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Pap wKonckor negarora y BaHpegHUM ycroBuma
- nornep ctyfeHata neparoruje’

Emunna Xe616?
Opervetbe 3a negarorunjy n angparorujy, ®unosodpckn pakynter
YHuBep3uTeTta y beorpaay, beorpag, Cpbuja

MaHgemuja usazeaHa 3apasHom 6onewhy COVID-19 Gpoyspokosana je 6pojHe ipomeHe
y hyHKUUOHUCarby Wwikose. Mlako je ruxos UpumapHu yuse 6uo ga ce obesbege yciosu 3a
HeomelaHO ogeujarbe Upoyeca WKOJICKOI y4erbd y 8aHPEGHUM yC108UMd, gyIopoOYHO I1egaHo, e
tipomeHe moly pe3ynitiupaiuu u Goiipebom tpeuctuiliusarea ycliarmeHux cagpxaja u goopmu capagroe
Y OK8UpY UHCTLUyyuje u usmehy wKoJsie U eHoI OKpyXerba u ylduyaitiu Ha dpelio3Hasaree tolipebe
ga ce ysoia clipy4yHUX capagHUKa y WKOJIU pekoHyeudilyanusyje. ¥ osom pagy aHanausupa ce utidrbe
yJioie WKoJICKOI Uegaioia y epeme Kpu3e u3aseaHe UaHgemujoM. HakoH ocepiia Ha 3Ha4erbe U 8aXXHOCW
CapagHu4yKux 0gHoca y WKou, y tekcity cy galtiu Kpallak Upuka3 ogpegaba u3 36aHuyHUx apoduca
Kojuma je 6Uo peiynucaH u Ha OCHOBY KOjux ce 0g8ujao WKOJICKU pag U pag clUpy4YHUX capagHuKa y
HAWoj WKOJICKOj Upadkcu UpelixogHe gee WKOJICKe IoguHe U pe3ynatiu uclipaxusared ca Yusbem
cainegasarea tepcliekiliuge WKOJICKUX Tegaioia o UpakiWiuyHOM gesioearvy y tom tiepuogy. Y GocebHom
ogeroKy tWekciia UpuKkasaHu cy ipegno3u moiyhux akiiugHoCiu WKo/CKol Gegaiola ca Yurvem Upyxa-
ra tomohu u llogpuike y4eHUYUMa, HacliasHUYUMA U poguilie/bUMd y4eHUKa y 8aHpegHUM yC108UMa
Koje cy paspagunu citiygeHuu tegaioiuje 3a Golpebe UpeguciiuiiHe obagese u3 lipegmeltia Mellioguka
paga wkoJickoi tegaioia.

Auciupakiu

Kreyune peyu:  wkosncku Gegaioi, WKOCKU pag y 8aHpegHUM yciosumad, taHgemuja COVID-19, city-
geHiuu uegaioiuje

1 Pap je HacTaoy OKBMPY HayUHOMCTPaXKMBAYKOT NpojekTa YoBeK 1 APYLUTBO Y BpeMe Kpu3e, Koju
duHacupa Ounosodckn pakynteT YHuBep3uTeta y beorpagy.
2 ehebib@f.bg.ac.rs
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YBoga

MpeTxofHe ABe LIKOJICKE FOAUHE LLKOMCKY pag Ce OfiBKjao Y BaHPe[HUM yCNOBMMa
360r naHaemmje n3assaHe Brpycom SARS-CoV-2, WwiTo ce 3HauYajHO OApPa3no Ha KBanuTeTt
LUKONCKOT 0bpa3oBara. Ha ocHoBy pe3ynTaTa 6pojHMX UCTpaxrBama Moryhe je roBoput o
TOMe [ja je MaHAeMuja n3a3Basa Kpr3y y 061acTu WKONCKOr 06pa3oBakba, a NpPoy3poKoBaa
je v npomeHe y HauMHy ofiBVjarba 1 KBaNITETy KOMYyHMKaLVje 1 capafhbe n3Mehy KibyuHnx
aKTepa LWKOJCKOr paga. AKTepu LKONICKOT paja Cy Haunasunm Ha notelukohe y ocTBapmBa-
by KOMYHUKaLnje 1 capagrbe, a Cyounnm cy ce 1 ca 6pojHMM 13a30BUMa HYXHKX NPOMeHa
y GyHKUMOHNMCamby LWKose. [lyropoyHo rneAaHo, peluaBame Telwkoha y npakTmuHom pagy
1 CyoyaBahe C 13a30BMMa Y MHCTUTYLMOHANMHOM GYHKLMOHKCaky MOXe pe3ynTmpaTin
noTpe6om npencnuTMBama ycTarlbeHUX cagpaja 1 GopMmn KOMyHVKauvje 1 capagte y
OKBUIPY MHCTUTYLMje 1 n3MeDy LLKONE 1 heHOT OKpY»etba. JeHako Tako, Mmoryhe je aa he,
Kao feo Mmoryhux no3suTMBHMX NpoMeHa Y pYHKUMOHMCakby LKone Koje he ce gecnTn Kao
OAroBOP Ha Kpu13y 13a3BaHy nNaHaemujom, 61TK npeno3Hata noTpeba Aa ce peKoHLenTy-
anu3yjy ynora CTpyUYHMX capagHuvKa y LWKOM 1 yobuyajeHa npakca fenoBarba LWKOICKOr
negarora. [lenosare y Bpeme Kpr3e MOXKe ia yTuue Ha npeopujeHTauumjy y pagy WKOCKor
neparora Koju he y cee Behoj Mmepu NpakTUUYHO AenioBaTh Kao M3BOpP CTpyYHe nomohu u
MoApPLUIKE YYEHNLMMa, HAaCTaBHMLMMA 1 POAUTEIbUMA YUYEHUKA.

