrnTanHOM OKpy»Kekby.

MHoru 06pa3oBHY MporpaMm He OCTBaPYjy OUYeKUBAHE pe3ynTaTe, WTO Huje Npoy-
3POKOBAHO JI0LLe OCMULL/bEHMM HAaCTaBHKM NIaHOBMUMA, Beh TMe LITO HacTaBHULM HUCY
y [OBOJbHOj Mepyn 0cnocobibeHu 3a tUXoBY npumeHy. Kopuctehn BanngupaHn oksup
DigCompEdu, Myamap n capagHmuu (Muammar et al., 2023) npouemnsanu cy gurntanaHe
KOMNeTeHUMje HaCcTaBHUKA Y BULIE KibyYHUX 06nacTu. brnxoBun Hanasu nokasyjy fa yak
N YHMBEP3UTETCKM Npodecopn NoKasyjy HeyjefHaueH HMBO KomMneTeHuuMja y obnacTtima
Kao LITO Cy 3aluTWTa NoAaTaka v neaarowka MHTerpauuja gurntanHe eTmke, WTo yKasyje
Ha X1THY noTpeby 3a crcTemMaTckoM 06YKOM HacTaBHMKa Ha CBUM HMBOUMa obpa3oBakba.
be3 apekBaTHe Npunpeme, HacTaBHULM MOry Aa n3berasajy ynotpeby anrmtanHux anarta
UNK Ja ce ocnamajy Ha pecTPUKTBHE Mepe Koje orpaHnyaBajy akTuBHO yuellhe yueHuKa.

WcTpaxunBarba Takohe nokasyjy fa ce aurntanHa eTmka He MoXe yCreLHO pa3BujaTtu
KpO3 M3 BOjEHE UMHbeHULIe NN ancTPaKTHa NpaBusia. YMecTo Tora, NoTpebHo jy je nHTe-
rpycaTv y CBakogHeBHY HacTaBy Kpo3 AWCKycuje Koje cy npunaroheHe y3pacTy n cmu-
crneHy nHTepakumjy. Kako nctmnye Hryjen (Nguyen, 2023), KpUTuuko pasymeBame 3awtute
nofartaka Kop Aele HajedrKacHuje ce pasBuja KpO3 pa3roBop, BPLHAUKy MHTEpaKLUujy
W cMmynaumje cuTyaumja n3 CTBapHOT »KUBOTA, @ He KPO3 130JI0BaHe HacTaBHe jefuHuLe.
Ocnatbajyhu ce Ha KOHCTPYKTUBUCTUYKe Npuctyne yuyery, Conbepr (Solberg, 2023) 3aro-
Bapa mofen JurutanHe NMCMEHOCTH, Y KOjeM yUYeHMLM 1 HaCTaBHULM 3ajeAHUNYKN Npo-
MULLbajy peanHe AuMrntajHe cuTyaumje — Kao WTo cy Kopuwhetbe annunkauuja, Aerbere
doTtorpaduja nnn KomyHrkaumja ca yetbotoBrma. OBakBu Npuctynu nsberasajy jeHo-
CMepHO MNpeHoLLIeHe 3Harba 1 Nonase oA NpeTrnocTaBKe Aa Cy Aella cnocobHa Aa pasymejy
eTnuKke guneme. Ha Taj HaumH Aela pasBujajy CONCTBEHO pa3yMeBatbe KPO3 MCKYCTBO Y
CTBAapPHOM AMTNTaNHOM OKpYXetby.

Pesyntatn npojexkta KOALA (Wang et al. 2019) nokasyjy aa geua yecto Mory nperno-
3HaTV oumrneaHe pmM3nKe, Kao LITO je Aesbere NPaBor UMeHa, anu 1Majy noTtellkoha ca
youaBareM CKPUBEHWjUX WUIW ancTPaKTHUUX NPeTHK, NonyT npaherba HhUXOBUX aKTUB-
HOCTU Ha UHTEPHETY WM NpuKa3nBama cafjpxaja 3aCHOBaHUX Ha HMXOBOM MOHALLAHY.
YnpaBo v3 T!X pa3fnora je BaXxHO Aa 06pa3oBarbe O NPUBATHOCTY Yy LWIKONama npesasubhe
nyko Habpajarbe npasuna. YueHuuyuma je notpebHo nomohu aa pasymejy Kako AnrmtanHmu
anatn GYHKLUMOHMLLY, Kao U KaKo YyTUUY Ha HMX0Be n3bope 1 UCKYCTBa Koja ctuuy. Lynn
n capagHuum (Shouli, 2025) nsHoce cnuyaH cTaB, Harnawasajyhu ga geuy Tpeba nocma-
TPaTh Kao aKTMBHE yYeCHUKe JUTUTaNHOr OKPYXeHba, a He CaMO Kao NacuBHE KOPUCHUKeE.
Hbrxos mogen npeanaxe fa LWKone y pefoBHY HacTaBy YK/byye cajgpxaje o npasuma y
Be3W Ca NofjaLunmMa, HauMHY JOHOLLEHa OfJlyKa NyTem anroputama 1 3Hauehy MHGopmu-
CaHor NpucTaHka.

Y Cpbuju n farbe NOCTOju BeOMa Masio UCTPaKkMBakba U jaBHUX NONUTUKA Koje ce
6aBe HaUMHOM Ha Koju JeLa KoprcTe BelTauKy MHTeNUreHUjy, Kao 1 NUTakbeM Kako ce
FUXOBM Nofaun ynotpebrbaBajy y 06pa3oBHOM KOHTEKCTY. [locTojefir 3aKOHCKM OKBUP
- nonyT 3aKoHa O 3alTWTM NofaTtaka o nyHocTh (2019), 3aKoHa O coLMjaniHOj 3alUTUTK
(2011) n 3akoHa O MaNoONIETHUM YUYMHMOLMMA KPUBUYHUX AeNa U KPUBUYHOMPABHO] 3a-
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WTWUTU ManoneTHMX nuua (2005) — He Npeno3Haje cneunduyHe puUsnKe Koje CUCTeMu Be-
LUTayKe NHTeNUreHumje JOHOCe Y LKOSICKOM OKpyXery. Hu HaupT 3akoHa o npasuma fe-
TeTa, KojU je y npunpemu, He caipu ogpeabe Koje ce ofHOCe Ha AUrTaniHa Npa.a, eTuKy
nojaTaka Unv yTuuaj anroputaMckux cucteMa Ha obpasoBHU npoLiec.

CrpaTteliku gokymeHTn, nonyT CTpaTtervje pa3soja BellTauke nHTenureHuuje Peny-
6nvke Cpbuje (2020-2025) n ETuknx cMepHMLa 3a pa3Boj, NPUMEHY 1 yNnoTpeOby noysaa-
He 1 0AroBOpHe BeluTauke uHTenureHyuje (2022), npenosHajy onwTte pusnke, NonyT 3/10-
ynotpebe nogataka, anu He npeasuhajy nocebHe mexaHn3me 3awTute geue. OcHUBarbE
WHcTnTyTa 3a BewwTauky nHtenureHunjy Cpbuje npeactaBrba No3nTMBaH MHCTUTYLUOHAN-
HU KOpakK, anu ce oBa MHCTUTYLUMja A0 cafla Huje cMcTeMaTcky 6aBrna eTMYKUM NTakbma
npuUMeHe BelTauke NHTeUreHumje y HactaBu, HUTK beHnM yTuruajem Ha gedy (Danaj et
al., 2024).

WribaToBrhesa (Ignjatovi¢, 2024) ykasyje fa nprMmeHa 3akoHa O 3alUTUTU NoAaTaka
O JINYHOCTN Y LIKONICKOM KOHTEKCTY OCTaje HeyjefHayeHa 1 Y BeNNKoj Mepu HefoBO/bHO
perynncaHa ynpkoc weroroj ¢dopmanHoj ycknaheHoctn ca GDPR perynatusom, WTo je
HapoumnTO CNyyaj Kaga ce anatn BU KopucTe 3a cBpxe Kao LITO cy brioMeTpujcka naeHTu-
dukaumja nnu npahere noHalwama. ETuke cmepHuLe nMajy caBeToaaBHM KapakTep 1 He
cajpxe KOHKpeTHe oapenbe Koje 61 ce ofHOCKIIe Ha NpaBsa fdeTeTa. Takohe, He NocToju
jacHo oppeheHo perynaTtopHO Teno HaANeXHo 3a HaA30p Haf NpuMeHoM cuctema BU y
06pa3oBatby, WTO LWKOMaMa OCTaB/ba HEOBOJbHO AedUHCaHe MeXaHN3Me KOHTpone 1
oAroBopHOCTU. TakBo cTame nosehasa pu3mnk of 3noynoTpebe nogataka o Aeum, Kao 1
mMoryhHoCT fla 6yaly usnoxeHa AurMTanHom Hag3opy 6e3 ceor 3Hawa. [laHajeBa u capaa-
Huue (Danaj et al., 2024) fopaTHO yno3opaBajy Aa HefjoCTaTak eMMUPUJCKNX NCTPaxKrBa-
tba y OBOj 0611aCTU OTeXKaBa Pa3BOj KOHKPETHUX N KOHTEKCTYaSTHO yTeMEebeHVX peLletsa.
HactaBHMLMMa 1 goHOCUOUMMA OffyKa je OTeXaHOo fa ocMucie edpuKacHe MexaHu3me
3aluTUTe YKOSIMKO UM TaKBM MOAALM HUCY Ha pacronaramy.

Mako poanTerbcko nocpenoBarbe Ma KibyuHy yiory y 0b6nvnkoBarby AUrMTaaHor no-
Halakba JeLe, OHO Ce CyoyaBa 1 Ca jaCHUM CTPYKTYPHUM OrpaHuyermnma. HajHosuju Hana-
31 UCTpaxkmMBatba Koje cy cnposenu Matosuhesa v XyHuh-TNasnosuhesa (Matovic i Zuni¢-
Pavlovi¢, 2020) nokasyjy Aa ce MHOIM poauTe/bu NPETEXHO OC/arbajy Ha PECTPUKTUBHE
npucTyne — NonyT orpaHMYaBara BpeMeHa NpoBefeHor Npef eKpaHoOM MNX 3axTeBa 3a
NPUCTYN JI03UHKama CBOje fieLle — YyMeCTO Ha Pa3Boj OTBOPEHe KOMyHMKaLuje U fyropoy-
He guruTanHe NnMcMeHocTw. Mlako oBakBe cTpaTeruje npounsnase u3 Hamepe Aa ce geua 3a-
LUTWTE, OHe CY YIMaBHOM PeakTUBHOI KapakTepa YMecTo NPeBEHTUBHOr 1 He AonpuHoce
[LOBOJ/bHO Pa3Bojy AYropoyHe gurutanHe OTNOPHOCTU. Y MefmnjcKoM nHTepBjyy, Ky3amaHo-
BvheBa Harnallaea fja AUrnTanHa npaea feLe — Kao LUTO Cy NPaBo Ha NPMBATHOCT, yuellhe
W NpUCTYN cagpajuMa NpUMepeHUM y3pacTy — Mopajy OuTy y NoTNyHOCTM Npu3HaTa y
OUMNTaTHOM OKPY»Kehby, a He camo ypeheHa Kpo3 3abpaHe 1 orpaHumuyersa. OHa uctuue ga
61 MHCTUTYLMOHATHa OAFOBOPHOCT, @ HE MPEKOMEPHa poanTe/bCKa KOHTPONa, Tpebano fa
6yne ocHoBa 3a 0bnMKoBare 6e3beHor anrmTanHor npoctopa (Andri¢, 2025).

Hewwhesa (Nesi¢, 2023) y cB0joj aHanu3m o6pa3oBHNX NONUTUKA YKa3syje Aa, Nako
je poauTterbckm aujanor BaxaH MexaHu3am 3alTiTe, MHOra fela n3beraBajy aa npujase
pU3rYHa NN OCeT/bMBA NCKYCTBA Ca MHTepHeTa. AyTopKa NCTnye Aa OTBOPeHa KOMyHU-
Kauuja oCTaje HEOMNXOAHa, anu fa je Tpeba AONYHUTM KOHKPETHUM MepaMa, Koje YKIbyuyjy
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noBpeMeHy NpoBepy nctopuje nperpare, ynotpeby duntepa Ha ypehajuma 1 anate 3a
poauTerbcku Hagzop. Mehytum, ebukacHa nprimeHa 0BrX Mepa 3axTeBa BULLW HABO AUMU-
TaJIHE MNCMEHOCTM POANTESbA, Kao M CUCTEMCKY MOAPLLKY MHCTUTYLMja. Mlako pecTpuKTMB-
HU 06NN poanTesbCKOT HaA30pa U Aarbe JOMUHKPAjY, OHU MOTY AOBECTU U 4O HapyLla-
Bakba AWrMTaNHUX NpaBa geue. Ky3amaHoBrheBa yno3opaga fa Yak 1 nocTynuuy ca obpum
HamepaMa, Kao WTo je objaBrbuBatbe poTorpaduja geue Ha MHTEPHETY (eHrn. sharenting),
MOTYy NpefcTaB/baTyi MOBpeay Aeyje NPUBATHOCTY, TE 3aroBapa CBEOOYXBATHO AUITUTAIHO
onucmerasakbe 1 feue u ogpacnmx (Andri¢, 2025). Ocum HaBegeHOT, MHCTUTYLIMOHATHA
capagrba n3mehy poautesba u WKona, Kakey npepnaxy Jin n capagHuum (Li et al., 2025) n
lao n capapgHuum (Gao et al., 2025), MOXe NOHYANTN anTepPHATUBHMW NPUCTYI, 3aCHOBaH Ha
napTHepCTBY M NOAEbEHOj OArOBOPHOCTH, yMeCTo npebaurBatba LIeIOKYNHOr TepeTa Ha
poauTtere.

OBO nCTpaxmBare HacToju Aa OAroBOPM Ha HegocCTaTak eMNMPUjCKNX nofdartaka y
Cp6ujy aHaNM30M HauMHa Ha KOju YUeHULIM OCHOBHUX LLIKOMa pa3yMejy 3aluTuTy nofartaka
0 JIMYHOCTU, KAo 1 yTULAja NOAPLLKE OAPAC/UX Ha MHTePaKLUjy yUYeHMKa ca 06pa3oBHNM
anaTMMa 3aCHOBaHMM Ha BelUTauKoj UHTENUreHLmjI.

MeToponoruja nctpakusama

Y uusby npeBa3unaxera HeflocTaTka eMMNUPKJCKUX NCTPaXKkMBarba y OBOj obnactu, y
pagy je NpUMereHO KBaHTUTaTMBHO UCTPaXKMBarbe NOMPEeYHOr TUna, Aa 6u ce ncnutanm
HaUYMHW Ha Koje yYeHULM OCHOBHIIX WKona y Cpbuju nepumnnmpajy 1 ynpassbajy 3aTiTom
nogaTaka o JIMYHOCTM, Y KOHTEKCTY 06pa30BHMX TEXHOMOIMja 3aCHOBaHMX Ha BeLUTauKoj
nHTenureHumju. ictpaxmsare ce nocebHo ycpeacpehyje Ha ogHoce n3mehy ynosHaro-
CTW YYeHUKa ca cuctemmma B, HuxoBor H1MBoa CBECTW O 3alITUTW NogaTaka, kao 1 no-
CcpeaHnuKe ynore nojpluke oapacanx — npe cBera, HacTaBHMKa 1 poautesba. Ctyanja je
BobeHa cnegehnm NCTpaXkMBaYKMM NUTakbMMa:

1. Y Kojoj Mepu Cy y4eHMLN OCHOBHMX KO YNO3HATU Ca NUTakbiMa NPUBaTHOCTA

1 3aLliTMTe NofaTaka y KOHTeKCTy Kopuiwhetrba anata B/ n annnkaumja?

2. Ha Kojv HauMH KOMyHWKaLuja ca HaCTaBHULMMA 1 pOAUTE/bMMA YTUYE Ha pasy-
MeBatbe 3alTTe NofAaTaka Koj yYeHMKa Yy OKpyxery nocpefoBaHOM BeluTay-
KOM MHTeNureHumnjom?

3. [a nn nocToju pasnuka y HMBOY NOAPLUKE 1N HaA30pa Koju Nnpyxajy poanterbm
Yy OiHOCY Ha HacTaBHMKe Kaja je peu o Kopuwhetby annvkauumja BU og ctpaHe
yyeHunka?

4. [anu je yyectanoct kopuwhera annmkauvja BV nosesaHa ca HUBOOM pofuTerb-

CKOT Haa30pa y KyhHOM oKpy»Ketby?

Y3opak

WcTpaxuBarbe je cnpoBefieHO Ha Y30pKy of 240 yuyeHUKa OCHOBHYX LWwKona y Cp-
6uju, of neTor o ocMor paspepa. Pacnogena no paspegrma 6una je rotoBo yjefHaue-
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Ha: 25,0% yueHuKa noxahano je netn paspeq, 25,0% wectu, 25,4% ceamm, a 24,6% ocmu
paspeg. lNpema nonHoj cTpyKTypwn, 53,3% ncnntaHmka YNHWUAN cy gedvaun, ok cy 46,7%
yrHUNe feBojuriLe. YUeHNLM CY YKIbyUYEHW Y UCTPaXXMBakbe U3 LWKoMa Yy ypbaHUm v npu-
rpafgCckmMm cpeguHama, NPUMeHOM MPUroAHOT Y30pKa.

n puKynJbalbe nogataka

JINHK Ka ynUTHUKY AUCTprbyupaH je nytem npodecroHanHux HaCTaBHUYKMX Mpe-
Xa v rpyna Ha apyLwTBeHM Mpexkama. AKTUBHOCT Cy Ca CBOjUM OAe/berUMa peann3oBa-
NN NCKIbYUYMBO HACTaBHULM KOjU Cy AOOPOBOIBHO NCKa3anu nHTepecoBatbe 3a yyewhe
y ncTpaxuBarby. Mpema nHoopmauuvjama Koje cy AOCTaBWAWM HAaCTaBHULMW, POAUTEBYU
CYy YCMeHO 06aBellTeHN Ha POAUTE/bCKUM cacTaHUMMa Ja he yyeHMuM yyecTBOBaTU Y
npo6Hoj ynoTpebu obpasosBHor 4eTdboTa, HaKoH Yera he MMaT MOryRHOCT fa nonyHe
[O06pOBO/bAH N @aHOHMMaH YNUTHUK, Y3 MoryhHocT aa onbujy yyewhe. Huje 6uno npu-
jaBrbeHux npumenbu. CBU yNUTHULM NOMYHEHNU CY Y LKOJICKOM OKpYXekby, Y3 HaA30p
HacTaBHMKa.

M3jaBa 0 eTMYKOM NoCTynamwy

Yuewhe y nctpaxmsamy 6mno je y notnyHocTn JobpoBosbHO, a cafpaj ynMTHUKA
610 je HeyTpasaH 1 NPOLEHEH Kao NCTPaXKUBaHE MUHMASHOT pr3uKa. Hucy npukyniba-
HU IMYHKU Nogaum (Kao LWTO Cy MMeHa, nogauu o wkonama unu UM agpece), HATU Cy UCTpa-
XnBaun nmanu moryRHOCT HakHagHe ugeHTudrKayuje yyecHnka. CBu yyecHULM nomny-
HbaBaN Cy YMUTHUK Y LLKOJICKOM OKPY»Kekby, Y3 Hai30p HacTaBHMKa. Y CKnagy ca yBOAHOM
oppen6bom 26 OnwTte ypenbe EY o 3awTtntn nogataka (GDPR) n 3akoHOM o 3awtutu no-
faTaka o nnuHocTtn Penybnuke Cpbuje, NOTNYHO aHOHUMM30BaHW NOAALM Ce He cmaTpa-
jy nnuHMM nopauuma, Te ctora GopmanHa carnacHoCT poauTesba 1 ofobpere eTuyKor
opnbopa Hucy 6unm obaeesHW. VicTpaxusare je cnpoBefleHO y CKnagy ca NpuHUUNMmMa
XencnHuwKe aeknapaunje v peneBaHTHUM HaLMOHAaHUM NPOMNCMA KOju ce OJHOCE Ha
3alITUTY NoAaTaka U UCTpaxrBatkba y obnacti obpasoBatba.

Xunorese

®opmynucaHe cy cnegehe xunoTese:

X1. YueHnuu koju yewhe KopucTe annukauuje B pehe cy nog poanterbckum Hag-
30poM y KyhHOM OKpy»Kerby.

X2. KomyHurKaLmja ca ogpacivma AONPUHOCH 60/beM pasymMeBatkby 3aITUTe noja-
Taka Kof yuyeHuKa. YUeHULM KOju pa3roBapajy ca HacTaBHULMMA O BeWTayKoj UHTeNun-
reHumju n gurntanHoj 6e3benHocTn nokasahe BULLW HXBO CBECTW O MUTakmKIMa NpUBaT-
HoCTM (X2.1). YueHUUM Koju O ANrMTanHOj NPMBATHOCTW pa3roBapajy ca poanTerbmMma
nokasahe BN HUBO CBECTM O 3aLWITUTK NofaTaka (X2.2). YueHnum koju gobujajy cmep-
HULe 1 off poauTesba 1 off HacTaBHMKa Noka3lahe HajBULWN HABO pa3ymeBarba 3alUTUTe
nopartaka (X2.3).
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X3. IHCTUTyumMoHanHa nogpLuka Marbe je pasBujeHa y ogHOCY Ha MOpPOAUYHY no-
ApLwKy. Beha je BepoBaTHOoha aa he yueHnun nobrtn fo3BONY poauTe/ba Hero 4O3BONY
HacTaBHUKa 3a Kopuwheme anata B (X3.1). YueHnum yewhe kopucte annukayuje BU
noA HaA30pOM poanTesba HEro NoA Haf430POM HacTaBHMKA (X3.2). YueHnumn foXnssba-
Bajy poauTerbe Kao MHGOPMUCaHUje off HAacTaBHMKA Kafa je pey o 6e36efHOCTM anaTa
BU (X3.3).

MCTpa)KI/I Ba4YKN NHCTPYMEHT

MpYMapHW MHCTPYMEHT 3a NPUKYM/batbe Nofataka OMo je yNMUTHUK CaMOMpoLEHE,
NocebHO KOHCTPYMUCaH 3a NoTpebe 0BOr UCTPakMBakba. YNIUTHUK HUje Npey3eT HATU Npu-
naroheH 13 noctojehnx BanuanpaHnx ckana, Beh je passujeH Ha OCHOBY npernefa pene-
BaHTHe iTepaType 1 KOHCYNTaluja ca CTpyuraLmnma nu3 obnact obpasoBHe NCUXONOru-
je N HPopMaLMOoHUX TeXHONOIMja. YNUTHUK je cagp»Kao 22 3aTBOPEHa NuTakba MepeHa
netocteneHom JInkepToBOM CKasioMm (1 yorwiTe ce He ClaXkeMm, 5 y noTnyHOCTr ce cnaxkem)
1 610 je opraHM30BaH y NeT TeMaTCKUX LiefivHa: yNo3HaTocT 1 kopuwhere annunkayuja BU
(nuTama 1 - 2), cBeCT 0 3aWTUTK NodaTaka (nutama 3 - 10), NCKYCTBO Ca Aerberem nogara-
Ka 1 Hagsopowm (nuTtama 11 — 13), yKibyYeHOCT HaCTaBHMKa 1 poauTerba (MuTtamwa 12 - 19)
1 MOTUBALMja u 06pa3oBHe NoTpebe (MuTama 20 — 22).

MNpe rnaBHOr NprKyn/baka NoAaTaka, CNpoBefeHa je NMMNOT-CTyAMja Ha Y30PKy of
38 yyeHuKa OCHOBHE LIKOMe (of neTor Ao OCMOr pa3pefa) U3 jeaHe ypbaHe cpepuHe.
Lumb nunot-ctyamje 6ro je fa ce npoueHe jacHoha NnuTama, fyXK1Ha YNUTHMKA U TEXHUYKA
n3BOoA/bMBOCT. Ha ocHOBY noBpaTHMX MHOpMaumja 13 nunoT ¢ase, U3BpLUEHE CYy Make
jesnuke kopekumje y nutamwmma 4, 13 n 20 Kako 6u ce nobosbLana pasymbMBOCT U CMa-
tbuna MoryRHOCT pasnuunTor Tymayema.

3a noTtpebe TecTUparba XMnoTesa U NPoBepe KOHCTPYKTHE BanngHoCcT GopmMmnpaHo
je neT KOMNO3UTHUX (NaTeHTHWX) Bapujabnu, arpernparbem TeMaTCKU NOBE3aHNX NTakba.
To cy: (1) HUBO camocTtanHocTn y Kopuwhetrvy anata BU, n3segeH ns nutamwa 2 n 17 (y3
06pPHYTY CKany Kogupaha); (2) MHAeKC CBECTM O NPUBATHOCTY, 3aCHOBAH Ha NUTamKMa 3,
4 1 7;(3) KOMyHMKaLWja ca ogpacinmMa, opmMupaHa Ha OCHOBY NuTaka 15 1 19; (4) uHgekc
nogpLuKe HaCTaBHMKA, GOpMMpPaH Ha OCHOBY NuTama 12, 13 1 14; 1 (5) uHgEKC pogmTerb-
CKe nogpLuKe, 3aCHOBaH Ha nuTamwuma 16, 17 n 18.

CBaka KOMMoO31THa Bapvjabna n3pauvyHaTa je Kao MpoceyHa BPe[HOCT npunagajy-
hux nuTtarba. OBM KOHCTPYKTW KopuwheHy cy 3a ncnutuBatbe ogHoca nsmebhy Bapujabnu
M NpoBepy MOCTaB/beHUX XuUnoTesa. [pynuncarwe nutarba 3aCHOBAHO je Ha TEOPUjCKM
MoZenMma auruTanHe nNMCMeHOCTVM U nocpefoBama y 0651acTy NpUBaTHOCTU Kop aele
(Stoilova i sar., 2019) 1 ogpaxaBa KOHLENTYyanHy KOXePEeHTHOCT MOCMaTPaHUX AUMeH3Kja.

BanmpaHoCT pa3BujeHor MHCTpyMeHTa noTepheHa je Ha TpU KibyyHa ocHoBa: (1) Teo-
PVjCKOj yTemMerbeHOCTN KOHCTPYKaTa, 3aCHOBAHOj Ha pesleBaHTHUM MoJenma gurmuTanHe
NMCMEHOCTY 1 NocpesioBarba NPUBATHOCTM Kog AeLle; (2) 3agoBosbaBajyhoj UHTEPHOj KOH-
3UCTEHTHOCTU, NOTBPHEHO] KoeduLmjeHTUMa noy3aaHocTy (KpoHbaxoBs a > .70) 3a cBe WH-
LeKce; (3) emnnpurjckoj NoTBpAMn Kpo3 mehycobHe KopenaLmje KOMNO3UTHUX Bapujabnmn y
CKnagy ca NocTaB/beHUM XMNoTe3ama.
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Pagu npoueHe MHTEPHE KOH3UCTEHTHOCTU OBUX KOHCTpYKaTa, KpoHbaxos anda Ko-
epuUMjeHT n3padyHarT je Ha OCHOBY NoJaTtaka LenoKynHor y3opka (n = 240). Pesyntatu cy
rMokKasanu 3al0Bo/baBajyhu HMBO MOYy30aHOCTM 3a CBUX MET UHAEKCA: UHAEKC caMocTas-
HocTu y Kopuwhery anata BU nmao je BpegHoOCT a = .72; MHAEKC CBECTU O NPUBATHOCTU
a = .81; KoMmyHUuKauuja ca ogpacamma a .76; nHAeKkC NogpLuKke HacTaBHUKa a = .79; fOK je
VHOEKC poanTesbCKe MogpLiKe MOoKa3ao Hajeuwy noysgaHocT (a = .83). CBe BpefHOCTH
npematlyjy yobuuajeHu npar og, .70, WTO yKa3syje Ha NpuUXBaT/bUBY UHTEPHY KOH3UCTEHT-
HOCT CBMX KOHCTpYKaTa. [ToTpebHO je HanoMeHyTK Ja NPOoLEeHe NOy34aHOCTX 3a CKase ca
CcaMo ABa NuTama, Kao WTo cy ,KomyHuKaumja ca ogpacnuma” n ,HuBo camoctanHoctn y
kopuwhery anata B/, Tpeba TymaumTu ca onpesom, jep je KpoHb6axos anda y TakBuM
CJlyyajeBrMa Matbe CTabusaH; nnak, obe ckane cy nmasne BpeAHOCTM U3Hag .70 n oapaxa-
BaJie Cy KOHLeNTyasnHO KoxepeHTHe aumeH3uje (Eisinga i sar.,, 2013).

OBe KoMMNo3uTHe Bapujabne cy notom KopuiwheHe 3a UCNMTMBakbe ofHOCa n3mehy
K/byUYHUX AMMEH3Mja NCTPaxmBara, Kao 1 3a NpoBepy NocTaB/beHWX xunoTesa. [penu-
MUWHaPHW [OKa3U KOHCTPYKTHE BaIMAHOCTY AOOMjeHN Cy KOpenaLuoHOM aHain3oMm n3me-
hHy KOMNO3UTHUX Bapmjabnu, Koja je Nokasana CTaTUCTUUKMN 3HaYajHe Be3e y OUeKUBaHUM
cMepoBUMa.

KOHCTpyKTHa BanuaHOCT KOMMO3UTHUX Bapujabnu notBphHeHa je Kako TeopujcKum
yTeMerbereM Tako U eMNUPUjCKMM Hana3rma 3aCHOBaHMM Ha hUXOBUM MehycobHMM Ko-
penauunjama. MHgekc camoctanHoctn y Kopuwherwy annnkayuja BU 6u1o je ctatnctuukm
3HAYajHO HEraTMBHO NOBE3aH Ca POAUTEIbCKMM Haa30poMm (p = -.189, p < .01), AOK je nH-
LEKC poauTerbcke NofpLuKe Takohe NoKa3ao 3HauyajHy HeraTyBHY Kopenauujy ca HUBOOM
CBeCTV YUYeHMKa 0 NpuBaTHOCTY (p = —.163, p < .05). HacynpoT Tome, MHAEKC KOMyHUKa-
Lumnje ca ogpaciMma Huje nokasao CTaTUCTUYKKW 3HayajHy MOoBe3aHOCT ca pasymMeBaremM
NPUBaTHOCTM KOA YyeHuKa (p = .052, n.s.), LWTO YKa3dyje Ha TemaTcKy AaudepeHLmpaHoCT
OBUX KOHCTpyKaTa. [lJogaTHO, BUNTKOKCOHOB TeCT NOTBPAMO je CTaTUCTUYKM 3HavajHe pa-
3/IMKe Y nepuenuujy nogpLLKe poauTerba M HacTaBHMKa off CTpaHe yyeHuka (Z = -3,397,
p <.01), unme je fopgaTHo noTephHeHa NHTepHa BaNUAHOCT fedUHUCAHUX UHAEKCA.

MNaKko MHCTPYMEHT HMje 3aCHOBaH Ha NocTojehM BanMaupaHMM cKanama, Hherosa
KOXepeHTHa TeMaTCKa CTPYKTYPa, jacHO AedrHUCaHN NHAWKATOPU N KOH3UCTEHTHU eM-
nMpmjckn obpacum Npyxajy CHa>kHy OCHOBY 3a MPOLEHY HeroBe afeKBaTHOCTM Y UCNU-
TUBakbY CTaBOBA M MCKYCTaBa yYeHuKa Yy Be3n ca Kopuwherem anata B, pasymeBarem
3awWwTnTe NogaTaka 1 ynorom nogpLuke ogpacinx.

AHanusa nogartaka

CBM 0AroBopu U3 YNUTHUKA CYy HyMepu4yKkn Kogupanu (1 — 5) n arpervpaHun pagu
dopmmparba KOMMO3MTHMX CKOPOBA 3a CBaKy NlaTeHTHY Bapwujabny. Anctpubyumja Bapu-
jabnu TecTMpaHa je Ha HopmanHocT npumeHom Konmoropos—CmupHossbesor v Lanu-
po-BunkoBor TecTa. Kako HujegHa of Baprjabnu Huje npaTtnna HopMasnHy Auctpuoyuujy,
npumMmetbeHe Cy HernapamMmeTpujcke CTaTUCTUYKe MeToAe, YKibyuyjyhin CnvpmaHoB Koedpu-
UMjeHT paHr-kopenauuje (3a ucnuTrBarbe nose3aHocTy namehy Bapujabnu) n Brunkok-
COHOB TeCT PaHroBa 3a 3aBUCHe y30pKe (3a nopehere NoBe3aHMx o4roBopa, NocebHo y
Be3u Ca MHAUKATOPUMa NOAPLLKe HAaCTaBHMKa U poaunTesba).
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PesynTtatn

CnnpmanoBa rho kopenauuja (Tabena 1) nokasyje CTaTUCTUYKM 3HaYajHY HEraTUBHY
nose3aHocT n3mehy yuectanoctu Kopuwhera anata BU 1 HMBoa pogutersckor Hagsopa
y KyhHOM oKpyxemy (p = —.189, p < .01), uume je notBphHeHa xmnotesa (X1) ga cy yueHuum
Koju yewhe kopucTe anate BU pehe noa poantersckum Haazopom. Takohe, poanTerbcku
Hag30p nokasyje HeraTUBHY NMOBE3aHOCT Ca HMBOOM CBECTM O NMPMBATHOCTU (p = —.163,
p < .05), WTo yKa3yje Ha TO fia yueHUUW Koju cy nog BehrM poanTesbCKMM Hafl30pOM MoKa-
3Yjy HUXM HNBO pasymeBatba NuTakba NPMBATHOCTU y KOHTEKCTY anata BU. JegHo og mo-
ryhnx objaliretba jecTte fa yyeHULM Nog CTPOXKMM POAUTEIbCKAM HAaA30POM UMajy Mare
npunnKa 3a CamoCTaJIHO MCTpaxmBake anata B/ n ctmuarme UcKycTBa y pasymeBarby
nuTakba npueaTHocTU. C Apyre cTpaHe, yyectanocT kopuwhera anata BU Huje nokaszana
CTaTUCTUYKM 3HAYajHY NMOBE3aHOCT Ca HUBOOM CBECTU O NpmUBaTHOCTM (p = .106), HITK ca
HMBOOM KOMYHMKaLmje ca ogpacivma (p = .013), WTo yKasyje Ha TO fa CaMOCTanHOCT y
AUTUTANHOM OKPY>KeHyY HUje AMPEKTHO NMOoBe3aHa ca pasymeBatemM NPUBATHOCTU, HUTU Ca
yuyecTanowhy pa3roBopa ca ogpacinuma o oB1M TeMama. PesynTat fa je seha yuectanoct
kopuwhera anata B/ cTaTucTMuky 3HayajHO NoBe3aHa ca HUXKUM HUBOOM POAUTEIbCKOT
Haf3opa noTephyje nocTaBbeHY XMMnoTe3y. Ha OCHOBY Tora MoXe Ce 3aK/byunTi [ia je Xu-
notesa X1y notnyHocTu noTBpheHa.

Tabena 1
[Tose3aHociu yuecitianocitiv koputherva anaitia BY, poguiiersckol Hagsopa,
c8ecitiu 0 3awitiuity dogaiiaka u komyHukayuje ca ogpaciuma (N 240)

. Yyectanoct Poautersckn  HuBo cBectMo  HMBO KOMyHVKaLuje
Bapvijabna
kopuwherba B Haz30p NpPWBATHOCTM Ca oApacivma
YuecTtanocTt kopuwherba B/ 1.000 -189** 106 013
Poaresbcku Haazop 1.000 -163% 052
HvBO cBecT\ 0 NprBaTHOCTYM 1.000 052
HWBO KOMYHMKaLWje Ca OapacInma 1.000

Halomera. **Kopenauuja je CTaTncTYKKM 3HavajHa Ha HuBoy .01 (2-tailed). *Kopenauuja je cTatncTnukm
3HauajHa Ha H1Boy .05 (2-tailed).

YTuuaj KOMyHMKaumje yyeHrKa ca ogpac/iima Ha HhUXOBO pasyMeBakbe nutama
NMPUBATHOCTA Y KOHTEKCTY anata BU (X2) ucnutaH je nprmeHom CnnpmaHoBor Koedu-
UujeHTa paHr-kopenauuje. Kao wro je npukasaHo y Tabenu 2, noBesaHocT nsmehy Ko-
MyHVKaLuWje ca HacTaBHMULUMMA 1 CBECTW O MpMBATHOCTM 6rna je cnaba v CTaTUCTUYKK
He3HauajHa (o = .096, p n.s.). KoMmyHVKauuja ca poauTe/buma nokasasna je jow cnabwujy,
6naro HeraTMBHy noBe3aHocT (p = -.010, p n.s.). HacynpoT Tome, yKynHa KOMYHWKa-
LUmja ca ogpacnMma 6una je CHaXXHO MOBe3aHa M Ca KOMYyHUKaLMjOM ca HacTaBHMLMUMA
(p=.739, p <.01) n ca KOMyHMKaLunjom ca poguTersmma (p =.735, p < .01), wWTO yKasyje Ha
TO Jla yueHuMUM Koju yewhe pasroBapajy ca jefJHOM rpyrnom oapaciux yrnaBHom yewwhe
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KOMYHWLMpPajy 1 ca gpyrom. MehyTrm, oBa yKynHa KoMyHMKaLnja Huje 6una noBesaHa ca
3HavajHMM NOPaCcTOM CBECTM O NPUBATHOCTY, LUTO Cyrepuile Aa TakBe UHTepaKuumje, Yak
M Kaga Cy yyecTane, BepOBaTHO He 00yxBaTajy MMTarba 3allTuTe nojaTaka Ha JOBOJbHO
CMUCNEH U CTPYKTYPUCaH HauMH.

Y Be3u ca xunotesom X2.1, ytBpheHa je cnaba v cTaTCTMYKM He3HavajHa nosesa-
HOCT n3mehy KOMyHMKaLje ca HaCTaBHULMMA U CBECTU O NpuBaTHOCTU (p = .096, p n.s.).
OBaj pe3ynTaTt nokasyje Aa pasrosopu n3mehy HacTaBHMKA M YUeHMKa UMajy orpaHuyeH
yTWLaj Ha pa3ymeBatbe AurnTanHe npmBaTHoOCcTU. Heka of Mmoryhux objawwrerba jecy fa
Teme Be3aHe 3a NprBaTHOCT HUCY AOBOJSbHO 3aCTyM/beHe Y HaCTaBHUM NporpaMmma Unu
[a HaCcTaBHULM HeMajy flOBOSbHO 00YyKe 3a hIXOBY epuKacHy obpagy.

Y Be3u ca xunoTe3om X2.2, noBe3aHOCT usmehy KomyHuKauuje ca poguTesbma v
CBeCTU o npmBaTHOCTM H6rna je n3ysetHo cnaba n 6naro HeratueHa (p = -.010, p n.s.), WTO
yKasyje Ha oACycTBO 3HauyajHe Be3e. OBaj pe3ynTaT MOXe yKa3nBaTh Ha TO Aa yYeHuuu
unu He fobujajy peneBaHTHe NHbOPMaLMje of poanTesba UMW TakBe Pa3roBope He A0-
XVBJbaBajy Kao NpUMeHSbMBE Ha concTBeHo Kopuwhetrbe anata BU. JegHo og moryhinx
objalurbetba jecTe U HejoBO/bHA UHPOPMMCAHOCT poaKTESba O MUTakUMa NPUBATHOCTU Y
KOHTEKCTY BelUTauke MHTEeNNreHuuje, LTO MOXe OFrpaHnNYMT KBanuTeT n obyxsaT nHbop-
MaLvja Koje npeHoce geuu.