Y oBOM pagy ce aHanM3Mpa NuTakbe yaore WKOJICKOT Nejarora y BaHpPeAHVM yco-
BMMa M3a3BaHVM NaHAEMWjOM, OQHOCHO NMUTake Aa NN Ce N Y KOMIMKOj Mepy NpeTxoaHe
[Be roguHe npeg TMm CTPYYHUM Npodunom oTeopuia MoryhHOCT fia ce HaumH Ha Koju
ce 06aBJba COMCTBEHM NOCA0 NPenCnuTa 1 eBeHTyanHo moaudrKyje Kako 6u ce capaptba
C APYrMM KIbyYHUM akTeprMa LLIKOJICKOT paja yHanpeamna u pas3suna. HakoH ocBpTa Ha
onwiTe 3Hayere N BaXKHOCT capafHNYKNX OAHOCA Y KON U HbUXOBY CelndUUYHOCT y
BpeMme Kpu3e, y TEKCTY Cy faTuh 1 KpaTak npukas ogpeaaba 13 NoA3akoHCKMX AOKYMeHaTa
1 BPYruX 3BaHNYHKX NMPONMCa KojuMa je 610 perynmncaH u Ha OCHOBY KOjUX Cy Ce OfiBUjanu
LUKOJICKM Pag ¥ paj CTPYYHNX CapafHMKa Y NPeTXOoHe ABE WKOJCKEe rofiMHe y HaLUOj KO-
CKOj MpaKkcy 1 pe3ynTaTu jeaHor 6poja nctpaxrBama, Ynjn je uub, namehy octanor, 6o
[a ce carnefajy nepcneKkTrBe LWKONCKUX Nefarora o NpakTMYHOM AeNoBakby Y 3MeHEeHUM
ycnoBrMa. Y nocebHOM ofierbKy TeKcTa AaTu Cy NpurKa3s 1 aHanu3a npeanora moryhux aktue-
HOCTI, OQHOCHO CafprKaja M HauvHa pafa LKOMCKOT Nefarora ca Uubem fa ce yYeHULMma,
HacTaBHULIMMa 1 POAUTESbUMA YUeHMKa Npy»ke NoMoh 1 noapLuKa y BaHPeAHVM yClI0BMMa
13a3BaHNM NaHAEMUjOM Koje Cy pa3paguiv CTyAeHTU Nefarorvje 3a notpebe npegncnmTHe
obaBese 13 NpeAMeTa METOAMKA paja WKONICKOr negarora.

CapaAHVI‘-IKIII OA4HOCH Yy WUKOJZIN Yy BaHpegHM yCJZ10BYIMa

Wneja o noTpebu n moryhHocTUMa pa3Bujarba LKOICKE MPaKCce Ha NpuHuunma epu-
KacHe KOMyHUKaLuje 1 capaare nsmehy cBMX yuecHrKa npoLieca LWKOJICKOT paja Huje HoBa
W LIMPOKO je npuxeBaheHa. bpojHM eMNMpWjcKK Hanasu roBope o NoBe3aHoOCTU KBanuTeTa
KOMYyHMKaLmje 1 capagre y LWWKOAN 1 KBanuTeTa LWKOJICKOT paja N3pakeHor y HUBOY OCTBa-
peHocTu NpefBrheHnx ncxopa WKonckor obpasosama (Hebib, 2011). Peayntatn nctpaku-

152



HacTaBa v Bacnutambe, 2022, 71(2), 151-165

Bakba YKasyjy 1 Ha TO ja HaCTaBHULM 1 APYTY CPyYHU NPOodUK, 3arnoc/ieHn y WKonama y
KOjuMma je pa3BujeHa npakca capagme 1 TUMCKOT pafa nogpkaHa npakTUYHOM NPYMEHOM
Mofena napTMumMnaTrBHOT U ANCTPUOYTUBHOT pyKoBOhena, Mory ycnelluHvje aa carneaajy
1 pa3ymejy noctojefy npakcy LWKONCKOTr pafa 1 NpPeno3Hajy npasLe 1 NpuoputeTe HeHOr
Jasber pa3Boja (Butt & Lance, 2005, npema: Wilson & Bedford, 2008). Ykonuko ce nputom
LUKOMa pa3Buja 1 Kao opraHm3aumja Koja yum (unm kao npodecrioHanHa 3ajefHuLa yuema),
noce6Hy BaXXHOCT je Moryhe npunucaTyi Npakcu TUMCKOT pafa Y WKonu 3a npodecroHan-
HW Pa3BOj HaCTaBHMKA Y APYTUX CTPYUYHUX NPOdUa 3anoCiieHnxX y WKOMK, Kao 1 npakcu
capaptbe n3mehy unaHoBa LIKOMCKOT KONEKTBaA 1 M3MeDy LKONe 1 OKpyXKeka 3a ycne-
LUHOCT LWKOJICKOT pajia 1 3a yCreLwHoCT paja, yuera 1 pa3Boja yueHrka (Hebib, 2022), ann
N HaCTaBHMKa 1 CTPYYHMX CapafHuMKa.

Y Bpeme Kpu3e Kaga ce LWKOJICKM paj ofBuja y BaHPeLHMM YCNOBIMa KOMyHUKaumja 1
capagfha n3mehy KibyuYHMX akTepa LUKONCKOT paja OTexaHa je 1 aenom oHemoryheHa wro,
CaMo 3BYyuM NapajoKcanHo, NoTephyje heHy BaXKHOCT. Ha OCHOBY MCKYCTBA Y LLKOJICKOM
pagly y npeTxofiHe AiBe LLUKOJCKEe FoOAMHE JIaKo Ce MOXe 3ak/byumnTu Aa je moryhe n notpebHo
pa3BujaTv CUCTEM M MJ1IaH KOMYHMKaLMje Ha H1BOY LIKOJIE YaK 1y YCNOBMMA Kafa Cy WKone
3aTBOPEHe, OAHOCHO Pa3paanTU pasnnumTe mpexe 1 KaHane edrikacHe CBakOfHEBHE KO-
MyHUKaLmje n3mehy yueHunka, HaCTaBHMKa, 4PYrX 3aMOC/IeHNX Y LWKOMW, yrpaBe LWKone,
poauTerba yueHuKa. .. Kako 6u ce o6e3befmny pasmeHa BaxkHUX MHGOpMaLnja 1 Npy»Karbe
WHCTPYKTMBHe 1 apyre nomohu (Reimers & Schleicher, 2020).