Xvnotesa X2.3 ncnutuBana je fa v je yKyrnHa KomyHvKaumja ca ogpacinma (Komou-
HOBaHa KOMyHMKaLMja ca pOAUTEsbMA U HAaCTaBHMLMMA) CHAaXHWjW NPeanKTop pasyme-
Barba NpmBaTHOCTM. Mako cy yTBpheHe cHaXHe noBe3aHoCTV n3mehy onwTte KOMyHMKa-
Lnje ca ogpacivMa 1 KOMyHVKaLumje ca HacTaBHUUMMa (p =.739) n poguterbmma (p =.735,
p < .01), pupeKTHa nose3aHoCcT uamehy yKyrnHe KOMyHUKaLmje n CBeCT O MPUBaTHOCTA
ocTtana je cnaba n CTaTUCTUYKKM He3HavajHa (p = .052, p n.s.). OBaj pe3ynTar cyrepuiie Aa,
MaKo yYeHnUM pa3roBapajy 1 ca poauTesbuma 1 ca HaCTaBHMLMMA, TV Pa3roBopu Bepo-
BaTHO uyewhe obyxBaTajy onwTa NuTama Kopuwhera TexHonoruje, a pehe KOHKpeTHe
Teme Koje ce oHOCe Ha 3alTUTy nogartaka U NpruBaTHOCT.

Pe3ynTtaTtn yKasyjy Aa KOMyHMKaumja ca HacTaBHMLUMMA U poauTesbMa Hema 3Hava-
jaH yTuuaj Ha HMBO CBECTM yYeHMKa O 3alTUTK nofaTtaka. Mlako nocToju cHaxHa 1 cTa-
TUCTUYKM 3HauyajHa NOBEe3aHOCT U3mehy KOMyHMKauuje ca HaCTaBHULMMA U poauTe/bumMa
(0=.739ip=.735, p <.01), TakBe UHTepaKLuje ce He oApakaBajy Ha BN HUBO pa3yme-
Batba MPUBATHOCTM KOJ YYEHMKa.

Xnnotese X2.1 n X2.2 Hucy notBpheHe, jep HM KOMYHMKaLMja ca HaCTaBHMLMMA
HU KOMYHMKaLMja ca poanTe/bMMa He MoKasyjy CTaTUCTUYKM 3HavajaH yTULaj Ha cBecT
O NpuBaTHOCTW. Xmnote3a X2.3 je camo AennMUYHO NoTBpheHa: nako je ykynHa Komy-
HUKauuja ca ogpacnmma CHaXHO MOBe3aHa Ca HheHUM MojeAUHAYHMM KOMMOHEeHTama,
OHa He npepjcTaB/ba 3HaYajaH NPeaNKTOP pa3ymeBara NPUBATHOCTM Kof YuyeHuka. OBu
pe3ynTaTy yYKa3syjy Ha MOryRHOCT fja yueHumum Hajsehin feo 3Harmba 0 3aWTuTy nojaTaka
CTUYY KPO3 IMYHO UCKYCTBO, @ He KPO3 pa3roBope ca ogpacamma. Y cknagy ¢ Tmm, on-
wra xunotesa X2 Huje notBpheHa. OBaKBY pe3ynTaTh yKasyjy Ha NoTpeby 3a jaCHMjUM u
cucTeMaTMUHMjUM 06pa3oBarbeM O 3alWTUTU NoAaTaka, Kako y WKOMCKOM, Tako U Y no-
POAVNYHOM OKPYXeHsy.
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Tabena 2
[oge3arociu Hu8oa csecitiu 0 UpuAIHOCIIL, KOMYHUKAYUje Ca HACABHUYUMA,
poguiieseuma u yKkyiHoi Hu8oa komyHukayuje ca ogpacuma (N 240)

HuBocsectmo  KomyHukauujaca — KomyHukaumjaca — HuBO KomyHvKauuje

Bapwjabna NPVBATHOCTU HaCTaBHULVIMa poauTebiMa Ca oApacimma
H1BO cBecTn 0 NprBaTHOCTH 1.000 096 -010 052
KomyHwKalmja ca HaCTaBHULMMA 1.000 106 739%*%
KomyHwKalmja ca poauTesbiMa 1.000 735%%
HiBO KOMyHVKaLwje ca 1,000

ofpacnnma

Halomera. **Kopenauwja je CTaTMCTUUKM 3HadajHa Ha H1BoYy 0,01 (2-tailed).

Pe3ynTatu BunkoKcoHOBOT TeCcTa paHroBa 3a 3aBurcHe y30pke (Tabena 3) nogpxaBsajy
xvnotesy X3 1 yKa3yjy Ha TO Aa yYeHuULM Nepumnnmpajy pOAUTEbCKY NMOAPLLKY Yy KOpK-
whemny anata B kao pa3BujeHunjy y ogHOCY Ha MOAPLLKY HacTaBHMKa. Xunotesa X3.1 je
notepheHa: yueHnum HaBoge Aa poauTesbm yewhe Aajy Ao3sosy 3a Kopuwhere anata
BW Hero HacTaBHMum (Z = -2,579, p < .05). Xunote3a X3.2 Huje notBpheHa: Huje yTBphe-
Ha CTaTUCTUYKK 3HaYajHa pa3nuka y HMBOY Haf3opa Haf kopuwhetbem anata BU nsmehy
poaunTerba U HacTaBHUKa (Z = -1,072, p = .284), wTo yKa3yje Ha ynopeams HMBO HaA30pa
Y LWKOJICKOM 1 MOPOANYHOM OKpYXetby. XmnoTesa X3.3 je notBpheHa: yueHUum nepumunu-
pajy poauterbe Kao nHpopmmcaHuje o 6e36eHOCTM NofaTaka y OAHOCY Ha HaCTaBHUKe
(Z=-1,901, p < .05). Takohe, yTBphHeHa je cHaxHa 1 CTaTUCTUYKM 3HaYajHa pa3nuka y yKyn-
HOM HMBOY NoApLLKe Y KOPUCT poanTerba (Z =-3,397, p < .01). OBu pesyntatv notephyjy
[a je poanTerbCKa NOAPLLKa reHepanHo pasBujeHnja of WKOJICKe NoApLUKe Y YCMepaBakby
yyeHuKa y Kopuwwhetby anata BU, unme je xunotesa X3 y uenvHu notepheHa.

Pe3yntaTn yKasyjy Aa poamTerbu Majy KibyuHy ynory y npy»arby nogpLike yu4eHuum-
Ma y kopuwhery anata BU, Aok je yTruaj HacTaBHMKa OrpaHryeH, LUTO Ce MOXe AOBeCTU Y
Be3y Ca HeJlOBO/bHOM NpunaroheHowhy HacTaBHMX Nporpama 1 NprUCcTyna OBoj TEMM.

Tabena 3
Pe3yniiaitiu BunkokcoHosol diecilia panioga 3a 3aUCHe y30pke 3a 0gpuIKy HacliagHuKa
u poguitierna y kopuwhervy anaitia BW u ainukayuja (N 240)

VIHbopmmcaHocT
Kopuwherse anata
[lo3Bona HacTaBHVKa y HaCTaBHVIKa — Huso noapLuke
lNoapuwka BW camo y3 Hapsop
WKOMM — POAUTEsba KOf poauTerba o HaCTaBHVIKa —
HaCTaBHVIKa 1 HaCTaBHYIKA Y LWKOMM —
Kyhe 3a kopuwherbe 6e306eaHOCTY HMBO NOAPLLIKe
poanTesba i POANTENBCKY Hafi30p KOf,
anata BM v annvkauuja whe nofatakay anatmma poavTesba
4 BW v annvkauvjama
V4 -2.579 -1.072 -1.901 -3.397
Asymp. Sig.
: 010 284 039 001
(2-tailed)

HatiomeHa: HeraTnsHa Z-BpeiHOCT yKa3yje Ha TO [ia Cy CBe BPEAHOCTH KOje Ce OAHOCE Ha POAMTE bE BHLLE Y
OfiHOCY Ha ofrosapajyhe BpeaHOCTU Koje ce 0fHOCe Ha HaCTaBHYIKe.
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lpadukoH 1 BM3yenHo notBphyje npeTxogHe Hanase, Koju yKasyjy Aa poauterbu
npy»<ajy BULWM HUBO MOAPLUIKE yUeHNLMMa Yy FOTOBO CBMM acnekTMma Kopuwhetrba anata
BW, ykrbyuyjyhin gaBare fo3Bone 3a mrxoBy ynotpeby, Hagsop Hag kopuwherem anata
BW, kao n H1BO MHdopMUcaHocTn o 6e3beaHOCTU NogaTaka. NpukasaHu pesynTaTi Noka-
3yjy Aa Cy MmeaujanHe BpeHOCTM MOAPLUKE HaCTaBHMKa HXKe Y CBUM KaTeropujama, ocum
y CErMEeHTY HaZ130pa, rae pasnunka Huje CTaTUCTMYKK 3HauyajHa. NocebHo ce n3agaja pasnu-
Ka y npoueHn nHpopmMmncaHocT o 6e36eAHOCTM NoaaTaka, rae y4yeHuU cMaTpajy ga cy
poauTtesbn 60rbe YNo3HaTU ca NTarKMa 3allTuTe NPUBATHOCTY O HacTaBHUKA. Hajseha
pasnmka youaBa ce y yKynHOM HUBOY NOAPLLKe, FAe je poamTerbcka NogpLuKka n3paxeHuja
y OAHOCY Ha MOAPLLKY HaCTaBHUKa (MeamnjaHa 3 Hacnpam 2,67).

OBwu pe3yntaTty noTBphyjy Aa ce yuyeHnun y Behoj mepun ocnamajy Ha NogpLLKY po-
OvTesba HEro Ha NOAPLUKY HacTaBHMKa Npunnkom Kopuwherba anata BU n annukauuja,
LUTO YKa3yje Ha noTpeby 3a CHaXHWjUM 06Pa30BHUM UHMLMjaTMBaMa U CUCTEMCKOM Noap
LUKOM Y OKBUMPY LUKOJICKOT CUCTEeMA.

[padmkoH 1
ﬂopeljefbe {fogpuwike HaciasHUKa u poguiiesva y Kopuwﬁe/-by anaiia B1
5 o
4
3 1 3 3 | 13 13 i il 3 3
2 1 2]
Aozeona Nozeona Hapzop Hagaop Ceecr Ceecr Hueo Hueo
HACTABHMKE PoOAWTERLE HACTABHHKS pOAMTEMRE HACTABHMKA O  POAWTEME O noagpuxe noapiuke
GeafeqnocT  OB3OBAHOCTH  HACTABHMKE  POMTENsE
nogaraka nogaraka
Aunckycnja

Pe3ynTtatn oBOr UcTpaxvBarba NOKasyjy Aa NocpefoBare ogpacimx — 6uno ga je
pey 0 poamTerbuma UM HaCTaBHMLMMA — MMa CamMO OrpaHUYeHy NMoBe3aHOCT ca pasyme-
BarbeM 3aLUTVTE NoAaTaKa KOA yYeHVKa OCHOBHUX LLIKOJA. YK/bYUYeHOCT poaunTesba Nnoka-
3as1a je HeLUTo jauy NoBe3aHOCT Y OAHOCY Ha aHraXoBakbe HaCTaBHUKA, anu cy oba edekTta
6una cnaba (HnNp. noBe3aHOCT u3mMehy poamTerbCcKor HaA30pa 1 CBECTU O NPUBATHOCTY
(o = -.163, p < .05). OBaj pe3yntaT 4OBOAN Y NUTabe YBPEKEHO MULLbEHEe Aa je caMo
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npucycTeo oapacnux, 6e3s ogroeapajyhe obyke unm MHCTUTYLMOHAMNHE NOApPLLKe, JOBOSb-
HO fa ocurypa 6e3befHe aurnTanHe npakce.

MoppLuKa oApacnyx y OBOM KOHTEKCTY fienyje OrpaHNUYeHOo 1 MO CBOM OOAMKY 1 MO Ca-
npajy. Kako nctnuy Matosuhesa v »KyHuh-lNasnosuhesa (Matovic i Zuni¢-Pavlovic, 2020),
MHorn poauTerbn y Cpbuju ocnamajy ce Ha PecTPUKTMBHE Mepe YMECTO Ha MOACTMLabe
OTBOpPEeHOr Aujanora. Takee cTpaternje Mory pasButi 3aBUCHOCT YMECTO CaMOCTaIHOCTM,
LUTO YMHM yYeHVKe HeJOBOSbHO NPUNPEMIbEHNM 3a CyoUaBatrbe Ca pusmuMmMa no nprBeat-
HOCT Y pafly ca anatuma 3aCHOBaHUM Ha BelUTaykoj MHTenureHuymju. Hawm pesyntaTtu Ta-
kohe notephyjy 3anakarbe Hewnhese (Nesi¢, 2023) na BepbanHa KOMyHVKaLja, YKONMKO
Huje npaheHa KOHKPETHUM anaTrMa MY jaCHUM NPUMEePKMA, PETKO NoMaxe eLm Aa npe-
NO3Hajy 1 NpoLeHe aurnTanHe pusmke. Yak n Kaga ogpacnu nokyLLaBajy fa MHTEPBEHWLLY,
objalrberba Cy YecTo ancTpakTHa, NPUMePU NCYBUILLE ONLITK, @ eGeKTV OrpaHNYEHN.

NcToBpemeHo, CTaTUCTUUKM 3HauajHa NoBe3aHoCT n3mehy poauTerbckor Hagsopa
N CBECTM O NPMBATHOCTU MOpa ce TymaunTn ca onpesom. [logaum ykasyjy Ha noctojare
Be3e, anu He N Ha eH cmep. JegHo moryhe objalurberbe jecTe fa PecTPUKTVBHE POAN-
TesbCKe CTpaTernje Mory orpaHuunTy pa3sBoj KPUTUYKOT MPOMULLIbakba MPUBATHOCTU KOA
Aeue, noactnuyhn 3aBUCHOCT yMmecTo ayToHoMmuje. MehyTum, noajegHako je moryhe u ga
yyeHuuM Koju Beh noceayjy BULLIM HMBO CBECTU O 3alUTWUTK NofaTaka Texke Behoj camo-
CTasIHOCTU, Ma Cy CTOra Makbe U3NOXKEHW PoanTErbCKOM Haa3opy. Tpehu moryhn dakTop —
Kao WITO Cy AurnTasHa MMCMEHOCT POAUTE bA UMW HUXOB COLMOEKOHOMCKM CTaTyC — MOXe
NCTOBPEMEHO YTULATW M Ha POAUTEIbCKM MPUCTYM U Ha pa3yMeBame Kopf AeTeTa. 3a pas-
jawrere oBUX ogHoca NoTpebHa Cy NOHIUTYAMHaNHA UCTPaXnBarba UK NCTPaXrBakba
3acHOBaHa Ha KOMOVHOBakbY KBaHTUTAaTUBHUX 1 KBAJIMTaTUBHUX METOAA.

Ynpkoc cBojoj dopmanHoj 06pa3oBHOj yno3w, HaCTaBHMLUM Cy MOKa3anu OrpaHuYeH
YTULIAj Ha Pa3BOj CBECTM YUEHMKa O 3aluTuTK npmBaTHOCTU. OBaj pe3ynTar je y cknagy ca uun-
tbeHnUoMm aa y Cpbuju HepocTaje obyKa 1 anata Koju 61 HacTaBHULMMa omoryhunu fa ce cu-
cTematcku 6aBe NTariMa MPUBATHOCTU U €TUKE BELUTaUKe UHTenMreHuuje y Hactaesu (Danaj
et al.,, 2024; Ignjatovic¢, 2024). Kako nctunuy LLko6o v LWosrhesa (Skobo i Sovi¢, 2025), cnpem-
HOCT HacTaBHVIKa Aia NprMeHe anate BU ycnosrbeHa je He camo HepgocTaTkom pecypca Beh u
KallrberbeM Y pPa3Bojy 06pa3oBHUX NONUTMKA, MHGPACTPYKTYPHVIM OrpaHuyeriMa 1 criabom
WHCTUTYLIMOHANTHOM NOAPLLKOM. YUeHNLM Koju Cy n3noxeHn anatma BU y wkonama peTtko
Mory ia objacHe Ha KOj/ HauVH Ce HUXOBW NofaLy MOy KOPUCTUTY, LITO NOKa3yje Aa je hnxo-
Ba UHTerpauuja y HacTaBy 1 jasbe NOBpLLUHa 1 HEAOBOJ/bHO pa3BujeHa ca eTMYKOT CTaHOBKLLTA.

OBu pe3ynTtatn ce JENUMUYHO MOTy 06jaCHUTU M Pa3BOjHMM KapaKTepucTmkama
yuyeHuka. [Mpema lMNujakeoBom mofeny KOrHUTUBHOTI Pa3Boja, yueHuum y3pacta og 11 go
14 rogyHa TeK NoYmMkby Aa pa3Bujajy CnocobHOCT ancTpakTHOr Mulibena (McLeod, 2009).
Hawwn pe3yntatv notephyjy Aa yueHuum yecTo dajy popmanHo TauHe ogrosope, anu 6e3
pybrber pasymeBatba cagpiKaja. YKONMKO nogpLika ogpaciux Huje ycknaheHa ca pa3Boj-
HVM HMBOOM fele — 610 Kpo3 ynoTpeby jeAHOCTaBHOT je31Ka, BU3yanHuX NpuKasa um
npumepa M3 CBaKOAHEBHOI XWBOTa, Kako cyrepuile Teopuja 30Ha HapedHOr pas3Boja
BuroTckor — yuere BepoBaTHO Hehe nmaTtn cTBapHU 06pa3oBHM edekat. YueHnum mory
nonytaBaTV YNUTHUKE KOju cafprKe TEXHNUKE U NpaBHe TepMUHE, a fja NPUTOM He pa-
3ymejy Yy MOTNYHOCTU HbUXOBO 3HAaUYeH€, LUTO JOAATHO YKa3yje Ha NoTpeby 3a 06pa3oBHNM
MaTepujanrmMa Koju cy npunaroheHun y3pacTy U jaCHO CTPYKTYpPUpPaHU.
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PewaBarbe oBor npobsiema 3axTeBa NPOMeHe Kako Ha HMBOY NnopoguLe Tako U Ha
HMBOY LWKone. [loBpeMeHn YacoBM UK OMNLITU Pa3roBOPY O OBUM TEMaMa HUCY IOBOJbHU
3a pa3Boj TpajHe NOAATKOBHE W AuruTanHe nucMeHocTw. Lkone 6u Tpebano ga nuTtarba
NPMBaTHOCTM U AUTMTaNHe eTVKe WHTEerpully y CBakogHeBHY HacTaBy. Ha npumep, an-
CTpaKTHe TeMe MOoMyT NPUCTaHKa UK fiefbera nofaTtaka Mory ce NpuonmKnTA yyeHnLm-
Ma KpO3 aKTUBHOCTU Kao LUTO Cy CMynauuje AUruTanHux gunema (Mrpe ynora), pasrosopu
O CBaKOAHEBHUM cuTyaumjaMa Kopuwherba anata BU nnmn npakTnyHu npmkasu nogelua-
Bakba NPUBATHOCTY Yy anatuma Koje yuyeHuun seh Kopucte. HactaBHuUMMa je noTpebHa
obyKa 3a ocMMLLIbaBakbe HaCTaBHUX akTUBHOCTW Koje OBe TeMe YvHe pa3yMIbuBUM, pe-
NeBaHTHUM ¥ NpunaroheHnm y3pacTty yueHnKa. Takohe, noTpebHa 1M je nogpLuKka y Buay
roTOBUX HaCTaBHMX MaTepujana, npumepa clieHapuja n MoryhHOCTY pa3meHe MaTepujana
KpO3 LIKONCKe Mpexe unu npodecrmoHasnHe oOHNajH 3ajegHuLe.

Poputersi Takohe MMajy KibyuHy ymory, anum 4ecTo Hemajy JOBOSbHO CUFYPHOCTM MK
3Hama fa npyxe KOHCTPYKTVBHY nofpluky. MNoTpebHa UM je crcTemcKka nofpluka LKona,
AOHOCKNaLa 06pa3oBHUX MNOINTUKA U AUTUTanHMX nnatdopmum. LLikone mory noHyanTu uny-
CTpOBaHe BoAMYe, KpaTke efyKaTUBHe BUAeo-MaTepujane, Kao 1 npegjore Tema 3a pasro-
BOpP Koje 61 nomorsie nopoauLiaMa a ca JeLoM pasroBapajy o nuMTamriMa nonyT J03BoNa
annvkauuja, AUrMTanHor NpUcTaHKa Uiy pysrka NpekoMepHOr Aesbera NMNYHNX MHPopMa-
umja. AKTMBHOCTW Y MOPOAUYHOM OKPYXKEHY MOTY YK/byUumMBaTU 3ajefHNYKO npernefame
nofellaBarba annvKkaumja, Kpenpame nopoaunyHmx npaesuna o Kopuwhemwy AUrMTanHKX
ypehaja unu rnegame 1 pa3roBop 0 KpaTKMm eayKaTUBHUM cagpajuma o 6e3befHOCTY Ha
nHTepHeTy. Takohe, WKone 61 Mmorne Aa f4eo POANTENbCKMX CacTaHaKa MOCBeTe MPaKTUYHIM
nprYMeprma Kako BOLMTM OBaKBE Pa3roBope ca AeLiOM Ha KOHCTPYKTMBAH HauuH.

OBO UcTpaxrBame 1Ma HEKONMKO orpaHuyersa. MNpBo, y3opak je 06yxBaTnO yueHnKe
13 orpaHnyeHor 6poja WKona y ypbaHum 1 npurpagckum cpeguHama y Cpbuju, Te ce pesyn-
TaTy He MOry Y MOTNYHOCTY FreHepanmn3oBaTy Ha pypanHa N eTHUYKK pasHOBPCHUja OKpY-
Xekba, rge ce NPUCTYN TEXHONOIMjY 1 MoApPLLKa ogpaciux y Besn ca kopuwherem anata B/
MOry pasnukosaTu. [lpyro, pesyntati ce 3aCH/Bajy Ha CaMOMPOLIEHN YYEHMKa; NaKko Cy Of-
roBopu 6¥ny aHOHMMHK, Morno je fohu fo Tora Aa Mnahy NCNUTaHULM NOTPELLIHO pa3ymejy
nojevHa NuTama, Aajy APYLUTBEHO MOXerbHe 0AroBope U nmajy notewkohe ga ageksat-
HO M3pa3e cBoja UCKycTBa. Tpehe, C 063UPOM Ha TO Aa NOAALM HACY NMPUKYMSbaHV TOKOM Zy-
Xer BPeMEHCKOT Nepuofa, oHU He omoryhyjy yBua y To Kako ce pasymeBarbe NprBaTHOCTY
Kof feLe Metba TOKOM BpemMeHa 1nu ca ydectanunjom ynotpebom anata BU. Ha Kpajy, nako
je yNMUTHUK NaXX/ibUBO KOHCTPYMCaH U NOKa3ao 3a0BOsbaBajyNy NMHTEPHY KOH3UCTEHTHOCT,
Huje 3acHOBaH Ha nocTojehm mehyHapogHo BanuarpaHum ckanama. OBakas npuctyn 6vo
je ycnoemeH notpebom 3a npunarohaBarbem NOKaHOM KOHTEKCTY U je3nKy, anu NcToBpe-
MeHO orpaHunyaBa moryhHocT nopeherba pesynTata ca UCTpaknBakbMma 13 Apyrux 3eMasba.

Bynyha nctpakuama 6u Tpebano fa Kopucte NOHIUTYANHANHE NN KOMOMHOBA-
He (KBaHTUTaTMBHO-KBaNMTaTMBHE) UCTPaXXMBauke NPUCTyne Kako 6u ce npaTno pa3Boj
CTaBOBa fieLie O MPMBATHOCTM TOKOM BPeMeHa 1 MCMNTaNo Kako KOHTUHYMpPaHa NogpLuKa
ofpacnmx yTuye Ha Taj npouec. KBanutatmsHe metofie, onyT MHTepBjya nnun Gokyc rpyna
ca fieyom, Morsie 6u nNpyxnTtn ay6rbn yBua y To Kako yuYeHuLM pa3ymejy caBeTe o0apacsimx
M KOje BPCTe CMepHMLA CMaTpajy CMUCSIEHVM 1 NPUMeHbUBUM. Takohe 6u 6uno kopu-
CHO CNUTaTK ePUKACHOCT HOBUX HAaCTaBHMX MaTepujaiia NOCe6HO OCMULLIbEHNMX 3a OBaj
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y3pacT — NonyT KPaTKUX aHUMUpPaHUX BUAEO-MaTepujana, jeAHOCTaBHUX MHTEPaKTUBHUX
urapa unm UnycTpoBaHVX BOAMYA KOjU MOjMOBE Kao LWITO Cy NPUCTaHaK UAN gebetbe Nno-
JaTaka 00jalirbaBajy Kpo3 CBakogHeBHe cutyauuje. Ha npumep, HactaBHuLmM 61 mornm
[ia Kopu1CTe npuye uam urpe yrora 3a yeohere NojMoBa Kao LTO Cy AUrMTasiHW TParoBu
unn 6e36eAHOCT Ha NHTepHeTy. OBe TeMe ce MOry MOBe3aTu Ca CBAKOAHEBHMM HacCTaB-
HUM Cagp’kajMa Kpo3 Mo3HaTe JIMKOBE UK CUTyauuje 6rcke yd4eHUUMMa — Ha Npumep
KpO3 Npuyy O aHVMUPaAHOM JIKY KOju HEHAMEPHO Mogenu npeeuwle nHbopmaumja Ha
WHTEPHETY — YMEeCTO KpOo3 ancTpaKkTHe npasHe ¢dopmynauuje. C Tm y Be3w, Tpebaso 6u
nocebHO noACTMLATY capafmy n3mehy LWKone n NopoauLe, Koja ce 3acHMBa Ha npesohe-
by ancTPaKTHUX NOjMOBA Ha MPUMeEpPE Kojy Cy AeLU PasyMibMBY N KOjU Ce CBAKOLHEBHO
KOpUCTe y roBOpY. YKONIMKO Ce OBakaB NPUCTYMN AOC/eAHO Pa3Buja, OH MOXe JOMNMPUHETU
NnoBe3nBakby AUTrMTaJTHE MMCMEHOCTY Ca Pa3BOjeM KPUTUYKOT MULLIbEHA, OAFOBOPHOT No-
Halaka y AUTMTalIHOM OKPYXKetbY U paHUX 06nmKa rpahaHcke cBecTu.

3aKkrbyyak

PesynTtatn oBor nctpaxmsama notephyjy Aa ce 6e36eaHa 1 CMUCNIEHO OCMULLIbE-
Ha NpUMeHa BellTayke NHTeNNreHumnje y OCHOBHOM 0bpa3oBakby He MOXe 3aCHMBaTK Ha
NOBPEMEHMM HACTaBHMM aKTUBHOCTMMA U KPaTKOPOYHMM MHMLMjaTMBama. HeonxopaH
je AyropoyHmju 1 CUCTEMCKM NPUCTYN, KOju nogpasymeBa NpoOMULLIbEHE N3MeHe HaCcTaB-
HMX NPOrpama, KOHKPeTHY NOAPLLKY HaCTaBHULIMMA 1 CTBApHY capafy ca nopoauLama.
Mako MHOrM yyeHuumM pa3roBapajy ca ogpaciMma o AUrMTanHUM anatuma n pusnumnma,
TaKBW Pa3roBopy Cy YeCTO NOBPLUHUN UM HEAOBOBHO AOC/eHN Aa 61 KOA HUX Pa3BUIv
CUTYPHOCT y CHaNlaXehy y CIOKEHUM NuTarbKMa, NocebHO Kafa je pey o 3aWTuTy Noaa-
Taka. JurntanHa NMCMEHOCT MOopa BUTU MHTErpucaHa y pefoBHY HacTaBHM NPoLeC, a He
[a ce TpeTupa Kao M3[BOjeHa TeMa UM OrpaHnym UCK/bYUMBO Ha HacTaBy nHbopmMaTmKe.
HacTtaBHW maTepujany mopajy 6Ty npunaroheHn hrUXoBOM y3pacTy YUEHUKA, HUXOBOM
je31YKOM HMBOY N KOTHUTUBHOM Pa3Bojy, HAPOUUTO Y Cilyyajy Mnahux yueHrka.

Ha vHcTUTyumoHanHoM HMBOY, WKoNama je NoTpebHO BULLE Of TEXHUUYKUX CMep-
Huua. HactaBHMUM Tpeba Aa MMajy jacHa 1 NpYMeH/bMBa yryTCTBa 3a OAroBopaH 13bop
anata B/ n 6e36enHo ynpaBrbatbe nogauymMa yyeHunKa. ictoBpemMeHo, wkone 6u Tpebano
Ja pa3Bujajy 3ajefHNYKO pasymeBatbe OAroBOPHOT AUTMTANIHON NOHAaLlaka, Kao 1 Ja Ta-
KBe BpeJHOCTUN YUnHe BUASbUBMM Y CBAKOJHEBHOj HACTaBHOj MPAaKCK, a He CaMO Ha HUBOY
dopmanHux goKymeHara.

YcnewHa nHTerpaumja BU y o6pasoBarbe nogpasymesa 1 nocmMaTpahe AeLe Kao ak-
TVBHMX YYeCHUKa npoueca yyera. YueHnke Tpeba noacTMLaTy Aa NocTaB/bajy NuTara,
N3HOCe CBOje HefoyMUuLEe N KPUTUYKN MPOMULLIbAjy COMCTBEHO AUTMTANIHO MOHaLlae.
TakBO AUrMTaNHO OCHa)<MBatbe, MOCeOHO Kaaa je NoApP»KaHO U Y MOPOAULM U Y LUKOAN,
npepAcTaB/ba BaXkaH MpefyCc/ioB 3a Pa3Boj AyropoyHe OTMOPHOCTU — He CaMO Y TEXHUYKOM
Beh 1y KpUTUUYKOM 1 OATOBOPHOM CMUCITY.

NcToBpemeHo, obpa3zoBHU cuctem y Cpbuju 1 farbe ce cyoyaBa ca CTPYKTYPHUM
orpaHuyernMa. 3acTapeny HacTaBHU Nporpamu, MHGPACTPYKTYPHN HefoCTauy N Hefo-
BOJbHa obOyKa HacTaBHMKa y 06/1acTh AUrnTanHe eTke oTexaBajy npeTBaparbe Jobpux
nieja y cBakofHeBHY npakcy. HactaBHuUM He 61 Tpebano aa cHoce OBY OArOBOPHOCT
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camu — noTpebHo je Ja UM ce 06e36ean cUCTEMCKa MoApLLKa KPO3 KBaIUTETHY OOYKY,
[OCTYMNHE HacTaBHE Pecypce U UHCTUTYLMOHANHO noBepetbe Koje e um omoryhntu ga
npey3mMy akTUBHY YJIOry y OBOM NPOLLecy.
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YnyTcTBO 3a ayTope

Haciuaea u eaciiuitiarse je yaconuc y Kojem ce 06jaBrbyjy OpUriMHanHy HayuHu 1 NpernegHn pajoBu
neparoLLKe TemaTumKe.

DocTaBbatbe pagoBa

PapoBw ce pocTaBsbajy ncksbyurso nocpeactsom SCindeks Asistent cctema 3a ypefmsarbe yaconuca
Koju MoXeTe NpoHahu Ha INHKY:

https://aseestant.ceon.rs/index.php/nasvas/index

TekcToBe je NOTPEOHO MPUNPEMUTY Y CKNady Ca TEXHUYKMM YMyTCTBMMA AaTéM y YnyTcTBy 3a
ayTope. ObaBe3a ayTopa je Aa Ha agpecy YpeOHWWTBA Warby UCK/bYUBO OPUrMHANHE PafjoBe Koju HUCY
06jaB/beHI NN MCTOBPEMEHO NOHYRHEHN HEKOM APYrOM Yaconmcy. Y CKnay ca TUM ayTopu Cy AyXHU Aa
y3 paf focTaBe v NoMykeHy 1 notnuncaHy VsjaBy o ayTopcTBy (QOKYMEHT ce Hanasw Ha CajTy yaconuca).

Y3 pag, notpe6Ho je poctaButy cnegehe nHpopmauuje o aytopy (aytoprma): UMe 1 npesume,
roguHa pobhetba, (HayuHo) 3Barbe, pagHO MecTo, clyKbeHy e-mail agpecy.

ETnuke Hopme

[JocTtaB/beHn pagoBy MOpajy OWTU HammMcaHW y CKNagy Ca eTWYKMM CTaHOapauMa Koju Baxe
332 Hay4YHOMCTPAXKMBauke pafoBe, y3 MOLITOBatbe MPUHUMNA A0OPOOWUTU U [OCTOjaHCTBA YYeCHMKa Y
NCTPaXKnBakby, Kao 1 3aLUTUTE HUXOBE MPUBATHOCTU (3a AoAaTHe UHbOPMAaLMje, KOHCYNTOBATY MOCIEfHY
Bep3wjy APA Publication Manual).

Ynotpe6a anata BeluTauke MHTENUreHuuje

Y npunpemu TekcTa pafoBa 3a objaB/bMBakbe y Yaconucy HactaBa 1 BacnuTare, anatv BelTauke
VIHTENUreHumje ce Mory KOPUCTUTY UCKIbYUMBO Kao TEXHWYKa MCNIOMOR, anu He 3a Kpeunparbe reHeprcaHor
cappxaja. AnaTka BeLUTauke VHTENIMIeHLMje HU Y KOM CIyYajy He Moxe 61TY ayTop My KoayTop pyKomuca,
HUTW ayTOp UuTUpaHor pafa (pedepeHue).

HenpwjaBrbrBarbe ynoTpebe anata BellTauke UHTENMUIEHUMjE y PyKOMUCMMa cMaTpa Ce NoBpesoM
ETUUYKMX Hauyena W, ako Ce YTBPAMW, MOXe [OBECTV [0 ofbaumBarba pykonuca v mMepa npeasuhaHux
CMepHULAMa eTUYKMX perynatopHux opraHusauwja, Hip. COPE. Aytopu cHoce myHy OAroBOPHOCT 3a
OPUIMHANHOCT, TAYHOCT 1 MHTErpUTET paga.

OuemuBatbe pafjoBa

HakoH npujema pagoBa ypenHuuy obasrbajy npernes pagoBsa 1 JOHOCe OANyKy O TOMe Kojy pagoBu
ynase y npouec peLieH3nparba. YKONMKO ce paj TeMaTCKM He yKnamna Y KOHLemnumjy 4aconmca, He yBaxkaBa
eTVuKe HopMe UK Huje ycknaheH ca YnyTcTBOM 3a ayTope, ayTopy ce 0b6aBeLLTaBajy O ToMe fia paf He MoXe
6uTtn nprxeaheH.

Papose Koju yhy y npoLiec peLieH3npaka, NpoLietbyjy fiBa KOMMNETEHTHa peLieH3eHTa. PeLieH3eHTN He
3Hajy MAEHTUTET ayTopa, HUTK ayTopy fobujajy nofaTke O MAEHTUTETY peLieH3eHaTa.

HakoH peLieH3upatba, YpeaHWLITBO JOHOCK OfJTyKy O 00jaB/biiBatby, KopeKLyju unm ofbujary paga.
AyTopu fobujajy peLieH3uje 1 nHdopmaLwjy o oanyumn YpeaHULITBA.

Mpunukom AocCTaB/barba KOPUroBaHe Bep3uje pafa, ayTopu Cy AyXKHW Ja Yy nucaHoj dopmu
YpeAHWWTBO YNo3Hajy ca CBUM W3BPLUEHVUM M3MeHama (6poj CTpaHWLe Ha Kojoj ce Hanasu uM3meHa u
O3HayaBare MecTa Ha KoMe je NPOMeHa M3BpPLUEHA), Kao 1 [la Y TEKCTY jaCHO O3Haue M3BpLUEHE M3MeHe Y
CKnagy ca npenopykama peLieH3eHara.

PapoBu ce HakoH NprxBaTatba 3a objaBrbuBatbe ynyhyjy Ha copTBepcKy NpoBepy Ha nnarvjapusam.
YKonvko pesyntaTti nposepe Nokaxy Aa paf CaapXu nnarvpaxn Tekct, pag Hehe 6uTk objaBbeH 1 nopep
NO3UTUBHUX peLieH3nja.

O6jaB/buBakbe pagoBa

AyTtopu he Ha yBrA [OOUTM TEKCT KOjU je MPUMPEM/bEeH 3a LWTaMMy Kako 6u ce 06e36eaumna KoHauHa
BepudrvKauumja npe objaerbmBatba. OBaj KOpak He A03BOSbaBa JofaBakbe HOBOT TEKCTA WM 3HauajHuje
npomeHe y pagy.

TpoluKoBM 06jaB/buBaba paioBa

ObjasrbmBarbe pafja y yaconucy HactaBa n Bacnutame ce He Hamnahyje. 3gaBay yaconmca cHocu
TPOLLKOBE NIEKTYPe, TEXHWNUKE NpunpemMe 1 WTaMnara PafoBa.

Kopuwheme nuueHue

Yaconuc HactaBa v BacnuTtame je 4aconuc y oTBOpeHoM Mnpuctyny u of 2025. rogmHe papose
objaebyje nop nuueHuom Creative Commons Attribution 4.0 International (CC BY 4.0). Y nepuogy og 2016.
10 2024. rogviHe papoBu cy 6unu ny6nmkoBaHm nog nuueHuom CC-BY SA.
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YnyTcTBO 3a ayTope

TexHnuka ynycTBa 3a Nncake pafa

Jesuk paga

Pap ce poctasrba y Tekct npouecopy Microsoft Word, ctpaHuua A4 dopmata, doHT Times New Roman,
BenunumHa cnosa 12, npopenq 1,5.

Y cknapy ca lMpaBrnHMKOM 3a KaTeropusauujy U paHripare 4aconuca, yaconuc Hacrasa v Bacnurtame
o6jaBJbyje cBe pafioBe ABOje3nUYHO — Ha cprickom (AvpunmyHo nucmo — Serbian, cyrillic) v eHrneckom jesuky.

[yxvHa paga

O6bum papa obyxsata jeflaH ayTOpCKM Tabak, ogHOcHO Ao 30.000 3HaKoBa C NpasHUM MecTMMa.
/13y3eTHo, npernegHn pafoBU M PafioBU KOju MpeAcTaB/bajy Teopujcke aHanme mory fa bymy AyKuHe
no 50.000 3HakoBa. Y 061M HICY ypauyHaTn ancTpakT U crucak kopuwheHe nutepatype Ha Kpajy papa.
YpenHuuy 3apxaBajy NpaBo Aa AOHOCe OfJyKy O 06jaB/brBakby pafoBa yxer obrma of npeasuheHor
YKOIMKO TeMaTvka paja w/unu npeameT MUCTpaxumBarba TO 3aXTeBajy U YKONMKO Ce pagu O HayyHUM
TEKCTOBVIMA BMCOKOT HBOA KBanuTeTa.