MaHgemuja BUpYyca KOpoHe ,oMmoryhuna” Ham je fja Ha HOB 1 Apyraunjyi HaYMH ca-
rnefamo ofHocC n3mehy yueHnKa 1 HacTaBHUKa 1 capafmby WKone 1 nopoauue (Gutierrez
Alvarez et al., 2020). Haume, nako ce,...n30CcTaHaK HenocpepHe KOMyHVKaLje 1 KOHTaKTa
n3mehy yueHMKa 1 HaCTaBHMKa MOXe HEraTUBHO O Pa3UTLX Ha KBAJIUTET HbUXOBOT OLHOCA,
Kao 1 Ha KBanmnTeT HaCTaBHOI npoLeca 1 pesynTtaTte Koju ce 0CTBapyjy, ...aCUHXPOHA KO-
MyHMKaumja n mehycobHa yaarbeHoCT Moxe NoMonn 1 yyeHUUMMa 1 HaCcTaBHULMMa Ja
yBUAE BaXXHOCT HMXOBOT 3ajeAHMYKOr paja 1 Npeno3Hajy BpegHOCTM HacTaBe Kao npoLeca
COLMOEMOLIMOHANHOT YUYeha, a He CamMo OCTBapuBahba akagemckux nocturHyha” (Hebib,
2021:237).Y Bpeme naHAeMuje NOTBPAWIIO Ce fia je BaKHO M3rpaguTy LLIKOJTY Kao CUTYPHY
1 34paBy, a He CaMo aKaJeMCKU NPOAYKTUBHY cpeaunHy (Brackett et al., 2020, npema: Hebib,
2021).,Capaprba HacTaBHUKA 1 APYTX CTPYYHUX ML 3aNOCNEHUX Y LWKOAWN C pogmTerbuma
yuYeHVKa Npeno3Haje ce Kao NOCeObHO BaXkHa y YCNIOBMMA peanu3alyje oHMajH HacTaBe”
(Hebib, 2021: 237). Pe3yntati ncTpaxmBaha Nokasyjy Aa je HacTaBa Ha AarbyHy 3a BehnHy
poauTesba TewkKo n ¢pycTprpajyhe nckyctso 36or nosehaHe oAroBOpHOCTY 3a Pa3Boj
N HanpegoBahe cBoje aeLe (Sahlberg, 2020) 1 360r HKXOBE HEMPUNPEM/BEHOCTY U He-
cnpemHoCTH 3a yyelhe y npouecy WKoscKor yyera (Bonal & Gonzalez, 2020). Ocvm Tora,
3060r BENVKMX pa3fnvKa y COLIMOEKOHOMCKOM CTaTyCy MOPOAMLIA YUYeHMKa N HemoryRHocTy
CBMX pofmTesba fia CBOjoj Aeun y jeiHaKkoj Mepun 06e36ese noTpebHe ycnoBe 3a ycnewHo
yuemne Kog Kyhe 1 3a KpeaTBHO npoBohere cnobofHOr BpemeHa, ,M3meluTare” npoLieca
yuerba 1 MogyyaBara 13 NPOCTOPa YYMOHULE 1 LLIKOME MOXe U3parkeHuje fa MoKaxe jasy
ob6pa3oBHMM nocTurHyhrma yueHmka (Hebib, 2021), wto npeactas/ba jeaaH of Hajeehiix
npobnema caBpemeHOr LWKONCKOr 06pa3oBatba 1 M3a30Ba Y NOKyLLIajuMa Hherosor pedop-
Mucamba (Hebib, 2022).
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Benuky notelwkohy y peanunsaumju WKONCKOr paja 1 OCTBapMBakby CapagHUYKKX Of-
HOCa Y LUKONN MPETXOAHE fABE LIKOJICKe rofiMHe NpefcTaBsbane cy 1 Moryhe npomeHe y Tome
KaKo yUYeHMLM 1 HaCTaBHULM JOXKIBIbajy LUKOME U COMNCTBEHE YIIOre Y WKOJK, KOje HacTajy
Kao pe3ynTaT M3MeHeHMX OKOJTHOCTY Y KOjUMa Ce OCTBapyje yNiora yueHmKa 1 HacTaBHYKa.
Te npomMeHe Mory fa 13a30BY OTNOP YUYeHMKa Npema KON U LUKOJICKMM obaBe3ama 360r
M30CTaHKa HermocpeAHOr KOHTaKTa C HacTaBHMLMMA 1 COLMjanHOr AUCTaHLMpatrba Of Bp-
wrbaka (Orben et al.,, 2020) 1 mory ga npefcTaB/bajy BeIMKM N3BOP CTPECA HACTaBHMKA U
YaK NPencnuTBara CONCTBEHOr NpodecnoHanHor n3bopa 1 BpegHoCTH Npodecuje Kojoj
ce npunaga (Hebib, 2021). MehyTnm, ynpaBo y ycnoBMMa Kafa ce Of HaCTaBHMKa ouekyje fa
NPaKTWKYjy MHANBMAYaNM30BaHO 1 MEPCOHANM30BaHO NOAYYaBatbe Y3 NpyxKake NogpLIKe
YUYeHMLMMA Y camocTanHoM yuery kog Kyhe (Darling Hammond & Cook Harvey, 2018), mehy
tbUMa Moxe fohu [0 ,...HapyLaBatba T3B. KyNnTa MHAVBMAYaNIM3Ma 1 YHYTap LIKOJIe MOXe
[a 3aBnaga Kyntypa konabopauuje” (Hargreaves & Fullan, 2020, npema: Hebib, 2021: 239).

Y nyénukauwmju YHULIE®-a nog HacnoBom M3ipagrea Ha Kpu3y olliliopHUX WKOJICKUX CU-
ciiema Wokom U HakoH tdaHgemuje COVID-19 HarnaluaBa ce fa je naHgemMuja y 3HaTHOj Mepi
rnopemeTnna KOHTUHYyUTET 0bpa3oBarba M Npoaybuna HejefHaKOCTW, anu 1 ia je NCTOBpeMme-
HO MpY>KuUa NpUIKnKe 3a TpaHchopMaLmjy NprucTyna o6pas3oBHOM pagy 1 TpaHchopmMaumjy
eToca wkone (Building Resilient Education Systems beyond the COVID-19 Pandemic..., 2020).
Mpepnnosn cTpaTellKor AenoBatba Y KOHKPETHUX Mepa, Koje MOory npeay3eTi JOHOCHOLN
ofnyKa Ha H1BOY JprKaBe, IoKaslHe 3ajefJHULIe U LUKOJ1e, Ca LW/beMm fAa Ce paj LWKona Hop-
Manu3syje, anv 1 yHanpeau 1 aa ce WKOJICKM CUCTEMM OMopaBe HaKOH KPU3HOT nepuopaa
13a3BaHOr NaHAeMmjoM, y Toj nybnnkaumju cy paspaheHu y yetmpm mehycobHo noeesaHa
nogpyuyja: NpucTyn obpasoBary, KBAIMTETHO U HKY3MBHO yyere, 106pobuT (MeHTanHo
3[paBJbe U NcuxocoumjaiHa noapLKa) U curypHa wkona. Y tpehiem n ueTBpToM nogpyujy
HaBeAeHW Cy HeKM MPeasio3n Koju ce OfHOCe Ha CapafHMyKe ogHoCe y WKONKU 1 n3mehy
LUKONE 1 OKPY»Keh-a, @ MOr'y Ce MoBe3aTh 1 C PailoM CTPYUYHMX CapafHuUKa y wkonu. Ha
npumep, HaBefleHo je na Tpeba: nosehatn 6poj n npodecnoHannsaymjy cTpyyraka 3a
MeHTasNHO 34paBJbe 1 NCUXOCOoLMjaiHy MOAPLUKY Y LKOMaMa; NPaKT1KOBaTW MHTEPBEHLMje
Ha nyiaHy MeHTanHor 3paB/ba 1 ycnyra NcMxocoumjaiHe NoapLUIKe y WKonama; yHanpe-
hHrBaTy BO6POOUT LKONCKOT 0CO6sba Y3 Npeno3HaBakbe pU3KKa Of caropeBatba Ha nocny
 Pa3BOj BELUTVHA 3a M3JNTaXehe Ha Kpaj ca CTpecoMm; AeprHMCaTY jacHuje ynore LKone y
MpeXu coumjaHMX ycnyra Ha HUBOY 3ajefiHuMLe; OCHaXMBaTh MehyceKTopcKy capagmy
n3mehy obpasoBama, 34pPaBCTBa, CoOLMjanHMX ycnyra u ycnyra 3awTute (Building Resilient
Education Systems beyond the COVID-19 Pandemic..., 2020).