EnemeHTun n cTpyKTypa papa

Hacnoe paga. HacnosHa ctpaHa cappm cneaehe nHdopmaumje: HacnoB paga, MMe, CpefHe ClI0BO U1
npe3vime ayTopa (1 KoayTopa), KOMMeTaH Ha3uB MHCTUTYLMje (Ha MpuMep: oferberbe/aenapTMaH/Kateapa,
baKynTeT, yH/BEP3UTET), MECTO 1 [ipXaBa (YKOIMKO je ayTop U3 MHOCTPAHCTBA), CNybeHy e-mail agpecy
npBeor ayTopa.

YKOMMKO Cy pafioBM pe3ynTaT pafa Ha HayYHO-UCTPAKMBAYKVM NPOjeKTUMa, Yy GYCHOTM Y3 Hac/oB
pafa Ha HacIOBHOj CTpaHW pajia HaBoge ce OCHOBHU NoJaLy O NPOjeKTY.

Alictupak. AnctpakT Tpeba fia uma og 150 fo 250 peun. YKONVKO je pey o paay Koju Npeactassba
npuKa3 0b6aB/beHOr MCTpaKMBaHa, ancTpakT Tpeba fAa cappxu cnepehe enemeHTe: 3Hauaj npobnema
NCTPaXmBarba, LM/beBE UCTPaXMBatba, METOAONOMMjy UCTPaXuBaba, KibyyHe pesyntate WUCTPauBatba,
3aK/byuKe 1 Nefjarolke nMnanKauuje. Y cnyvajy npernegHor paga wiv paga Koju npefcraBiba TeopujcKy
aHanm3y, ancTpakT Tpeba Aa cagpxu: Npobnem Koju ce y pafly pasmaTpa, Npukas CTpyKType paja, KibyuHe
rnocTaBKe Koje ce fajy y pagy 1 3aKk/byuke. AncTpakT Tpeba Aa 6yae HanmcaH y jeaHoM nacycy, 6e3 nosuarba
Ha pedepeHLe, BennunHa ciioBa 11, 060CTpaHO NopaBHaH.

KreyuHe pequ. Y3 ancTpakT ce HaBofe KibyuHe peun (Ho neT) Ha jesuky paga. KibyuHe peun Tpeba
na 6yny peneBaHTHe 3a npobnematKy Kojom ce paf 6aBu 1 norogHe 3a npetpaxusarbe. [penopyuyjemo
Kopuwherbe Tesaypyca, Kao wro je HNp. ERIC: https://eric.ed.gov/?ti=all

Citipykiuypa paga. Pap je noTpe6HO CTPYKTypuUpaTh Ha normykm ypeheH HaumH. Pap koju npeacTasba
npriKa3s obaB/beHNX UCTPaXKMBatba Tpeba fa cagpxu cnegehe UenuvHe: yBog, NpefcTaB/batbe TEOPUJCKIX
OCHOBa UCTPaXMBatba, ONC METOLOJONUje NCTPaXKMBakba, NMPKKa3 pesynTata CTPaXKBakba ca AUCKYCMjoM
(y3 HaBoherbe NefaroLKMX UMMNMKaLuja 06aB/ibeHOr NCTPaXKMBarba) U 3aksbydke. [pernenHn pag unv pag
Koju npepcTaB/ba TEOPUjCKY aHanu3y, nopep yBoAa U 3akibydaka Tpeba fa 6yae NornuyKkm CTpyKTypupaH y
CKnagy ca OCHOBHOM TEMOM paja.

Hacnosu u tiogHacnosu ogespaka. Hacnosu 1 nofHac/oBn ofe/baka He 03HayaBajy ce HyMepUUKK,
NoTPe6HO X je jacHo 1 NpeuursHo popmynucaTi 1 dopmaTpaT pema yryTcTBy nprkasaHom y Tabenu 1.

Tabena 1

Hayur ¢popmatiuparea Hacosa u GiogHAc08a 0gesbaka Upema HUBoUMA

Huso HauvH popmatuparsa
1 LieHTpupaHo, 6ona, ¢poHT 12
2 JleBo NnopaBHamwe, 6ona, GoHT 12
3 Jleso uiopasHarbe, 6051g u Kyp3us, honiu 12
4 YByueHo, 6ong, $oHT 12, Tauka Ha Kpajy. (TeKCT y HacTaBKYy)
5 YeyueHo, 60519 u Kyp3us, ¢hoHiu 12, ilayka HaA Kpajy. (TeKCT y HacTaBKYy)

HatomeHa. |_|pI/IM€pI/I cbopMaTa [aT Cy CamO 3a HaCs10Be 1 NOAHAC/10Be Ofie/baka M He O4HOCE Ce Ha HaC/10B pafa.
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Tabene u ipaguxoHu. CBaka Tabena, ogHocHO rpaduKoH O3HauyaBa ce ogroapajyhum 6pojem.
JacHo v npeyusHo popmynmcaH HacnoB Tabene unw rpadrKoHa faje ce y HOBOM peqy, Y Kyp3usy. Hacnos
Tabena nnu rpadvkoHa Tpeba aa byae No3nUMOHMPaH U3Hag Tabene unn rpadrkoHa (Bugetn Tabeny 1
oBor ynyTcTBa). CBe ckpaheHuLe HaBefeHe y Tabenama v rpadmkoHnma Tpeba fa 6yay objawirbeHe. Y
objaLurberby (nereHam), ucnop Tabene nnm rpadrkoHa pey HanoMeHa nuLie ce Kyp3vMBOM Ca Ta4ykom Ha
Kpajy peumn (HaliomeHa. nnn Note. y 3aBUCHOCTM Of je3vKa pafa, Buaetu npumep y Tabenu 1). Tabene He
Tpeba fa cappke BepTUKanHe NHuje. Xopn3oHTaHe NHMje Tpeba KoprucTTK camo n3mehy 3arnassba
Taberne 1 NpuKasaHUx noaaTaka (Kao Ha npumepy y Tabenw 1) 1 Ha fiHY Tabene. U3y3eTHO, XOpPM3OHTaNHe
NHWje [LO3BOJ/bEHE Cy 1y OKBMPY CaMOT 3arfiaBiba YKONMKO TO AOMPUHOCU NpernegHoCTy Tabene.

Tabene v rpadukoHe npunoxuti y Microsoft Word dopmarty, Kpempatu u gocTaBuTH y nporpamy
Koju omoryhaBa HIX0BO foAaTHO ypehuBare. MiHdopmauuje Ha rpadukoHMMa ce He ncTnyy 60jama,
Beh wpadurpamem. lurntanHe dpotorpaduje unm cnrke foCTaBbajy ce y pesonyuumjy Hajmarbe 300 dpi,
grayscale color mode.

O3Hake cliatuuctiuykux Wectiosa u mepd. CBe O3HaKe CTAaTUCTUUYKMX TeCToBa M Mepa MnucaTtv
KYp3vIBOM Y LIESIOM TEKCTY paja, YKibyuyjyhu n tabene (M, SD, F, t, p).

®ycHolie u ckpaheruye. PycHoTe 1 ckpaheHuue Tpebano 6u nsberasaTu.

Pegpepeniye y pagy. MNo3use Ha 13BOpe y TEKCTY U CnUcaK KopuwheHe nutepatype Ha Kpajy paga
Tpeba patn y cknagy ca APA ctunom (APA Citation Style - American Psychological Association 7* Edition,
https://apastyle.apa.org/instructional-aids/reference-examples.pdf).

Y cnncky kopuwheHe nuTepaType Ha Kpajy pafia Uy 3arpafiama y TekcTy cBe pedepeHLue, ykibyuyjyhu
OHe Ha CPICKOM je3uKy, HaBOAE Ce NaTUHULIOM. [pe3rMeHa CTpaHuX ayTopa y pagy nmcaHOM Ha CPricKOM
je3mKy ce TpaHCKpuOYjy — GOHETCKIM Nicakbem Npe3uMeHa. Y 3arpagum ce 06aBe3HO HaBOAE Y OpUriHany,
Ha npumep: CkoT (Scott, 2004).

Mo3vBe Ha U3BOpE Y TEKCTY AaTu y 3arpafiaMa y3 HaBohere: Mpe3vMeHa ayTopa, rofnHe n3gama
KopuwheHor nu3Bopa 1 6poja CTpaHULe YKONMKO ce paan o uuTaty. Hasohetbe Buille ayTopa y 3arpagu
ypeanTy abellefHMM pesom Mpema MOYETHOM CJIOBY Mpe3vIMEHa ayTopa, @ He XPOHOMOLWKN. AKO Cy Yy
nuTakby Ba ayTopa, y 3arpaam ce HaBoge oba aytopa. YKONMKO je BuLLe 04 Ba ayTopa HaBOAW Ce Npe3ume
npBor ayTopa ckpaheHunua,,i sar.” unu,et al’ (y 3aB1UCHOCTW of je3nKa Ha KOM je paf 06jaBibeH).

Pecpeperue Ha kpajy paga. Cnncak kopuiwheHe nutepaTtype obyxBaTta UCKIbYUYrBO M3BOPE Ha Koje ce
ayTop no3viea y pagy. PedepeHLe ce HaBoge abeLiefHUM PeAoM Mo NPe3MeHMMa ayTopa. AKO ce HaBoaw
BYILLE Pafi0Ba MCTOr ayTopPa, PafoBY Ce 13M1axy XPOHOMOLIKIM pefioM (04 HajcTapujer Ka HajHOBMjeM pagy).
YKonvko nocToju BuLie pafoBa UCTOr ayTopa Ca UCTOM FOAMHOM ObjaBrbMBarba, PafioBy Ce 03HauyaBajy
cnosumaa, b, cnta., y3roguHy nparay 3arpagu (Hnp: 2012a, 2012b). Ykonmko uma uiue aytopa, pedepeHua
Ce HaBoAW NMpema Npe3vMeHy NMPBOT ayTopa, anu CagPum Npe3rMeHa 1 MHULWjane ocTanix aytopa.

Ha cnncky koprwheHe nutepatype Ha Kpajy pajia He CTaBsbajy ce peaHn 6pojesmn ucnpes pedepeHuy.

Mpumepy HaBoherba pedepeHLr Ha cnncky KopulheHe nuTepaType Ha Kpajy paga:

Krouia: PedepeHua cappiu npesvme 1 MHULMjane CBUX ayTopa, FOAMHY M3fakba Y 3arpaaw, HacioB
Kroure (Kyp3vBOM) M Ha3uB 13daBaya. YKONMKO je Krbura y Web n3gatby, HEONXOAHO je aopatil U UHTEpPHET
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The theoretical part of the paper presents an analysis of relevant theoretical classifications
of values, particularly emphasizing Milton Rokeach’s value system. The methodological
section describes a study conducted with the aim of determining how senior high school students assess
their current ultimate life goals (terminal values) in terms of their hierarchical ordering. The research was
carried out at a convenience and stratified a sample of fourth-grade high school students (N = 420) in the
Republic of Serbia — the Western Serbia region, during the 2023/2024 academic year. By using Milton
Rokeach’s Value Survey and applying descriptive and inferential statistical methods (calculation of arith-
metic mean, standard deviation, MANOVA, F-test, test of homogeneity of covariances, Cohen’s d), the
rank positions of values at the manifest level were identified and analyzed. The results indicate that
graduating students are primarily oriented toward personal ultimate life goals (family security, happiness,
freedom), while social goals (world peace, equality, national security, social recognition) are at the bottom
of the list. The variable of educational orientation significantly determined differences in the positioning
of values, whereas gender had a somewhat smaller effect. In the context of intensive socio-economic and
technological changes, the findings highlight the need for continuous re-examination of the structure of
the value system, from the perspective of students who are exposed to rapid technological, demograph-
ic, globalization, and other changes. Considering the complexity and the diverse contexts of the peda-
gogical practice, the obtained results may serve as an important starting point for future longitudinal
research aimed at monitoring the development and transformation of young people’s value orientations
within the educational process. The findings also highlight the importance of designing tailored educa-
tional methods that consider the diversity of value orientations among younger generations.
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Introduction

The contemporary social context is marked by intensive socio-economic, techni-
cal-technological, and spiritual transformations that influence the structure and dynam-
ics of individual and collective value systems (Inglehart, 1997; Zinkina et al., 2022). Value
systems are changing through the desacralization of traditional values, the emergence of
new global patterns, and the re-actualization of previously marginalized values (Gavrilovi¢,
2012; Lavri¢ et al,, 2019). In conditions where change becomes a permanent category, val-
ues are no longer viewed as stable and enduring, but as subject to continuous reconfigu-
ration (Bauman, 2001; Schwartz, 1992). This calls for their systematic and interdisciplinary
examination in order to better understand the transformation of the value field, as well as
its impact on the behavior and identity of individuals and social groups (Inglehart, 1997;
Schwartz, 1992). The transformation of values may have a two-dimensional effect: on the
one hand, it can serve as an impetus for social progress and individual development, cre-
ating space for the emergence of new value paradigms (Inglehart, 1997); on the other
hand, it may become a source of instability, leading to value conflicts, particularly in the
context of rapid and misaligned changes in social needs and individual interests (Bauman,
2001; Lavri¢ et al., 2019).

Social changes are often viewed through the prism of generational differences, with
young people occupying a central position as bearers and creators of the future, as well
as potential drivers of change. Therefore, examining the value system of young people
gains particular importance, especially during the high school period. Educational orien-
tation and the school environment represent key factors in the process of socialization
and the formation of young people’s value attitudes, which opens space for the thought-
ful design of appropriate pedagogical strategies. The high school period, which generally
encompasses the ages of 14 to 18, represents a sensitive developmental stage, during
which moral identity is intensively formed. It is precisely within this developmental inter-
val that adolescents become more receptive to various influences from their immediate
and broader environment, while the process of value internalization increases its inten-
sity. In pedagogical terms, school plays a key role in shaping values and has the capacity
to influence young people through instruction, peer interactions, and educational activ-
ities, thereby fostering the development of personal responsibility and moral reasoning.
Therefore, understanding the value attitudes of high school students, particularly in light
of their educational orientation, is essential for designing educational approaches that
respond to contemporary social needs and challenges. Different areas of interest and pro-
fessional perspectives of students in the field of natural sciences and mathematics and of
those in the field of social sciences and humanities shape specific values, which in turn
influence their life goals. The natural sciences-mathematics orientation often emphasizes
technical expertise and practicality, whereas the social sciences—humanities orientation
focuses more on social awareness and moral values (Schwartz, 2012). Gender, as both a
biological and social construct, also affects value preferences due to differing social roles
and expectations. Examining these factors enables the adaptation of pedagogical ap-
proaches and contributes to a better understanding of the dynamics of value change in
the era of globalization (Inglehart & Welzel, 2005).

136



Studies in Teaching and Education, 2026, 75(1), 135-157

In the context of young people’s value formation, elements of globalization (cultur-
al globalization, technological advancement, economic influences, institutional changes,
and identity dynamics) act as powerful drivers of the transformation of value orientations,
placing the educational system before new and complex challenges. European research
and strategic documents, such as those of the European Commission (2021), the Europe-
an Values Study (2008), and the World Values Survey (2022), point to significant changes in
value attitudes of young people. Some authors interpret these changes as a consequence
of a departure from traditional, more stable value patterns, resulting in a polarization of
values — traditional values are losing strength, whereas global value patterns are becom-
ing increasingly influential, requiring individuals to continuously adapt to rapid social and
cultural transformations (Jackson & Medvedev, 2024; Schéfer, 2025). At the same time,
within contemporary theoretical approaches, the concept of constructing a value system
grounded in a sense of shared belonging has emerged, whereby globalization-related val-
ues encourage the formation of an expanded, transnational identity (Musek, 2015). These
values depart from traditional patterns increasingly, turning toward individualism and
new sorts of a lifestyle (Budimir-Ninkovi¢, 2002). Vukadinovi¢ (Vukadinovi¢, 2012) argues
that under conditions of globalization, the universal system of values has been consider-
ably undermined, emphasizing that globalization has both its face and its reverse side, in
which a system of (non)values culminates — recognized through superficiality, the dereg-
ulation of social relations, the promotion of consumerism, the glorification of bizarreness,
the prioritization of quantity, and the relativization and trivialization of crucial problems of
the contemporary era. We live in a consumer society, in which individuals are increasingly
shaped as consumers and less as citizens, and where the global economy insists on the
production of new needs and the constant creation of temptations. This dynamic fosters
shallow values and unstable identities, placing individuals in a position of insecurity and
social fragmentation (Bauman, 2000). This raises the question: which values are essential
for survival and high-quality functioning under contemporary living conditions?

Conceptual Definition of Values and Related Concepts

Theoretical considerations regarding the conceptual definition of values and related
concepts, such as value orientations and lifestyle, are often limited by the lack of a unified
conception of the content and the structure of value relationships, as well as the absence
of reliable qualitative and quantitative parameters for their measurement. Additional the-
oretical ambiguity arises from the fact that these terms are frequently used as synonyms
in various texts, despite having different analytical functions and scopes (Hitlin & Piliavin,
2004; Rohan, 2000).

Formulating a widely accepted definition of values has required addressing the
question: who determines universal human values? There has also been a recognized
need to create a “global ethical code” as a framework for the existence of a common set
of universal values that transcends the boundaries of any particular society, community,
culture, or religion (Raki¢ i Vukusi¢, 2010, p. 781). Rapid changes in behavior create a mis-
match between reality and ideals, threatening universal values and leading to a value crisis
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(Gvozdenovi¢, 2021). This is a consequence of the dominance of the values of the “new
world order” over universal norms, such as freedom, equality, and peace (Jean Baudrillard,
2007, p. 62). Undoubtedly, the complexity of formulating a universally accepted defini-
tion of values stems from a combination of factors, such as terminological inconsistencies
across different cultural and linguistic contexts, theoretical frameworks, and the research
interests of various disciplines, each of which approaches the study of values from its own
perspective and operationalizes the concept accordingly (Bojovi¢, 2017). A review of the
relevant literature reveals more than four hundred different definitions of the concept
of values, demonstrating its exceptional theoretical complexity and conceptual fluidity
(Panti¢, 1977; 1981; 1990). The diversity of definitions arises not only from an interdisci-
plinary approach (sociology, psychology, anthropology, pedagogy, philosophy) but also
from the point of view held by certain authors, stating that values, as a dynamic and his-
torically variable phenomenon, are inherently resistant to a single, enduring definition.
Kluckhohn (Kluckhohn, 1951) was among the first to point out the impossibility of cre-
ating a universal definition of values, while Rokeach (Rokeach, i 1973) emphasizes that
values function as internalized standards manifested in behavior, but they are not always
rationally articulated. Schwartz (Schwartz, 1992) cautions that values should be regarded
as socially and culturally conditioned motivational constructs, and that their significance
varies depending on the context. In this sense, values can be understood as a hierarchical-
ly organized system, defined as a set of acquired, relatively stable cognitive-motivational
structures which are aimed at regulating an individual’s behavior in relation to a broad
range of social and experiential objects. At the same time, they function as processual
and context-dependent guides, whose specific meaning emerges only within particular
social, cultural, or individual situations, highlighting their dynamic and adaptive nature
in the contemporary social environment (Havelka, 1995; Hitlin & Piliavin, 2004; Inglehart,
1997; Jankovi¢, 2017; Lazi¢ & Pesi¢, 2024; Schwartz, 1992; 1994).

Values develop through a complex interaction of personal traits, experiences, and
influences from socialization agents (Knafo et al., 2011; Maio, 2017; Roccas et al., 2002;
Rokeach, 1973; Schwartz, 1992). In the context of globalization, these influences pene-
trate educational institutions, which become spaces for the hybrid socialization of young
people, identity formation, and value transformation, thereby granting education a cen-
tral role in addressing contemporary social challenges (Bojovi¢ i sar., 2022; Ci¢kari¢, 2011).
The current crisis in the school system, manifested through the marginalization of its edu-
cational function, indicates the limited effectiveness of educational institutions in achiev-
ing key economic, cultural, and social objectives. This situation particularly underscores
the necessity for a critical review and adaptation of educational policies and practices in
accordance with the complex challenges of the 21st century (Bojovic i sar., 2022; Parsons,
2012; UNICEF, 2020).

Taken as a whole, the following foundational perspective on understanding val-
ues can be formulated: a) values serve as a normative framework for interpreting so-
cial phenomena in changing societal conditions; b) values function as a self-regulation
mechanism that guides choices, behavior, and goals, linking individual structures with
cultural and socio-demographic contexts, thereby influencing identity formation and
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social integration (Corey et al., 2003; Knafo et al., 2011; Milisa i Bagari¢, 2012; Mili3a i
sar., 2015; Viskovi¢, 2013; Zokirova, 2020). This serves as our foundational platform for
understanding values.

Although theoretical considerations of the essence of values have historically suf-
fered from the lack of an agreed-upon conception of the content and structure of relation-
ships among values, as well as the lack of reliable qualitative and quantitative parameters
to measure their strength, theorists reached a consensus on the content of core values
by the mid-20th century. Two theories stand out in this regard: Schwartz’s value typology
and Rokeach’s value classification.

According to Schwartz's theory, values are beliefs which are linked to a sense of per-
sonal autonomy and which reflect desirable goals that motivate the individual. They are
hierarchically arranged according to individual priorities, and their influence on behavior
depends on the importance they hold for both the individual and society (Schwartz, 1996;
2012). Schwartz defines ten universal value types: self-direction, achievement, power, he-
donism, security, tradition, conformity, benevolence, universalism, and stimulation. These
values are structured along opposing dimensions: 1) openness to change versus conser-
vation, and 2) self-enhancement versus self-transcendence. Schwartz’s model illustrates
how certain values naturally align with each other (e.g., hedonism and stimulation), while
others are in intrinsic conflict (e.g., power and universalism).

One of the most prominent theorists in the study of values, Milton Rokeach, em-
phasizes that values are internalized beliefs that serve as stable standards for evaluat-
ing behavior, choices, and social phenomena. They represent deeply rooted guides that
shape an individual’s ways of thinking and acting, in which a value is understood as a
relatively enduring prescriptive or proscriptive belief that a particular mode of behavior
or ultimate state of existence is preferable to its opposite (Rokeach, 1973, p. 25). Based on
this theoretical framework, Rokeach divides values into two main groups: 1) Terminal val-
ues (ultimate life goals) determine the objectives and ideals toward which an individual
strives throughout life (e.g., happiness, freedom, peace); 2) Instrumental values (means
of achieving value goals) encompass specific behaviors and character traits necessary to
attain these objectives (e.g., honesty, perseverance, ambition) (Rokeach, 1973). By this
classification of values, Rokeach emphasized their normative character, highlighting that
they serve as internal standards for regulating an individual’s behavior (Bojovi¢ i sar.,
2015; Hooper, 2003; Kuzmanovi¢, 1995; Mladenovi¢ i Knebl, 2000). The significance of
Rokeach’s approach lies in the enablement of the quantitative analysis of complex and
often abstract value concepts.

A better understanding of the essence of values can be supported by defining the
concepts of “value orientation” and “lifestyle,” which are often used interchangeably. While
value orientations represent a set of enduring values and behavioral patterns directed
toward resolving existential questions (Havelka, 1975), by revealing an individual’s or
group’s commitment to universal values, goals, and behaviors, they influence behavior
through beliefs, attitudes, and principles shaped by personal characteristics, as well as
the spiritual, cultural, technological, and ideological features of society (Botalova et al.,
2016; Rokeach, 1973; Valerian & Elvira Olga, 2016). In contrast, lifestyles are the practical
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articulation of these values through behavior, manifesting in consumer habits, leisure ac-
tivities, , education, social engagement, and attitudes toward work (Giddens, 1991; Ingle-
hart, 1997; Lazi¢ & Pesi¢, 2024). The relationship between values, value orientations, and
lifestyles provides an important analytical framework for understanding contemporary
social processes. It is essential not only to examine values themselves but also to analyze
how they are concretely expressed in everyday life, whether through choices, behaviors,
or patterns of living.

A Brief Review of Available Research on Values

The study of values has a long tradition within the social and humanistic sciences,
in which values are viewed as fundamental guides for behavior, reasoning, and social in-
teraction. Contemporary approaches to studying values encompass a variety of method-
ological and theoretical frameworks. The following section presents research approaches
and findings concerning the structure, function, and variability of values among young
people in contemporary society.

Numerous studies focusing on young people highlight the importance of identity
formation, with values serving as one of the key elements in this process (Furlong & Cart-
mel, 1997; Giacomino et al.,, 2011; Kehily, 2007; Lindh & Korhonen, 2010; Wyn & White,
1997). Research indicates that, compared to previous generations, utilitarian orientations
are increasingly prominent among youth, while hedonic values are diminishing in signifi-
cance. Nevertheless, the most important values observed remain friendship, love, leisure,
and family life (Antonijevic i sar., 2020; Bojovic i sar., 2015; Bojovi¢ i sar., 2022; Franc i sar.,
2002; Koirkikivi et al., 2023; Kuzmanovic¢ i Petrovi¢, 2009; Lazarevic i Janjetovi¢, 2003; Rad-
oman, 2012; Zokirova, 2020). Changes in the value attitudes of high school students most
strongly affect perceptions of profession, education, family, and material values, with
these effects being more pronounced among girls than boys (Antoci, 2020; Davydova,
2018; lisin, 2011; Radovanovic i sar., 2022). Research conducted during the Covid-19 pan-
demic showed that the crisis strengthened family, moral, life, and personal values among
young people (Antoci, 2021). In the structure of value orientations among students in
secondary music schools, the dominant ones are self-actualization, aesthetic, materialis-
tic, and cognitive orientations (Bogunovi¢ et al., 2012). First-year high school students in
Serbia demonstrated that most adopt a utilitarian lifestyle, while a smaller number em-
brace hedonistic or activist lifestyles (Joksimovic¢ & Maksi¢, 2006). Studies on the influence
of media highlight a clear distinction between the values that young people genuinely
embrace and those frequently promoted by media. While youth tend to prioritize family,
moral values, and personal values, media content often emphasizes materialistic, superfi-
cial, and hedonistic values, which can lead to value conflicts and internal dilemmas during
the process of identity formation (Cikos, 2021). A pilot study on the value hierarchy of
students from urban and rural areas in Riga showed no significant differences between
adolescents from the two settings. Urban students tended to prefer love, cheerfulness,
and education, whereas rural students emphasized responsibility, obedience, and com-
petence (Mihailova et al., 2019). Research on values in Serbia indicates the presence of
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a complex mixture of traditional and modern values, showing a gradual shift toward
individualism, materialism, and self-assertion, while collective and patriarchal elements
remain continuously present. In a society undergoing prolonged social and economic
transformations, values often exhibit an ambivalent character, reflecting unstable iden-
tities and uncertainty about the future (Jablanov Maksimovi¢, 2012). This ambivalence
manifests along a spectrum between pragmatic adaptation to market economy condi-
tions and the need for self-expression, as observed in cultural practices, communication
styles, and consumption patterns (Milivojevi¢, 2015).

Research Methodology

Research indicates an increasing occurrence of dual, hybrid, or multidimension-
al identities, especially in non-Western societies, where individuals are exposed, on one
hand, to the complex influence of the local cultural environment — including traditional
customs, values, and social norms — and, on the other hand, to global cultural models
that introduce new ideas, lifestyles, and values of individualism and universalism. This
dual pressure creates a dynamic field of internal conflict and shifting identity forms, where
individuals maintain and nurture their local belonging while simultaneously integrating
elements of global culture as a means of adaptation and self-expression in the contempo-
rary world (Akaliyski et al., 2023; Engel & Fritzsche, 2019; Genest, 2023). The value dichoto-
my reveals deep differences in the priorities upheld by individuals and societies: between
individualism and collectivism, tradition and modernity, stability and self-expression
(Akaliyski et al., 2023; Zinkina et al., 2022). Conflicts among these priorities can serve as
strong predictors of social crises and future transformations of value systems (Kim & Kim,
2025; Schéfer, 2025). In a societal context of accelerated change, the analysis of moder-
nity becomes particularly relevant. Giddens (1990) describes modernity as a break from
tradition, characterized by reflexivity, institutional rationalization, and increasing existen-
tial uncertainty. Modern society is a high-risk society in which the individual constantly
re-examines their identity and values. Although he does not use the term “the modern
Moloch,” this concept metaphorically reflects the destructive effects of modernization:
loss of stability, dehumanization, and erosion of traditional values (Giddens, 1990). Within
such an environment, values become unstable and often instrumentalized; they are no
longer simply inherited, but are constructed under conditions of hyper-choice. The grow-
ing gap between personal beliefs and societal expectations leads to value disorientation
and a crisis of meaning.

Considering that the aforementioned social changes leave a distinct mark on the
value system of adolescents in the high school age, the research problem is defined by
the question: What is the hierarchy of terminal values among high school students in the Re-
public of Serbia — Western Serbia region? The central focus of the study is to determine the
hierarchy of terminal values (ultimate life goals), with particular emphasis on differences
in value preferences according to: the students’ educational track (natural-mathematical
vs. social-humanistic fields) and the students’ gender. By operationalizing the research
problem and objectives, the following tasks were defined: 1) Identify a comprehensive
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ranking of preferred terminal values; 2) Determine the position of terminal values in re-
lation to students’ affiliation with the natural-mathematical or social-humanistic track,
and assess statistically significant differences between the subsamples; 3) Determine the
position of terminal values in relation to students’ gender and assess statistically signifi-
cant differences.

Sample of participants consisted of final-year high school students from Uzice (N
= 420), aged 18-19 years. The independent variables were defined according to the ac-
ademic track (natural-mathematical vs. social-humanistic) and the gender of the partic-
ipants (Table 1). The dependent variables are the terminal values that are the subject of
analysis.

Table 1
Structure of the Sample of Fourth-Year High School Students (N = 420)
Independent Variable Modality f %
Social-Humanistic 161 383
Academic Track
Natural-Mathematical 259 61.7
Gymnasium 88 210
Economic 65 15.5
School Type Traffic 62 148
Technical 72 17.1
Medical 133 317
Male 164 390
Gender
Female 256 61.0

The study has a cross-sectional design and was conducted at the end of the second
semester of the 2023/2024 school year, with the necessary consent obtained from all rel-
evant parties. The research was carried out on a convenience sample that was stratified to
ensure representation across the defined subgroups of students.

Description of the Research Instrument

The framework for collecting data and analyzing the values and value orientations in
this study is based on the scientifically recognized and validated Rokeach classification of
values, which the author himself describes as a measure “sensitive to differences among
cultures, institutions, group memberships, and personal experiences” (Rokeach & Elders,
1978, p. 24).

The Rokeach Value Survey (RVS) includes 36 values—18 terminal values and 18 in-
strumental values. For the purposes of this study, only the terminal values portion of the
survey was used (Table 2).

142



Studies in Teaching and Education, 2026, 75(1), 135-157

Table 2
Terminal Values According to Rokeach (RVS)

Terminal Values (Ultimate Life Goals)

Comfortable Life (prosperous and secure life)

Exciting Life (stimulating, active, and adventurous life)
Family Security (care and protection of loved ones)
Freedom (independence and freedom of choice)
Happiness (sense of well-being and connectedness)
Inner Harmony (freedom from internal conflicts)
Mature Love (sexual and spiritual intimacy)

National Security (protection from attack)

World Peace (absence of conflict and global harmony)
Equality (brotherhood and equal opportunities for all)
Pleasure (life full of enjoyment and relaxation)
Salvation of the Soul (eternal life or spiritual salvation)
Self-Respect (self-esteem and personal dignity)
Honest Friendship (close, sincere friendships)

Wisdom (mature understanding of life)

Sense of Accomplishment (lasting personal contribution)

World of Beauty (appreciation of nature and artistic beauty)

Source: Robbins, 2003, p. 64

Rokeach conducted multiple validations of his instrument, and careful methodo-
logical design has shown that it possesses satisfactory reliability and high sensitivity, as
evidenced by its widespread application in research both domestically and internationally
(Alfirevic¢ i Brci¢ Kuljis, 2016; Bojovic i sar., 2015; Gavrilovi¢, 2017; Giacomino et al,, 2011;
Musil & Jurcec, 2004; Nikoli¢ et al., 2017). The Rokeach Value Survey (RVS) thus provides
the theoretical foundation for analyzing the hierarchy of values in this study, with a specif-
ic focus on the terminal values of high school students.

The participants, who attended classes during the scheduled survey session, were
provided with the questionnaire in paper form, along with detailed instructions from the
examiners on how to complete it. The first part of the questionnaire collected socio-de-
mographic data, including place of residence, type of student accommodation, study
track, type of school, and grade level. None of the participants refused to take part, and all
questionnaires were returned properly completed. Based on the relative ranking of value
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preferences, reflected through the calculated arithmetic means, a rank position was deter-
mined for each value. Subsequently, the relationships between subgroups were analyzed
by comparing the positions of individual values. Participants ranked the values according
to their personal preferences from 1 to 18, where rank 1 indicated the most important
value for the participant, and rank 18 indicated the least important.

The statistical analysis of the data was performed using arithmetic means and stand-
ard deviations, followed by multivariate analysis of variance (MANOVA) with determina-
tion of F-values, testing for homogeneity of covariances at significance levels of 0.01 and
0.05, and calculation of Cohen’s d to assess the effect size.

Research Results

The presentation of results begins with an analysis of the overall hierarchy of termi-
nal values, which the respondents evaluated freely, based on their personal beliefs. Table
3 shows the ranking of values, arranged according to the arithmetic mean for the entire
sample. The lower the arithmetic mean (M), the more important the individual value - or
value orientation - is to the respondents. The obtained average values, ranked from low-
est to highest, indicate that students most highly prioritize family security, happiness, and
freedom as the most desirable ultimate life goals they strive for (Table 3).

Table 3
Preference of Terminal Values among Fourth-Year High School Students (N=420)

Terminal Values

(Ultimate Life Goals) M 5D Rank
Family Security 393 3526 1
Happiness 460 3.537 2
Freedom 6.67 4412 3
Mature Love 721 4.368 4
Honest Friendship 830 4087 5
Self-Respect 834 4576 6
Salvation of the Soul 840 5394 7
Inner Harmony 848 4.553 8
Comfortable Life 850 4.744 9
Wisdom 9.60 4174 10
Pleasure 10.10 4475 11
World Peace 10.13 5.041 12
Exciting Life 1051 4635 13
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Terminal Values

(Ultimate Life Goals) M oD Rank
National Security 11,50 4273 14
Equality 11.58 4.296 15
Sense of Accomplishment 1241 4.145 16
Social Recognition 14.91 3.689 17
World of Beauty 1498 3435 18

High school students highly prioritize the value of happiness (ranked 2nd), while
the value of freedom, experienced through a sense of personal autonomy and self-worth,
ranks 3rd in importance. Mature love occupies the 4th rank, indicating that adolescents
strive for sincere and stable emotional relationships idealistically. The position of honest
friendship (5th rank) reflects the preference for peer interactions and formation of quality
friendships (either in real life or virtually), which aligns with the significance attributed
to peers as key agents of socialization (Table 3). High school students place the value of
comfortable life at the 9th rank, and exciting life at the 13th rank, ahead of national security
(14th rank) and equality (15th rank).

Preference of Terminal Values among High School Students
- Natural Sciences/Mathematics vs. Social Sciences/Humanities

In order to verify the statistical assumptions for the valid application of analysis of
variance, a test of homogeneity of covariance matrices was conducted. The results (F =
1.317; p =.003) at the significance level of p < .05 confirm that the homogeneity assump-
tion is met, allowing valid between-group comparisons of terminal values. The analysis
indicates statistically significant differences in value preferences between students in the
natural sciences/mathematics and social sciences/humanities tracks (p < .05), as shown
in Table 4. Minimal variability in the ranking of high school students’ value orientations
directed further analysis toward a comparative examination of value ranks depending on
the type of academic track. The “rank difference” column displays values reflecting shifts in
the ranking list in a positive (+) or negative (=) direction, resulting from the comparative
analysis to illustrate changes in the positioning of individual values (Table 4). The ranking
of the remaining values indicates statistically significant differences in value orientations
between students in the natural sciences/mathematics and social sciences/humanities
tracks for the values of salvation of the soul, comfortable life, self-respect, and an exciting
life (p < .05), while differences for the other values are not statistically significant (p > .05).
In the context of academic tracks, the largest rank difference is observed for the value of
self-respect (+4), which is given a significantly higher position by students in the social
sciences/humanities track (M = 7.61). Students in the natural sciences/mathematics track
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rank self-respect relatively high in 9th place (M = 8.78). The value of salvation of the soul,
associated with the spiritual domain, is ranked 5th by natural sciences/mathematics stu-
dents (M = 7.95), whereas social sciences/humanities students place it 8th (M = 9.12), with
arank difference of (—3). Despite their focus on natural and technical sciences, students in
the natural sciences/mathematics track assign importance to the spiritual aspects of life.
A similar trend is observed for the value of a comfortable life, which is linked to hedonic
aspirations and orientation toward material well-being. Students in the natural sciences/
mathematics track position this value in 6th place (M = 8.05), while students in the social
sciences/humanities track rank it 9th (M = 9.24), also with a rank difference of (-3).

Table 4
Preference of Terminal Values Depending on Students’ Academic Track
Terminal Values Natural-Scientific Humanities-Social o .
(Ultimate Life Goals) Track (N=259) Track (N=161) \;r, F p é
M 0 R M SO R & S
Family Security 383 3407 1 409 3715 1 0 567 452 072
Happiness 480  3.521 2 429 3553 2 0 1847 175 144
Freedom 683 4455 3 641 4342 3 0 1006 316 095
Mature Love 727 442 4 713 4294 4 0 094 759 032
Salvation of the Soul 795 5314 5 912 5459 8 -3 4392 037% 217
Comfortable Life 805 4928 6 924 4346 9 -3 6175 013* 256
True Friendship 853 4118 7 792 4014 6 41 2093 149 150
Inner Harmony 853 4482 8 842 4678 7 +1 023 881 024
Self-Respect 878 4723 9 761 4244 5 +4 6347 012 260
Wisdom 975 4348 10 935 3867 10 0 876 350 097
Pleasure 1007 4361 11 1016 4000 12 -1 005 942 021
World Peace 1038 5061 13 973 5000 11 +2 1616 204 129
Exciting Life 1014 4750 12 1112 4390 13 -1 4217 041* 214
National Security 1125 43180 14 1189 4401 15 -1 2074 151 149
Equality 1173 4280 15 1134 4326 14 +1 771 381 090
Sense of Accomplishment 1248 4171 16 1229 4112 16 0 106 745 045
World of Beauty 1487 3597 17 1516 3161 18 -] 721 396 085
Social Recognition 1492 3759 18 1483 3585 17 +1 006 938 010

Note: M — mean; SD — standard deviation; R — rank; R (+,—) — rank difference; F - F-value; (p < .05*) -
statistically significant.