LLikonckun neparor kao nssop nomohu n nogpiuke yueHULMma,
HacTaBHULMMa 1 poAUTE/bMa YYeHMKa Yy BaHpeAHUM YyC/10BUMa

Mpy>atbe JoMpUHOCa OCTBapMBatby U yHanpehrBaty 06pa3oBHO-BaCMUTHON pajay
YCTaHOBW, KaKO je HarnaweHo y GopmMynaLmju OCHOBHOT Lisba aHra)KoBakba CTPYYHOT Npo-
duna — negaror y WKOCKOj NpaKkcy y Baxkehem NporpaMckom JOKYMEHTY 3a pag CTPYYHMX
capagHuka y wkonu (Pravilnik o programu svih oblika rada strucnih saradnika, 2012), moxe aa
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Ce 0CTBapM Camo Y Capajtbyl C KIbyYHUM akTepuUMa LKOJSICKOT pafa. YKOMNKO KPEHEMO Of
moryher 3Hauerba CHTarmMme CTPYUHM CApagHVIK Y LWKOJW, MO BMCMO U3ABOjUTY HEKONTUKO
cnepehux BaXKHUX OAJSIMKa NpodecroHarHe ynore WKONCKN Nefaror:,...capagHNJKn pag je
OCHOBHM NpefyC/ioB, anu 1 HauYVH 1 pe3ynTaT OCTBapUBara 3ajlaTaka 1 MOC/I0Ba LLKONCKOT
neparora” (Hebib, 2014: 340); yHanpehuBarbe WKosncke npakce 1 obesbehHrBame Buer
HVBOA KBaNMTETa LUKOICKOT paja nofpa3yMeBa U NPenCUnTBakbe N MErake yCTarbeHe
npakce KOMyHMKaLmje 1 3ajeAHNYKOr pada n3Mehy yuecHUKa WKOMCKMX aKTUBHOCTHU; ...
jenHa of Moryhinx cneumdUUHOCTY, ann 1 yKKx creurjanHocTy, npodecuje negaror jecte
1 CTPYYHa OCMOCO6/bEHOCT 3a CapaiHVNUKM paj 1 OCTBAprBakbe U pa3Blijatbe CapagHUUKX
1 NapTHepCKUX ofHoca y obpaszoBamy” (Hebib, 2014: 341). ipyraunja, u3mereHa opraHu-
3auyja LWKONCKOr pafa y BaHpeAHVM YCJIOBMMA jeJHOCTaBHO ,Hanaxe" fia ce y NpakTUYHOM
[er0Bakby jaCHO MaHMPeCTyjy MOMeHyTe ofJiMke NpodecrioHanHe ynore LWKOMCKX nejaror
1 fja ce capagtba WKOJICKOT Nefarora € yYeHULMMa, HaCTaBHULMIMA 1 POAUTE/bMIMA YUYEeHMKa
nojaya, y3 nprMeHy HOBUX cagpxaja n popmu 3ajeaHNYKOr paga. Hy>kHa npeTnocTaBka
TaKBOI NPaKTUYHOT AeNIoBakba LUKOJCKOT Nefjarora jecte paspaheHocT afgeKkBaTHUX, Npema
3Hauverby 1 cappKajy, oppenaba Baxehrx nponuca. Y HacTaBKy TeKCTa [jajeMo KpaTak OCBpPT
Ha ofjabpaHe ofpen6e NoA3aKOHCKNX JOKYMEHaTa U MMCaHMX CTPYYHMX yryTCTaBa Kojuma je
610 perynuncaH 1 Ha OCHOBY KOj/X Cy Ce OfBWjany LWKOICKK paj v pag CTPYYHUX capagHuKa
Y HALLIUM WKONaMa Y BaHPEAHM YCIOBMMA U3a3BaHNM NaHAEMUjOM.

Uikoncku pag u ynoia clipy4yHUX cpagHUKA y WKOJIU Yy 8BAHPEGHUM YC/108UMA — WA
Kaxy Upotducu? Y cnyJajy HenocpefHe paTHe ONacHOCTU, PaTHOT CTakba, BAHPEAHOT CTakba
UNW QpYyrux BaHpeaHUX CUTyaLmja U OKOTHOCTH, LLKOJIa MOXe [la OpraHusyje o6pa3os-
HO-BaCMMWTHY paj NyTeM HacTaBe Ha [la/biHY 3a CBe YUeHKe LKoJie Y CKnafy ca noceb-
HuUM nporpamom (Pravilnik o blizim uslovima za ostvarivanje i nacin osiguranja kvaliteta i
vrednovanje nastave na daljinu u osnovnoj skoli, 2020, unaH 4). NocebaH Nporpam ce ogHOCK
Ha [403BOJbEHO ofCTyNare Ao 20% oA NPOMMCaHOr MaHa U NPorpama HacTaBe 1 yyera
y3 ob6aBe3Hy pa3pafy niaHa akTVBHOCTV Ha HMBOY LWKOMe Koju Tpeba fa cafpu: nnaH
HacTaBe 1 yuyeha, Npernes pacrnonoXKuBmx pecypca, pacnopes o6pasoBHO-BaCMUTHUX
AKTUBHOCTM Ha HejesbHOM HMBOY, HauMH npahera 1 BpeHOBama nocturHyha yueHvka u
HauuvH Npaherba OCTBapuUBakba NnaHa akTUBHOCTY (Pravilnik o blizim uslovima za ostvarivanje
inacin osiguranja kvaliteta i vrednovanje nastave na daljinu u osnovnoj skoli, 2020, unaH 11).
Y pa3pagu mopena Apyrauyvje opraHusaunje paga tpeba yBaxxnti cneympuruyHoCcT Ha-
CTaBHVX NMpeaMeTa 1 WKOJICKMX aKTUBHOCTU 1 MOKyLWaTy o6e3beanTn fa ce ogabpaHum
METOAUYKMM peLlerbMa YYeHULM CTaB/bajy y no3uumjy cybjekTa Koju akTUBHO yUecTByje
y npoLiecy yuyera, a NpoLec yuera CMellTa Y pa3nnymTe 1 pasHonKe KOHTEKCTe, U a
HacTaBHe aKTUBHOCTM Oyay Yy WTo Behoj Mepy NCTpaxxrBayke 1 ycMepeHe Ha pellaBahe
npob6nema (Pravilnik o posebnom programu obrazovanja i vaspitanja, 2020; 2021).

Mpema ogpenbama onwTUX CTPYYHUX YIYTCTaBa 3a OpraHu3auujy 1 peanvsauujy
LUKOJICKOT pafja Koje je HafIeXHO MMHUCTapCTBO Pa3paansio U MPOCeAno LWKonama npet-
XO[HE [1Be LUKOJICKE rofVHE, Of CTPYYHUX CApafHMKa Ce OUYeKUBaso Aa, Y yC/I0BMMa peanu-
3auuje KOMOMHOBaAHOT MOZieNna HacTaBe WUy peanu3almje HacTaBe Ha JasbyHY Y LenvHu, fa
penoBHO NpaTe Yacose, Aa y Behoj mepu 6yay yKibyUueHU y akTUBHOCTY LKOSCKOT OLerN-
Bahba U [la HTEH3MBHMje NPUCTYNajy peanr3aumnjyi akTMBHOCTW U3 0651acT CaBeTOAaBHOT
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paja C yyeHUUMa U KOHTUHYMpaHoT NHOPMIMCarba YYeHrKa pafiv OCTBapViBaka HUXoBe
6e36e4HOCTU 1 3aLITUTE HUXOBOT 34paBsba (Struc¢no uputstvo za organizaciju i realizaciju
obrazovno-vaspitnog rada u osnovnoj Skoli u Skolskoj 2020/2021. godini, 2020; Stru¢no
uputstvo za organizaciju i realizaciju obrazovno-vaspitnog rada u osnovnoj skoli u Skolskoj
2021/2022. godini, 2021; Stru¢no uputstvo za organizaciju i realizaciju obrazovno-vaspitnog
rada u srednjoj skoli u $kolskoj 2021/2022. godini, 2021; Strucno uputstvo za organizovanje i
ostvarivanje nastave neposrednim putem i putem ucenja na daljinu za srednje skole u skolskoj
2020/2021. godini, 2020). la nu cy WKONCKM Nefaro3m ycrewHo UCNYHUAN Ta OYeKmBarba
W, aKO jecy, y KONMKoj Mepun? Y Tparamy 3a O4roBOpOM Ha TO NMUTake HaBOAMMO pe3ynTaTe
NCTPaXxmBarba unjy je unib, n3mehy octanor, 61o fa ce cnuTajy NpoLeHe WKONCKNX nefa-
rora o Telukohama Ha Koje Cy Hannasuam y WKOICKOM pafly NPEeTXOAHe fiBe rofjHe, O4HOCHO
Ja ce NpuKyne nogaum o BUAOBMMa Nomohin 1 NoapLLKe KOjy Cy NpYy»Kanu yuyeHnLmMa n
HacTaBHULUMMa y TOM nepuoay.

Pag wkonckoi Gegaioia y 8aHpegHuM yc108UMa — WA Kaxy pe3yaiiatiu uciupaxuea-
ra? NMpema pesyntaTMa UCTPaKMBakba Ca Lu/beM carnefaBahba NepcrnekTUBe LWKONCKNX
nejarora o TOMe KakKo je WWKosa GyHKLMOHMCANa 1 Kako ce Cyo4yaBasa ca 13a3oBuma npo-
y3pokoBaHuM naHaemujom COVID-19, n3gsojune cy ce cnegehe Tpu Kateropuje Tewkoha
C KOj/Ma Cy Ce aKTepw LIKONCKOTr pafa CyoyaBanu: Tewkohe noBesaHe ¢ mpenackom Ha
OHNajH HacTaBy 1 MpUMeHy KOMOMHOBaHOI Mofena HacTaBe; Tellkohe noBe3aHe ¢ pagomM
HacTaBHUKa; TelKohe noBe3aHe ca CaMnM YUYeHuLMa 1 HbXOBUM nopoguruama (Zukovic i
Slijepcevic, 2021). LIKonckm nefaro3m Koju Cy y4ecTBOBanW y UCTPaX<nBaky, y OKBUPY Apyre
KaTeropuje, y Hajgehem 6pojy cy HaBoAWNM HEQOBOJbHY NPUNPEMIbEHOCT HAaCTaBHMKaA 3a
HacCTaBy Ha AabMHY U HeyjedHAYeHOCT AUTUTaTHUX KOMMeTeHLUWja HaCTaBHKKA Y jeAHOj KO-
nn n nsmehy paznnumnTX LWKONA, a y oKBMpPY Tpehe KaTteropuje — pasnvke y coLmjasiHOM U
€KOHOMCKOM CTaTycy n3mehy nopoamua yYeHnKa Kao y3poK TeEXHUUKe HeNprnpemMbeHOCTM
yueHuKa 3a npaherbe OHNajH HacTaBe 1 Naf MOTMBaLWje yuyeHnKa 3a yyellhe y HacTaBHVM U
LUKOJICKUM aKTMBHOCTVIMa M UCMYHaBakbe LWKOJICKMX obaBe3a (Zukovic i Slijepcevic, 2021).

Kao geo npojekTta nof Ha3mBoM Yyerbe Ha gasbuHy y speme COVID-19 kpu3se cnpoBefe-
HO je NCTpaXkmBae cea LinbM a ce OnuLLe 1 carnefa AMHammnKa npoLieca HacTaBe 1 yyera
Ha AabMHY 13 NepPCneKTMBeE KibyUHMX akTepa wKonckor paga (Peri¢, 2021). NMpema pesyn-
TaTVMa TOT NCTPaXmnBaka, CTPYUYHU capagHuLM Cy NPYXUAN pa3nnuymTe BUAOBE NogpLUKe
HacTaBHMLMMA Yy NPUNPEMU 1 OpraHn3aunjy HacTaBe Ha JasbMHY, NOMNYT OpraHM30Bakba
1 peannsaumje CTPyYHOr ycaBpLUaBaka HacTaBHKKa, NoMohu y opraHm3aLmnjy HacTaBHUX
AKTUBHOCTU MHTEPAKTMBHOT U UCTPaXKMBAYKOT KapakTepa 1 cn. Hajsehu n3a3os ¢ Kojum cy
ce CTPYYHM CapafHULM Cyoumnm 61O je Kako Npy>KUT nomoh 1 NogpLLIKy HacTaBHULMA Y
npahetby 1 eBanyaLmju paja yueHunKa y ycnosrma n3sohera HacTaBe Ha farbuHy. CTpyyHu
capagHuum Cy npunpemasnu nncaHe UHCTPYKTMBHE MaTepunjane HaMerteHe yyeHnumnuma o
pasnmMunTUM NpobnemrMa Koje Cy umanu y yuemy (Ha nprmep, MoTrBaLuja 3a yuere) 1
MaTepujane o 6e36eHOM NoOHaLlaky HAaCTaBHMKA, yUYeHVKa 1 poauTeSba yUYeHKa TOKOM
naHgemuje (Peri¢, 2021).