On the other hand, students from the field of social sciences and humanities show
a stronger inclination toward humanistic values, including honesty, inner harmony, and
spirituality. Differences in the remaining values range within £1 rank position, indicating a
relative alignment of values among high school students.
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Preference of Terminal Values (Life Goals) and Respondent Gender

The homogeneity of covariance matrices is partially satisfied, based on the param-
eters (F = 1.547) with statistical significance at the level of p =.000 and p < .05. Effect size
findings indicate that gender is not a dominant factor in shaping students’ value orien-
tations, although the values of peace in the world (Cohen’s d = .73; p = .001) and honest
friendship (Cohen’s d = .67; p = .096) show moderate statistical significance.

Table 5
Preference of Terminal Values by Gender of High School Students
Gender % _
Terminal v§|ues Male Female t‘qg 3 o
(Ultimate Life Goals) (N=164) (N=256) g QCJ: §
M SO R M SO R & F P S

Family security 404 3743 1 386 3.386 0 0253 616 05
Happiness 509 3878 2 429 3270 2 0 5020 026 697
Freedom 698 4654 3 646 4246 3 0 1467 226 1167
Mature love 721 4491 4 721 429 5 -1 000 99 0
Salvation of the soul 737 5117 5 923 4344 9 -4 2704 01 3919
Comfortable life 788 4245 6 855 3964 8 -2 15832 .000%* 1631
True Friendship 869 4698 7 1168 4205 15 -8 2779 .09%* 6707
Inner harmony 882 4166 8 1093 4479 12 -4 13,117 .000%* 4878
Self-respect 892 5204 9 806 54% 7 +2 54379 000%* 1607
Wisdom 949 4561 10 784 4438 6 +4 1313 253 3667
Pleasure 989 4479 N 941 3957 10 +1 22921 000%* 1136
Peace in the world 1028 4503 12 709 4178 4 +8 11897 .001* 7344
Exciting life 1118 5104 13 946 4893 11 +2 45561 .000** 3440
National security 1145 4534 14 1153 4105 14 0 019 891 0185
Equality 1176 4474 15 1282 3871 15 0 1416 235 2534
Sense of Accomplishment 1190 4591 16 1138 4093 13 43 7225 007% 2534
The world of beauty 1430 4085 17 1541 2870 17 0 10851 001* 3144
Social recognition 1440 3779 18 1523 3601 16 +2 5176  .023* 2249

Note: M — mean; SD - standard deviation; R — rank; R (+,—) — rank difference; F — F-value; (p = .000**, p < .05%).

Girls rank peace in the world highly (4th place) with strong statistical significance (M
=7.09; p =.000). By placing mature love (5th; M =7.21; p < .05) and inner harmony (6th; M
= 7.84; p=.000) highly, girls show that they value personal peace and consistency in their
attitudes, while material gain is considered less important. In contrast, boys place greater
importance on comfortable life (5th; M = 7.37; p = .000) and exciting life (7*"; M = 8.69; p =
.000). The largest difference is seen in true friendship, which boys rank 7" (M = 8.69; p < .05),
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whereas girls rank it 15" (M = 11.68; p < .05), with a rank difference of eight positions
(Table 5). Both boys and girls position self-respect near the middle of the ranking: girls rank
it 7" (M = 8.06; p = .000) and boys 9" (M = 8.92; p =.000), a rank difference of +2. A similar
rank difference occurs for exciting life. Boys value pleasure and comfortable life more (—4),
while girls place higher value on inner harmony (+4), which boys rank only 10™ (p =.000).
Statistically significant gender differences were observed for the values of: happiness,
comfortable life, exciting life, peace in the world, pleasure, inner harmony, self-respect, sense
of accomplishment, the world of beauty, and social recognition (Table 5).

Discussion

The obtained parameters indicate that family and the security it provides are recog-
nized as key support in the process of growing up and maturing, with adolescents expect-
ing understanding, protection, and financial support from their families. This is confirmed
by the top position of family security on the value ranking. A high position of family se-
curity in the value hierarchy is a characteristic of Eastern European, Mediterranean, and
Southern European cultures, as numerous studies show that the family represents a cen-
tral component and a primary source of emotional, social, and economic support during
adolescence and early adulthood (Bojovi¢ et al., 2015; Bojovi¢ et al., 2022; Ci¢kari¢, 2011;
Livazovic i sar.,, 2015; Pesi¢ Jenackovi¢ & Markovi¢ Krsti¢, 2021; Popadic et al., 2019; Pratt
et al., 2003; Zaborskis et al., 2022). It should not be overlooked that intensive peer interac-
tions can reduce the influence of family on value priorities, where the emphasis on moral
values among peers leads to a stronger valuation of the moral self (Pratt et al., 2003). The
fact that adolescents highly value quality peer relationships aligns with sociological the-
ories that highlight peers as key agents of socialization during adolescence. At the same
time, the influence of intensive peer interactions can reduce the relative significance of
family values, which corresponds with results showing a shift in value priorities toward
moral and social aspects supported by peers. Thus, this observation further explains and
reinforces the understanding of the obtained data, pointing to the complex dynamics
between family and peer influence in shaping the value orientations of young people
(Brown & Larson, 2009).

The higher ranking of hedonistic-materialistic values, such as a comfortable and ex-
citing life, indicates the dominance of individualistic and consumer-oriented orientations
in the value system of high school students. This reflects a broader process of identity
reshaping among youth under the influence of media, digital culture, and global value
patterns, confirming the strong impact of globalization on their value formation. In this
context, the lower ranking of values such as national security and equality does not nec-
essarily imply their rejection, but rather suggests their transformation and their change
in meaning within new social conditions. Emerging value patterns and changes in the
priority system of young people, where values like national security and equality occu-
py a progressively less significant position, pose serious challenges for educational and
social institutions. In this regard, educational institutions must direct their efforts toward
strengthening the value sensitivity of young people to issues important for social cohe-
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sion, civic solidarity, and the preservation of cultural and national identity — prerequi-
sites for active, responsible, and conscious participation in contemporary society (Bojovic,
2017; Inglehart & Welzel, 2005; Ilidin, 2011; Zajda, 2009).

The examination of terminal value preferences from the perspective of educational
orientation indicates an uneven prioritization of values among students of different ed-
ucational tracks, although the effect size parameters suggest minimal differences in the
selection of terminal life values between these groups, meaning the differences are not
practically significant. The identical ranking of the top four values in both subsamples
points to the existence of a shared core of values. The results suggest that educational
orientation influences certain aspects of the hierarchy of values, particularly within the
existential, moral, and hedonistic domains.

Students in the natural-sciences and mathematics track rank the value of self-esteem
relatively high, indicating the presence of an individualistic orientation and a tendency to
accept values associated with the concept of a “culture of narcissism” (Petrovi¢ i Zotovig,
2012). Alongside trends showing the growing dominance of individualistic values, recent
research in Serbia suggests that self-esteem among high school students does not exclu-
sively reflect orientation toward a “culture of narcissism,” but also has positive develop-
mental implications, evidenced by a strong correlation between national identity and
self-esteem. These findings complement the theoretical interpretation of self-esteem as a
value, highlighting that it functions not only as a marker of individualistic aspirations but
also as a developmental resource (Randelovic¢ et al., 2022). The value of salvation of the
soul, which pertains to the domain of spirituality, is ranked higher by students in the nat-
ural-sciences and mathematics track compared to students in the social-humanities track.
Despite their focus on natural and technical sciences, these students attach importance
to the spiritual aspects of life. A similar trend is observed for the value of a comfortable
life, which is associated with hedonistic aspirations and an orientation toward material
well-being. These results can be interpreted as an orientation toward economic security
while preserving spiritual and existential meaningfulness, which represents an adaptive
response to global socioeconomic and cultural challenges. This aligns with global labor
market trends favoring careers in STEM fields (Budzinski et al., 2018; Vaziri et al., 2019).
Students in the social-humanities track are more inclined toward humanistic values,
consistent with the value profiles typical for this educational domain. Overall, a relative
alignment of value orientations is observed among high school students across different
educational tracks.

The variable of gender emerged as a moderating variable influencing the hierar-
chical ranking of certain terminal values (Gouveia et al., 2015; Vecchione et al., 2016). The
result of the chi-square test (x’=22.128; p = .000) indicates a statistically significant associ-
ation between the educational track attended by students (natural-sciences/mathematics
vs. social-humanities) and the gender of the respondents. The obtained p-value (.000) is
below the predefined significance level (a = .05). In other words, school choice is condi-
tioned by the student’s gender to a certain extent. This finding may reflect the presence
of socially rooted gender stereotypes and expectations, which contribute to girls more
frequently choosing social-humanities fields, and boys opting for natural-sciences and
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mathematics programs. Similar conclusions are reported in other studies (Eccles, 2011;
Legewie & DiPrete, 2014), which show that educational choices are influenced by cultural-
ly embedded perceptions of “typically male” and “typically female” occupations.

Regardless of gender, students in the final years of high school similarly rank family
security, happiness, and freedom at the very top, highlighting the central role of family and
the presence of universal values. In contrast, social values (peace, security, and equality)
are positioned at the bottom of the ranking, suggesting their lower relevance in the value
system of adolescents.

Conclusion

In the contemporary social context, the value formation of young people increasing-
ly leads to the relativization of traditional values such as family, community, and discipline,
in favor of individualistic orientations focused on personal freedom, success, and digital
self-assertion. High school students adopt hybrid value patterns that integrate elements
of the local cultural matrix with globalized trends, where values such as inclusivity and
digital competence are increasingly taking precedence over traditional value hierarchies
(McKenzie & Jensen, 2024). These processes indicate the need to reassess and enhance
the role of education when it comes to fostering a critical attitude among youth toward
the value influences of contemporary society. Based on the research objectives and tasks
regarding the value preferences of high school students in the Western Serbia region, as
well as on drawing on results obtained through quantitative and qualitative analysis, the
following conclusions were formulated:

1. The comprehensive hierarchy of terminal values demonstrates a consistent val-
ue orientation among high school students regarding ultimate life goals. Among the 18
values, family security, happiness, and freedom stand out prominently, occupying the top
three positions. This orientation toward a close social milieu, such as family, and the pur-
suit of happiness and freedom, can be interpreted in the context of the broader social
crisis and the societal position of youth, whose participation in socially significant deci-
sion-making is often marginalized. Students place high value on genuine friendship and
inner harmony, recognizing that changes in the social environment can generate frustra-
tions that affect the individual’s personality, and therefore feel a need to connect with oth-
ers in the search for authentic, sincere friendships. Self-esteem is highlighted as particular-
ly important, reflecting the personal evaluation of one’s own character: it pertains to how
much a person values, accepts, and respects themselves. Social values occupy the lowest
positions (national security, equality), while values such as sense of accomplishment, social
recognition, or beauty hold lesser significance at this stage of life, due to limited personal
and professional experience.

2. The preference for terminal values among high school students in the social-hu-
manistic and natural-mathematical fields is relatively consistent. The identical ranking
of the top four values suggests the existence of a common value core, while statisti-
cally significant differences are most pronounced regarding self-esteem, comfortable life,
and salvation of the soul. Students in the social-humanistic field perceive self-esteem as a
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means to build and preserve their individuality, based on a personal assessment of their
own qualities, while they are least inclined to accept conformist value orientations. Stu-
dents in the natural-mathematical field show a stronger preference for a comfortable life,
which reflects a hedonistic approach to living. The absence of an organized system and a
lack of security certainly do not encourage long-term planning but rather foster a socially
destructive philosophy of the comfortable life, which emphasizes yielding to immediate
pleasures (Petrovic i Zotovi¢, 2012). The preference for hedonistic values is supported by
other research (Ajdukovi¢, 1989; Chernoff & Davison, 1999; Goff, 1999; Nagel et al., 1995;
Romero et al., 2001; Ule et al., 2000). The difference in the ranking of the value salvation
of the soul can be interpreted as a compensatory mechanism, characteristic of societies
in crisis that seek stability through a return to established and culturally rooted value
patterns.

3. Graduating high school students, regardless of gender, value family security, hap-
piness, and freedom the most, highlighting the central role of the family and the presence
of universal values in their value system. Statistically significant differences between male
and female students were observed in the preference for the following values: happiness,
comfortable and exciting life, peace in the world, pleasure, inner harmony, self-esteem, sense
of accomplishment, the world of beauty, and social recognition. Male students demonstrate
a greater inclination toward materialistic and hedonistic goals, whereas female students
place more value on personal and interpersonal relationship-oriented values. Social val-
ues, such as peace in the world, equality, and national security, rank low for both genders,
suggesting low social engagement among youth, regardless of gender, and a perceived
limited ability to influence society. Gender was found to be a significant but not decisive
factor in shaping the value system of students.

Pedagogical Implications

Based on the obtained results, we can draw significant pedagogical implications
which highlight the need to reconsider and improve educational approaches when work-
ing with adolescents in high school. The observed orientation of graduating students to-
ward individualistic and hedonistic values, combined with low social engagement and a
weak inclination toward collective and socially responsible goals, underscores the neces-
sity for deliberate and targeted educational strategies, aimed at developing a well-round-
ed personality, moral authenticity, and social responsibility. In this context, the school
assumes an active educational role in fostering critical value-based reasoning, self-aware-
ness, and emotional maturity in young people. Education can no longer be reduced to
the mere transmission of predefined norms: instead, it must aim to encourage authen-
tic personal growth, empathy, and solidarity. The role of the teacher transforms from a
knowledge transmitter to a mentor, facilitator, and coordinator in the process of person-
ality development, enabling students to reflect on and adapt their values in accordance
with contemporary challenges (Bojovi¢, 2017; Bojovi¢ et al., 2022). The obtained findings
point to the need for contextualized, flexible, and interdisciplinary pedagogical approach-
es that respect the diversity of young people’s value systems and foster their capacity for
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active, critical, and socially responsible engagement within the complex structures of a
globalized world.

The conducted research provides a foundation for future longitudinal studies that
could track value changes in youth as they transition into academic and professional life,
thereby furtherimproving educational policies and models aimed at the integral develop-
ment of young people as mature, morally responsible, and socially engaged individuals.
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As self-efficacy is a complex construct, which includes motivation, emotions, thoughts, and
behavior in a particular situation, it greatly affects the quality of life and well-being of
students. The aim of this study was to determine the predictors of the general self-efficacy of students.
Within this study, we examined the correlation of general self-efficacy with optimism, pessimism and
academic life satisfaction, as well as differences in certain socio-demographic characteristics. A sample
of 237 students of the University of Novi Sad participated in the research. The research results indicate
that students achieved a moderately high score on the general self-efficacy scale. Additionally, the results
of the research showed a statistically significant negative correlation between general self-efficacy and
pessimism, as well as statistically significant positive correlation with optimism and academic life satis-
faction. Students’ perceived satisfaction with financial situation proved to be an important socio-de-
mographic characteristic. Moreover, the results highlight the substantial impact of optimism on gener-

Abstract

al self-efficacy, while academic life satisfaction and pessimism are shown to play lesser roles. The
mentioned results can help with better understanding of this problem, as well as with further consider-
ation and development of support programs that effectively address the needs of students, thereby
contributing to their success and well-being during their studies. Integrating support programs into
institutional practices can contribute to creating a stimulating environment that enables students to
realize their full potential.

Keywords: self-efficacy, students, optimism, pessimism, academic life satisfaction.

1 aleksandra.pavlovic@ff.uns.ac.rs

159


https://orcid.org/0000-0003-2948-4152
https://orcid.org/0009-0003-9363-8969
https://orcid.org/0000-0003-2072-5546
mailto:aleksandra.pavlovic%40ff.uns.ac.rs?subject=

Aleksandra Pavlovi¢, Tamara Dragojevi¢, Dusica Stojadinovic « Predictors of University Students’ General ...

Introduction

Student self-efficacy can be defined as a specific belief in personal capabilities
(Schunk & Mullen, 2012), significantly affecting how students feel, think, behave and
motivate themselves in a given context (Maksimovi¢ & Jankovi¢, 2016). The concept of
self-efficacy is widely applicable and used in many psychological studies, as it can explain
numerous determinants of human behavior. It represents an individual’s assessment of
their ability to organize and execute actions in order to achieve a specific goal (Ivanisevici
Vlasi¢, 2022). The self-efficacy of students has been the subject of numerous studies ( Bar-
timote-Aufflick et al., 2016; Ivanisevic i Vlasi¢, 2022; Olivier et al., 2019; van Dinther et al.,
2011). Self-efficacy is a significant variable in learning, as it influences student motivation
(van Dinther et al., 2011).

A distinction is made in the literature between general and specific self-efficacy
(Luszczynska et al., 2005). General self-efficacy is interpreted as the belief in the ability to
successfully solve new tasks, while specific self-efficacy refers to the belief in one’s capac-
ities in distinct aspects of an individual’s life (Ivanisevic i Vlasi¢, 2022). Personal efficacy is
based on personal experience, vicarious experience, verbal persuasion and psychophysio-
logical state (Milanovi¢ Dobrota i Radi¢ Sesti¢, 2012). Students with low self-efficacy often
perceive tasks as more complex than they actually are (Bandura, 1997). This perception
can lead to depression, helplessness and tension. Conversely, high levels of self-efficacy
can enhance students’ readiness to face challenges. Therefore, self-efficacy plays a crucial
role in human behavior (Pajares, 2006). Malci¢ (Malci¢, 2018) presented self-efficacy as
a personal experience of one’s competencies related to the effectiveness of performing
specific tasks. Additionally, self-efficacy can be understood as a multidimensional set of
beliefs that vary in terms of level, generality and strength (Mari¢ Jurisin & Malci¢, 2022).

The question of students’ academic life satisfaction has been the subject of numer-
ous studies (Chang, 1996; Garcia-Martinez et al., 2023; Nogueira et al., 2019; Pavicevic,
2019; Pavicevic i Stosevski, 2019; Piper, 2022). When defining satisfaction with academic
life, authors note that it is a complex construct that includes students’ experiences within
the university (Almeida et al., 2012; Santos et al.,, 2013). Defined in this way, satisfaction
with academic life actually reflects the quality of students’ adaptation to the academic
environment. The same authors note that students face different developmental tasks,
which can be academic (involving adaptation to new learning strategies, teaching sys-
tems or evaluation), personal (development of identity, self-esteem, self-awareness), so-
cial (mature interpersonal relationships with peers and teachers), and professional (pro-
fessional exploration and identity) (Almeida et al., 2012; Santos et al., 2013). There are
four groups of factors that can influence student satisfaction: institutional factors, extra-
curricular factors, student expectations and student demographics. Institutional factors
relate to academic factors (quality of education, communication with professors in and
outside of class, literature) and administrative factors (faculty practices and philosophy
in administration). Extracurricular factors include social, health, cultural, and sports activ-
ities. Student expectations involve choosing a faculty and the possibility of employment
after completing studies. Demographic factors include age, gender, attendance and more
(Aldemir & Gulcan, 2004 as cited in, Machado et al., 2011).
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Correlates of Students’ Self-efficacy

Given the significance of these constructs, many authors have investigated the
self-efficacy of students and their satisfaction with academic life. The research by Ivanisevi¢
and Vlasi¢ (2022) aimed to examine general self-efficacy with some socio-demographic
variables and life satisfaction. The results of their study showed that participants did not
differ in the assessment of general self-efficacy by gender, education level and marital
status. Furthermore, there was a positive statistically significant correlation between gen-
eral self-efficacy and life satisfaction. Thus, as individuals’ confidence in completing a task
increases, their level of life satisfaction increases as well (Ivanisevi¢ i Vlasi¢, 2022).

The study on predictors of satisfaction with academic life, academic self-efficacy and
achievement (Wilcox & Nordstokke, 2019) aimed to examine first-year students on these
constructs. The results showed that academic satisfaction and school connectedness pre-
dict life satisfaction, but academic self-efficacy does not. Therefore, academic self-efficacy
does not necessarily correlate positively with life satisfaction (Wilcox & Nordstokke, 2019).

Vasic (Vasi¢, 2015) conducted research to examine the relationships between self-ef-
ficacy and academic motivation in adolescence. The sample included 976 participants
aged 15 to 19 years. Aspects of academic self-efficacy significantly and positively correlat-
ed with internal, external, and to a lesser extent with introjected motivation, while show-
ing an expected negative relationship with amotivation. Thus, adolescents with higher
levels of self-efficacy are often internally motivated (Vasi¢, 2015).

A study on the quality of academic life among students from Turkey conducted by
Arslan and Akkas (Arslan & Akkas, 2014) included 1260 participants. The results revealed a
positive correlation between life satisfaction and satisfaction with academic life. The study
emphasized that universities should enhance students’ social satisfaction and ensure im-
provements in facilities and services within the university in order to elevate the level of
academic satisfaction (Arslan & Akkas, 2014).

Penezi¢, Ivanov and Prorokovi¢ (Penezi¢ i sar., 1998) investigated the relationship
between general self-efficacy, future planning tendency, consideration of future conse-
quences, and overall life satisfaction. The sample included 242 students aged 16 to 31
years. The results showed a significant relationship between general self-efficacy, satis-
faction with success, health assessment and life satisfaction. The relationship between
self-efficacy and life satisfaction is reflected in significant positive correlations. Perfection-
ism showed negative correlations with almost all variables, especially with self-efficacy
and life satisfaction. Namely, individuals with perfectionistic tendencies believe that they
cannot fully satisfy all their obligations, which leads to dissatisfaction with life or a sense
of lower self-efficacy (Penezi¢ et al., 1998).

All the previous research results suggest that investigating the satisfaction levels
of students provides a deeper insight into the entire educational system (Arslan & Akkas,
2014; Ivanisevic i Vlasi¢, 2022; Penezic et al., 1998; Vasi¢, 2015; Wilcox & Nordstokke, 2019).
Additionally, it is evident that satisfied students often continue and successfully complete
their study programs, invest more effort in their education, attend classes regularly and
engage in various extracurricular activities more frequently compared to dissatisfied stu-
dents (Ceko, 2014).
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An important factor in the well-being, self-confidence and satisfaction of students is
also connected with the subjective experience of achieving important academic and oth-
er life goals — more precisely, with the students’idea of the expected outcomes, optimism
and pessimism.

Optimism can be represented as a relatively stable general tendency to believe
in positive outcomes (Tatalovi¢-Vorkapic¢ & Jeli¢-Puhalo, 2015). When it comes to op-
timists, it is typical that they never give up on their goals, regardless of the obstacles
(Pavicevi¢, 2019). Optimism is often positively correlated with subjective feeling of
well-being, better health and success in work and career (Forgeard & Seligman, 2012).
It is also noticeable that optimism can positively correlate with a dominant feeling of
self-confidence. Optimism is possibly interpreted as a favorable attitude of the individ-
ual’'s expectations about their future, while cases in which the future is viewed in the
opposite way, can be interpreted as pessimism (Garcia-Martinez et al., 2023). Pessimists
are characterized by anxious behavior and continuous reconsideration of personal be-
liefs, but also by giving up on set goals (Pavicevi¢, 2019). When talking about the ratio
of optimism and pessimism, the two should be considered as independent dimensions
of a single matter; as long as they are stated as positive and negative results expecta-
tions in the same matter, the concept of optimism and pessimism should be perceived
as two-dimensional (Penezi¢, 2002).

Research by Schulman (Schulman, 1995) showed that optimistic explanations are
associated with better academic achievement and increased productivity at work. In an-
other survey (Peterson & Barrett, 1987) the research goal was to check whether it is pos-
sible to predict the academic achievement of students based on their explanatory style.
At the beginning of the research, students evaluated negative events according to attri-
butional dimensions. It was found that students with an optimistic explanatory style get
better grades than students with a pessimistic explanatory style, as well as that they have
more specific goals and actively seek more academic counseling.

Method

The Goal and Tasks of the Research

The aim of the research was to determine the predictors of the general self-efficacy
of students. Based on the formulated goal, the following research tasks were set:

1. examine students’ general self-efficacy and determine whether there are differ-
ences concerning the measured socio-demographic characteristics;

2. examine the correlation between academic life satisfaction and the students’gen-
eral self-efficacy;

3. examine the correlation between optimism/pessimism and the students’ general
self-efficacy;

4. examine the extent to which academic life satisfaction and pessimism/optimism
affect students’ general self-efficacy.

162



Studies in Teaching and Education, 2026, 75(1), 159-173

Research Instrument

The following instruments were used for the purposes of examining the set goal and
tasks of the research.

- The socio-demographic characteristics questionnaire, which was created for re-
search purposes and which contains the following questions: gender, place of residence,
housing situation, students’ perceived satisfaction with financial situation, year of study,
average grade in studies.

- General Self-Efficacy Scale (GSE) — Authors of the scale are Schwarzer and Jerusa-
lem (1995). The instrument has been translated and adapted into 33 languages, including
Serbian (Gavrilov Jerkovi¢ et al., 2014). It is a four-point scale of 10 items (1 - completely
incorrect, 2 — partially incorrect, 3 — partially correct, 4 - completely correct). The scale
showed an adequate level of reliability (a = .896).

- Academic Life Satisfaction Scale (ALSS) - The original scale was created by a group
of authors (Nogueira, et al., 2019). It is a five-point Likert-type scale of 8 items (1 — do
not agree at all to 5 - completely agree) which showed an adequate level of reliability
(a =.851) and consists of two subscales: personal satisfaction — which includes students’
perception of their academic performance and relationship with colleagues and teachers
(4 items, a = .746) — and satisfaction with academic conditions, more precisely, with the
physical and pedagogical environment, interest in the study program, commitment to the
study program, extracurricular activities and study conditions (4 items, a = .825). The scale
exhibited a nearly normal distribution (skewness of -.565 and kurtosis of .095), as indicat-
ed by a mean of 29.6920 with a standard error of .42352. The data suggests that the scores
are clustered closely around the mean, with a variance of 42.511 and a standard deviation
of 6.52002, further indicating a relatively stable distribution.

- Optimism/pessimism scale (O-P scale) - The original scale was created by Chang
(1996), and translated and adapted for our region (in Croatian) by Penezi¢ (Penezi¢, 2002).
It is a five-point Likert-type scale of 14 items (1 — does not refer to me at all to 5 - com-
pletely applies to me) and consists of two dimensions: optimism (6 items, a =.831) and
pessimism (8 item, a = .898). The optimism scale has a mean score of 22.09 (SE =.31) and
showed slight negative skewness (skewness = -.616), indicating that participants gener-
ally reported high levels of optimism with moderate variability (SD = 4.74). The distribu-
tion is relatively symmetric around the mean, with a range from 6 to 30 and a kurtosis of
.333, suggesting a slightly more peaked distribution than normal. The pessimism scale
has a mean score of 18.95 (SE = .49) and exhibited positive skewness (skewness = .583),
reflecting higher variability (SD = 7.60) and a broader range of scores from 8 to 40. The
distribution is somewhat flatter than normal (kurtosis = -.355), which indicates that a few
participants report very high levels of pessimism, contributing to the right-skewed dis-
tribution. The pessimism scale has a mean score of 18.95 (SE = .49) and exhibits positive
skewness (skewness = .583), reflecting higher variability (SD = 7.60) and a broader range
of scores from 8 to 40. The distribution is somewhat flatter than normal (kurtosis = -.355),
which indicates that a few participants report very high levels of pessimism, contributing
to the right-skewed distribution.
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Sample and Research Flow

In this research, 237 respondents were involved. The survey was conducted online
through the Google Forms platform in the period from June to August 2023. The distribu-
tion of the sample based on examined socio-demographic characteristics is presented in
Table 1. The data obtained from this research were processed with a statistical program
(IBM SPSS for Windows, version 26) while the statistical procedures employed in the anal-
ysis included descriptive statistics, analysis of variance (ANOVA) with Tukey post-hoc tests,
Pearson correlation and regression analysis.

Table 1
Sample structure
N %

Gender
Male 41 17,3%
Female 196 82,7%
Place of living
City 174 73,4%
Suburb/countryside 53 26,6%
Perceived financial situation
Extremely unsatisfactory 4 1,7%
Unsatisfactory 49 20,7%
Satisfying 158 66,7%
Very satisfying 26 1%
Year of study
First year 55 23,2%
Second year 32 13,5%
Third year 44 18,6%
Fourth year 84 354%
Master studies 22 93%
Academic achievement
6,50-749 19 8%
7,50 -849 87 36,7%
850-949 99 41,8%
9,50-10,00 32 13,5%
Faculty
Faculty of Philosophy 129 54,43%
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N %
Faculty of Sciences 18 7,59%
Faculty of Technical Sciences 24 10,13%
Faculty of Medicine 11 4,64%
Faculty of Agriculture 24 10,13%
Faculty of Economics 31 13,08%
Total 237 100%

Results

Students’ General Self-efficacy

The first task related to the examination of students’general self-efficacy and examined
whether there are differences in relation to the measured socio-demographic characteristics.
Table 2 shows the descriptive indicators of the general self-efficacy scale and its items.

Table 2
Descriptive indicators of the general self-efficacy scale
min max  AS SD  skewness  kurtosis
| can always manage to solve difficult problems if | try 1 4 348 674

hard enough.

If someone opposes me, | can find the means and ways 1 4 303 786
to get what | want.

Itis easy for me to stick to my aims and accomplish my 1 4 279 7%
goals.
I am confident that | could deal efficiently with 1 4 291 839

unexpected events.

Thanks to my resourcefulness, | know how to handle 1 4 306 811
unforeseen situations.

| can solve most problems if | invest the necessary effort. 1 4 343 713
| can remain calm when facing difficulties because I can 1 4 300 821
rely on my coping abilities.

When | am confronted with a problem, | can usually find =~ 1 4 296 827
several solutions.

If lam in trouble, I can usually think of a solution. 1 4 314 745
I can usually handle whatever comes my way. 1 4 304 752
Total General self-efficacy scale 10 40 30.82 5.59 -740 430
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Based on Table 2, we see that at the level of the entire scale, the respondents
achieved a moderately high score on the general self-efficacy scale. The distribution of
the scale scores is normal with negative skewness, indicating that a large number of stu-
dents scored high on this scale. The items with the highest score indicate that students
think that if they put in enough effort, they believe they can solve most of their problems,
or rather, they have faith in putting in effort in order to achieve something.

By examining the differences in the students’ general self-efficacy in relation to so-
cio-demographic characteristics, a statistically significant difference was found only in
relation to the students’ perceived satisfaction with financial situation (Table 3). Students
who are more satisfied with their financial situation achieved a significantly higher score
on the general self-efficacy scale. Individuals facing economic constraints may experi-
ence heightened stress and diminished confidence, thereby compromising their sense of
self-efficacy.

Other socio-demographic characteristics were not (gender, place of residence, hous-
ing situation, year of study, average grade in studies) shown to be statistically significant
association. These results suggest that, in the context of self-efficacy, individual differenc-
es which are related to socio- demographic factors may vary in their impact.

Table 3
General self-efficacy and students’ perceived satisfaction with financial situation
N AS D F p
Extremely unsatisfactory 5 2640 9.94
Unsatisfactory 48 2827 6.25
Satisfying 158 3149 508 6.n 001
Very satisfying 26 3231 4.73

The Tukey HSD post hoc test revealed significant differences in students’ general
self-efficacy scores among various levels of satisfaction with financial situations. Partici-
pants who reported extremely unsatisfactory financial situations had significantly lower
general self-efficacy scores (M = 26.40) compared to those who were satisfied (M = 31.49)
and very satisfied (32.31), both with p-values less than .001. Similarly, those who were
unsatisfied had lower scores (28.27) than those who were satisfied and very satisfied, also
with p-values less than .001. However, the difference between extremely unsatisfactory
and unsatisfactory financial situations was not significant (p = .051), nor was the differ-
ence between satisfactory and very satisfactory situations (p =.175). These results indicate
that higher financial satisfaction is generally associated with higher general self-efficacy.
The harmonic mean of group sizes was used due to unequal group sizes, ensuring robust
comparisons.
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General Self-efficacy and Academic Life Satisfaction

The second task was related to the examination of the correlation between the stu-
dents’ general self-efficacy and academic life satisfaction (Table 4).

A statistically significant positive correlation was found between general self-effica-
cy and academic life satisfaction (Table 4).

Table 4
General self-efficacy and academic life satisfaction
Self-efficacy Academic life satisfaction p
General self-efficacy 1 372%*
Academic life satisfaction 372%% 1 o

This suggests that higher scores of general self-efficacy are associated with greater
academic life satisfaction; besides, it also supports the idea that students who believe in
their abilities tend to be more satisfied with their academic life.

General Self-efficacy and Optimism/Pessimism

The third task was related to the examination of the correlation between the stu-
dents’ general self-efficacy and optimism and pessimism.

Statistically significant positive correlation was found between self-efficacy and op-
timism and a statistically significant negative correlation between self-efficacy and pes-
simism, (Table 5). This result suggests that the students’ general self-efficiency rises with
higher level of optimism. On the contrary, with the rise of pessimism the students’general
self-efficiency lowers.

Table 5
General self-efficacy and optimism/pessimism
Self-efficacy Optimism Pessimism p
General self-efficacy 1 700%* ) 0
Optimism 700** 1
General self-efficacy 1 -420%*
Pessimism -420%* 7 1 0

Regression Analysis

The fourth task of the research was to examine the extent to which academic life
satisfaction and pessimism/optimism affect students’ general self-efficacy. The regression
analysis demonstrates that the model explains 50% of the variance of general self-efficacy
(Table 6). The predictors included in the model were pessimism, academic life satisfaction
and optimism, with a significant overall effect (F (3, 233) = 77.577, p < .001).
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Table 6
Regression model summary — predictors: (Constant), pessimism, satisfaction, optimism Predictors:
(Constant), pessimism, academic life satisfaction, optimism

Model R R? Adjusted R? Std. Error of the Estimate

707 500 493 3.98302

The unstandardized coefficient for optimism is .826 (8 =.700, p < .001), indicating
that optimism is a significant positive predictor of self-efficacy. In contrast, academic life
satisfaction has a smaller and marginally non-significant effect on self-efficacy (B = .082,
B =.096, p =.063). Pessimism, while included in the model, does not significantly predict
general self-efficacy (B =.046, 8 =.062, p = .310). The constant term in the model is 9.267
(p <.001), reflecting the baseline level of general self-efficacy. Overall, the results showed
optimism as a significant predictor of self-efficacy, whereas academic life satisfaction and
pessimism did not show significant predictive value.

Discussion

The results of the conducted research have shown that students possess a moder-
ately high level of general self-efficacy, indicating their belief in their abilities to overcome
obstacles and solve problems when they invest effort. Moreover, the results indicated dif-
ferences in the level of self-efficacy in relation to the student’s perceived financial situation.
Financial problems can also lead to neglecting or dropping out of studies (Joo et al., 2008),
negative self-image and general dissatisfaction (Lange & Byrd, 1998). Further research
could be directed at investigating some additional variables in order to further clarify the
interrelationship between socio-demographic characteristics and self-efficacy beliefs.

The observed positive correlation between self-efficacy and satisfaction with aca-
demic life is consistent with the theoretical framework of Bandura’s social cognitive theo-
ry, which claims that individuals with higher self-efficacy are more likely to set challenging
goals and persist in the face of obstacles (Bandura, 1997). Consequently, students who
possess a strong sense of general self-efficacy can approach academic tasks with greater
confidence and enthusiasm, thereby increasing their overall satisfaction with the learning
process and academic achievement.

High levels of general self-efficacy may contribute to increased academic satisfac-
tion and positive academic experiences; in turn, students’ successes may strengthen their
confidence in their abilities, fostering a sense of academic fulfillment. This cyclical pro-
cess highlights the interaction between self-efficacy beliefs and subjective perceptions
of academic well-being, emphasizing the importance of cultivating positive self-beliefs to
promote holistic student development.

Optimism, defined as a more or less stable set of positive expectations concerning fu-
ture experiences, is an important variable for self-perception in a variety of contexts (Carver
& Scheier, 2014). Optimism is a disposition that affects how we make decisions by acting as
a mediator between our interpretation of the outside world and ourselves. Less optimistic
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people are less able to react to negative, critical, and even traumatic situations. On the oth-
er hand, optimistic people prefer to respond positively to unpleasant circumstances, con-
quering them. Considering that, when it comes to believing in their abilities and resource-
fulness in solving various problems and overcoming difficulties, less optimistic students
perceive themselves as less effective. When time, effort, and resources are uncertain, op-
timism is the only strategy that can generate enough self-efficacy to accomplish the task.

This alignment between self-beliefs and optimistic outlooks underscores the moti-
vational and adaptive functions of self-efficacy, as postulated by Bandura’s Social Cogni-
tive Theory (Bandura, 1997).

The observed positive correlation between self-efficacy and optimism suggests that
interventions aimed at enhancing students’ self-efficacy may also contribute to fostering
a more positive and hopeful mindset. Moreover, optimism proved to be a significant pre-
dictor of students’ self-efficacy. By empowering students to develop confidence in their
abilities and resilience in the face of adversity, educators can facilitate the development of
optimistic perspectives, thereby promoting psychological well-being and academic suc-
cess. The inverse relationship between self-efficacy and pessimism underscores the pro-
tective role of self-beliefs in buffering against negative cognitive biases and maladaptive
thought patterns. By instilling confidence in students’ abilities and fostering a growth-ori-
ented mindset, educators can help mitigate the detrimental effects of pessimism on aca-
demic motivation and performance.

Conclusion

A statistically significant positive correlation was found between general self-effica-
cy and optimism, as well as between general self-efficacy and academic life satisfaction,
while a negative correlation was found with pessimism. Those results are consistent with
some previous research by various authors (Ceko, 2014; Ivanidevi¢ i Vlagi¢, 2022; Penezi¢
et al.,, 1998). Nevertheless, optimism stands out as a significant predictor, compared to
pessimism and satisfaction with academic life.

The obtained results indicate that students differ in the level of general self-efficacy
in relation to their perceived satisfaction with financial situation. Students who are more
satisfied with their financial situation achieved higher scores on the self-efficacy scale,
highlighting the importance of financial stability in supporting students’ confidence and
ability to cope with academic challenges. These findings underscore the importance of
providing support to students to enhance their self-efficacy, thereby improving their aca-
demic success and well-being. Strategies including fostering optimistic attitudes, provid-
ing financial support, and promoting self-confidence can be crucial in this process.

As self-efficacy is not something that some people have and some people don't, it
can be influenced and developed. Regardless of an individuals’ current situation or past
experiences, everyone has the opportunity to strengthen self-efficacy (Malci¢, 2018). This
research may serve as a basis for further consideration and development of support pro-
grams that effectively address the needs of students, thereby contributing to their success
and well-being during their university studies. Programs could include training sessions,
peer mentoring, or individual counseling to help students develop strategies for achieving
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their goals. Given the significance of financial stability for students’ self-efficacy, universi-
ties should provide resources and support to help students manage financial challenges.
This may involve providing information on available scholarships, student loans, or offer-
ing financial management counseling. Furthermore, faculties should create a supportive
and encouraging atmosphere that enables students to develop self-efficacy. This may in-
clude mentorship, peer support and opportunities for engagement in activities that sup-
port the development of self-confidence (Arslan & Akkas, 2014).

Additionally, the pedagogical implications of our research emphasize the impor-
tance of providing support and resources to enable students to develop self-efficacy and
achieve academic success. Integrating support programs into institutional practices can
contribute to creating a stimulating environment that enables students to realize their full
potential (Arslan & Akkas, 2014). Furthermore, future research endeavors could explore
the underlying mechanisms driving the observed correlations between self-efficacy and
optimism/pessimism. Longitudinal studies may provide insights into the temporal dy-
namics of these relationships, shedding light on the reciprocal influence between self-be-
liefs and cognitive attitudes over time.