Y ncTpaxmBamy unju je Lusb 610 fa ce MCNMTa MULLTbeHEe CTPYYHNX CapafHMKa 3a-
MOC/IEHNX Y OCHOBHIM LUKOJlama O FbUXOBOj Y031 1 3Hauajy HhIXOBOT paAa y peanvsaunjmn
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HacTaBe Ha JafbWUHY 1 HacTaBe Mo KOMOVMHOBAaHOM MOAENY, UCNNTAHULM CY CTaKU fa Cy ce
y NpeTxofHe ABe roagnHe fJoroausne npoMeHe y BpeMeHCKOj 3aCTyM/beHOCTN akTUBHOCTU 13
oapeheHnx NporpaMmcKmnx gePprHncaHnx obnacT paga, O4HOCHO Aa Cy y YKYNHOM pagHOM
BpeMeHY CTPYYHUX CapaAHMKa Y LLKOMW Haj3acTyn/beHuje akTUBHOCTY 6urine oHe 13 06nacTu
pafa — paj C HacTaBHULUMMA U capafiba C AMPEKTOPOM 1 YyNpPaBHUM OpraHuma Lwkone. Y
pagy C HaCTaBHULMMA Haj3acTyMIbeHUjU je 61O MHAMBUAYANHN NeJarowKo-UHCTPYKTUBHA
pag c uubem Aa ce HacTaBHULM ocnocobe 3a ycreLHy nprmeHy GopmMaTBHOT OLieHBakba
(Gornjak i sar., 2022). T pe3ynTtatu cy y cKknagy C NogaLuma Koju Cy NpUKyrbeHn y NcTpa-
XMBakby Unju je unrb 61O fa ce UCNUTajy OYeKMBara Koja yUYeHMLU, HAaCTaBHULM 1 ynpaBa
LIKOMe UMajy Off LUKONCKOT nefarora v heroBor AefioBara y Toky naHgemunje COVID-19.
Hajsehu 6poj ncnmtaHmKa je MCTakao fay BaHpeAHMM yCNIoBMMa Nedaror Tpeba fa npyxa
nomoh 1 NoApLLKY yYeHULMMa 1 HacTaBHULMMa — CaBeTOAaBHMM PafioM C yYeHMUmUma v
MNHCTPYKTUBHMM PafioM C HaCTaBHULMMA, ca LnrbeM Aa ce obe3bepe ycneluHa peanvsaumja
HacTaBe Ha AaJbMHY 1 CaMOCTasHO yuetne kof Kyhe (Jovanovic i Topalovi¢, 2022).

Moryhe akTUBHOCTI WWKOJICKOT NeAarora € yyeHUUuma,
HaCTaBHMLMMA 1 POANTE/bMA YYEeHNKa Y BaHpeaHUM
ycnoBMMa - Npeasiosu CTyfeHaTa negarorvje

Mporpam meTofrKke paja LWKOJICKOT Neparora — obaBe3Hor npeameta Ha |V rogu-
HN OCHOBHMX akafeMCKMX CTyauja negarornje, wkoncke 2019/2020. n 2020/2021. roguHe
peann3oBao ce y usmereHoj Bep3uju. 36or HemoryhHoOCTW fa ce opraHusyjy 1 peanusyjy
6opaBak 1 pafj CTyaeHaTa y LWKOMN, NPakTUYHM pajg 1 n3paga npateher n3seluTtaja npema
3a[aToj CTPYKTYpU 1 cagpxKajy (Kao npeancnTHa obaBe3a y OCHOBHOj Bep3uju NpeAMEeTHOr
nporpama) 3aMereHu Cy ca ABa 3aAaTka. 3afaTke Cy CTyAeHTM obaBsbany NonykaBarbem
yHanpep npunpembeHrx n CTPyKTypuUcaHnx pagHnx Matepujana, CamoCTasHUM Pajom Kop
Kyhe — MHANBMAYaNHO, Yy Mapy WX y Manoj pagHoj rpynu (4o Tpw YnaHa) npema concrae-
HoM 1360py. 3agauu Cy ce pasvkoBany npema TeMu, OAHOCHO CaApajy, N MpeMa HUBOY
cnoxeHocTu. MpBY 3a1aTak ce OAHOCKO Ha pa3pagy NiaHa akuuje jefHe pagHe akTUBHOCTY
LUKOJICKOT nejarora, a Apyru Ha paspagy npegnora moryhnx akTMBHOCTY LKONCKOT nefa-
rora, OfJHOCHO Mpy»are KOHKPETHMX OAroBopa Ha NUTaka LUTa CBE 1 Kako NeAaror Moxe
n Tpeba Aa paan Kako 61 61o n3Bop NOMonn 1 NOAPLLKE YYEHMLMMA, HAaCTaBHMLMMA U
poavTe/buMa YYeHUKa y BaHpeAHVIM YCNIOBMMA M3a3BaHUM NaHAEMMjOM. Y HaCcTaBKy TeK-
CTa fAajeMo NpuKas pesynTaTta npernefa ykynHo 36 pagHux matepujana Koje cy CTyAeHTH
y NPeTXofHe [Be LIKOJICKE FoAVHe NONYHUNU 3a noTpebe peanunsauuje fpyror 3agaTka.

Mako ce Tpaxuno aa ce 06aBe3HO HaBefy Npenno3n akTMBHOCTH KOje LKONCKM nefa-
ror Moxe 1 Tpeba Aa 06aB/ba ca CBe TPY HaBefeHe KaTeropuje aktepa LWKOCKOr paaa, 6poj
npepsiora Koje Tpeba HaBeCTU 1 pa3paanTy Hije 610 3aAaT HY orpaHuyeH. Mpunukom npe-
rnefa nojefuHauYHVX NONyHeHVX PagHUX MaTepujana, eBUeHTMpPaHo je namehy 3 (Hajmarbm
6poj noHyhHeHnx ogroBopa y jeqHoM pagHoM MaTepujany) v 22 (Hajsehun 6poj noHyHeHmx
OfroBopa y jeAHOM pagHOM MaTepujany), OBHOCHO YKyMHO 535 noHyheHnx ofrosopa Ha fiBa
3apaTta nNuTama. AHanM3oMm cagpKaja ogrosopa yTepheHo je Aa y tbu1ma rMa NMoHaB/bakba,
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ofHocHo nomctoBehmBarba CappKaja akTBHOCTY U HauMHa Ha Koju OHe Mory 1 Tpeba aa ce
peanusyjy, n ia je mehy nojegMHa4YH1M OAroBOpPUMA 3HaTaH 6p0j OHUX KOju Cy, Mpema CBOM
3Hauery 1 Capp»Kajy, CTV NI BEOMa CPOLHM, MaKo Cy Apyraumnje popmynmncanu. Ctora cy
nojeAvHaYHN OAroBOPU NCTOT MM BEOMa CPOAHOT 3HaYerba U cafpaja NofaBeAeH Nog
jenHy jepnHMLY aHanu3e Kako bu ce eBUAEHTMPAO YKynaH 6poj noHyheHux pasnnmumTimx
Moryhrx akTMBHOCTM LIKOJICKOT nefarora (y3 nocmatparbe cagpaja U HauvHa ofiBrijarba
aKTUBHOCTW Y jeANUHCTBY KaKo Cy Y OAroBOpW CTyAeHaTa Hanaranw). Mpuankom eBuaeHTu-
patba NoHyHeHnx pasnmumTx moryhrx akTMBHOCTM LKOJICKOT Nefarora AennMMmnyHo cy
KopuroeaHu n3sopHe dopmynaumje 1 onmcu NCTUX NN BEOMa CPOAHMX MPenoKeHNX
aKTVMBHOCTY Ca LUMSbeM [la ce OHU objeanHe 1 fa ce NocTurHe notpebaH HMBO NPEeLU3HOCTM
n3naramba u jesnuke n CTUICKe yjedHaueHOCTN N3paxKaBarba.

MowTo je aHann3om cagp»aja NnoHyHeHnx ogroBopa yTBpheHo aa ce npeanoxeHe
AKTUBHOCTY LIKOJICKOT Nefarorora pasnukyjy npema GyHKUmju, OBHOCHO Luby/LnsbeBrMa
Koje je rma moryhe octBapuTy, n3fBojeHe cy cnefiehe Kateropuje npegsora: npy»ame
nomohu 1 nofpLUKe y4eHULMa N HaCTaBHULIMMA Y peanu3aLnjy HacTaBe Ha JarbyiHy; Npy-
Xarbe NoMOoNK 1 NOAPLLKe yYeHULMMA U poauTe/bYMa YUYEeHMKa y opraHm3aLumj camocTan-
HOT yuerba yueHuKa Kog Kyhe; npyxatbe MomMohn 1 nofgpLuKke yyeHNLMMa U poguTebrmma
yUeHKa y KpeaTVBHOM NpoBohery cnobofHOr BpeMeHa; yro3HaBatbe yUYeHnKa 1 HacTas-
HVKa C TexHMKama 6opbe NpoTKB cTpeca 13a3BaHOr NPeKUAOM yobunyajeHnX akTVBHOCTH,
npomeHoMm yobuyajeHor putma 1 pacnopefa obasesa, COLMjanHUM AUCTaHLMPaHEM 1
nsonauujom. Y jegHom 6pojy nonyreHnX pagHuUX MaTepujana, fogylle MateMm, CTyLeHTH
CYy HaBOAWN 1 aKTMBHOCTY Koje Cy, Mpema CBOjoj GYHKLUMj1, LUSbEBUMA U CAfP3Kajy, Cre-
undurYHe 1 He MOTY Ce NOABECTM Noj HaBefeHe KaTteropuje. To Cy akTUBHOCTM Unju je Lnib
NpaBOBPEMEHO 1 NpeLr3HO MHGOPMICatbe YUYeHMKa U HIXOBO 0CcnocobrbaBake 3a pasy-
MeBate TeXMHe aKTyenHor CTakba Y Be3u C NaHAEMIUjOM 1 CBPXe 1 BaXXHOCTUN Mepa Koje ce
npeny3vMajy pagm 6opbe NpoTuB BUPYCa U aKTUBHOCTMW €BasyaLyje HacTaBe Ha AarbyHy.
Te aKTVBHOCTUN CMO M3ABOjWN Y MOCEOHY KaTeropujy nog HacIoBOM — Apyre akTUBHOCTY.

Y Tabenu 1 gatu cy nogaum o 6pojy 1 cagpajy CTyaeHTCKMX npeasiora moryhux ak-
TUBHOCTY LUKOJICKOT Mejarora ca Lubem npy»aka noMohu 1 noapLike yyeHnLMma, Ha-
CTaBHULMMA 1 pOAUTEbMMA YUYEHMKa Y BaHPEAHMM YCNOBMMa pPa3pBCTaHN Y pasninunte
rpyne npema cBOjoj OCHOBHOj GYyHKLMjK, Kao 1 MoAaTak O TOMe y KONMKO NojeAnHauyHnX
nonyrweHNxX pagHNX MaTtepujana je ogpeheHa akTVBHOCT NpeanoxeHa.
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Tabena 1

Moiyhe akiuiugHocitiu WwKoscKoi liegaioia ca yusbem Upyxarea omohu u Gogpuike yyeHuyuma,
HACWABHUYUMA U pOGuUIie/bUMA y4eHUKa Y 8AHPEGHUM YCIosumMd — pegno3u ciiygexatia degaioiuje

OyHKuja
/ UMIbEeBM
AKTVIBHOCTY

KOHerTHe AKTVIBHOCTU

bpoj pagHmnx

marepujana

Yy Kojvma ce
npegior
Hasoan

I'Ipy)Kal-be nomohwu n nojgpuike yyeHnurma 1 HactaBHMUUyMmMa

y peanv3aumjn HacTaBe Ha JarbuHy

AKTUBHOCT/ HaMEHEHE YYeHMLIIMA 1 HACTaBHULMMA:
NPUKyM/barbe MHOpMaLMja O PasnmMuMTUM NaaThopmama 3a yyerbe v Mo-
ryhHOCTMMa HKXOBOT KopuliRerba y pean3aumjy HacTaBe Ha AarbuHy U
nnacmparbe MPUKY/beHMX MHOPMALIMjA YUEHULIMMA U HACTaBHULMMA Y
pasnuumToj GopMM (HNpP. NyTem NMCaHKX obaBelTeHa M MUCAHNUX UHCTPYK-
TMBHWX MaTepujara NoCTaB/bEHUX Ha 3BaHNYHM CajT LKOSE);

35

VHCTPYKTVBHY Pafl C YUeHULMMa ¥ HaCTaBHULMMA Ca UWbem Yrno3HaBa-
Hba C HauMHOM Kopuwherba NNathopmm 3a yuerbe (peannsaumjom oHmajH
npefasarba y3 noapLiky PowerPoint npeseHTalje, M3panom 1 AucTpuroy-

LMJOM NMNCaHNX MPUPYYHUX U MHCTPYKTVIBHUX MaTepjaia, MHCTPYKTUBHKX
BMAEO-3anuca... 3a y4eHrke 1 HaCTaBHWKe).