Taking all of the aforementioned into account, it is crucial to emphasize that the
development of self-confidence and self-efficacy among students is not merely a matter
of individual characteristics, but also a result of the context in which they find themselves.
Therefore, it is important that higher education institutions recognize the role they can
play in supporting the development of these important competencies among students.
This research provides a basis for further investigation and the development of tailored
interventions and support programs aimed at enhancing students’ self-efficacy.

Considering the specific needs of each educational institution, these programs can
be designed to provide various forms of support, including educational, emotional, and
financial resources. Ultimately, we hope that our research and conclusions will contribute
to a more comprehensive understanding of the relationship between students’ self-effi-
cacy, their academic success and well-being. Integrating these findings into practice can
have a positive impact on the effectiveness of educational systems in supporting the suc-
cess and satisfaction of all students.

The positive correlation between self-efficacy and academic life satisfaction under-
scores the intrinsic link between students’ beliefs in their capabilities and their subjective
perceptions of academic well-being (van Dinther et al., 2011). By fostering self-efficacy
and creating supportive learning environments, educational institutions can empower
students to achieve their full academic potential and cultivate a sense of fulfillment in
their educational journey.

When discussing the strengths of this study, one of the key advantages is its clear prac-
tical application. The findings offer important implications for the development of support
programs aimed at students, particularly through educational and counseling initiatives. The
research highlights the importance of fostering optimism and ensuring financial stability to
enhance self-efficacy, which can serve as a foundation for designing comprehensive support
programs. For instance, universities could allocate resources toward financial aid, psychologi-
cal counseling, and workshops that focus on building optimism and self-confidence.

Furthermore, the study lays a foundation for future research projects, particularly
longitudinal studies, which could provide a more nuanced understanding of how self-effi-
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cacy and cognitive attitudes develop over time. This opens up opportunities for long-term
support programs that could monitor and evaluate the impact of these interventions on
students’ academic success.

Despite these strengths, there are certain limitations that should be acknowledged.
The first limitation concerns the sample and the generalizability of the findings. Since the
study was conducted with students from limited geographical area, the results may not
be fully representative of the broader student population. This constraint necessitates
caution when applying the conclusions to different academic and cultural contexts. In ad-
dition to that, there is a big difference between the number of male and female respond-
ents. Moreover, the research relies to a greater extent on self-assessments of respondents,
rather than objective situations.
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Professional development of teachers is often accompanied by numerous insecurities and
challenges, especially at the beginning of their careers. The teacher induction program
and the internship period itself are aimed at training novice teachers for independent educational and
professional work. The role of the mentor teacher during this sensitive period for the novice teacher is
very important. The competence of the mentor can significantly determine the quality of the profes-
sional experience of the novice teacher. Since the quality of future teachers is the common interest of
all actors in the education system, the aim of the study was to gain insight into the perceptions of
mentor teachers regarding the challenges and problems they encounter while working with novice
teachers. The study included 98 biology teachers with mentoring experience from primary and second-
ary schools in Serbia. A survey technique was used to collect the data. The study analyzed the percep-
tions of mentor teachers regarding the characteristics of novice teachers, the most common problems
novice teachers face and the sources of stress in working with them. It also examined the respondents’
views on the importance and areas of additional training necessary for the successful work of mentors
themselves. The results indicate that novice teachers often lack knowledge and competencies in various
areas necessary for successfully performing their teaching role. Problems arise in planning, preparing
and delivering lessons, pedagogical guidance, communication, and student assessment. Strengthening
competencies is also necessary for mentor teachers. According to the findings, 85% of respondents
expressed the need for additional support in working with novice teachers. The practical implications
of the research are found in the results that can be used as guidelines in designing teacher training
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programs, both during initial education and as a part of training programs within the framework of
continuous professional development.

Keywords: biology teacher, mentoring, professional development, competencies.

Introduction

One of the most important areas of education modernization is professional de-
velopment of teachers as a factor in improving the quality of education (Shibankova et
al., 2019). Professional development is a continuous effort in the emergence of a profes-
sional and refers to the value system, code of ethics, knowledge, skills, and responsibil-
ity that guide both thinking and action. Initial education is neither the first nor the last
stage in the professional development of teachers (Vujisi¢ Zivkovi¢ i Vranjesevi¢, 2019).
Every change in the education system requires teachers to make a significant step for-
ward from their previous practice, as well as to upgrade and expand their professional
knowledge, skills, attitudes, and values in order to meet educational reforms effectively
(Radulovi¢ et al., 2019). The induction programs and process of mentoring aim at train-
ing and preparing novice teachers for independent educational and professional prac-
tice. The period of being an intern teacher usually represents the first professional expe-
rience upon formal education. For novice teachers this is an opportunity to familiarize
themselves with school as their working environment and become aware of various
roles of the teacher. For inexperienced individuals, this period is very dynamic and can
be accompanied with the feeling of insecurity in personal qualifications. Navigating a
wide array of new roles and relationships requires competencies from various fields,
which a novice teacher may lack at the beginning. Failure in adapting to the environ-
ment and in completing teaching tasks successfully can cause feelings of disappoint-
ment and frustration and may lead to dropping the profession. This is why the role of
the mentor is crucial during this sensitive period for the novice teachers. At this phase,
mentoring strategies influence novices’ beliefs about teaching practices and conse-
quently their actions (Achinstein & Barrett, 2004). Traditional models of mentoring usu-
ally focus on one of the most common and widely spread ways of perceiving the process
of mentoring - a type of professional development in which a more experienced person
assists and guides a less experienced colleague. In this concept, mentoring is seen as a
one-way relation from the more experienced (mentor) to the less experienced person
(novice teacher), which in practice is hardly the case, as relationships between humans
always go both ways (Miskeljin, 2016).

New models of mentoring, that focus more on collaboration than hierarchical re-
lations, have been introduced in the last decades. Mutual collaboration, collaborative
behavior and learning in group create a context that is gradually being put in practice as
a modification to the traditional concept of mentoring (Mullen, 2005). As an alternative
to the traditional concept of mentoring, which includes one mentor one mentee, Higgins
and Kram (Higgins & Kram 2001) propose the concept of individual developmental net-
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work where mentoring is perceived as a developmental phenomenon that naturally in-
cludes a number of various participants. As Willegems and associates notice (Willegems
etal, 2017), the inclusion of a larger number of professionals (educators, teachers, social
workers) in a non-hierarchical relationship represents one of the most effective models
of novice teacher training. This partnership concept requires the reconceptualization of
the role of the mentor. The concept of mentoring as a reflective and collaborative process
has been analyzed by other authors (Peeters, 2008; Peeters & Vandenbroeck, 2011). They
propose that solutions should be sought through the context of “disagreement” (discuss-
ing in teams and opposing different opinions about changes that need to be implement-
ed in practice). The new concept of mentoring implies the interrelation of individuals
(not only those experienced and inexperienced ones), groups, institutions, and wider
socio-political context, team competencies in joint learning and reflective self-assess-
ment, cooperation with other institutions, professionals and families of children within
and out of the system, professional networking with institutions of initial education and
a coherent system of support (Pavlovi¢ Breneselovi¢, 2009).

An issue that is often raised in connection with mentoring is whether the emphasis
should be on the subject content or on pedagogical, psychological, and methodological
aspects. Obviously, the solution is in achieving the optimal balance between these two
sides. Mentoring programs should be developmental. Hargreaves and Fullan (2000) iden-
tify three key determinants of mentoring programs, aiming at long-term changes within
school and professional development of its employees. The first of these is that teachers
are recognized as change initiators and not only as those who replicate accepted patterns
of behaviour. In achieving this vision of mentoring, the second condition is that men-
toring should be connected with other components of transformation of the teaching
profession. It is not sufficient that only mentoring programs are developmental, initial
education and current systems of professional development should also be transformed
and improved. Finally, the third condition is that all those involved in mentoring programs
should look at the possibilities for improving the profession.

Mentoring is also an important period in the professional development of the men-
tor. This engagement implies different challenges and requires a different set of compe-
tencies than those needed in working with students, which is the reason why teachers
may have difficulties. Based on the relevant literature review, D'Abate and Eddy (D'Abate &
Eddy 2008) conclude that successful mentoring depends on several conditions: adequate
selection of the mentor and the mentee, adequate preparation of the mentor and the
mentee, and the quality of interaction between the mentor and the mentee. Abell and as-
sociates (Abell et al., 1995) claim that mentoring will be more effective if the choice of the
mentor is made in relation to the mentee’s characteristics. According to Hobson and asso-
ciates (Hobson, et al., 2009) neither successful teachers make good mentors, nor do good
mentors perform well with every mentee. Lee and Feng (2007) point out that mentoring
will be more successful if there is collaborative climate and learning culture in which men-
tors get support from other teachers. The importance of support is emphasized by Gor-
don and Brobeck (Gordon & Brobeck 2010), who claim that, apart from initial training for
mentoring, mentors need continuous support throughout the mentoring process.
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From the perspective of current mentoring practices in Serbia, modern mentoring
ideas seem too much of avant-garde. The potential of collaborative research of teachers
as a way of learning and school development is not supported by schools. Although
teacher professional development is considered as one of the key factors for improving
the quality of education, empirical research on this topic is scarce. Based on her research
on the reflection of mentors and novice teachers on their mutual practice, Sijakovi¢ (Si-
jakovi¢, 2018) offers a typology of mentoring in Serbian context. Ad hoc mentoring is a
model that, in short, implies the reproduction of the mentor’s practice, which is viewed
as a role model. In such an approach, numerous joint activities of preparation, planning,
and evaluation of teaching are often missing, which negatively affects the possibility of
mutual development. Form mentoring is the second model, in which complex work and
collaboration between the mentor and the intern teacher are also often completely ab-
sent, since the mentor primarily focuses on formal requirements and obligations. This
approach frequently stems from the mentor’s own insecurity The third model is charac-
terized as developmental mentoring. Its defining features are a motivated mentor who
is ready for work, collaboration, and providing full support for the intern’s professional
improvement and development, as well as a willingness to reflect on their own practice
and personal growth. This model is certainly the most desirable and is beneficial for both
the intern teacher and the mentor.

In the Serbian education system, the procedure for selecting mentors is more
closely regulated by the Rulebook on the License for Teachers, Educators, and Profes-
sional Associates (Official Gazette of the Republic of Serbia, No. 9/2022). According to
the rulebook, a prominent licensed teacher needs at least five years of work experience
in the field of education in order to be selected as a mentor. The school principle ap-
points the mentor after obtaining official agreement of a board of professionals, usually
the board of subject teachers. In Serbia, officially, formal mentor trainings should be of
40-hour length. In real life, however, it is often the case that the only criterion for be-
coming a mentor is having at least five years of experience in teaching, while the quality
of the mentoring work is limited to an assumption that a successful teacher will make
a good mentor. The result of such situation can be unsuccessful, making the mentoring
process overly formalized. When the mentor trains an adult, the skills and competencies
he/she applies in working with students should be extended and this is done through
additional training (Us¢umli¢, 2012). Although it is sometimes believed that every ex-
perienced teacher can guide an inexperienced colleague, everyday practice does not
support this view. Radulovi¢ and colleagues (Radulovic¢ et al., 2022a) point out that the
problem of inadequate teacher training for the mentoring role exists not only in our
country but also in countries such as Slovakia, the Czech Republic, and Hungary. To be-
come a good mentor, the teacher interested in this activity should be given additional
support and guidelines. Official legislations require neither monitoring nor evaluating
of the mentor’s work. For overcoming this problem, Organisation for Economic Co-op-
eration and Development (OECD) suggests inclusion of educational councelors, so that
an objective assessment of the novice's practice is achieved.
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The teaching profession is certainly one of the most beautiful and significant pro-
fessions in society. Despite this, the professional development of teachers is often accom-
panied by numerous challenges. This paper presents the obstacles and challenges in the
work of mentor teachers and intern teachers in the Republic of Serbia, identified through
the analysis of data obtained in empirical research.

Research Methodology

One of the areas of professional development for teachers receiving increasing
attention is the mentoring of novice teachers by experienced colleagues. In our country,
novice teachers are introduced to the teaching profession and prepared for the teaching
license exam during their induction period. The success of this process largely depends on
the quality of interpersonal relationships and communication between the teacher mentor
and the intern teacher. The development of this relationship is heavily influenced by the
mentor’s perceptions of the novice teacher’s personality and potential, as well as their
approach to work. The significance of this topic has been recognized within the Serbian
educational system, therefore, the objective of this research is to examine the challenges
in the field of mentoring novice teachers in Serbian schools. The aim of the research is
to gain insight into the perceptions of mentor teachers regarding the challenges and
problems which they encounter when working with novice teachers. The research focuses
on the competencies that novice teachers lack at the start of their professional careers, as
well as the areas where mentor teachers need further support and empowerment. The
research objective is operationalized through the following research tasks:

1. Examine the perceptions of mentor teachers regarding the characteristics of
novice teachers;

2. Assess the work-related problems that, according to mentor teachers, novice
teachers encounter;

3. Identify stressors and problematic relationships that disrupt the success of the
mentoring process from the perspective of mentor teachers;

4. Analyzetheself-assessment of mentorteachersregarding theirown competencies
for mentoring work;

5. Analyze mentors’ perceptions of the areas of additional training required to
empower their competencies for successful mentoring and guidance of novice
teachers;

6. Examine whether there is a statistically significant difference in the responses of
mentor teachers based on their years of work experience, on one hand, and their
perceptions of novice teachers’ characteristics and sources of stress, as well as the
importance of various training areas, on the other hand.

Atotal of 98 biology teachers from primary schools, secondary schools,and grammar
schools (gimnazije) across Serbia participated in the study. The primary criterion for the
participant selection was prior experience in mentoring novice teachers. The majority of
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respondents completed the questionnaire in printed format during the National Biology
Competition for secondary school students. A portion of the respondents completed
the survey online via Google Forms, accessing the link through the Bioblog website.
Regarding the gender distribution, the sample consisted of 84 female respondents
(85.7%) and 14 male respondents (14.3%). This gender imbalance reflects the actual
professional demographic of biology teachers in Serbian schools. According to 2019 data
from the Statistical Office of the Republic of Serbia, more than two-thirds of teachers in
primary and secondary education are women. Regarding the distribution of the sample
by employer institution, the largest proportion of respondents work in grammar schools
(72.4%), followed by secondary schools (14.3%), with the smallest number working in
primary schools (13.3%). In terms of work experience, the majority of the sample (64.3%)
has more than 10 years of experience, while 14.3% have between 6 and 10 years, and
13.3% have over 31 years. Only 8.1% have up to 5 years of experience. All respondents
were included in the final analysis, because all of them possessed relevant mentoring
experience, including the respondents in the ‘up to 5 years’ category.

The survey technique was used for data collection in this study. The research instru-
ment, a questionnaire, was developed as part of the activities within the international
project Mentor Training (project acronym: MENTRA), funded with the support of the Eras-
mus+, KA2 program. Six higher education institutions from four countries, including Ser-
bia, participated in the project. The first part of the questionnaire consists of items relating
to the sociodemographic profile of the respondents. After being revised for the purpos-
es of this research, the second part of the questionnaire included eight questions: three
questions based on a five-point Likert scale model, two open-ended questions and three
closed-ended questions with multiple-choice options.

Two types of five-point Likert scales were used for the responses: the first includ-
ed the options 1-strongly disagree, 2-disagree, 3-neutral, 4-agree, and 5-strongly agree,
while the second consisted of 1-completely unimportant, 2-unimportant, 3-undecided,
4-important, and 5-very important. As for the open-ended questions, respondents were
asked to provide concise and specific answers, and the resulting textual data were ana-
lyzed by identifying specific themes or patterns and classifying responses into categories
through a coding process. To assess the reliability of the instrument used, the Cronbach’s
alpha value was calculated and found to be .72. Given that reliability coefficients greater
than .7 are considered satisfactory, the questionnaire used possesses acceptable reliabil-
ity (Miscevi¢-Kadijevi¢, 2009). Participants were informed of the general purpose of the
study and that participation was anonymous and voluntary. The survey was conducted
during 2022.

The data from the questionnaire were statistically processed using the SPSS soft-
ware. The analysis included the mean, frequency, percentage distribution, and the chi-
square test. The primary reason for selecting non-parametric analysis was the deviation of
certain items from a normal distribution (as skewness and kurtosis values exceeded +\- 1).
Additionally, values for each item within the applied Likert scale were treated as discrete
values, while the years of work experience were grouped into four categories to allow for
discrete observation.
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Results and Discussion

The results of the responders’ perceptions of novice teachers’ qualities (Table 1) show
that the majority of teachers think that novice teachers thoroughly prepare for lessons
(M = 4.25). High mean values are also recorded for the following aspects of novice teach-
ers’engagement: they accept criticism constructively (M = 4.17) and they are ready to ask
their mentors for help and appreciate it (M =4.17). Such finding indicates the seriousness
and commitment of the novice teachers, as well as their readiness to collaborate with the
mentor. The lowest means, on the other hand, are related to taking notes while working
with mentors (M = 3.47). We would like to briefly address the respondents’ perception of
self-reflection of novice teachers. This item was ranked among the bottom three char-
acteristics (M = 3.65). It is important to emphasize that the role of the mentor, perceived
from the perspective of a reflective practice, is to create conditions in which the novie
teacher can assess his/her own practice and attitudes towards it. This further implies that
the mentor’s capability for creating such conditions directly influences the level of self-re-
flective development of the novice teacher in that period. According to Brookfield (Brook-
field, 1995), if lacking self-reflection on personal practice and the context it takes place in,
teachers are under continuous risk of making wrong decisions and assessments.

Chi-squared test shows no significant difference between the responders’ percep-
tions and the years of their work experience (p > .05). Regardless of the length of their
work experience, biology teachers equally express high values of novice teachers’ quali-
ties and their attitude towards teaching.

Table 1.

Teacher-mentors’ perceptions of novice teachers’ characteristics

[tems M
1. Interested in teaching career. 4.08
2. Prepare thoroughly for lessons. 425
3. Possess realistic self-reflection. 365
4. Interested in mentor’s assessment of their work. 405
5. Accept criticism constructively. 417
6. Ask for mentor’s help and appreciate it. 417
7. Willing to ask for help in lesson preparation. 413
8. Show interest in school activities and events. 380
9. Have difficulties with didactic transformation of curriculum. 360
10. Take notes during sessions with mentors. 347

Regarding the question of which areas novice teachers most frequently encounter
problems, 90 teacher-mentors provided specific answers, which were grouped into six
categories: (l) planning, preparing, and delivering lessons; (Il) administrative tasks and
maintenance of pedagogical documentation; (lll) classroom management and commu-
nication with students; (IV) student assessment and grading; (V) subject area knowledge;
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and (VI) other responses that did not fall into the previously mentioned categories. The
results (Table 2) indicate that the segment referring to planning, preparing and delivering
lessons is the most challenging for novice biology teachers (n = 47.8%).

Table 2
Mentor teachers’ perceptions of the most common work-related problems of novice teachers

Groups of Participants'responses Frequency of n (%)

responses responses

=

- writing lesson plans

- lesson organization

- lesson delivery

- didactic transformation of curriculum

- adjusting to the level and quantity of knowledge
- time management

- syllabi, annual and monthly teaching plans

- lack of confidence

- overconfidence

- discussion with students

- establishing vertical correlation

- developing critical thinking

- extracurricular activities

- integrating personal ideas in lesson design

- organizing additional activities

- orientation to their own practice, and not to how much students learn

47.8%

—_— s s s s s s NN W W W N

w

I - administrative work

0,
- keeping pedagogical records >3%

No

- maintaining class discipline

- maintaining students'interest in class
If - communication with students

- being too close with students

- the lack of authority
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According to the results, novice teachers most often have problems in writing lesson
plans and organizing and delivering lessons. They also have problems with didactic trans-
formation of curriculum, the quantity of teaching content and lesson time management.
Bearing in mind that the responses refer to teachers with very little or almost none of
teaching experience, who often lack confidence in that period, the results are not surpris-
ing. Nevertheless, the findings point out that, during the period of their initial education,
future teachers should receive more skills and competencies in this area. This view is ad-
ditionally supported by the fact that a considerable number of participants (n = 18.9%)
emphasize the problem of novice teachers’ insufficient knowledge of the subject area,
such as genetic and molecular biology topics, as well as those referring to didactics and
teaching methodology. When it comes to class management and communication with
students, novice teachers are mostly reported to have problems with student discipline.

The above results are mostly in line with the findings reported by Simi¢ (2014) in her
study on novice teachers’ concerns. According to these findings, the issues that mostly
concern novice teachers are class management issues (how to maintain the classroom
discipline and deal with problematic behavior of students), effective delivery of lessons
and student motivation. Novice teachers’ concerns are also related to fitting into the
school community and collaborating with other teachers. Compared to this study results,
the biology teachers in this survey do not recognize this as a problem for novice teachers.

Table 3 presents the results related to the sources of discomfort and stress that men-
tors experience while working with novice teachers.

Table 3
Teacher-mentors’ perceptions of sources of discomfort and stress in working with novice teachers
[tems M
1. Novice teachers'lack of teaching skills (being unprepared for teaching career). 337
2. Novice teachers' overconfidence in their own competencies and professional engagement 375
3. Novice teachers do not follow the mentor’s instructions. 350
4. Novice teachers disagree with the mentor’s views of a problem situation. 2.86
5. Novice teachers'insistence on their own attitudes. 265
6. Improper communication with the mentor. 293
7. Novice teachers'inability to cope with problem situations in the classroom. 340
8. Improper communication with colleagues. 354
9. Novice teachers expect ready-made lesson plans and materials from the mentor. 383
10. Novice teachers'failure in coping with administrative work. 332

As can be seen, the greatest value is recorded in relation to novice teachers’ ex-
pectations of receiving ready-made lesson plans and materials from their mentors
(M =3.83). Common sources of discomfort and stress are also related to novice teachers’
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overconfidence in their teaching competencies (M = 3.75), as well as a frequent incapac-
ity for communication with their colleagues (M = 3.54). While high self-confidence can
be considered a positive trait, in this specific context, where the induction period is of-
ten a novice teacher’s first step into teaching practice and where they, as per the results
of this study, often lack various competencies acquired through work and experience,
any unrealistic self-reflection regarding one’s own competencies can pose a problem
in professional performance and communication with the mentor. Pursuing their own
points of view (M = 2.65) and disagreeing with the mentor about a problem situation
(M = 2.86) appear to be the situations that cause the least of stress for mentors. The
obtained result shows that mentor teachers understand the need of young teachers to
advocate for their own views.

Chi-squared test shows no statistical difference regarding the effect of years of
teaching experience on the sources of stress and discomfort among mentors (p > .05).
Regardless of the length of their work experience, biology teachers express rather similar
views related to the quality of their collaboration with novice teachers.

The survey results indicate that about 90% of responders did not receive any train-
ing in mentoring during their initial education. Furthermore, more than 80% of them did
not attend any training program as a part of their professional development. Neverthe-
less, their responses in relation to the importance of various segments of mentoring are
qualified with high values. The results are presented in Table 4. According to the collect-
ed responses, the most important segments of a mentoring training are: communication
between the mentor and the intern teacher (M = 4.65), building positive relationship
with the intern teacher (M = 4.54), familiarity with the mentor’s roles and responsibilities
(M =4.49) and conflict and stress management (M = 4.44).

Table 4
Teacher-mentors’ perceptions of the importance of mentor training by areas
[tems M
1. Familiarity with the roles and responsibilities of the mentor. 449
2. Establishing positive relationship with intern teachers. 454
3. Mentor-intern teacher communication. 4.65
4. Individual approach and counseling. 436
5. Development of evaluation competencies. 436
6. Development of self-reflection and self-assessment. 436
7. Establishment of career awareness and development. 4.04
8. Conflict and stress management. 444

The analysis of the respondents’ answers, regarding the areas in which they feel ad-
ditional training is needed for successful mentoring, revealed six key domains. Method-
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ological competencies ranked first, with the most frequent responses relating to training
for the implementation of practical teaching and field work, as well as the application of
new methodological approaches. The second place was taken by subject-matter compe-
tencies and knowledge, specifically highlighting the field of genetics, followed by knowl-
edge of the legal rights, roles, and obligations of mentors. The third most significant area
identified was conflict management, stress control, and the development of communi-
cation skills. The remaining two areas, identified by a smaller number of respondents,
were digital competencies and administrative task management. These results suggest
a need to re-evaluate the training of future teachers in these specific areas during their
initial education.

About 85% of responders believe that teachers of sciences need additional support
for successful mentoring and professional development. This high percentage indicates
the need for modifying pre-service teacher training courses at university and initiating
and implementing more teacher training programs for in-service teachers.

Conclusion

The research results reveal that, according to the opinions of mentor teachers, nov-
ice teachers lack knowledge and competencies from various areas. Problems are evident
in planning and delivering lessons, class management, communication and assessment.
One of the theoretical foundations that creators of mentoring programs are guided with
is the idea that professional competences and knowledge cannot be developed during
initial education, but by learning through practical experience and work. Like in any other
profession, the development of teaching competences requires time, commitment and
motivation. Professional responsibility is not gained automatically with a university de-
gree. It is an individual process of personal and professional maturation, in which both
positive and negative challenges appear. This is why the novice teacher needs support
and assistance of the mentor. This assistance can be directed to faster orientation towards
teaching profession, successful solution of problems and gradual acquisition of confi-
dence through practical knowledge (Radulovi¢ et al, 2022).

Research indicates that stress is highly prevalent within the teaching profession,
yet teachers often possess insufficient knowledge regarding the prevention, identifica-
tion, and resolution of stressful situations (Telebec, 2014). This lack of adequate stress
management skills can become a source of frustration and dissatisfaction, negatively im-
pacting all aspects of work and the personal well-being of the teacher. The present study
found that the leading sources of mentors’ stress are the novice teachers’ expectations
for ready-made teaching materials and their high self-confidence regarding profession-
al competencies, which, are often lacking at the start of a career, as previously noted.
It is also significant that the teachers themselves recognize the need to develop stress
control skills within the work environment. According to the respondents, the four most
important areas for additional mentor training include mentor-intern teacher communi-
cation, building positive relationships, conflict management, and stress control. The fact
that all training areas were highly and positively rated indicates that teacher-mentors
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perceive the mentoring period as a developmental phase that opens new avenues for
their own personal and professional growth.

The findings show that 85% of biology teachers think that they need additional
support in their work with novice teachers. One of the recommendations of OECD is to
introduce mandatory trainings for all mentors, as well as to establish network of mentors
from different institutions. In regional countries that have recognized the importance of
high-quality mentor training, higher education institutions are increasingly involved in
providing support to teachers, often through seminars and training sessions across var-
ious fields implemented via project funding. This form of support has also been recog-
nized in our country: specifically, the Faculty of Sciences at the University of Novi Sad has
implemented two such projects over the past few years, dedicating them specifically to
teacher-mentors: Mentor Training and Mentor Vademecum.

If mentoring practice is to be integrated into professional development of teachers,
then it must encompass a larger number of professionals and rest on a well established
concept of mentoring. The concept should be based on experiential, partnership and re-
flexive learning, and it should include programs of school development. This would en-
able schools to support learning in which novice teachers develop their own teaching
styles, by integrating knowledge and skills acquired in initial education with new skills
and attitudes which they developed during their work with mentors. Concurrently, men-
tors would be in position to test their own teaching styles and roles they acquire and
perform in their own teaching practices.

Practical implications of the research can be found in findings that may serve as
guidelines for planning teacher training programs, both during initial education and
within continuous professional development. The limitations of this research lie in the
sampling method. Given that there is no official record or database of teacher mentors in
Serbia, it is difficult to reach a larger sample of the target group. For this reason, we believe
that the current study represents a significant contribution to the field and that it can be
considered a call for further research on this topic.
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Teacher humor, as well as humor in teaching in general, serves as an important pedagogical
resource that contributes to creating a stimulating classroom atmosphere, facilitates com-
munication and enhances students’ learning processes. This paper aims to analyze contemporary scien-
tific trends in research on teacher humor in the classroom, with a particular focus on the analysis of
bibliographic unit networks. The study is based on a bibliometric analysis of scientific publications. The
study was conducted on a sample of 421 scientific articles examining teacher humor in the context of
classroom instructional processes. The data were analyzed using the software VOSviewer 1.6.20, with the
aim of constructing and visualizing bibliometric networks, as well as identifying research directions in the
field of teacher humor studies. The findings indicate a growing presence of this subject in the scientific
literature over the past two decades. Moreover, the analysis highlights the existence of distinct clusters of
key terms appearing in the bibliographic units, their interconnections, as well as the most represented
research areas focusing on teacher humor in the classroom. The most productive authors and scientific
journals in this research domain were also identified. The obtained results may be valuable to researchers
in the academic community, serve as a foundation for future studies and provide guidance to scholars
on this relatively underexplored subject. The study offers support in collecting adequate primary and
secondary sources, relevant and systematically organized information and a basis for theoretical elabo-
ration upon which methodological frameworks can be developed.
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Introduction

Bibliometric analysis of scientific publications remains relatively underutilized in ac-
ademic communities despite becoming increasingly applied, partially due to its descrip-
tive nature, which does not align with research orientations focused on explaining and
interpreting phenomena with deeper contextual meanings. This occurs most frequently
in the social sciences and humanities. Nevertheless, its value lies in the ability to provide a
systematic insight into the development of scientific output, contributing to the strategic
direction of future research. The expansion of information and communication technolo-
gies has led to the use of citation counts and various indices as key indicators for multiple
purposes, with bibliometric analyses serving as important arguments within academic
communities (Moslavac, 2022; Weingart, 2005). Bibliometric analysis holds significant
practical value within academic communities and is based on the interaction of quali-
tative and quantitative indicators (Wouters, 2020). In line with social contingencies, the
number of programs and software tools is increasing, while bibliometric analysis offers
substantial advantages to researchers. It enables the generation of objective indicators
for a given topic of interest, the construction of bibliometric networks of scientific arti-
cles and their citations, as well as the assessment of individual authors’ productivity and
impact. Initially, it assists in data collection and in gaining insights into the research topic,
while also enhancing the visibility of the review to the broader academic community. Bib-
liometric analysis is defined as the quantitative assessment of academic literature through
publication and citation metrics. It allows for the identification of key developmental di-
rections and contributions within a specific field (Rulijana et al., 2025). Another notable
advantage of bibliometric analyses conducted using the VOSviewer software is the exten-
sive coverage of analysis units (Van Eck & Waltman, 2010).

Individual units of analysis, namely, scientific articles published in journals, serve as
the fundamental and primary means for studying and investigating specific topics, while
bibliometric analyses provide valuable arguments for the systematization of research
questions. This is particularly relevant in fields where an increase in empirical evidence is
anticipated (Bryant et al., 1980), such as humor.

Theoretical Foundations of the Research

Humor and the Educational Context

The complexity of human language and imagination allows individuals to create hu-
mor in an infinite variety of forms. From a developmental perspective, laughter, is one of
the first vocalizations in humans, alongside crying. The ability to appreciate humor and
express it through laughter is a fundamental part of what it means to be human in the
truest sense of the word. Experiencing humor involves experiencing pleasant feelings of
emotional well-being and joy. It is a playful activity that serves numerous social, emotion-
al, and cognitive functions, making it an interesting subject for scientific research (Rod,
2007). Some authors emphasize that all individuals possess a sense of humor (Kolenovi¢
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- Papo, 2012), though they enjoy it in different ways. Consequently, they highlight that
differences among people in the development of a sense of humor are reflected in weaker
or stronger humor abilities. The sense of humor is a dimension on which all individuals are
positioned differently.

In the twentieth century, humor began to be studied more seriously as part of in-
structional strategies. Its inclusion in education was previousy considered unscientific
(Korobkin, 1989). Some authors emphasize that the role of humor in schools is insufficient-
ly represented, even though it can contribute to more effective teaching, higher-quality
teacher—student relationships, improved work performance and a more positive learning
experience (Dramac i Lazzarich, 2016; Lazzarich, 2013; Mrazovac, 2021; Rod, 2007; Tong &
Tsung, 2020).

In a broader sense, humor refers to anything an individual says or does, which carries
an amusing or entertaining stimulus (Rod, 2007). It can be defined as a quality or ability
of an individual to be witty and make another person laugh (Lovorn & Holaway, 2015),
as well as a form of human communication aimed at making people happy (Stupar et
al., 2023). Bell (Bell, 2011) emphasizes that humor is difficult to define, yet it represents
a specific mode of communication in which something is expressed with the intent of
entertaining.

In the classroom context, humor is one component of a broader set of teacher behav-
iors that contributes to a sense of immediacy in the classroom, leading to positive evalua-
tions from students and more effective learning (Rod, 2007). When it's focused primarily on
knowledge acquisition and traditional instructional approaches, education tends to over-
look the therapeutic role of laughter within the school environment. Education constantly
strives to fulfill fundamental values in human life, yet it is often considered frustrating and
joyless, existing in a“grayness” of prohibitions and rules. Humor influences a pleasant class-
room atmosphere, making the interplay between joy and well-being an important factor
in the development of young individuals, while the instructional potential of laughter in
teaching remains underutilized (Lazzarich, 2013). According to some authors, humor in the
classroom is an act that can be expressed through linguistic or non-linguistic means. It can
be enacted by all participants in the instructional process, be it students or teachers (Wag-
ner & Urios-Aparisi, 2011). Humor is an important part of everyday life and holds a special
place in the instructional process, where its presence often serves as a stimulus for a more
relaxed atmosphere and improved interpersonal relationships.

Through their polyvalent roles, teachers motivate students, encourage collaborative
relationships, enhance the classroom atmosphere, and improve the dynamics of lesson
delivery. All of these outcomes can be fostered through the appropriate use of humor.
Humor can also be useful for mitigating criticism and promoting group cohesion (Keltner
et al,, 2001). At early ages, humor should be used in moderation and appropriately; oth-
erwise, it may cause confusion and the acquisition of incorrect information (Banas et al.,
2011). Additionally, humor can reduce stress and feelings of anxiety during learning, make
instruction more dynamic and help maintain students’ motivation and engagement.
However, it is important that the humor used in the classroom is appropriate and does
not come at the expense of anyone in the classroom. Teachers who use humor can more
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easily draw students’ attention to the subject matter, thereby contributing to a positive
classroom atmosphere. Yet, humor should not be overly dominant or used as a means to
avoid serious topics. Competent teachers know how to strike a balance, using humor as a
strategy to facilitate communication and foster a positive attitude toward learning. There-
fore, it should be inclusive in the truest sense, respecting the diverse cultural, ethnic, and
social backgrounds of students. Also, a variety of anecdotes can help teachers facilitate
the interpretation of instructional content. The inconsistency of research findings con-
firms that humor remains a domain with significant potential for further investigation and
validation. While various studies confirm the positive effect of humor in the instructional
process (Askildson, 2005; Bieg et al., 2017; Neff & Rucynski, 2017; Pexman & Olineck, 2002),
other research has shown that humor and the use of playful examples in the classroom
can impact test performance negatively (Bolkan et al., 2018).

Humor and the positive emotions associated with it are linked to the overall learning
experience, giving students a more favorable attitude toward education in general and
increasing their motivation to learn, which in turn can lead to better academic achieve-
ment. The novelty and emotions experienced through the use of humor can help capture
and maintain students’ attention, thereby facilitating the process of acquiring new infor-
mation. The incongruent mental associations that are an inherent feature of humor also
ease cognitive processes, particularly elaboration (Rod, 2007). Recalling and connecting
previously learned material is much easier when it is presented with humor than when it
is delivered in a strictly serious manner.

Matijevi¢ emphasizes the significance of humor in an individual’s life and highlights
its role in teaching. He also raises the question of whether the limited representation of
humor in scientific studies is due to a gap between the seriousness of researchers and
the (perceived) lighthearted nature of the topic (Matijevi¢, 1994). Humor contributes to
reducing anxiety, increasing motivation and enhancing the effectiveness of interpersonal
relationships, while education and instruction are, characterized by interpersonal inter-
actions, above all. Culturally, learning and play are often separated, which may be one
reason for the scarcity of notable studies on the phenomenon of humor. Stupar and col-
leagues (Stupar i sar, 2023) caution that humor must be used appropriately in teaching,
analogous to a whistle in a physical education class — neither too little nor too much, ap-
plied at the right time and in the right measure, and exclusively in relation to the lesson
content or self-directed humor.

Theoretical Foundations of Humor

In the attempt to explain the conditions and mechanisms underlying humor, various
theories or theoretical foundations of humor have emerged. Some of these include the
superiority theory, the instructional humor processing theory, the incongruity theory, the
surprise theory, the relief theory and the arousal-relief (oscillation) theory. Some of these
theories are not yet fully clarified and are often interconnected.

The superiority theory interprets humor as a form of expressing dominance and as
a defense mechanism against threats in reality. According to this theory, humor arises
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from one individual’s sense of superiority over another individual who is in an inferior
position, thus expressing dominance or mockery (Matijevi¢, 1994; Carrell, 2008 as cited
in Sahin, 2021). This theory has its particular implications when discussing types of inap-
propriate humor.

The literature also discusses the instructional humor processing theory, which con-
trasts with the superiority theory. Specifically, this theory proposes that humor leads to
better information processing as a result of the positive emotions experienced in humor-
ous situations. It suggests that humor produces a positive effect in any domain, motivat-
ing elaboration and deeper approaches to information processing (Bolkan et al., 2018).
When humor is used in a prosocial manner, it has positive effects. Conversely, when hu-
mor is employed to belittle or offend another individual, it produces negative effects
(Wanzer et al., 2010).

The incongruity theory, as the term suggests, views humoras the result of a contrast
or discrepancy between ideas, expectations and reality. These are situations that end con-
trary to what is expected, thereby eliciting laughter, or situations in which the outcomes
are incongruent with the anticipated resolution. In order for the message to be perceived
as humorous, the recipient must recognize the incongruity in relation to the expected
outcome within the existing context of the message. According to this theory, the recip-
ient identifies an occurrence that does not align with their expectations for the specific
communicative context (Mrazovac, 2021; Wanzer et al., 2010). Berk considers incongruity
or contrast to be a key element of humor, describing it as a combination of expected
content and an unexpected twist (Berk, 2002). In the classroom or educational context,
students’ attention is activated when a teacher uses humor, because humor often inher-
ently involves some form of incongruity. This, in turn, enhances content elaboration and
facilitates more effective learning (Frymier et al., 2008; Wanzer et al., 2010).

In addition to the aforementioned theories, the literature also discusses the surprise
theory, which highlights a sudden disruption of events as the main source of humor and
emphasizes the role of humor as a stimulus. The relief theory is also mentioned, viewing
humor as a byproduct of the release of nervous tension, as well as the arousal-relief (os-
cillation) theory, which proposes that an individual’s wit arises when the individual simul-
taneously experiences conflicting, oscillating emotions (Matijevi¢, 1994). The theoretical
foundations presented can be useful for the conceptual development of future research
studies, serving as a basis for constructing methodological frameworks and aiding in the
analysis and interpretation of the obtained data.

Method

An analysis of the relevant literature revealed no bibliometric studies on humor in
the instructional context. Therefore, the aim of this paper is to examine scientific trends in
research on teacher humor in the classroom. This objective was operationalized through
several research tasks, namely:

1. To analyze the chronological development of interest in researching teacher hu-
mor in the classroom, with the aim of identifying dominant periods;
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2. To identify the most relevant authors, journals, and the most influential articles
published in scientific journals, as well as the countries that have addressed
teacher humor;

3. To extract key terms and their relationships from the sample of relevant liter-
ature.

The study is based on a bibliometric analysis of scientific publications. Content
analysis was employed, with the unit of analysis being the scientific article. Given that
this is a bibliometric study of the literature, the software VOSviewer 1.6.20 was used,
aiming to construct and visualize bibliometric networks through mapping and cluster-
ing techniques, that is, by extracting relationships from bibliographic units. The soft-
ware provides quantitative data, as well as partial qualitative insights, by identifying
the most relevant journals, authors, scientific articles; besides, it clusters of the most
frequently occurring terms across the entire set of scientific publications. The sample
consists of 421 scientific articles and the Dimensions database was used for the search.
Thus, the sample includes scientific articles published in any journal indexed in this da-
tabase and retrieved through a keyword-based search. The data were collected using
VOSviewer 1.6.20, a software program that employs an algorithm involving the follow-
ing interconnected keywords: humor, teacher and classroom. VOSviewer is designed to
use algorithms for word detection and clustering, thereby visualizing the relationships
between concepts and the thematic structure of the data. Alternative approaches with-
in the software are not technically supported. Included studies were limited to Eng-
lish-language publications containing the specified keywords in the title or abstract.
The search was conducted in December 2024.

In scientific communities, the SPSS software package is commonly used for data
analysis, which differs significantly in approach and functionality from the aforemen-
tioned program. Therefore, bibliometric analysis represents an innovation in the scientific
context and is particularly applicable to emerging or unconventional research topics.

Results and Discussion

The development of scientific thought in this field dates back to nearly four decades
and continues to the present. Figure 1 identifies three periods in the evolution of this
subject. The first spans 1990-2006, the second 2006-2013, characterized by fluctuations,
and the third from 2013 to the present, during which the number of publications has in-
creased (showing an exponential growth pattern on the graph).

Based on the analysis of the evolution of scientific production in research on humor
in teaching, an oscillation can be observed during the Covid-19 pandemic period. Specif-
ically, Figure 1 shows a slight decline in the publication of scientific articles around early
2021, continuing until the end of 2022. This decline can be attributed to the restrictions
implemented during that period, which relatively hindered or limited field-based research
activities.
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Graph 1
Evolution of Scientific Production
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Although existing evidence on the development of humor is inconsistent, it can still
be related to the results of our study. Some authors note that over the past thirty years, in-
terest in researching humor has increased across various fields, including education (Ford
& Martin, 2018), which is roughly reflected in the curve of scientific production shown. Oth-
er authors emphasize that humor began to be studied more intensively only in the second
half of the twentieth century (Hrebac Hlobik & Pavlin-Bernardi¢, 2014), which aligns with
the results of the most cited units in our analysis and their publication years, presented
in Table 2. As noted by Fortunato and others (Fortunato et al., 2018) and Bornmann and
others (Bornmann et al., 2021), the number of active researchers and institutions has been
steadily increasing, and global scientific production grows on average by approximately
4.1% per year. In this context, the observed exponential growth in publications on humor
in teaching may partially reflect this broader trend. However, specific shifts in certain time
intervals (e.g., the decline during the pandemic or the intensified interest after 2013) in-
dicate that the dynamics in this field do not solely represent a consequence of general
production growth, but also reflect particular scientific and educational interest.

Figure 2 presents the most represented research categories to which the largest
number of articles on this topic belong, as well as their highest citation counts. The ma-
jority of articles fall within the fields of education, language, communication and culture,
psychology, creative arts and sociology. It is important to note that a single publication
can appear in multiple research categories, as well as that the Dimensions database itself
is aligned with the standard research classification of Australia and New Zealand (Austral-
ian and New Zealand Standard Research Classification, ANZSRC, 2000).
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Graph 2
Most Represented Research Categories
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A review of the research fields shows that the majority of publications originate from
the social sciences, particularly those in the area of educational sciences. Since the studies
in the sample are limited to the English-speaking context, foreign authors do not distin-
guish between the concepts of “education” and “instruction.” The results indicate a very
small number of publications on the application of humor in fields such as geology, ecol-
ogy, hydrology, physics, chemistry, biology, or in fields related to the biomedical sciences,
mathematics, and engineering. The reason for this may lie in the inherent differences in
the nature of various scientific disciplines. Social sciences focus on human behavior, social
relationships and cultural phenomena, all of which naturally involve emotions, interaction
and context, making humor easier to integrate as a pedagogical tool for illustration. In
contrast, natural sciences often demand rigor and abstract thinking, leaving less room for
humor. Accordingly, some authors rightly emphasize the importance of understanding
the specificities of the methodologies of different scientific fields, which have both theo-
retical and applied value (Pelici¢ et al., 2016). These differences in approach and subject
matter also determine the possibilities for applying phenomena such as humor. Within
human social life, humor nonetheless occupies a significant place.

Table 1 presents the five most relevant journals in the field of teacher humor re-
search. The largest number of articles in this area and well as the highest number of ci-
tations are found in the journal Communication Education (n = 10). Considering that the
Dimensions database is limited to English-language publications and that, as previously
mentioned, there is no clear distinction between the terms “education” and “instruction’,
it is not surprising that this journal emerges as the most prominent in the field (Table 1).
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By examining the stated aims of the journal Communication Education, which contains the
largest number of articles on teacher humor, we observe a frequent publication of studies
in the field of communication, particularly related to the terms: education, instruction,
teaching, teacher, and learning. The journal’s acceptance rate, impact factor and indexing
in major databases indicate the high quality of the articles it publishes. The most relevant
journal is published by the National Communication Association (NCA), headquartered
in Washington, with a mission to transform lives through communication, placing special
emphasis on humor in education.

Table 1
Most Relevant Journals in This Field
Number of Number of
Journals o
Documents Citations
Communication education 10 1071
Teachers college record: the voice of scholarship in education 7 333
European Journal of humour research 7 62
Procedia, social and behavioral sciences 6 55
Educating the young child 6 42

In this bibliometric analysis, we also identified the most productive authors who
have worked on this topic, that is, authors with the highest number of articles in this field,
as well as the units of analysis, namely the most cited articles, and the countries most
engaged in this area of research. The threshold for the most productive authors was set at
a minimum of three publications and at least five citations, which resulted in the identifi-
cation of three most productive authors (Table 2), with the most cited author being Ann
Bainbridge Frymier, with 329 citations. Regarding the most productive countries, the Unit-
ed States dominates with 77 articles and a total of 2,375 citations. Table 2 also presents
the three most cited works within the unit of analysis. Thus, out of the 421 articles in the
sample, the most cited work is Influences on Classroom Interest, with a total of 335 citations.

It can be hypothesized that the number of publications by a researcher often corre-
lates with their number of citations. However, according to the results in Table 2, this is not
an universal rule, even within the same subject. Such deviations can be hypothetically ex-
plained by differences in the quality and relevance of the articles, the reputation of the jour-
nals in which they were published, as well as by their reach within the academic community.

The three most cited articles, presented in Table 2, address the same issue: the role of
humor in relation to learning and the teaching process. Other research confirms this pat-
tern and the significance of humor as a pedagogical tool in the classroom. The pleasant
subjective feelings elicited by humor fulfill a range of cognitive and social functions (Rod,
2007), such as improved reasoning, better organization of learning, reduction of physio-
logical arousal and tension, more effective memory (Isen, 2003), enhanced attention and
overall intellectual resources (Fredrickson, 2001), as well as easing criticism and fostering
group cohesion (Keltner et al., 2001).
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Table 2
Most Relevant Authors, Most Productive Countries, and Most Cited Units of Analysis

Authors Numlger of
Citations
Ann Bainbridge Frymier 3 329
San Bolkan 3 84
Anne Pomerantz 4 56
Countries
United States (SAD) 77 2375
Australia 1 257
Canada 11 79
Units of Analysis
Bergin, AD. (1999). Influences on classroom interest. Educational Psychologist, 34(2), 87- 335

98. https://doi.org/10.1207/515326985ep3402_2

Gorham, J. & Christophel, M.D. (1990). The relationship of teachers’use of humor in the
classroom to immediacy and student learning. Communication Education, 39(1), 46-62. 239
https://doi.org/10.1080/03634529009378786

Murray, GH. (1983). Low-inference classroom teaching behaviors and student ratings of
college teaching effectiveness. Journal of Educational Psychology, 75(1), 138-149. https.// 194
doi.org/10.1037/0022-0663.75.1.138

The results show that the most cited authors are simultaneously affiliated with
universities in countries that have the highest number of publications on humor. This
indicates a correlation between the productivity of individual researchers and the geo-
graphical distribution of scientific activity in the field of humor. Specifically, these authors
are affiliated with West Virginia University (USA), the University of Missouri (USA), and
the University of Western Ontario (Canada). When it comes to scientific publications, the
most productive countries in humor research occupy a leading position, which can be ex-
plained by their territorial size and the number of members in their research communities.
Interestingly, Americans as a nation were also among the first to contribute to the “global
village” through humorous, widely known TV series such as ,Friends",, The Simpsons”, and
JSeinfeld “. The emergence of this humorous production is also confirmed by other au-
thors (Takashi & Minako, 2021), while some note that the American comedies mentioned
above have shaped comedic tastes beyond the United States and stimulated imagina-
tion in other areas as well (Buonanno, 2008). It is also noteworthy that in central Canada,
specifically Ontario, the popular humorous cartoon Winnie the Pooh was created (Milne,
1926). This suggests that in these countries, humor in general receives considerable atten-
tion, which also has implications in the context of scientific research.
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From the total sample of relevant literature, the most frequently occurring keywords
were extracted. Figure 1 also shows the interconnections between these terms. Out of
12,175 terms, 273 were selected based on a minimum occurrence threshold of 10. Nodes
of the same color represent terms that are most frequently used together, while the size
of a node indicates a higher number of occurrences for that term. Clusters are formed
by grouping words that often appear together in the same scientific articles, with the
clustering algorithm linking terms with strong mutual connections into thematic units
(clusters). Based on the analysis (Figure 12), three clusters can be distinguished: the first
with 65 terms, the second with 61 terms and the third with 19 terms. Table 3 presents the
most frequent terms for each cluster.

Table 3
Term Clusters and Frequency

Cluster 1 F Cluster 2 F Cluster 3 F
interview 60 age 40 child 56
perception 59 book 39 play 30
motivation 55 life 37 community 30
learning 51 examples 36 communication 20
english 50 place 30 parents 17
questionnaire 40 success 15 gender 15
joke 27 change 15

teacher humor 11

wordplay 1

The relationships between keywords in clustering are determined by analyzing the
frequency of their co-occurrence within the same context (for example, within the same
article or abstract). The so-called word co-occurrence analysis allows for the identification
of terms that frequently appear together, indicating their thematic or conceptual connec-
tion. Clusters represent groups of keywords that are more frequently connected to each
other, reflecting the dominant themes or areas within the analyzed literature. In practice, a
term from one cluster that frequently co-occurs with a term from another cluster indicates
a connection between those topics or concepts. This type of linkage allows for a better
understanding of how different aspects of the research subject are integrated and inter-
woven in the available literature.

The extraction of keywords and their relationships from the sample of relevant liter-
ature leads to several conclusions. All three clusters are interconnected. For example, the
results show that the terms questionnaire and interview are most strongly associated with

2 https://doi.org/10.5281/zen0do.20099707
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the terms child, parents and gender from the third cluster, as well as with the terms life,
age, place, and technology from the second cluster. Terms within the same cluster most
frequently appear together. For instance, the term teacher humor is linked to learning,
English language, and university. We can conclude that these results from the extraction
of key terms and their relationships align with the findings on research categories, where
education, language, and communication are the most represented research areas. Con-
sidering that the first cluster is also the largest, we can conclude that it represents the
best-researched connections and relationships. This is confirmed by the analysis of the
relevant literature. Authors from the Croatian context emphasize the significance of hu-
mor, as well as various linguistic contributions and benefits in foreign language learning
(Leovac, 2017; Mrazovac, 2021). Additionally, other studies highlight the role of humor
in motivation, teacher-student relationships and the interconnection between humor
and learning (Askildson, 2005; Bratani¢ i Marsi¢, 2005; Files i Pavlin-Bernardi¢, 2021; Pav-
lovi¢ i Tosi¢-Rudi¢, 2009; Stupar et al., 2023; Wanzer et al., 2010; Wanzer & Frymier, 1999).
Through the analysis of these studies, noticeable patterns emerge in theoretical discus-
sion, citation of units of analysis and authors, as well as in research fields, which align with
the results obtained in this study.

There are also studies indicating that the scientific appeal of humor as a research
topic is increasing across various fields. Research shows that humor is a key element in
communication and an effective method for overcoming conflicts and strained relation-
ships (Relja & Baturina, 2010). Other studies support these findings, noting that humor
is a desirable trait important for communication and the enhancement of interpersonal
relationships (Sprecher & Regan, 2002). These are also the most frequent terms within
the keyword clusters identified in our study. Humor, as a subject of scientific interest, is
present in nearly all areas of human life (Lang & Lee, 2010; Relja & Baturina, 2010). This
highlights its status as an important human characteristic and emphasizes its potential
within multidisciplinary research.

Concluding Remarks

Undoubtedly, this topic is of considerable interest among researchers; however, it
remains insufficiently explored and raises new questions that may serve as the main focus
of future investigations. This study may serve as a starting point for future researchers
who intend to examine the role of humor in the classroom in various ways, as it provides
an overview of the current state of research and an understanding of the main directions
in the scientific literature within this field. The overall synthesis of the study suggests a
growing tendency for further research on this topic.

The limitations of our study primarily relate to the search conducted within a sin-
gle database. In addition, the VOSviewer program does not technically support a great-
er diversity of keywords, which represents a limitation of the study. However, although
VOSviewer restricts the analysis to word-based algorithms, this simultaneously contrib-
utes to the clarity and focus of the topic, preventing excessive fragmentation of the results.
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All bibliometric analyses rely on quantitative indicators such as the number of pub-
lications, citations, and authors, without providing insight into the quality of the publica-
tions, the research context, or the innovativeness of the authors’ research ideas. Therefore,
the lack of a more in-depth analysis represents another limitation of the study.

In addition to its limitations, the study also has several advantages. Specifically, a
bibliometric study enables the presentation and integration of large volumes of informa-
tion that, under other circumstances, would require considerable time for systematization
as well as for the integrated presentation of results. In this sense, this type of study relies
on the principle of efficiency. Critical thinking is encouraged through bibliometric anal-
yses, as the structure of the results itself offers limited possibilities for direct comparison,
thereby requiring researchers to demonstrate ingenuity and creativity in the discussion
of findings. The greatest significance lies in understanding the structure and dynamics
of scientific research on a given topic, as well as in providing a systematic understanding
of the scientific landscape as an initial stage of the research process, and in identifying
emerging issues within both research and educational practice. The practical implications
are reflected in the identification of key researchers and research areas, insights into scien-
tific trends, and assistance in selecting relevant sources of knowledge for future research
endeavors on humor in the classroom. The study also provides a broader readership, in-
cluding researchers, educational practitioners and experts from related disciplines, with
insight into scientific trends related to this topic. Beyond this more strictly scientific dis-
course, the authors call for further examination of the effects of humor in the classroom,
which we recognize as a significant resource in the educational process.
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Poetry collections by contemporary poets are slowly finding their way into the education-
al process. Aditionally, in terms of their methodological potential, the focus is on under-
standing and interpreting verses, whereas there are only sporadic mentions of the possibilities for the
development of children’s language skills offered by contemporary poetry. Therefore, the poetic work
for children by Dragana Mladenovi¢, a well-established contemporary poet, becomes the subject of
research in this paper. The aim of research is to determine which aspects of the textual composition
may function as the incentive for the development of children’s language skills. The corpus, which in-
cludes all four books of poetry for children by Dragana Mladenovi¢, undergoes a qualitative thematic
analysis which results in identifying the four key themes: 1) lexeme cataloguing 2) word-formation
models 3) syntactic models and 4) graphic and conceptual design of the text. The insights acquired at
these levels influence the following proposals as to what could become the incentive for children’s
linguistic development when they encounter poetry by Mladenovic: 1) the encouragement of the lexi-
cal development through the acquisition and thematic networking of lexemes 2) the encouragement
of the lexical development through the acquisition and generalization of word-formation models, 3)
the encouragement of the syntactic development through the acquisition of models and defamiliari-
zation of syntactic links and 4) the encouragement of early literacy through establishing and fostering
a critical attitude towards the text. The analysis and its related methodological implications point to
the fact that contemporary poetry for children can provide inspiration for fostering the referential,
imaginative and expressive functions of speech, taking into consideration the value of dialogue, games
and project-based approach in working with children. Consequently, this paper can be viewed as a call
for further research in this field.

Abstract

Keywords: contemporary literature for children, speech development methodology, lexicology, syntax,
early literacy.
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Introduction

Modern speech development methodology is based on the knowledge of the pri-
mary subject-matter, from which the functional interweaving with the knowledge of oth-
er disciplines emerges (Milatovi¢, 2009; Vukomanovi¢ Rastegorac, 2020). Namely, at the
beginning it uses the facts produced by linguistics and literary studies as its starting point.
Then, in a methodologically adequate way, these facts combine with the knowledge of
developmental psychology (psycholinguistics in particular) as well as with pedagogical
and didactic research, that put educational process in focus. Given this theoretical frame-
work, it is clear that, in the process of introducing literary texts into kindergarten and
primary school classrooms, the priority is to be given to their linguistic, stylistic, and poetic
characteristics, ensuring that their subsequent interpretation is adapted to the child’s cog-
nitive and emotional development. At the same time, certain aspects of the literary work
become the focal point of interpretation, whereas others await their turn to be examined
by the recipients when they are ready for that. In view of the fact that every esthetically
valuable literary text is peculiar, drawing the line between what is appropriate at a given
stage (age-related or otherwise) and what is not remains, to a significant extent, a mat-
ter of the educator’s and / or the teacher’s personal judgment. Their judgment is refined
through the continuous testing of the horizon of children’s expectations and challenging
the boundaries of children’s reception of texts (Markovi¢, 2025).

At the same time, we should keep in mind that the interpretation of literary work can
go in different directions, including not only understanding of the text but also its creative
elaboration (particularly if we talk about an open work of art) (Eco, 1965) or its use as the
incentive for children’s linguistic and speech development (Mici¢, 2025). In case of the lat-
ter, the literary text becomes the incentive for children’s games which in turn encourage
thinking about language at different levels and in different forms of its realization: from
the phonetic, morphological, and lexical to the syntactic and pragmatic form, from the
early encouragement of the speech abilities development to the early encouragement of
various forms of literacy (Jankovi¢, 2019; Mici¢, 2019; Vukomanovi¢ Rastegorac, 2023). In
this respect, it is particularly challenging to include contemporary literary texts in working
with children with adequate assessment of their esthetic and educational qualities. Rising
to that challenge implies the tendency to establish the productive links between the most
valuable work of current literary production and the classrooms in preschool institutions,
assigning a particular importance to shedding light on the methodological aspects of the
literary text reception and its larger potential within educational framework. In this paper,
we shall try to highlight some of these aspects using the work of the prominent contem-
porary female children’s poet.

Before it is done, it is essential that we provide a short note. In the endeavors of this
kind, it is vital that we be aware of the two perspectives which intersect in the field of edu-
cational work. The first delves into the structure and meaning of the poetic text which sub-
sequently yields the potential for their actualization in the field of education; the second,
though, has the fundamental concepts and the guidelines at its centre, which are deter-
mined by the core elements of the valid preschool curriculum (Godine uzleta, 2018; Mici¢
i Vukomanovi¢ Rastegorac, 2020). Moreover, they primarily promote the appreciation
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of children’s feelings, needs and relationships, affinities and interests. In this regard, the
proposals given in this paper should not be taken as the initiatives which educators intro-
duce without consulting children and/or realize them without children’s participation, but
they should be seen as the fields waiting to be discovered and activated if children in the
group draw closer to them through the project-based approach.

Methodology

Children’s poetry collections by Dragana Mladenovi¢, a well-established author who
has taken a prominent place in the field of children’s literature, are the subject of our re-
search (Vukomanovi¢ Rastegorac, 2025). For the time being, this poetic segment of her
work consists of the four published collections: Uljezi [Intruders] (Mladenovi¢, 2016), Dar-
mar [Hodgepodge] (Mladenovi¢, 2019), Kad stvari poljude [When Things Become Human]
(Mladenovi¢, 2023a) and Tri, Cetiri, sad! [Ready, steady, go] (Mladenovi¢, 2023b).

Within the selected corpus of texts, the aim of our research is to identify the aspects
of the verse composition that can stimulate the work on the linguistic development of
preschool children. Accordingly, we have formulated the research question to which we
shall try to provide the answer: at what level and in what way can the verses for children
by Dragana Mladenovi¢ act as an incentive for different aspects of children’s linguistic
development in educational work?

We shall attempt to answer this question by means of the qualitative thematic anal-
ysis of the poetry collections. The results will be presented in textual form, in line with
the adopted methodology. With regard to the themes that prove to be relevant for the
qualitative analysis, we shall present the aspects that are deemed important from the
perspective of children’s linguistic development. Then, through the discussion, we shall
point to the methodological implications and potential, which arise from the qualitative
approach to the corpus. At the same time, it is vital that we highlight that our aim is not to
provide a closed set of actions and initiatives, likely to be prompted by the introduction to
contemporary poetry and / or the poetry by Dragana Mladenovi¢, but to create space for
functionally unrestricted research in this field.

Results and result analysis

The presentation of the analysis of all the aspects of the poetic formation of verse,
that could encourage the development of children’s language abilities in preschool in-
stitutions, goes beyond the scope set in this paper. Therefore, we shall further present
only the results of the qualitative analysis that refer to the four key themes: 1) lexeme
cataloguing, 2) word-formation models 3) syntactic models, 4) graphic and conceptual
design of the text. While citing the verses used as the illustration of the given insights,
it is understood that these verses are composed by the given author, therefore, only the
year of publication and the page number are put in parenthesis (with the exception of the
verses from the poetry collection Uljezi, which does not have the page numbers, so we
shall put in parenthesis the title of the poem in question).
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Lexeme cataloguing

Cataloguing is a very frequent method of the poem composition applied by Draga-
na Mladenovi¢. It entails sequencing of lexemes from the same thematic field. Thus, the
verses in the poem “Cica se kinduri” [Cica is dressing up] are abundant with the nouns
referring to the clothing items (we have here hats, little hairpins, neckties, jackets, tutus...),
“Marta vozi” [Marta is driving] abounds in the names of vehicles (a car, a ship, a convertible,
a truck, a boat...), “Katarina planira” [Katarina is making plans] teems with the names of
female job titles (a female pharmacist, a female doctor, a female editor, a female journalist,
a female police officer...). Based on this, the poems of different thematic orientations are
created, which is often visible in their title, “Cula” [Senses], “Meseci” [Months], “Planete”
[Planets]. Furthermore, cataloguing both points to the nouns and hints at a string of vari-
ous adjectives: poems “Boje” [Colours], “Ukusi” [Tastes], “Dodiri” [Touches] bring the words
that describe the sensations of different kind: visual (yellow, green, blue...), gustatory (sour,
savoury, sweet...) and tactile (soft, sharp, hard...), just like the poems “Zemlja” [Earth] and
“Vazduh" [Air] do, whose foundation consists of the usual attributes that collocate with
these nouns (fertile, loose, hard; humid, fresh, cold etc.).

However, such cataloguing would certainly come across as monotonous unless the
poem included the intruder principle, characteristic of the poetry by Mladenovi¢. Name-
ly, the poetry collection of the same title begins with “Pismo pre svega/snega” [The let-
ter above all / above the snow] in which the Intruder warns the reader that every poem
comes with its two companions. Thus, poetry reading turns into a unique quest for an
odd word out while at the same time its semantic boundaries are being determined in
that way (Mladenovi¢, 2019, p. 4). In all the above-mentioned poems, we find the words
that do not belong either explicitly or implicitly to the given set: pickles and shadows are
the “odd words out’, among the nouns referring to clothing items, a cone and a goalpost
among the names of the vehicles, a bird and a cape among the words for job titles — which
is one of the devices used to achieve a humorous effect in verses. At the same time, the
appearance of the intruder is often supported by a partial phonetic overlap and/or rhyme:
¢ulo dodira : ¢ulo leptira [the sense of touch : the sense of a butterfly] (“Cula”), kiselo : veselo
[sourly : merrily], slatko : glatko [sweetly : smoothly] (“Ukusi”), jun : Zbun [June : bush], start
: mart [start : March] (“Meseci”). Apart from these examples, most frequent in the collec-
tion Uljezi, we find similar ones in the Dar-mar and the Tri, Cetiri, sad! collection, in which
we also find another variation of this game to which ambiguous words and expressions
open the door. For example, in the poem “Natikace” [Slip-ons] in the sequence of words
for footwear most commonly worn on feet around the house (slippers, bedroom slippers,
slipper sneakers, etc.) intruders are the words that denote something that can be carried
around the room - just not on feet (strudels and hot chocolates).

Word-formation models

Relations between lexemes do not have to be based solely on meaning, but can also
be based on their derivational relationship. It is best seen on the example of the poem
“Pogrdno” [Derogatory] in the Dar-mar, focused on pejoratives (“Pogrdno od macke je
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macketina / Pogrdno od surle je surletina” [The pejorative form of the cat is a big ugly
cat / the pejorative form of the trunk is a massive ugly trunk] and the like, 2019, p. 56),
and on the example of the poem “Manje” [Smaller], focused on diminutives (“Manje od
kuce je kucica / Manje od ruke je rucica”[Something smaller than a house is a tiny house /
something smaller than a hand is a tiny hand], 2019, p. 58). There is also the poem “Vece”
[Bigger] which, contrary to expectations, does not say anything about augmentatives. It
once more brings diminutives into focus from a different, reversed perspective (“Vece od
vrecice je vreca /Vece od kesice je kesa” [Something bigger than a baggie is a bag / Some-
thing bigger than a sachet is a sack], 2019, p. 59). And here, the author refreshes the recep-
tion of the poem by introducing intruders whose phonetic composition resembles that
of the non-intruders, or whose appearance is otherwise motivated by the rhyme (“Manje
od kasike je kasica / [...] Manje od bebe je bebica / Manje od babe je dedica” [Less than a
spoonful is just a little bit of porridge / [...] Smaller than a baby is a tiny baby / Smaller
than a grandma is a grandpal 2019, p. 58). In this regard, of particular interest are, albeit
rare, instances of verses oscillating around the same word root or derivational affix: “kljuc
je zakljucio // lakse je zakljucati se / nego otkljucati se” [The key has locked it in // It is easier
to lock oneself in / than to unlock oneself] (2023a, p. 16; highlighting is ours); “Zapevaj! /
Nemam kiSobran // Hej, haj, hajl Nemam ni vetrobran. // Sve li¢i na raj. // Ni gromobran. //
A sada baj-baj! / Cak ni blatobran!” [Sing! / | have no umbrella. // Hey, aye, aye! | have no
windshield. // Everything looks like paradise. // Not even a lightning rod. // And now bye-
bye! / Not even a fender!] (Mladenovi¢, 2023b, pp. 38-39).

Morphological neologisms are the most interesting examples in the context of
speech development; though not numerous, they occupy a prominent position in the
text: one of the book titles reads “hajde da se poezigramo” [let’s poetry-play] (2023b), and
its poetry-play number four is titled “rimorint” [rhymorynth] (Mladenovi¢, 2023b, p. 36),
and number seven “dominovina” [dominoland] (Mladenovi¢, 2023b, p. 57) - which are
blend words, the former is derived from the phrase “rimovani lavirint” [rhymed labyrinth],
and the latter is formed by blending the words domina [domino] and domovina (home-
land); in the Dar-mar, the title of the cycle, emocicije [emotional misers] (Mladenovi¢, 2019,
p. 12), is built on a similar principle. In this regard, we find particularly interesting the ne-
ologisms created through analogical generalizations of formative elements outside the
expected and standard-“allowed” range. Such is the case across the entire cycle “Uljez,
on i ona i ono” [The Intruder, He and She and It] (Mladenovi¢, 2019, pp. 20-27), where,
for instance, we read the poem “Ona i on” [She and He] (Mladenovi¢, 2019, p. 24), which
is primarily constructed from demonyms (Greek woman and Greek man). However, the
words such as Brkinja and Brk, which do not belong to this semantic field, are also hidden
among them. The latter word, of course, exists in the Serbian language (though not as a
demonym), but Brkinja is undoubtedly the result of the overgeneralisation of the motion
suffix -inja. A similar play on words results in the following examples: najmace [the kit-
ten-est kitten], najlace [the easiest easy] and najkuca [the house-est house] in the poem
“Najmace” (Mladenovi¢, 2019, p. 36): “Od jakog moze jace (pa i najjace) / Od macke moze
mace (pa i najmace) / Kao i od lakog lace (pa i najlace) / [...] Od vruc¢eg bude vrudi (pa i na-
jvrudi) / od ku¢e moze kuci (pa i najkuci) [From strong comes stronger (even the strongest)
/ From a cat comes a kitten (even the kitten-est kitten) / Just like from easy comes easier
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easy (even the easiest easy) / [...] From hot comes hotter (even the hottest) / From a house
comes a house (even the house-est house]. In these verses, the poetess first introduces
a phonetic correspondence between words (jace : mace : lace; vrudi : kudi), and then, by
establishing an analogy in the formation of superlatives, she creates a new example that
represents a neologism (najjace : najmace: najlace; najvruci : najkudi).

Syntactic models

It could be inferred from the verses quoted so far that they are mostly syntactically
simple structures. It is perhaps most obvious in the cycle “Samo subjekat, zebre i predikat”
[Only the Subject, the Zebra and the Predicate] where they are indeed composed solely
following the transparent subject + predicate model (S+P). For instance, the poem “Uzas-
na buka” [Terrible Noise] begins like this: “Cvece cvrkuce / Vuk arlauce / Péela zuji / Dete
jauce / Sova mjauce” [Flowers are chirping / The wolf is howling / The bee is buzzing / The
child is crying / The owl is meowing] (Mladenovi¢, 2019, p. 48; cf. also the poem “Vikend na
selu” [The Weekend In the Countryside], 2019, p. 49). The cycle “Pelene u modi” [Diapers In
Fashion] is composed in the similar fashion, initially adopting the form of the well-known
children’s game“leti, leti” [fly, fly] (“Leti, leti, leti sova, / leti bumbar, leti kljova, / leti, leti, leti
soko, / leti muva previsoko”, Mladenovi¢, 2019, p. 8) [Fly, fly, fly... an owl,/ fly, fly... a bumble-
bee, fly, fly... a tusk / fly, fly, fly... a falcon/ very high flies the fly], and then the same model
with modifications is applied to the chosen verb (tr¢i, pliva, pada) [run, swim, falll, and, of
course, to the selected nouns that complete the sentence pattern. Syntactic uniformity
is not a feature of only the two mentioned cycles which belong to the Dar-mar; its some-
what different form can also be found in the collection Tri, Cetiri, sad!. For example, the po-
etry-play number one says“Zeka je u rupi/ sova je u Supi/ puma je u Sumi/ rezanac u supi”
[The bunny’s in the hole / the owl’s in the shed / the puma’s in the woods / the noodle’s
in the soup] (Mladenovi¢, 2023b, p. 7; also cf: 2023b, p. 9). The poetry-play number nine
says “Neko ovde nema balone, / neko ovde nosi pantalone, / neko ovde jede makarone,
/ neko ovde mrzi feferone” [Someone here has no balloons, / someone’s wearing panta-
loons, / someone’s eating macaroni, / someone hates the pepperoni] (Mladenovi¢, 2023b,
p. 68) and the like. In addition to such examples, it is worth mentioning the cases in which
parallelism is established among the offered comparisons, as the item being compared is
separated from the rest of the construction by a pause which the end of the line suggests:
“Sunjaju se [patike] kao / dve pume/ izviruju kao / dva jelena / skakucu kao / dva jareta
/ cvile kao / dve kuce” [[sneakers] Sneaking like / two pumas / peeking like / two deer /
hopping like / two kids / whining like / two pups] (Mladenovi¢, 2023a, p. 8).

In the final cycle of the Dar-mar, titled “Spiskovi, cedulje, agende, kadulje” [Lists,
Notes, Agendas, Sages] (which also includes a phonetically similar intruder), the expected
syntactic and syntagmatic links are intentionally disrupted and the new, comic, and won-
drous ones are established. The poem “Dobro jutro, dusice” [Good Morning, Sweetheart]
brings even more unusual requests: “Cim se razbudis, molim te, / navij papagaja i /nahrani
sat, [...] uredno spakuj sendvi¢ i / doruckuj krevet / (gledaj da to uradis do devet), / ocesljaj
zubice, / prasinu obuci, / prebrisi zavese, / trenerku navuci” [As soon as you wake up, please, /
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wind up the parrot and / feed the clock, [...] pack a sandwich neatly and / have the bed for
breakfast / (make sure you do it by nine), / comb your little teeth, / put on the dust, / wipe
the curtains, / slip into your tracksuit] (Mladenovi¢, 2019, p. 92). As shown, they arise from
the permutation of elements within common collocations (wind the clock and feed the
parrot — wind the parrot and feed the clock) or simply by replacing the elements with some
other lexeme (comb your hair — comb your little teeth). In the latter case, it is not merely
a matter of breaking any one connection between two words, but rather of disrupting a
strong collocation, in which the verb &esljati [to comb] is expected to combine with only a
few nouns, such as hair (kosa), fur (dlaka), or the like. A similar way of refreshing poetic ex-
pression can be found in the poem “Superparket” [Super-parquet], in which the lyrical you
isinstructed to buy“a liter of bread” and “a kilo of milk” (Mladenovi¢, 2019, p. 88). However,
transcending the horizon of expectations relies not only on such mechanisms, but also
on the naming of the non-existent entities (“four black-and-white onions”), contradictory
descriptions (“orange-colored lettuce”), and permutations of elements within the same
phrase (“headache against the medicine”). This last instance brings Dragana Mladenovi¢’s
texts closer to the poetics of Branko Copi¢’'s famous “Izokrenuta pri¢a” [the Upside-Down
Story] (Klikovac, 1997, p. 174).

Graphic and conceptual design of the text

In Dragana Mladenovi¢’s poetry for children, experimentation with the graphic
design of the text holds a prominent place. One stage of this experiment involves the
direction(s) of reading: namely, having been introduced to the Uljezi, children see ti-
tles placed vertically alongside the stanzas (as in the poems “Zemlja”, “Vazduh’, etc.) or
those that, along with the poem itself, can only be read by turning the book upside
down (“Marta vozi”). Furthermore, in the process of joint reading with an adult, the child
notices that the reading process can be non-linear, as seen in the poems “Pravac u pro-
lece, tutanj u jesen”[Straight into Spring, Rushing into Autumn] (Mladenovi¢, 2023b, pp.
38-39) and “Cudoviste iz potoka” [The Creek Monster] (Mladenovi¢, 2023b, pp. 42-43).
The second level of defamiliarization involves the typographic play: thus, in the Dar-
mar, list-poems are designed to appear handwritten (Mladenovi¢, 2019, p. 88). In the
poetry-play number six in the collection Tri, Cetiri, sad!, words such as “jako” [strongly]
(Mladenovi¢, 2023b, p. 51) and “tufnama” [dotted] (Mladenovi¢, 2023b, p. 53) are written
in such a way that their visual form suggests their meaning - the former in bold black
letters, and the latter in letters covered with dots. Finally, at the third level, there is ob-
viously a strong integration of verbal and visual content, verses and illustrations, partic-
ularly in those poems that count on the alignment between the meaning of the textual
template and the content depicted in the image. Thus, the poetry-play number nine
states: “Neko ovde nema uvo, / neko ovde nema torbu, / neko ovde ima tortu, / neko
ovde nema loptu. / KO?” [Someone here is missing an ear, / someone here is missing a
bag, / someone here has a cake, / someone here is missing a ball. / WHO?] (Mladenovi¢,
2023b, p. 67) — the answer to this question can only be provided upon the close exam-
ination of the illustration accompanying the poem.
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The poet also addresses socially engaged themes through her verses. In her very
first collection, the field of “(in)appropriate” occupations for a girl is clearly touched upon
— that kind of limitation is indirectly called into question through the affirmation of job ti-
tles formed by using the appropriate motion suffixes: thus, we find here rediteljka [female
director] and novinarka [female journalist], pilotkinja [female pilot] or predsednica (female
president) (the topic of gender-sensitive language is indirectly introduced by the use of
feminine nouns to denote these professions). On the other hand, ecological engagement
is most obvious in the poems from the collection Kad stvari poljude: thus, in the verses
of the “Ekoloski protest” [Ecological Protest], the lyrical | calls upon “sve svoje prijatelje /
motorne testere / na protest zbog sece Suma / jer ako iseCemo sva stabla / nece vise biti
ni gnezda / ni vazduha ni vode ni neba / i kome ¢e onda / motorna testera da treba” [all
the friends / chainsaws / to the protest against deforestation / because if we cut down all
the trees / there will be no more nests / or air or water or sky / and who will then / need
a chainsaw] (2023a, p. 31; also cf. the poem “U poverenju” [In confidence], 20233, p. 68).
In this book, one of the most striking transformations of objects occurs when an ATM de-
cides to spend “sav novac / na sebe [...] napunice kadu novc¢anicama / i plivae u parama
/ jer moze mu se” [all the money / on itself [...] it will fill the bathtub with banknotes / and
swim in cash / because it can] (Mladenovi¢, 2023a, p. 31) — and that is only a part of the so-
cial critique presented on these pages (cf. the poems “Gospodica sofa” [Miss Sofal, 2023a,
p. 18;“Ustolicenje” [Enthronement], 20233, p. 22).

Discussion and methodological implications

As mentioned in the introductory lines of our paper, when considering the poetic
text as an incentive for the development of the language skills of preschool children, it
is logical to start from the aspect that includes its poetic shaping, and then to adapt its
introduction into the kindergarten room to the cognitive and emotional characteristics
of children, while respecting their diversity and interests. Insights into the structure of
Dragana Mladenovi¢'s verses for children suggest that the potential for their actualization
within the educational context can be sought in: 1) the encouragement of lexical devel-
opment through the acquisition and thematic — and frequently hierarchical - networking
of lexemes, 2) the encouragement of lexical development through the acquisition and
analogical generalization of word-formation models, 3) the encouragement of syntactic
development through the acquisition of models and defamiliarization of syntactic links
and 4) the encouragement of early literacy by establishing and fostering a critical attitude
towards the text.

The encouragement of lexical development: acquisition and thematic
networking of lexemes

From the perspective of speech development, it could be noticed that there is a
thematic connection between the lexeme groups used by Dragana Mladenovic¢ in the
cataloguing process in her poetry and young children’s linguistic and life experiences
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(Andelkovi¢ 2012a; Kostic¢ i Vladisavljevi¢, 1995). In this regard, the reception of a poem
that — once again — unites them can help solidify their meaning, just like it can increase
the number of lexemes the child encounters in cases when, for instance, the child is famil-
iar with only a small number of lexemes from the specific field. Furthermore, due to this
composition of the poem and the poetic “task’, when searching for the intruder in them,
children are highly likely to use one mechanism in particular: the mutual exclusivity mech-
anism, they typically employ in the acquisition of the word meaning (Tomasello, 2005,
pp. 72-75). They are particularly expected to do so in the poem “Planete’, set up as an ei-
ther-or game. In the poem, children are asked to choose a celestial body name from pairs
like Jupiter and kreker [Jupiter and cracker], Sapun and Saturn [Soap and Saturn], or Curan
and Uran [Turkey and Uranus]. Even if they do not know the names of the planets, children
are familiar with the meaning of the words cracker, soap, and turkey, making it easy for
them to conclude which word belongs to the thematic group of planets and which does
not, by relying on process of elimination,.

Of course, the reception of this and other poems does not have to stop at identi-
fying the intruder; instead, a dialogue can be developed to clarify the criteria which tell
why a certain lexeme is not an intruder in a particular verse catalogue while another
one is. This process is naturally easier when the thematic cluster is already suggested by
the title. However, verses can also be read without having read the title first, allowing
children to discover it at the end - once the poem is read to them and they find the
common semantic denominator for the majority of the lexemes in it. It is also worth
noting that children spontaneously grasp the paradigmatic hyponymic relation in lan-
guage through the reception of these poems (Dragicevi¢, 2007, p. 290; for the preschool
context see Andelkovi¢, 2012a, p. 61; for the lower primary school context see Lazarevi¢
& Stevanovi¢, 2015). It is important, among other things, to classify concepts and under-
stand the hierarchical relationships between them with regard to the development of
the ability. Apart from that, one should not miss the opportunity for children to notice
the way the intruders resemble the concepts among which they are hidden - here we
primarily refer to the presence of the rhyme as an important type of the formal relation-
ship between lexemes (Dragicevi¢, 2007, p. 306). Noticing rhyme is one of the indicators
of the development of the metalinguistic function of speech (Tunmer et al., 1984; Ko-
dZopelji¢, 1996).

Through the enrichment of the vocabulary - initially passive, and then active (Vasi¢,
2009) - new lexemes stimulate the development of the referential function of speech.
However, the encounter with the poem does not have to end there; the game can also
be presented to children in a creative way. Verses can be understood as an invitation
to expand the catalogue with new words - by engaging young (pre)readers mentally
and verbally to continue the poem with words belonging to a specific thematic cluster.
In the context of the project, such an activity can serve different purposes: it can act as
a provocation for the project, either as its peripheral or its central part and the like. In
this way, mini glossaries of terms are jointly created within an educational group, where
parents and the larger community can also participate in the different phases of the proj-
ect-based research.
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This type of the catalogue-like or glossary-style presentation has one flaw, so to
speak: the words in it are mostly deprived of their context, or of a major part of it. Howev-
er, this flaw can be turned into a virtue by encouraging further elaboration, for instance,
through thematic explication (bedroom slippers - soft, put on/take off, etc.) or through the
visual representation of both stimulus words and response words (where illustrations par-
ticularly help or intertwine with them). In a manner similar to that in Mladenovi¢'s poems,
an either-or game can be designed, thematically based on the focus of the project theme.
In the next, more demanding phase of the game, children can insert intruders between
the terms of the same category, encouraging their friends to find them. Hiding these in-
truders can be done quite freely, or it can be guided to intensify their “camouflage” - for
example, by choosing intruders that rhyme with the non-intruder words, or by searching
for words that seem to be thematically related, but for some reason do not actually belong
to the chosen thematic cluster, etc.

The encouragement of lexical development: acquisition and analogical
generalization of word-formation models

The methodological possibilities of a game-based approach to word formation
within the framework of the linguistic standard — in both preschool and school contexts
- have already been discussed in depth. This research primarily focuses on the creation of
compound words (Jankovi¢, 2019, Mi¢i¢ i Vukomanovic Rastegorac, 2016; Vorkapic¢, 2023).
Based on the cited references, it is easy to see certain poems by Dragana Mladenovic as an
incentive for the games involving the gathering and grouping of the words belonging to
the same derivational-semantic core, or for the interweaving of different lexemes (more
precisely, their derivational morphemes) to produce compounds. The increase in the
number of words the children come into contact with occurs in the instances when they
are introduced to the specific building blocks of the lexicon and encouraged to observe
the connections that can exist between them (as seen in the poem mentioning kiSobran
[umbrella], vetrobran [windshield], gromobran [lightning rod], and blatobran [fender]),
while subsequently discovering similar examples.

However, that is not all - it has long been well known that preschool children show a
tendency to generalize derivational forms, which especially “affects” the exceptions to the
rule accepted by adult speakers as part of the linguistic standard (Vukomanovi¢ Rastego-
rac, 2021, pp. 115-116).The construction of new words based on analogy is also clearly doc-
umented in linguistic studies (Andelkovi¢ & Miri¢, 2017) as well as in the recently published
Recnik detinjih reci i izraza [Dictionary of Children’s Words and Phrases] (Smiljani¢ Rangelov,
2024). If the game is structured to be more open, yielding unexpected - yet non-existent
but possible — combinations, it explores the space that language does not (yet) encom-
pass. Therefore, we can talk about identification of word-formation patterns (bebica, kes-
ica, kucica) [little baby, little bag, little house] in preschool and school contexts, as well as
the analogical examination of their scope by generalising the existing model, at the same
time going beyond its existing boundaries. For instance, the already mentioned suffix -ica
is typically added to feminine nouns, as seen in the previous examples, while masculine
nouns usually take -(¢)i¢ and neuter nouns take -(en)ce. Hence, although theoretically
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possible, forms like telefonica (for a small phone) or pilica (for a small chicken) are non-stan-
dard ones. Common lexemes (telefonci¢ and pilence) [little telephone and little chicken] are
outlined against the backdrop of such an experiment, providing material for reflection on
the nature of the distribution of these suffixes. If we were to follow strictly what we find in
poetic texts, we could rely on the already mentioned examples Brkinja and Brk: it is evident
that the name of the male “member of a nation”is actually the name of a body part (brk -
moustache), while the name of the female member is built using the motion suffix -inja.
Following a similar model, we could build names for “citizens” from the names for other
body parts: Nos [Nose] and Nos(k)inja, Vrat [Neck] and Vrat(k)inja, Prst [Finger] and Prst(k)
inja, and so on. The construction process can also work in reverse: by taking the feminine
nouns for body parts to form the name of a male citizen using the suffix -ac: Kosa [Hair] and
Kosac, Ruka [Hand] and Rukac, Noga [Foot] and Nogac, etc. Additionally, if we apply another
model detected in Mladenovic¢'s poetic language, based on blending (combining the first
part of one word with the second part of another), it is possible to create a large number
of combinations that cut across various linguistic domains. Together with children, we can
ask what we would call a labyrinth if it were green or located on Jupiter (zelirint, Jupirint?),
or what we would call the homeland (domovina) of vacuum cleaners (usisivaca), pumpkins
(bundeva), or hamsters (hr¢aka) (usisomovina, bundomovina or bundevina, hrcomovina or
hr¢kovina?), and the like.

The encouragement of syntactic development: acquisition of models and
defamiliarization of syntactic links

Taking into consideration the stages in children’s sentence development, as well as the
most frequent sentence models in the particular phases of that development (Andelkovic,
2012b), it appears that Dragana Mladenovic¢'s poems are characterised by simple sentence
structures, which is particularly suitable for reading with the youngest children. Through
their reception, a child is provided with examples of grammatically typical utterances that
serve as a reliable linguistic model in terms of the order of elements and their congruence.
Interestingly, their construction largely aligns with the characteristics of child-addressed
speech, which, among other things, includes short utterances, clear pauses, and repeti-
tions (Saxton, 2017). Poetic speech, however, transcends these boundaries as it occasion-
ally introduces more complex constructions: for instance, the aforementioned “neko ovde
mrzi feferone” is, in a syntactic sense, undoubtedly more complex than “vuk arlauce”. Nev-
ertheless, the reception of verses with a more complex structure is facilitated by the repe-
tition of the same model and the existence of the partial or complete syntactic parallelism.
The exposure to such significantly predictable linguistic relationships encourages the child
to master increasingly complex language structures, based on the scaffolding principle
(Tutnjevic¢ i Savi¢, 2019). At the same time, it should be emphasized that Serbian literature
for children notably lacks literary texts that respect this principle. Therefore, Dragana Mlad-
enovic's verses become even more precious in this context.

As was the case at the lexical level, poems can be set up as open structures, calling
for further expansion, where one need not insist on a single solution, but rather encourage
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a multitude of them. This results in various surface realizations of one and the same deep
structure of a sentence (Crystal, 1999, pp. 76-77). The interactive strategy of interrupted
reading gains its full functionality in this domain (Mici¢, 2020, pp. 223-260; Stankovic,
2024), revealing both the face and the reverse side of our horizon of expectations: it points
to our expectations and the logic behind them, while simultaneously possessing the po-
tential to impart the knowledge that such expectations can be subverted through illogical
solutions — in the latter case, humor usually arises in the text, and a smile appears on the
reader’s face (Perisi¢, 2010, pp. 45-47). In such instances, we can use stimulating questions
to motivate children to reflect on unusual combinations, then reconstruct disrupted collo-
cations and bring concepts back into logical order (e.g., “to translate” a liter of bread and a
kilo of milk into a liter of milk and a kilo of bread) or to render defamiliarized combinations
familiar (“to translate” wind up the parrot and feed the clock into wind up the clock and feed
the parrot) — therefore, this can be a methodologically correct procedure, but not much
more than that. However, following the author’s poetics, we can go further and encour-
age the imaginative function of speech by inviting children to create (syntactically) and
semantically unusual solutions, where humor arises precisely from the unexpectedness
of the syntagmatic or sentence combination and the discord between the used elements.

In this regard, oxymoronic, nonsensical combinations such as orange green salads
are particularly interesting, as they seem to paraphrase Chomsky’s colorless green ideas
(Chomsky, 1957; 1984, p. 23). They themselves provoke the question of what such a thing
would look like if it truly existed. This process of imagining the unimaginable evokes an in-
tersection with the visual arts: not only can unusual combinations be created in language,
but we can also attempt to present them visually - what would a (liquid) liter of bread look
like, or how would we eat/drink (solid) milk? What would it be like if we fed a clock like a pet
or ate a bed for breakfast? These are just some of the questions that stimulate the ability
to imagine the unimaginable and fantasize about it, suggesting that, in our own world,
relationships are simultaneously perceived as just one of many possibilities and as the only
possible option. Finally, a potential for the game-like engagement and physical action can
be opened up here. If the poems in the cycle “Pelene u modi” utilise the form of the “fly, fly”
motion game (along with its variations with the verbs trci, skace, pliva [run, jump, swim]),
one can first imagine its interpretation accompanied by the corresponding moves. Sub-
sequently, the verses could be expanded with new lexemes denoting beings that fly, run,
jump, or swim, as well as with the sequences of appropriate intruder lexemes. The variation
of the game that introduces new verbs (gmiZe, roni [crawl, dive]) would be a step further
and it need not be limited to the verbs of motion (e.g. grebe, peva, Cita [scratch, sing, read)).

The encouragement of early literacy: establishing and fostering a critical
attitude towards the text

Although systematically guided reading acquisition in Serbia begins in primary
school, the skills that support this activity develop largely during the preschool period
(Browne, 2001; Merchant, 2008; Tafa, 2008; Seva & Radisi¢, 2013). A child encounters many
records and inscriptions in various forms, and through shared activities with adults, be-
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comes familiar with the elements of a book and the ways of “using” it — starting to un-
derstand that written signs convey meaning and that (in our culture) they are read from
left to right and top to bottom, that a book usually has a title and the author’s name on
its front cover, and that the table of contents points to specific parts of the book (Nikoli¢
i Milenkovi¢, 2019; Snow, 2006; Whitehurst & Lonigan, 1998). Through the introduction
to certain poems by Dragana Mladenovi¢, the child has the opportunity to notice that
most of these features are a matter of convention, and that the text can be played with in
various ways. Entirely in the spirit of the visual design of the Dar-mar, this can open up the
space for a“collage” game during which, for instance, children arrange words cut out from
newspapers across the page and then connect them with arrows whichever way they like.
Then, they go over these words during the process of shared reading with their teacher,
which is exceptionally important for various aspects of a child’s language development
(Vander Woude et al., 2009). In this way, a nonsense creation is (most likely) formed, which
can provoke laughter and simultaneously call for the “rearrangement” - that is, the trans-
lation of a nonsensical text into a meaningful and imaginative story. Additionally, to draw
attention to the role of the graphic design and the value and suggestiveness of the cho-
sen typographic solution, children can be encouraged to make assumptions about the
meaning of the word whose letters - letters that children do not necessarily need to know
- are written so that their edges are extremely sharp or very rounded, if they are dotted
or striped, etc. If the goal is to encourage further critical reflection on the relationship
between form and content, an intentional discrepancy can be created between them:
for instance, the word green can be written in blue, and vice versa; a word with positive
connotations (e.g. friendship) can be written in sharp letters, while one with negative con-
notations can be presented with ornaments (e.g. rudeness) (Mici¢, 2025, pp. 77-87). Based
on the (wrong) assumptions, one can discuss the relationship between form and content
and then note that colorful shapes sometimes trick us into thinking that what they repre-
sent is certainly beautiful, though that need not be the case. Finally, when it comes to the
powerful interaction between the text and the image, the poems by Dragana Mladenovi¢
can be used to create similar riddles in which the child visually presents various shapes
and beings, then challenges others to find them in the drawing.

The concept of critical literacy implies the reader’s active approach to the mean-
ing of the text, manifested through the open discussion and the exchange of arguments
(O'Brien & Comber, 2000; Mitrovi¢, 2010, p. 139). Even though an open dialogue on gender
stereotypes and gender-sensitive language seems desirable in the school context, espe-
cially in view of the portrayal of male and female characters in children’s literature (Rado-
vanovi¢, 2022) or the gender (in)sensitivity of textbooks (Staki¢, 2017), such conversations
may seem premature in the preschool period. However, if questions are asked appropri-
ately, Mladenovi¢'s poetic world can encourage a more flexible verbalization of children’s
theories about the world that can go in different directions: “Are there more male or fe-
male directors, presidents or women presidents in the world? What is the cause of this?
Does it have to be that way and why? Do words like female kindergarten teacher, female
police officer, or female pilot sound unusual to you? If they do, why; if they don’t, why not?”
This type of dialogue uses the text of the poem as a starting point, only to evolve into
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the confrontation and elaboration of attitudes and perspectives related to a given topic.
Furthermore, the emphasis here is not, of course, on becoming familiar with the socio-his-
torical context, but on sparking curiosity about real life that surrounds us, the linguistic
facts in which we are immersed, and learning to support one’s own position — whatever it
may be - with valid arguments. Similarly, becoming familiar with and interpreting this au-
thor’s poems can serve as an introduction to conversations about today’s particularly vital
topics of environmental protection, thereby raising the ecological awareness and literacy
of the youngest, which is then further developed in primary school (Kalmar, 2022; Zejak,
2021). Finally, a conversation about money, its value, and also about the limits of its power,
can prompt the youngest children to reflect on highly relevant real-life issues regarding
the values we strive for and/or hold dear. Furthermore, such a focused discussion can be
a step toward raising awareness of class differences, whose reflection is inevitable in any
preschool setting. A dialogue on this subject could stimulate the development of empa-
thy and contribute to creating an internal need to take concrete actions to help thosein a
difficult financial situation.

Conclusion

Poetry for children by Dragana Mladenovic is not only challenging to understand
and interpret but can also serve as a multifaceted stimulus for the speech development
of preschool children across several linguistic levels: primarily lexical and syntactic, and
subsequently, the cultivation of early literacy level. At the first level, it involves the acqui-
sition and understanding of linguistically conventional and/or conceptually harmonious
elements: from the acquisition of the thematic groups of lexemes to the perception of
word-formation models, and from the reception of sentence patterns to familiarisation
with the conventions of written cultural products. However, one can go even further: into
the creative expansion of word catalogues within specific fields, through the creation of
neologisms and semantically unusual sentence structures, all the way to testing, and the
occasional subversion of the horizon of expectations, through interactive strategies of the
collective engagement with the text. This shifts the focus from the referential function of
speech to the imaginative and expressive functions.

All'in all, one must keep in mind the value of open dialogue which supports a di-
versity of perspectives and the solutions which they offer, especially when it comes to
creativity. Dialogue is particularly important when dealing with the texts that provoke the
development of critical literacy by reflecting on themes such as gender stereotypes and
the encouragement of ecological literacy.

What is particularly important in the preschool setting is that the ludic element in
the books by this contemporary poet opens up possibilities for stimulating various as-
pects of child development, including the experience and understanding of the text, as
well as the engagement in different fields of human experience. Such a departure from
the dimension of the text that is (merely) spoken or heard to other levels - such as visual
expression or the incorporation of movement - also expands the potential points of con-
tact with various projects in the kindergarten context, and suggests productive interac-
tions in the various learning situations.
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Finally, in addition to the aforementioned, it should be noted that this text address-
es to a limited extent the methodological actualisation of Dragana Mladenovi¢’s poetry
in preschool institutions; we believe that future research is yet to reveal the richness of
potential encounters between the youngest (pre-)readers and her poetry, as well as con-
temporary Serbian children’s poetry in general.
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Motivation is a key factor in foreign language learning, which initiates and sustains engage-
ment and often determines success. This study explores which theoretical framework better
explains L2 motivation among university students majoring in English Language and Literature: the L2
Motivational Self System (L2MSS) or the 2x2 Model of L2 motivation. The L2MSS includes the ideal L2
self, a vision of oneself as a successful language user, and the ought-to L2 self, shaped by perceived ob-
ligations. The 2x2 model builds on this by distinguishing between internal and external regulation
within both self-guides. The four self-guides in the 2x2 model are as follows: ideal L2 self/own, ideal L2
self/other, ought L2 self/own and ought-to L2 self/other, capturing whether motivation stems from the
learner’s own values or from perceived expectations. Using a quantitative approach, the research em-
ployed a structured questionnaire assessing the dimensions of both models and L2 motivation. Hierar-
chical regression analysis assessed their predictive power. The results show that the ideal L2 self signifi-
cantly predicts motivation, confirming its central role. However, the ought-to L2 self and the additional
dimensions of the 2x2 model did not offer any additional explanatory value. For students with internal-
ized L2 goals and strong professional identities, the simpler L2MSS may be more applicable. The findings
suggest that educators who teach professionally oriented learners should help them connect language
learning to personal identity, by supporting the development of their ideal L2 selves and enhancing
relevance and motivation.

Abstract

Keywords: L2 motivation, L2 Motivational Self System, 2x2 Model of L2 motivation, ideal L2 self, ought-
to L2 self.

Introduction

Due to the complexity of L2 motivation, no single theory has yet provided a com-
prehensive explanation of this construct, despite decades of research. Instead, various
theoretical frameworks have focused on separate aspects of motivation: from its intensity
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and types to its sources and fluctuations over time (Dornyei, 1994; Gardner, 1985; Shoaib
& Dornyei, 2005). However, there is a broad consensus among researchers which states
that motivation is one of the most significant factors in foreign language learning, as it in-
itiates the learning process and provides the driving force to sustain learning, accounting
for both success and failure (Dérnyei, 2005).

Widespread dissatisfaction with Gardner’s (Gardner, 1985) notion of integrativeness
- a central concept in earlier motivational research - has resulted in numerous reinter-
pretations and reevaluations of this dimension. Researchers have increasingly questioned
the idea that learners’ motivation primarily stems from their tendency to integrate into
the target language community. In response to concerns about the limited generalizabil-
ity of this concept, several alternative frameworks have been proposed. One of the most
influential frameworks is the L2 Motivational Self System (L2MSS) (Dérnyei, 2005; 2009),
which reconceptualizes identification in foreign language learning as an internal process
within the learner’s self-concept, rather than a desire to integrate into the target language
community. The model’s core components - the ideal L2 self, the ought-to L2 self and
the L2 learning experience - are considered key sources of L2 motivation in a globalized
world, particularly in the context of learning English as a global language. Learners are
motivated to learn a foreign language by the desire to reduce the discrepancy between
their actual L2 self, on the one hand, and either their ideal visions of themselves as L2
users or the expectations imposed by their environment, on the other hand. In addition,
situation-specific motives related to the immediate learning context and experience (e.g.
the curriculum, the teacher, the peer group, the experience of success) can inspire them
to invest effort into learning English (Doérnyei & Ushioda, 2011, p. 86).

The initial two dimensions are derived from the possible selves theory, whereas the
third component was introduced to represent the potential influence of learners’ environ-
ment, reflecting the new wave in motivational research in the 1990s. Although the original
L2MSS includes these three components, the present study focuses on the two-self guide
dimensions - the ideal L2 self and the ought-to L2 self, as the aim of the research is to com-
pare the components with the self-guides in the 2x2 model. The L2 learning experience is
not a future-self guide and therefore does not have a direct equivalent in the 2x2 model.

While numerous empirical studies (e.g. Ryan 2009; Taguchi et al., 2009) have sup-
ported the L2MSS across various educational settings, researchers have continued to
modify and refine the model. One such development is the 2x2 model of L2 self-guides,
which reconsiders L2 motivation from the perspective of Higgins's (1987) self-discrepan-
cy theory and regulatory focus theory (Higgins, 1997). The model offers a more detailed
perspective by distinguishing between internally and externally regulated forms of both
the ideal and ought-to selves. It aims to clarify how various forms of self-guides influence
learners’ motivation across diverse learning environments.

The present study aims to compare the predictive power of the L2MSS and the 2x2
model of L2 self-guides by examining L2 motivation among Serbian university students
majoring in English Language and Literature. By analyzing these two frameworks within
a specific academic group, the study aims to identify which model is more effective in
reflecting the motivational dynamics of students who have chosen English as their pro-
fessional path.
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Literature review

L2 motivation research

Despite being derived from the mainstream theories of learning motivation, re-
search on L2 motivation has developed into an independent field, confirming that for-
eign language learning involves unique psychological, social and cultural dimensions.
Throughout the history of L2 motivation research, theories have evolved through several
phases, shaped by both mainstream psychological perspectives and the unique complex-
ity of the L2 learning process.

According to Dornyei and Ushioda (Dornyei & Ushioda, 2011), the history of L2 mo-
tivation research can be divided into four periods. The socio-psychological period (1959-
1990), shaped by Gardner and his associates in Canada, emphasized the role of learners’
attitudes towards a specific language community. At the core of his theory was the con-
cept of integrativeness, which he defined as learners’ interest in social interaction with
members of the target language community.

The cognitive-situated period (the 1990s) shifted attention to motivation in specific
classroom contexts, drawing on cognitive theories from educational psychology and em-
phasizing a micro-level rather than a broad, generalized macro perspective.

At the turn of the century, L2 motivation research entered the process-oriented peri-
od, marked by an emerging interest in the dynamic and temporal nature of L2 motivation.
This phase emphasized the evolution of motivation over time and the influence of ongo-
ing learning experiences on its development.

The current socio-dynamic phase adopts a holistic approach, recognizing “the sit-
uated complexity of the L2 motivation process and its organic development in dynamic
interaction with a multiplicity of internal, social and contextual factors” (Dérnyei & Ush-
ioda, 2011, p. 72). This phase emphasized the person-in-context perspective and shifted
the focus on the interaction between individual learner traits and the wider learning en-
vironment.

The L2 Motivational Self System

Within the socio-dynamic phase of L2 motivation research, Zoltan Dornyei (2005;
2009) proposed a reconceptualization of L2 motivation through the lens of self and identi-
ty theories. The introduction of the L2ZMSS was motivated by three key observations. First,
acquiring a new language fundamentally differs from learning other academic subjects,
as it involves not only mastering new linguistic knowledge but also the development of a
new aspect of one’s identity. Consequently, L2 motivation research requires a whole-per-
son approach, including cognitive, emotional and personal factors (Dérnyei & Ryan, 2015).
Second, while integrativeness is meaningful in multicultural and multilingual contexts
(e.g. Canada), it becomes less relevant in settings where learners lack real-life contact with
L2 speakers. Third, the global spread of English as a lingua franca has weakened its ties
to specific geographic or cultural communities. Consequently, studying L2 motivation
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as a concept which stems exclusively from learners’ attitudes towards a target language
community has become less tenable.

The L2MSS thus reinterprets Gardner’s traditional concept of integrativeness. In the
globalized context, particularly in relation to English, the process of identification and in-
tegration now occurs within the learner’s self-concept rather than through integration
with the target language community (Dornyei & Ryan, 2015). Simultaneously, the model
builds on Higgins's (Higgins, 1987) self-discrepancy theory, which suggests that individu-
als are motivated to reduce discrepancies between their actual self and internalized self-
guides, the ideal self or the ought self.

The L2MSS consists of three core components: the ideal L2 self, the ought-to L2 self
and the L2 learning experience. The ideal L2 self represents desired attributes one aims
to possess in relation to English language learning (Dornyei & Ushioda, 2011, p. 82). A
discrepancy between the ideal and actual self can serve as a powerful motivator for lan-
guage learning. On the contrary, the ought-to L2 self includes the traits which learners
believe they should possess in order to meet the expectations of significant others, such
as parents, teachers or society. Although it can also motivate learning behaviour, this com-
ponent is typically associated with externally driven motivation and the desire to avoid
negative outcomes. The third component, the L2 learning experience, refers to “executive”
motives related to the immediate learning experience.

Numerous studies (Al-Shehri, 2009; Ryan, 2009) have supported the model’s valid-
ity across diverse educational contexts, examining its relationship with variables such as
language anxiety, achievement and willingness to communicate. Research has demon-
strated that learners’ internal desire to become competent L2 users plays a crucial role
in language learning (Dornyei & Chan, 2013). However, despite two decades of intense
interest in L2MSS, recent critiques (Al-Hoorie et al., 2024) have raised concerns about the
model’s measurement instruments, urging for its revision.

The 2x2 model of L2 self-guides

Building on critiques of the L2MSS (Dérnyei & Chan, 2013; Papi & Teimouri, 2012),
particularly its neglect of internal versus external regulatory orientations, Papi and col-
leagues (Papi et al., 2019) proposed the 2x2 model of L2 self-guides. This model incor-
porates concepts from both self-discrepancy theory (Higgins, 1987) and regulatory fo-
cus theory (Higgins, 1997), introducing a more nuanced categorization of L2 self-guides
based on the learner’s own perspective versus the expectations of others.

Higgins's (Higgins, 1997; 1998) self-regulatory theory offers a valuable framework
for explaining motivational differences among language learners. This framework sug-
gests that differences stem from individuals’ sources of self-regulation and that learners
with different self-regulatory orientations — promotion or prevention — will show variation
in their motivational and behavioural characteristics. The promotion-focus orientation
emphasizes advancement and accomplishment, while the prevention-focus orientation
is concerned with responsibility and the avoidance of negative consequences (Higgins,
1987; 1997). Thus, these orientations are closely related to the future self-guides proposed
by Dornyei's (Dornyei, 2005) L2MSS.
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Although both self-discrepancy theory and regulatory focus theory address how in-
ternal standards influence motivation, they concentrate on different dimensions. Self-dis-
crepancy theory (Higgins, 1987) highlights the tension created by the gaps between the
actual self and internal self-guides, that is, the ideal self and the ought self. In contrast,
regulatory focus theory examines different strategies individuals use to pursue goals: a
promotion focus, which emphasizes achievement, and a prevention focus, concerned
with responsibility and the avoidance of negative outcomes. Together, these theories of-
fer complementary insights into language learning motivation. The L2MSS is grounded in
self-discrepancy theory, while the 2x2 model extends this foundation by incorporating
regulatory focus distinction.

The 2x2 model differentiates types of motivation along two key dimensions: the
source of the self-guide (own vs. other) and its regulatory focus (promotion vs. preven-
tion). Specifically, it refines the ideal and ought-to L2 self-constructs by introducing an
additional distinction between self-guides that stem from the learner’s own perspective
and those imposed by external agents. This construct provides a more nuanced under-
standing of motivation by considering both internal aspirations and externally imposed
obligations (Papi et al., 2019).

The four self-guides in the 2x2 model are as follows:

1.1deal L2 self/own — L2 traits the learner ideally hopes to possess in the future (own

standpoint; promotion focus);

2.1deal L2 self/other - L2 traits the learner’s significant others, such as his or her

family, ideally hope the learner will develop (other standpoint; promotion focus);

3. Ought L2 self/own — L2 traits the learner believes he or she ought to possess (e.g.,

obligations, duties, and requirements) to avoid negative consequences (own
standpoint; prevention focus);

4. Ought L2 self/other - L2 traits the learner believes others expect them to possess

(e.g., obligations, duties, and requirements), with negative outcomes anticipated
if these expectations are unmet (other standpoint; prevention focus).

By distinguishing self-driven aspirations from external pressures, the 2x2 model of-
fers a more precise view of motivation, which could be particularly relevant in contexts
where personal goals interact with external expectations, such as for English majors. The
following section explores how these orientations shape learners’ language behaviours.

Research methodology

Research objectives

The study aims to determine which model — the L2MSS or the 2x2 model of L2 mo-
tivation — provides a more comprehensive explanation of L2 motivation, operationalized
through learners’ L2 learning effort, among students of English Language and Literature.

The specific objectives are to:

1. Assess the levels of the motivational components proposed by both models

among students of English Language and Literature;
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2. Compare the predictive power of the L2MSS and the 2x2 Model of L2 Motivation
in explaining L2 motivation;

3. Identify which specific motivational components (from either model) serve as the
strongest predictors of L2 motivation.

Participants

The study included 86 students enrolled in the Department of English Language
and Literature at the Faculty of Philology and Arts, University of Kragujevac. The majority
of the participants were female (62.8%) and most were in their third year of study (46.5%).
On average, the participants had approximately 14 years of experience learning English
by that time. Only a small proportion (14%) had visited English-speaking countries. The
average grade obtained in the previous semester for the Integrated English Language Skills
course was 7.47 (SD = 1.23). More than half of the participants rated their English profi-
ciency at the C1 level (Table 1).

Table 1
Demographic characteristics of participants

Gender Year of study Length of Visit to an English-  Grade in Integrated Self-assessed CEFR

English language  speaking country English Language level
learning Skills
Male 31 (36%)  Second 31 M=1440 Yes 12 (14%) M=747 C2-12(14%)
Female 54 (36%) SD=156 No 74 (86%) (SD=123) C1-49(57)%
(62.8%) Third 40 Min. 10 B2 -19(22.1%)
Other 1 (46.5%) Max. 20 B1-6(7%)
(1.2%) Fourth 15
(17.4%)
Instruments

This study employed a questionnaire consisting of three sections: demographic in-
formation, the L2MSS (Taguchi et al., 2009) and the 2x2 model of L2 motivation (Papi et
al, 2019).

The first section gathered demographic data, including gender, year of study, length
of English learning experience, prior visits to an English-speaking country, recent Integrat-
ed English Language Skills grades and self-assessed English language proficiency.

The second section measured L2MSS components: the ideal L2 self, ought-to L2 self
and L2 motivation, operationalized by the self-reported effort and cognitive investment
that learners are willing to invest in language learning.

The third section addressed the 2x2 model of L2 motivation, which integrates pro-
motion and prevention orientations and divides motivation into four categories. These
include: ideal L2 self/own (personal aspirations; promotion), ideal L2 self/other (aspira-
tions of significant others; promotion), ought-to L2 self/own (self-imposed duties to avoid
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failure; prevention) and ought-to L2 self/other (externally imposed duties/expectations;
prevention).

All items were rated on a 5-point Likert scale, ranging from “strongly disagree” to
“strongly agree”, allowing the participants to express their level of agreement with each
statement.

The internal consistency of the scales was assessed using Cronbach’s alpha. The re-
liability coefficients were acceptable to high across all subscales: ideal L2 self (a = .81),
ought- to L2 self (a = .89), L2 motivation (a = .84), ideal L2 self/own (a =.78), ideal L2 self/
other (a = .87), ought-to self/own (a = .79) and ought-to self/other (a = .85) (De Vellis,
2003).

Data Collection and Analysis

The data were collected in October 2024 via a paper-based questionnaire adminis-
tered during regular class sessions. Participation was voluntary and anonymous, with all
participants providing informed consent before completing the questionnaire.

The data analysis was performed using SPSS (Version 20.0), involving: reliability
analysis (Cronbach’s alpha), used for the assessment of internal consistency, descriptive
statistics used for the evaluation of the levels of motivational variables, and hierarchical
regression analysis, used for the examination of the predictive power of the two motiva-
tional models in explaining L2 motivation.

Results and discussion

Descriptive statistics were conducted to examine responses to the L2MSS and the
2x2 Model of L2 Motivation (Table 2). The findings reveal a predominant orientation to-
wards ideal-self-related motivation, while limited support for ought-to dimensions.

Within the L2MSS, the ideal L2 self had a high mean score (M = 4.51) on a 5-point
Likert scale (1 = strongly disagree, 5 = strongly agree), indicating a vivid, positive vision of
oneself as a proficient English user. In contrast, ought-to L2 self was rated low (M = 2.48),
implying that external obligations and expectations are weaker motivators. This confirms
the stronger influence of internal aspirations over external pressures.

The 2x2 Model of L2 Motivation revealed a similar pattern. The ideal L2 self/own had
the highest mean (M = 4.52), reaffirming personal aspirations as primary motivators. The
ideal L2 self/other was also positively rated (M = 3.62), suggesting that some students are
motivated by the ideals of significant others, although to a lesser extent than their own as-
pirations. The ought-to self/own scored moderately (M = 3.08), suggesting that some par-
ticipants may experience an internalized sense of duty or responsibility. However, ought-
to L2 self/other had the lowest mean (M = 2.27), confirming that external obligations or
pressure are the least influential among all components measured.

The mean score for L2 motivation (M = 3.42) indicates that the participants are gen-
erally willing to invest both cognitive and behavioural effort in their English language
learning.
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Table 2
Descriptive statistics for key motivational components

ftems  Min.  Max. Mean Std.dev.  Skewness  Kurtosis

Ideal L2 self 6 317 500 4.51 49 -82 -36
Ought-to L2 self 5 100 500 248 1.09 42 -76
L2 motivation 5 160 500 342 80 -04 -53
Ideal L2 self/own 4 300 500 4.52 54 -1.09 46
Ideal L2 self/other 4 100 500 362 1.07 -56 -55
Ought-to self/own 4 100 450 3.08 93 -28 -74
Ought-to self/other 2 100 500 227 1.18 64 -71

A hierarchical multiple regression analysis was conducted to determine which mod-
el — L2MSS or 2x2 L2 Model of L2 Motivation - predicts learners’ L2 motivation more ef-
fectively.

Prior to this analysis, all relevant assumptions were tested. Preliminary diagnostics
confirmed that the assumptions of linearity, absence of multicollinearity, normality, ho-
moscedasticity and independence of residuals were adequately met, ensuring the appro-
priateness of the regression analysis.

Table 3
Model summary for hierarchical regression analysis

Change Statistics
Model R R Adj.R Std. B
ode 2 fi. R rror 2 r o Sig.F
Change Change Change
1 297 088 066 77026 088 4.023 2 83 021
2 341 116 049 77728 028 626 4 79 645

In the first step of the hierarchical regression analysis, the core components of the L2
MSS were entered as predictors: ideal L2 self and ought-to L2 self. The model was statis-
tically significant (F(2, 83) = 4.023, p =.021), explaining 8.8% of the variance in L2 motiva-
tion (R?=.088). Although modest, the variance explained is meaningful in the context of
motivational research where various individual differences and contextual factors affect
the dimension.

Of the two predictors, only ideal L2 self emerged as a significant positive predictor
(B=.276, p =.010), while ought-to L2 self did not reach statistical significance (8 =-.102,
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p =.333).These results support previous research (e.g. Dérnyei, 2009; Taguchi et al., 2009),
which emphasizes the stronger predictive power of the ideal L2 self compared to the
ought-to L2 self in the domain of L2 motivation. The significant and positive effect of the
ideal L2 self suggests that learners who can vividly imagine themselves as successful users
of English are more likely to invest effort in achieving that vision. In contrast, the non-sig-
nificant contribution of the ought-to L2 self implies that external, socially imposed obliga-
tions are not strong motivating factors for a learner population with well-internalized L2
goals, as observed in similar university contexts (Papi, 2010).

In the second step, four additional predictors from the 2x2 model were added. The
variance explained rose slightly (R?=.116), but the increase was not statistically significant
(AR?=.028, F change (4,79) = 0.626, p = .645). Furthermore, none of the predictors reached
statistical significance in the second model (all p > .05).

Notably, ideal L2 self, which had been a significant predictor in the first step, lost its
predictive power (8 =.144, p = .464) when the additional variables were introduced. The
diminished significance may stem from the conceptual overlap between the ideal L2 self
in the L2MSS and the “own” orientation dimensions in the 2x2 model - especially ideal
L2self/own. These variables may reflect similar elements of learners’ internal motivation,
resulting in overlapping variance when both are included in the regression model. In oth-
er words, the ideal L2 self in the L2MSS is a more holistic dimension that incorporates both
personal (“own”) and social (“other”) aspirations, while the 2x2 model divides them into
two separate subcomponents. When these overlapping predictors are included simulta-
neously into the regression model, the shared variance reduces the separate contribution
of each, resulting in the loss of statistical significance. This suggests that, for this specific
group of learners, the construct of the ideal L2 self already integrates both personal as-
pirations and those influenced by social expectations, thus diminishing the relevance of
further subdivisions into “own” and “other” categories.

These findings provide empirical support for the central role of the ideal L2 self in
predicting learners’ motivation to invest effort in learning English. One possible explana-
tion lies in the profile of the participants — students of English language and literature -
who have deliberately chosen English as their professional field. Therefore, they are likely
to possess strong internal motivation and well-established L2 identities. For this group,
English is more than an academic subject — it is integrated into their personal goals, values
and identity development. Their motivation appears to be primarily rooted in personal vi-
sions of future success, rather than external obligations and expectations. This reflects the
idea that these learners are at a stage where English is deeply embedded in their sense of
self, and their ideal L2 self aligns closely with their academic and career goals.

The diminished role of the ought-to L2 self and the 2x2 Model underscores a de-
creased role of external motivational factors among learners who have already internal-
ized their L2 goals. For these students, who are training to become professionals, mo-
tivation may become more stable and less affected by short-term demands or external
obligations. This internalization may account for the limited role of ought-to factors and
the reduced relevance of ideal-other motivators in predicting their L2 motivation.
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The differentiation proposed by the 2x2 Model may be more applicable in the initial
phases of language learning or in educational contexts where English is studied as a re-
quirement rather than a chosen professional path. For university students, who strongly
identify with the target language both personally and professionally, motivation appears
to be predominantly shaped by identity-based constructs and personal future self-guides.
This diminishes the influence of ought-based motivations, such as societal norms, a sense
of obligation or parental expectations.

These findings may not generalize to learners in other contexts. For example, stu-
dents studying English as a general requirement in a non-language field might show a
different motivational profile, with external motivators — such as grades or societal expec-
tations — playing a more prominent role. In such cases, greater emphasis might be placed
on the ought-to L2 self or “other”-oriented motivational dimensions.

Another possible explanation may lie in the nature of the educational and cultur-
al context. In certain collectivist cultures — such as those in Thailand, China or Iran (Kim,
2009; Lanvers, 2016; Taguchi et al., 2009; Topalov & Radi¢ Bojani¢, 2021) - learners tend
to have stronger ought-to L2 self, as external expectations often play a significant role in
shaping academic choices and motivational orientations. In contrast, when it comes to
other cultural contexts, these external pressures tend to be less emphasized once learn-
ers reach the university level, especially in fields that are self-chosen. Within the Serbian
higher education context, the choice to major in English language and literature likely
reflects a high degree of autonomy and personal interest. This may explain why external
motivators have a more reduced impact in this group, suggesting that such pressures may
be more influential in earlier stages of education journey or in other fields of study.

Ultimately, these findings confirm the context-sensitive nature of L2 motivation.
Learners’ stage of development, academic focus and long-term goals influence the rel-
ative importance of different motivational components. For learners who have chosen
English as their profession, the ideal L2 self functions as a strong and cohesive source of
motivation that goes beyond external pressures.

Table 4
Regression coefficients for predicting L2 motivation
Unstandardized Standardized
Model Coefficients Coefficients Sig.
B Std. Error Beta
(Constant) 1.585 802 051
1 Ideal L2 self 447 170 276 010
Ought-to L2 self -075 077 -102 333
2 (Constant) 1.900 877 033
Ideal L2 self 233 317 144 464
Ought-to L2 self 022 154 030 887
Ideal L2 self/own 124 286 084 666
Ideal L2 self/other 114 102 153 267
Ought L2 self/own -090 121 -104 462
Ought L2 self/other -125 159 -186 433
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Conclusion

The study aimed to explore the predictive power of two theoretical models of L2
motivation — the L2MSS and the 2x2 Model - in the context of university students major-
ing in English Language and Literature.

The findings highlight that students who have chosen English as their professional
path are primarily motivated by their ideal L2 self, as conceptualized in the L2MSS frame-
work. These students appear to be at an advanced stage of their motivational develop-
ment, with English language deeply integrated into their academic and professional iden-
tities. Their internal, identity-driven motivation is the primary force guiding their learning
efforts. Consequently, for this group of learners, the “own” and “other” orientations are so
intertwined that separating them into two subcomponents, as proposed by the 2x2 Mod-
el, may be irrelevant in this context. In other words, for university students deeply commit-
ted to English as a part of their future careers, the ideal L2 self may already integrate both
personal and socially influenced goals.

In contrast, the more detailed structure of the 2x2 Model, despite its appealingness,
did not enhance predictive power in this context. This suggests that for learners who have
already internalized their L2 goals, as in the present study, the simpler L2MSS framework
may be more appropriate and sufficient. The limited predictive power of externally ori-
ented motivational dimensions in the 2x2 Model further reflects the reduced relevance
of such constructs in the context where learners exhibit a strong sense of autonomy and
professional identification with the target language. Although the 2x2 Model aims to dis-
tinguish between internally and externally regulated dimensions of both the ideal and
ought-to self, its added complexity proved unnecessary for this specific group of learners.

Overall, these findings should be read as context-specific and not as the theoretical
dismissal of the 2x2 Model. Namely, the potential limitation of externally oriented dimen-
sions in settings where learners exhibit high levels of autonomy and professional orienta-
tion towards the L2, does not imply that promotion and prevention dimensions are theo-
retically irrelevant. Rather, the findings suggest that the finer distinction proposed by the
2x2 Model did not offer additional explanatory value in the context of the study, probably
due to the overlap between the components and the profile of the sample. However, it
may be meaningful for learners who have not yet developed a solid L2 identity, or those
studying English due to curricular obligations rather than personal interest.

Therefore, future research could explore whether similar motivational patterns are
observed among students in other academic settings, for example, those studying En-
glish as a mandatory subject or in disciplines unrelated to language. Such studies could
clarify how learners’academic focus shapes the emergence of different motivational com-
ponents and whether the 2x2 Model could be more applicable in less specialized or earli-
er stages of language learning.

Finally, the findings carry important pedagogical implications for language instruc-
tors who teach professionally oriented English learners. Educators should aim to support
the development of students’ ideal L2 selves by encouraging them to form meaningful
connections between English language learning and their personal identity, as well as
to envision themselves as successful language users in their future careers. By relating
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instruction to students’ internal identity-based motivations, educators can create a more
engaging learning environment and deepen the personal relevance of language learning
Dornyei (2009, p. 32) proposed six strategies for fostering and maintaining learners’ideal
L2 self: constructing a future self-image, which implies encouraging cross-cultural com-
munication and encounters with native speakers and their culture, as well as presenting
powerful role models; strengthening the vision, which refers to rendering mental images
elaborate and vivid; making the ideal L2 self plausible, which is achievable by encourag-
ing students to reflect on their possible selves and relate them to realistic expectations;
activating the ideal L2 self, which entails keeping the vision alive through engaging in cul-
tural activities or inviting role models to the classroom; developing an action plan, which
refers to goal-setting, the modification of objectives and plans, as well as the examination
of hopes, expectations and fears; and encouraging learners to consider the consequences
of L2 acquisition failure, primarily concerning the limitations imposed by inability to com-
municate in the language.
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Student data privacy, especially among younger users, raises critical concerns since the
growing use of Al tools in education. This study examines how primary school students in
Serbia understand data protection in the context of Al-enhanced educational platforms. It specifically
investigates the relationship between student awareness of privacy risks and adult mediation—nby teach-
ers and parents—as well as whether increased Al use corresponds with reduced adult supervision. A
structured questionnaire was administered to 240 students in grades 5 through 8. Composite variables
were generated from Likert-scale items and results were analyzed using nonparametric methods, includ-
ing Spearman’s rank correlation and the Wilcoxon Signed-Rank test. The findings indicate that adult
communication has a limited effect on students’ data privacy understanding, although parental support
appears to be more influential than teacher involvement. These results point to the urgent need for
age-appropriate digital literacy initiatives, institutional accountability and targeted support for teachers
and parents, since students often lack a concrete understanding of abstract privacy concepts and require
structured, developmentally adapted guidance to safely engage with Al technologies.

Abstract

Keywords: Al in education; student data privacy; primary school students; adult mediation; digital lit-
eracy.

Introduction

The presence of artificial intelligence (Al) in education is changing not only how
students learn but also how they are monitored and evaluated. Tools such as adaptive
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learning platforms and automated feedback systems now routinely collect and analyze
detailed information about students’ behavior and performance. This shift has raised seri-
ous concerns about the scope of data collection, the lack of transparency in how informa-
tion is used, as well as of the absence of meaningful consent (Lupton & Williamson, 2017;
Williamson, 2017). In many cases, students remain unaware that their digital activities —
clicks, answers, time spent on tasks — are being recorded and shared, sometimes with
third-party providers operating beyond the school’s oversight (Williamson, 2019).

Regulatory bodies and international organizations have begun to issue specific
guidelines aimed at protecting human dignity and children’s rights in the context of Al de-
velopment. China’s “Ethical Rules for New-generation Artificial Intelligence” (2021), for ex-
ample, emphasize that “Al development must promote human well-being” (Huang, 2023,
p. 2578). Similarly, UNESCO’s Recommendation on the Ethics of Artificial Intelligence (2022)
calls for the protection of human rights, freedom, dignity and autonomy. Both documents
stress that personal data should never be collected without informed consent and they
advocate for clear rules about how children’s data are gathered, stored and used — espe-
cially in school settings.

As schools begin to use more algorithm-based technologies, students are often rep-
resented by data profiles that shape how they are taught and assessed (Williamson, 2019).
These systems are rarely transparent and their influence on learning raises important ques-
tions about who controls student data and how decisions are made. Scholars have respond-
ed by arguing that digital literacy must go beyond basic computer skills. It should also help
students understand what personal data are being collected, how they are used and what
this means for their learning and privacy (Hillman et al., 2024; Yesilyurt & Vezne, 2023).

The problem is especially visible in primary and secondary education, where students
often lack the cognitive and linguistic tools to interpret complex ideas about digital pri-
vacy. Empirical studies show that children struggle to grasp terms such as “data sharing’,
“personal information” or “tracking” unless explained in clear, age-appropriate ways. Even
though children’s use of digital platforms is rising, as shown by algorithms, they are rarely
taught what these systems do, how they might be biased, or what rights they have when
using them. Institutional safeguards are uneven: research highlights a lack of teacher train-
ing in Al ethics and data protection (CoSN, 2025; Kelly et al., 2023), while parental media-
tion tends to be inconsistent and often uninformed (Livingstone & Blum-Ross, 2020).

This study focuses on primary education in Serbia, where research on Al, data priva-
cy and student agency remains limited. It investigates how children perceive privacy risks,
how adult mediation (from teachers and parents) affects that understanding and wheth-
er frequent Al use reduces supervision. It also offers empirical evidence to international
debates on children’s digital rights as well as to the role of schools in creating safe and
supportive Al-mediated learning environments.

Literature review

International research has constantly pointed to privacy infringement, limited au-
tonomyandthelackofalgorithmicsystemsaskeyethical concernsinusing Alineducation
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(Guo, 2021; Zhao et al., 2021). These systems often collect data covertly and create
asymmetrical power relations between users and technology providers. In response,
scholars have proposed student-centered ethical frameworks (Hao et al., 2019; Liu et al.,
2021), more flexible and responsive forms of regulation (Xue & Zhao, 2019) and stronger
rules for data management in schools (Jia & Jiang, 2017). These contributions share a
common focus: ensuring that Al systems used in education operate transparently and
are accountable.

New developments in data technologies have made it even harder to separate
helpful educational tools from forms of digital monitoring. “Some Al systems can now
make assumptions about a student’s behavior, emotions, or thinking patterns based on
their online activity, making it harder to tell where support ends and surveillance begins”
(Huang, 2023, p. 2582). Regulatory responses such as the General Data Protection Regu-
lation (GDPR) and the so-called “right to be forgotten” (Hoofnagle et al., 2019; Shi & Zhou,
2022) aim to give people more control over how their personal data are used. Other strat-
egies, such as privacy built into the design of digital tools (Zhao et al., 2016), try to ensure
that data protection is considered from the beginning. Institutional proposals such as
Wang'’s (2016) model for school-based data governance stress the need to align technical
solutions with legal and ethical responsibilities.

Empirical studies show that many young children are still unable to understand digi-
tal privacy. Wang and others (Wang et al., 2019) found that children aged 6 to 10 could rec-
ognize basic risks such as oversharing, but had difficulty comprehending more abstract
issues, such as how platforms track behavior or suggest content. Similarly, Andries and
Robertson (Andries & Robertson, 2023) demonstrated that primary students in Scotland
did not understand how Al works, indicating a need for introducing age-appropriate les-
sons about digital technologies early in education.

Classic theories of child development can explain children’s difficulty in a better way
with digital privacy and Al-related concepts. According to Piaget, most children in primary
school are in the concrete operational stage (typically ages 7-11), during which they can
reason logically about concrete events, but often struggle with abstract ideas. While they
may recognize obvious risks like sharing personal details online, they find it more difficult
to comprehend less tangible dangers, such as being tracked by apps or targeted by online
content.

Vygotsky's theory of the zone of proximal development (ZPD) helps explain how
children can learn abstract ideas when guided by adults or peers. He emphasized that
learning is most effective when children are guided by more knowledgeable others —
teachers, parents, or peers — who can scaffold abstract concepts through collaborative
interaction, questions and reflection. In the context of Al and digital privacy, this implies
that children are unlikely to internalize ethical principles or identify surveillance threats
unless these are made visible through clear guidance and adapted to children’s level of
understanding. Piaget and Vygotsky remind us that children need structured support and
relatable examples to make sense of digital tools and the risks they carry.

Gao and others (Gao et al., 2025) worked with teachers to co-design micro-lessons
for K-8 students. They showed that even short, well-integrated activities can enhance
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children’s capacity to identify and respond to privacy threats. Vartiainen and others (Varti-
ainen et al., 2025) reached similar conclusions through classroom interventions using cus-
tom-built apps, which led to measurable improvements in data agency — students’ability
to understand data critically. Their study found that students became more aware of how
social media algorithms affect what they see online and how this shapes their behavior.

Yim and Su (Yim & Su, 2025) argue that most existing Al literacy programs overem-
phasize technical skills while neglecting critical engagement with issues such as consent,
surveillance and algorithmic bias. They propose a multidimensional model that integrates
legal, ethical and technical competencies. In their systematic review of digital citizenship
education for children aged 0 to 8, Li and others (Li et al., 2025) found that such instruction
is rare but effective when integrated into core subjects, using gamified and collaborative
learning strategies. Their review emphasizes the importance of early, structured interven-
tions that do not treat children as passive recipients of protection, but as emerging digital
citizens capable of understanding privacy, consent and ethical digital participation.

Many educational efforts fall short not because of poor curriculum design, but
because teachers are not fully prepared to implement them. Using the validated Dig-
CompEdu framework, Muammar and others (Muammar et al., 2023) assessed educators’
digital competence across several key areas. Their findings show that even higher educa-
tion faculty demonstrate inconsistent proficiency in areas like data protection and peda-
gogical integration of digital ethics, stressing the urgent need for teacher training at all
educational levels. Without adequate preparation, teachers may avoid digital tools alto-
gether or rely on restrictive measures which limit student engagement.

Research shows that digital ethics should not be introduced through isolated facts
or abstract rules. Instead, they need to be integrated into everyday teaching through
discussions suitable for children of a particular age and meaningful interaction. As
Nguyen (Nguyen, 2023) emphasizes, children’s critical engagement with data priva-
cy emerges most effectively through discussion, peer interaction and real-life simula-
tions, rather than isolated lessons. Solberg (Solberg, 2023), building on constructivist
ideas, calls for a digital literacy approach, where students and teachers reflect together
on real-life digital situations — such as using apps, sharing photos or talking to chat-
bots. Such approaches avoid one-way teaching and treat children as capable of mak-
ing sense of ethical issues. In this way, children build their own understanding through
real-world digital experience.

Findings from the KOALA Project (Wang et al., 2019) show that children, despite of-
ten being able to spot obvious risks such as sharing their real names, tend to struggle with
more hidden or abstract threats, such as being tracked online or shown content based on
their behavior. This is why it is important to integrate privacy education in schools that
goes beyond simply listing rules. Instead, students need help understanding how digital
tools work and how they affect their choices and experiences. Shouli and others (Shouli
et al., 2025) make a similar point, arguing that children should be treated as active partic-
ipants in digital life, not just passive users. Their model encourages schools to include les-
sons on data rights, how algorithms make decisions, and what it means to give informed
consent, as a part of regular classroom teaching.
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In Serbia, there is still very little research or policy frameworks regarding how chil-
dren interact with Al and how their data is used in educational settings. Existing legisla-
tion — such as the Law on Personal Data Protection (2019), the Law on Social Protection
(2011) and the Law on Juvenile Offenders and Criminal Protection of Juveniles (2005) — does
not address the specific risks posed by Al systems in schools. The forthcoming Draft Law
on Children’s Rights similarly lacks provisions concerning digital rights, data ethics or algo-
rithmic educational influence.

Strategic documents like the Artificial Intelligence Development Strategy of the Repub-
lic of Serbia (2020-2025) and the Ethical Guidelines for the Development, Implementation
and Use of Reliable and Responsible Al (2022) acknowledge general risks, such as data mis-
use, but do not include child-specific protections. The establishment of the Research and
Development Institute for Al in Serbia is a positive step, yet it has not addressed the ethical
concerns related to the use of Alin classrooms or its impact on children (Danaj et al., 2024).

Ignjatovi¢ (Ignjatovi¢, 2024) notes that while Serbia’s data protection law is formal-
ly harmonized with the GDPR, its application within schools is inconsistent and largely
unregulated, particularly when Al tools are used for purposes like biometric recognition
or behavioral monitoring. Ethical guidelines remain non-binding and contain no specific
provisions for children’s rights. Furthermore, no regulatory body has been designated to
oversee Al applications in educational settings, leaving schools without clear oversight or
accountability. This situation increases the risk that children’s data will be misused or that
they will be exposed to digital surveillance without knowing it. Danaj and others (Danaj
et al.,, 2024) further warn that the absence of empirical research on this issue prevents the
development of practical, context-specific responses. Without such data, it is difficult for
educators and policymakers to design meaningful safeguards.

Parental mediation, although essential in shaping children’s digital behavior, also
faces clear structural limitations. Recent findings by Matovi¢ and Zunié-Pavlovi¢ (Matovi¢
i Zuni¢-Pavlovi¢, 2020) indicate that many parents tend to rely on restrictive methods —
such as limiting screen time or requiring access to their children’s passwords — rather
than fostering open dialogue or long-term digital literacy. Although these strategies may
reflect a desire to protect, they are reactive rather than proactive and fall short in promot-
ing long-term digital resilience. In a media interview, Kuzmanovi¢ notes that children’s
digital rights — such as privacy, participation and access to age-appropriate content —
must be fully recognized in digital environments, not only regulated through restrictions
or bans. She argues that institutional responsibility, rather than excessive parental control,
should guide the design of safe digital spaces (Andri¢, 2025).

Nesi¢ (Nesi¢, 2023), in her policy analysis, notes that while parental dialogue remains
an important mechanism, many children avoid disclosing risky or sensitive online experi-
ences. She argues that while open communication remains vital, it should be supported
by practical strategies such as browsing history checks, device-based filters and parental
control tools. However, implementing such measures effectively requires higher levels of
digital literacy among parents, as well as institutional support. While restrictive paren-
tal mediation remains dominant, it may infringe on children’s digital rights. Kuzmanovi¢
warned that even well-intentioned actions ,such as posting children’s photos online (“shar-
enting”), may violate children’s privacy, advocating instead for comprehensive digital
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literacy for both children and adults (Andri¢, 2025). In addition, institutional partnerships
with parents and schools, as proposed in Li and others (Li et al., 2025) and Gao and others
(Gao et al., 2025), could offer a non-restrictive path forward — one that promotes shared
responsibility instead of placing the burden solely on parents.

This study responds to the absence of empirical evidence in Serbia by examining
how primary school students understand data privacy and how the support from adults
influences their interaction with Al-enhanced educational tools.

Research Methodology

In order to address the identified research gap, this study employed a quantitative,
cross-sectional research design to investigate how primary school students in Serbia per-
ceive and manage data privacy in the context of Al-enhanced educational technologies.
Specifically, it explores the relationships between students’ familiarity with Al systems,
their awareness of data protection practices and the mediating role of adult support —
particularly from teachers and parents. The following research questions guided the study:

1. To what extent are primary school students aware of data privacy and protection
in the context of using Al tools and applications?

2. How does communication with teachers and parents influence students’ under-
standing of data privacy in Al environments?

3. Is there a difference in the level of support and supervision provided by parents
compared to teachers regarding students’ use of Al applications?

4. Does the frequency of Al application use relate to the level of parental supervi-
sion at home?

Sample

The study was conducted with a sample of 240 primary school students from grades
5 through 8 in Serbia. The grade-level distribution was nearly even: 25.0% were in 5th
grade, 25.0% in 6th grade, 25.4% in 7th grade and 24.6% in 8th grade. Regarding gender,
53.3% of participants identified as male and 46.7% as female. Students were recruited
from both urban and semi-urban schools using convenience sampling.

Data Collection

The survey link was distributed through professional teacher networks and so-
cial-media groups. Only teachers who voluntarily expressed interest conducted the activ-
ity with their own classes. According to information provided by these teachers, parents
were verbally informed during parent-teacher meetings that students would engage in
a trial of the educational chatbot followed by a voluntary, anonymous survey, and were
given the opportunity to refuse participation; no objections were reported. All question-
naires were completed in school settings under teacher supervision.
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Ethical statement

Participation was entirely voluntary and the survey content was neutral, as well as
classified as minimal risk. No personal data (such as names, school identifiers, or IP ad-
dresses) were collected and the researchers have no means of subsequent participant
identification. All participants completed the questionnaire in school settings under
teacher supervision. According to EU GDPR Recital 26 and the Serbian Law on Personal
Data Protection, fully anonymous data are not considered personal data; therefore, formal
parental consent and institutional ethics approval were not required. The research was
conducted in accordance with the principles of the Declaration of Helsinki and relevant
national regulations on data protection and educational research.

Hypotheses

The following hypotheses were formulated:

H1. Students who use Al applications more frequently are less likely to be supervised
by parents at home.

H2. Communication with adults improves students’ understanding of data privacy.
Students who communicate with teachers about Al and digital safety will demonstrate
greater awareness of privacy issues (H2.1). Students who discuss digital privacy with their
parents will show higher levels of privacy awareness (H2.2). Students who receive guid-
ance from both parents and teachers will exhibit the highest levels of data privacy aware-
ness (H2.3).

H3. Institutional support is less developed than familial support. Students are more
likely to receive parental permission than teacher permission to use Al tools (H3.1). Stu-
dents use Al applications more frequently under parental supervision than under teach-
er supervision (H3.2). Students perceive parents as being more informed than teachers
about the safety of Al tools (H3.3).

Research Instrument

The primary instrument for data collection was a self-report questionnaire, originally
constructed for the purpose of this study. It was not adapted from any existing validated
scale, but developed based on a review of relevant literature and expert consultations in
the fields of educational psychology and information technology. The questionnaire con-
sisted of 22 closed-ended items measured on a five-point Likert scale (1 = Strongly Disa-
gree, 5 = Strongly Agree) and was grouped into five thematic sections: Familiarity and Use
of Al Applications (items 1 - 2), Awareness of Data Privacy (items 3 - 10), Experience with
Data Sharing and Supervision (items 11 - 13), Teacher and Parental Engagement (items
12 - 19) and Motivation and Educational Needs (items 20 - 22).

Prior to the main data collection, a pilot test was conducted with a sample of 38
primary school students (grades 5 - 8) from an urban school. The aim of the pilot was
to assess item clarity, questionnaire length and technical feasibility. Based on pilot test
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feedback, minor linguistic adjustments were made to items 4, 13 and 20 to improve com-
prehension and reduce ambiguity.

For the purpose of hypothesis testing and construct validation, five composite (la-
tent) variables were developed by aggregating thematically related items. These includ-
ed: (1) Level of Independence in Al Use, derived from items 2 and 17 (reverse-coded);
(2) Privacy Awareness Index, based on items 3, 4 and 7; (3) Communication with Adults,
composed of items 15 and 19; (4) Teacher Support Index, formed from items 12, 13 and 14
and (5) Parental Support Index, based on items 16, 17 and 18.

Each composite variable was computed as the mean score of its constituent items.
Constructs were used to test the relationships among variables and evaluate the pro-
posed hypotheses. These groupings were theoretically informed by existing models of
digital literacy and privacy mediation in children (Stoilova et al., 2019) and reflect concep-
tual coherence within the domains assessed.

The validity of the developed instrument was confirmed on three key grounds: (1)
theoretical grounding of the constructs, based on relevant models of digital literacy and
privacy mediation in children; (2) satisfactory internal consistency, confirmed by reliability
coefficients (a > .70) for all indices and (3) empirical confirmation through intercorrela-
tions of composite variables in accordance with the stated hypotheses.

To assess the internal consistency reliability of these constructs, Cronbach’s alpha co-
efficients were calculated using data from the full sample (N = 240). The results confirmed
satisfactory reliability across all five indices: the Level of Independence in Al Use yielded
an alpha of .72; the Privacy Awareness Index showed an alpha of .81; Communication with
Adults reached .76; Teacher Support Index recorded .79 and Parental Support Index demon-
strated the highest reliability with an alpha of .83. All coefficients exceeded the conven-
tional threshold of .70, indicating acceptable internal consistency for each construct. It
is acknowledged that reliability estimates for two-item scales such as “Communication
with Adults” and “Level of Independence in Al Use” should be interpreted with caution, as
Cronbach’s alphais less stable for such constructs; nonetheless, both indices exceeded .70
and reflected conceptually coherent dimensions (Eisinga et al., 2013).

These composite variables were subsequently used to examine the relationships
among key dimensions of the study, as well as to evaluate the proposed hypotheses. Pre-
liminary evidence of construct validity was obtained through correlation analysis among
the composite variables, which revealed statistically significant relationships in expected
directions.

The construct validity of the composite variables was supported by both theoretical
justification and empirical evidence derived from intercorrelations. The index of auton-
omy in using Al applications was significantly negatively associated with parental mon-
itoring (o = -.189, p < .01), while the index of parental support also showed a significant
negative correlation with students’ awareness of privacy (o = -.163, p < .05). In contrast,
the index measuring communication with adults did not exhibit a statistically significant
relationship with students’ understanding of privacy (o =.052, n. s.), suggesting thematic
differentiation between the constructs. Furthermore, the Wilcoxon test confirmed statis-
tically significant differences in students’ perception of parental versus teacher support
(Z=-3.397, p < .01), thereby strengthening the internal validity of the defined indices.
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Although the instrument was not adapted from pre-existing scales, its coherent
thematic structure, clearly defined indicators and consistent empirical patterns provide
strong support for its adequacy in assessing students’ attitudes and experiences regard-
ing the use of Al tools, awareness of data privacy, as well as the role of adult support.

Data Analysis

All survey responses were numerically coded (1 - 5) and aggregated to produce
composite scores for each latent variable. The distribution of variables was tested for nor-
mality using the Kolmogorov-Smirnov and Shapiro-Wilk tests. As none of the variables
followed a normal distribution, nonparametric statistical methods were employed, in-
cluding Spearman'’s rank correlation coefficient (to assess relationships among variables)
and the Wilcoxon Signed-Rank test (in order to compare paired responses, particularly
between teacher indicators and parental support indicators).

Results

Spearman’s rho correlation (Table 1) shows a statistically significant negative cor-
relation between the frequency of Al application use and parental supervision at home
(o =-.189, p < .01), confirming the hypothesis (H1) that students who use Al applications
more frequently are less supervised by their parents. In addition, parental supervision
shows a negative correlation with the level of privacy awareness (p =-.163, p < .05), indicat-
ing that students under greater parental supervision have a lower level of understanding
regarding privacy in Al tools. Students under strict parental control are not likely to have the
opportunity to independently explore Al tools and gain experience in understanding pri-
vacy. On the other hand, the frequency of Al use did not have a significant correlation with
the level of privacy awareness (p =.106), nor with the level of communication with adults
(p = .013), suggesting that the autonomy in the Al environment is not directly connect-
ed with understanding privacy or conversations with adults. The conclusion that higher
frequency of Al application use is significantly associated with lower parental supervision
supports the hypothesis as correct. Therefore, hypothesis H1 is fully confirmed.

Table 1
Correlation between frequency of Al use, parental supervision, privacy awareness and communication with adults (N = 240)
) Frequency Parental Level of Privacy Levellof )
Variable . Communication
of Al Use Supervision Awareness .
with Adults
Frequency of Al Use 1 -189%* 106 013
Parental Supervision 1 -163* 052
Level of Privacy Awareness 1 052

Level of Communication with Adults 1

Note. **Correlation is significant at the .01 level (2-tailed). *Correlation is significant at the .05 level (2-tailed).
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The influence of students’communication with adults on their understanding of pri-
vacy in Al tools (H2) was evaluated using Spearman’s rank correlation. As shown in Table 2,
the correlation between communication with teachers and privacy awareness was weak
and statistically insignificant (o = .096, p = n. s.). Communication with parents showed
an even weaker, slightly negative relationship (o = -.010, p = n. s.). In contrast, overall
communication with adults was strongly correlated with communication with teachers
(p=.739, p <.01) and parents (p =.735, p < .01), indicating that students who communi-
cate with one adult source often communicate with the other adult source as well. How-
ever, this combined communication did not translate into a significant improvement in
privacy awareness, suggesting that such interactions, even when frequent, may not ad-
dress data protection topics in meaningful or structured ways.

For H2.1, a weak and statistically non-significant correlation was found between
communication with teachers and privacy awareness (p = .096, p = n. s.). This suggests
that teacher-student conversations have little impact on students’ understanding of dig-
ital privacy. A plausible explanation is that privacy-related topics are not sufficiently em-
phasized in the school curriculum, or that teachers may lack the training to effectively
address these issues.

For H2.2, the correlation between communication with parents and privacy aware-
ness was extremely weak and slightly negative (o =-.010, p = n. s.), indicating no mean-
ingful association. This implies that students either do not receive relevant information
from their parents or do not perceive such conversations as applicable to their Al-related
activities. A likely explanation is that many parents are not adequately informed about Al
privacy concerns, thus failing to communicate accurate or comprehensive information.

H2.3 explored whether overall communication with adults (combined parent and
teacher interaction) would be a stronger predictor of privacy understanding. Although
strong correlations were observed between general communication with adults and the
two specific sources (teachers: p =.739, parents: p =.735, p < .01), the direct correlation
between overall communication and privacy awareness remained weak and non-signif-
icant (o =.052, p = n. s.). This suggests that while students may engage in conversations
with both parents and teachers, these interactions likely focus on general aspects of tech-
nology use rather than data protection or privacy.

The results indicate that communication with teachers and parents does not sig-
nificantly influence students’ awareness of data privacy. While a strong and significant
correlation exists between teacher and parent communication (o =.739 and p = .735,
p < .01), these interactions do not translate into higher levels of student privacy under-
standing.

H2.1 and H2.2 are not supported, as neither teacher nor parent conversations show
a statistically significant effect on privacy awareness. H2.3 is only partially supported:
although combined communication with adults correlates strongly with its individual
components, it does not significantly predict students’ privacy understanding. These find-
ings suggest that students may acquire most of their knowledge about data protection
through personal experience rather than through conversations with adults. Consequent-
ly, the overall hypothesis H2 is not confirmed. This points to the need for more explicit and
structured education regarding data privacy, both in schools and at home.
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Table 2
Association between level of privacy awareness, communication with teachers, parents
and the level of communication with adults (N=240)

Level of privacy Communication Communication  Level of communication

Variable awareness with teachers with parents with adults
Level of privacy awareness 1.000 096 -010 052
Communication with teachers 1.000 106 739%
Communication with parents 1.000 735%%
Level of communication with adults 1.000

Note. **Correlation is significant at the .01 level (2-tailed).

The Wilcoxon Signed Ranks Test results (Table 3) support Hypothesis H3, showing that
students perceive parental supportfor Altool use as significantly more developed than teacher
support. H3.1 is supported: Students report that parents give permission to use Al tools more
frequently thanteachersdo (Z=-2.579,p <.05).H3.2is not supported: No significant difference
was found in Al supervision levels between parents and teachers (Z = -1.072, p = .284), indi-
cating comparable supervision at home and school. H3.3 is supported: Students perceive par-
ents as more knowledgeable about data safety than teachers (Z=-1.901, p <.05). A strong and
statistically significant difference in overall support was found in favor of parents (Z=-3.397,
p <.01).Thesefindings confirm that parental supportis generally more developed than school
support in guiding children’s use of Al applications, thereby fully supporting hypothesis H3.
The results indicate that parents play a key role in supporting students in the use of Al tools,
while teachers have limited influence, likely due to insufficient adaptation of the curriculum
and approach to this topic.

Table 3
Test Statistics of the Wilcoxon Signed Ranks Test for teacher and parental support in the use
of Al tools and applications (N = 240)

Permission from teachers  Use of Al tools only under  Teachers — parents are
Level of teacher

Teacher and at school - parents at teacher supervision informed about data
: —level of parental
parental support  home to use Al tools and at school - parental safety in Al tools and SUoDOI
applications supervision at home applications PP
Z -2.579 -1.072 -1.901 -3.397
Asymp. Sig.
(-tailed) 010 284 039 001

Note: A negative Z-value indicates that all values for parents are higher than those for teachers.

Graph 1 visually confirms previous conclusions that parents provide a higher lev-
el of support to students in all aspects of Al tool usage, including permission to use Al
tools and applications, supervision by teachers and parents and their awareness of data
safety. The graph shows that the median value for teacher support remains lower across
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all categories, except in the supervision segment, where the difference is not statistical-
ly significant. Awareness of data safety shows a notable difference, as students believe
parents are better informed about data privacy protection than teachers. The largest gap
appears in the level of support, where parental support is significantly more prominent
than teacher support (median 3 vs. 2.67). These findings confirm that students rely more
on parental than teacher support when using Al tools and applications, suggesting a need
for improved educational initiatives within the school system.

Graph 1.
Comparison of teacher and parental support in the use of Al tools
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Discussion

The results of this study show that adult mediation — whether from parents or teach-
ers — has only a modest link to primary students’ understanding of data privacy. Parental
involvement showed a slightly stronger correlation than teacher engagement, but both
effects were weak (e.g., parental supervision and privacy awareness (o = -.163, p < .05).
This challenges the common belief that the mere presence of adults, without training or
institutional backing, is sufficient to ensure safe digital practices.

Adult guidance in this context appears limited in both form and content. As Matovi¢
and Zunié¢-Pavlovi¢ (Matovi¢ i Zunié-Pavlovi¢, 2020) note, many Serbian parents rely on
restrictive controls rather than encouraging open discussion. Such strategies may create
dependency instead of independence, leaving students poorly prepared to deal with pri-
vacy risks in Al-based tools. Our findings also support Nesi¢'s (Nesi¢, 2023) observation
that verbal communication, without practical tools or concrete examples, rarely helps
children identify or assess online risks. Even when adults try to intervene, the language is
often abstract, the examples are too general and the impact is minimal.
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At the same time, the statistically significant correlation between parental oversight
and privacy awareness must be treated with care. The data show a link but not its direc-
tion. One possibility is that restrictive parental strategies may suppress children’s ability to
think critically about privacy, producing dependence instead of autonomy. But another,
equally plausible explanation is that children who already possess greater awareness of
data protection seek more independence and therefore face less parental intervention.
A third, confounding factor — such as the parents’ own digital literacy or socioeconomic
background — may influence both their approach and the child’s understanding. Long-
term or mixed-method studies are needed to clarify these possibilities.

Teachers, despite their formal role, had little measurable influence on students’ priva-
cy awareness. This is consistent with the lack of tools or training in Serbia to help them ad-
dress privacy and Al ethics in classrooms (Danaj et al., 2024; Ignjatovi¢, 2024). As Skobo and
Sovi¢ (Skobo & Sovi¢, 2025) stress, teacher readiness to use Al is limited not only by missing
resources but also by policy delays, infrastructure gaps and weak institutional support. Stu-
dents exposed to Al tools in schools are rarely able to explain how their data might be used,
indicating that classroom integration remains superficial and ethically underdeveloped.

Part of this outcome may reflect the developmental stage of the students. Piaget’s
model suggests that learners aged 11 to 14 are only beginning to engage with abstract
reasoning (McLeod, 2009). Our findings confirm that students often give formal answers
without showing deeper understanding. This suggests that teaching strategies need to
be carefully scaffolded. If adult support does not match children’s developmental level
— with simple language, visuals and real-life examples, as Vygotsky’s ZPD framework sug-
gests — learning is unlikely to be meaningful. Children may complete surveys filled with
technical or legal terms without really knowing what is being asked, pointing to the need
for age-appropriate and accessible materials.

Addressing this challenge requires change at both family and school levels. Oc-
casional lessons or abstract talks are not enough to build lasting data literacy. Schools
should integrate privacy and ethics into everyday teaching. For example, abstract topics
like consent or data sharing can become more relatable through activities such as act-
ing out digital dilemmas (role-plays), discussing common app use situations or walking
through the adjustment process of privacy settings in tools students already use. Teachers
need training in how to design lessons that make these issues clear, engaging and age-rel-
evant. They should be supported through access to ready-made lesson templates, scenar-
io cards and opportunities to share materials through school networks or online forums.

Parents also have a central role, but they often lack the confidence or knowledge
to provide constructive guidance. They need support from schools, policymakers and
digital platforms. Schools can provide illustrated guides, short video explainers and con-
versation starters in order to help families discuss key issues like app permissions, online
consent and what it means to “share too much.” Home activities might include reviewing
app settings together, making a‘family digital contract, or watching and discussing short
clips about online safety. Schools could dedicate part of each parent-teacher meeting to
modeling how to talk with children about these issues in a supportive and practical way.

This study has several limitations. First, the sample was drawn from a small number of
urban and semi-urban schools in Serbia, so the findings may not apply to rural or ethnically
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diverse settings, where access to technology and adult guidance around Al can differ. Sec-
ond, the findings are based on students’self-reports; although responses were anonymous,
younger participants may have misunderstood some questions, given socially desirable
answers, or lacked the words to fully explain their experiences. Thirdly, since the study was
cross-sectional, the data offer only a snapshot in time. They do not show how children’s
understanding of privacy might grow or shift as they get older or use Al tools more regu-
larly. Finally, although the questionnaire was carefully designed and showed solid internal
consistency, it was not based on existing international scales. This design choice reflected
local needs and language but limits comparability with studies from other countries.
Future research should employ longitudinal or mixed-method designs to track how
children’s views about privacy change as they mature and how sustained adult involve-
ment shapes this process. Qualitative methods such as interviews and group discussions
with children might reveal how they understand adult guidance and what kind of advice
actually makes sense to them. It would also be useful to test new types of teaching materi-
als that are designed with this age group in mind—short animated videos, simple interac-
tive games or illustrated guides that explain things like consent or data sharing in everyday
terms. Teachers might, for example, use storybooks or role-playing games to introduce
ideas like digital footprints or online safety. These discussions can be tied to everyday class-
room topics using familiar fictional characters or situations — such as a cartoon figure who
accidentally overshares online — rather than relying on abstract legal terms. Therefore,
collaboration between educators and families, which includes translating abstract con-
cepts into terms that make sense to children — things they encounter in their daily lives
— should be prioritized. When done well, this approach could help connect digital literacy
with critical thinking, responsible online behavior and even early forms of civic awareness.

Conclusion

This study confirms that the safe and meaningful use of Al in primary education can-
not rely on occasional lessons and short-term initiatives. What is needed is a more ground-
ed, long-term approach that combines thoughtful curriculum changes, practical teacher
support and meaningful collaboration with families. Although many students do talk with
adults about digital tools and risks, these conversations are often too shallow or inconsist-
ent to give them the confidence they need—particularly when it comes to complex issues
like data privacy. Digital literacy must be fully integrated into the regular curriculum, not
treated as a single topic or limited to IT classes. For younger learners especially, teaching
materials need to match their age, language and cognitive development.

At the institutional level, schools need more than just technical checklists. Teachers
should have clear, usable guidance on how to choose Al tools responsibly and handle
student data safely. But beyond that, schools should promote a shared understanding
of what responsible digital behavior looks like, by also making these values visible in the
classroom, not just on paper.

The success of Al-related education also depends on treating children as active par-
ticipants. They should be invited to ask questions, express concerns and reflect critically on
their own digital behavior. This kind of digital empowerment, especially when supported
at home and in class, is essential for building long-term resilience — not just technical skill.
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At the same time, the Serbian education system still faces structural limits. Outdated
curricula, gaps in infrastructure and a lack of teacher training in digital ethics make it hard
to turn good ideas into everyday practice. Teachers should not be expected to carry this
responsibility alone — they must be provided with real preparation, shared resources and
institutional trust to take the lead.
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