30

AKTUBHOCTM HaMetbeHe HaCTaBHULMMA:
33jeiHNUKM Paf Ca CTPYYHUM aKTVBMMA HACTaBHMKA Y npunpemn Mognudu-
KOBaHMX Nporpama HacTaBHON Pajia U YHOLLeHa NOTPedHYIX 13MeHa y npu-
npeme 3a rnojeavHa4He HacTaBHe aKTMBHOCTY U YacoBe (OpraH13aLmjom 1
peany3aLmjoM OHMajH cacTaHaka CTPYYHUX aKTVIBa);

pa3meHa MHGopMaLvja C HaCTaBHMLMMA O NPOLIECY OfiBMjatba HacTaBe Ha
JarbiHy (DENOBHUM KOHTaKTUMa enekTpoHckom notwtom, CMC nopykama,
nopykama y rpynama dopmuparim Ha Viberu n cn);

pa3veHa MHpopmMaLMja C HacTaBHWLMMa O npobnemmma 1 Telwkohama Y
peanu13aLmjy HacTaBe Ha [JarbyHy 1 3ajefHnYKa paspaga Moryhux peluerba
(NyTem peaoBHIX, CBAKOAHEBHWX MHAVBULYANHUX KOHCYNTaUmja);

v3pafa v AUCTprbyLmja NMCaHUX MHCTPYKTUBHIIX MaTepwjana 3a HaCTaBHW-
Ke 0 noTpebu 1 MoryhHoCTMMa peBMarparba Opoja 1 cagpaja AomMahmx

3aaTaka y OHNajH KOHTEKCTY;

peanu3aumja OHMajH NpeaaBarba C UMbeM Yro3HaBakba HaCTaBHMKa C Npw-
POAOM 1 OANMKama GpOPMATUBHOT OLIEHbMBArba 1 BaKHOLWINY NpumMeHe Te
BPCTe OLieHbVIBarba Y YCII0BMMA OflBMjatba HacTaBe Ha AarbuHy;

- V3pafa ¥ AUCTPMOYLMja MPYPYYHIX MaTepujana Koje HaCTaBHMUM MOTY 1a
KopucTe y npoLiecy npahetba 1 OlerbKBarba Pafa 1 HanpeaoBakba yueHyka

TOKOM peanmnsatnje HaCctaBe Ha Aa/blHy;

— ynyhuBarbe HacTaBHMKa (KpaTkvM MHGOPMATUBHUM MaTepwjanima uim

yCMeHO) Ha MOTYRHOCTY NprMeHe PasnnumTKIX annunkalmja 3a notpebe mc-
NKTVBakbA U OLIeHMBarba YUEHVIKA Y OHMajH KOHTEKCTY;
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— pefoBHO nNpaherbe CBYIX NPEMNOpPYKa ¥ CTPYYHUX YMYTCTaBa HAZEXHOT M-

HWCTapCTBa 3a peann3auujy HacTaBe Ha JasbyHy U MPaBoOBPEMEHO U TaUHO
npe3eHToBarbe HUXOBOM CafjpXaja HacTaBHMLMMa — obaBellTerblMa Ha
3BaHWUYHOM CajTy LUKONe, AVCTPMOYLIMJOM MUCAHIX MaTepujana y enekTpOH-
CKoj dopmm v cn;

noBe3viBarbe 1 OCTBAPUBArbE Capadrbe C GaKkynTeTiMa Koju MMajy passii-
jeHy NpaKcy HacTase Ha [arbiHy Unu KOMOVMHOBAHE HacTaBe Kako 6u ce
n06u1na notpebHa nvicaHa ynyTcTsa v objallrberba O MPMPOAM 1 Crelnduy-
HOCTVIMa HaCTaBe Ha [a/blHy 1 OPraHK30Bao eBEHTYANIHO OHMajH Npeaa-
Batbe CTPYYHbaKa 3a Ty NPOGIeMaTnKy HaMerbeHO HaCTaBHMLMMA.

AKTUBHOCTV HaMeteHe yyeHunumma:

Npyarbe NHANBUAYANHE UHCTPYKTUBHE 1 CaBeTOAABHE MOMONY yueHULm-
Ma y Npaherby HacTase Ha farbKHy (enekTpoHckom nolwTom, CMC nopyka-
Ma, TenedOoHCKMM Pa3roBOpYIMa, OHNajH KOHTaKTVMa 1 CIL);

TPYNHM KOHCYNTaTMBHW paf (OHMajH cacTaHum) C yYeHuLMMa pagun noa-
CTMUarba Ha rpynHM pag 1 BPLHaduKy MOAPLIKY Y yuerby W UCMyHaBatby
LWKONCKMX 0baBe3a;

MNPVKyrn/bakbe I/IHd)OpMaLU/Ija n n3pafa eB\/I,EleHLLMje O PacnonoXxneocTn n
AOCTYMHOCTV TEXHNYKE OnpemMe N MHTePHETa 3a CBe Y4YeHKKe WKOoNe 1 NHK-
Urparbe I'IOTpe6Hl/IX aKumja Ha H/BOY WKONE Kako 61 ce cBUM yyeHnunma
O6e36€ﬂ,\/lﬂl/\ YCNoBK 3@ HEOMETaHO rlpaherbe HaCTaBe Ha Aa/blHY.

Mpy»atbe nomohn 1 nogpLLKe yyeHuLyma
1 POANTEbUMA YUEHMKA Y OpraH13aLmjun

CaMOCTaJIHOT yuetba yueHVKa Ko Kyhe

VI13pafa nvicaHor, UHCTPYKTUBHOT MaTepujana 3a yueHKe O TexHVKama epu-
KacHOT yuehba (Koje ce MoCTaBsba Ha 3BaHNYHW CajT LUKONe Ui AnuCTpuroyw-
pa eneKkTPOHCKMM MyTem 10 CBUX YUYeHMKa KOjVIMa je HamerseH);

NPUKynrbarbe yLOeHVKa 1 APYrX M3BOPaA 3a yUeHe Y eNeKTPOHCKO] opmi
v OMCTPUOYLMja 10 CBUX YUEHMKa KOjMMa Cy HamerbeHu;

peanu3aumja MHOVBUAYanHYX 1 TPYNHUX KOHCYATaUmMja C yueHnumma (enek-
TPOHCKOM MOLLTOM, TenedpoHCKMM Pa3roBOPYMa, OHAMAjH cacTaHLyMa 1 Ci1.)
paav ynyhirearba y notpedy v MOrynHOCTM M3pade niaHa AHEBHUX U He-
JEIbHIX aKTUBHOCTU 1 pacriopefa yuerba U MCryHaBarba WKOMCKMX 0ba-
BE3Q;

yno3HaBarbe PoAnTESba yUYeHMKa C BaHOLNY 1 MOryRHOCTVMa Kpenparba
nofCTVLajHe CpeAVHe 3a yderbe KoA Kyhe (nyTem Buaeo-3anmca wam npe-
3eHTaumje Koje ce MoCTaB/ba Ha CajT WKOJe, @ y KOjOj Cy AaTh NPeLIo3n 1
KOHKPETHa pellietrba).

Mpyxatbe nomohn v nogpLuke

yuyeHunumma n pogutesbnma

YUEHVIKA Y KPeaTUBHOM
nposohery cnobogHOr BpeMeHa

V3papa v ancTpubyumja anrmTante 36MpKe Npeanora 1rapa 3a aelly;

VHMUMPatbe GOopMMpatba M aKTVBMParba OHMAjH OflesberbCKIX 30MPKN (y
GopMaTy Koju yueHMLM ofabepy v Npeanoxe) yUeHUKyX Npeaiora akTve-
HOCTV Yy CNOBOAHOM BpeMeHy;

PENOBHO MHHOPMUCaHE YUEHMKA U FUXOBKX POAMTENbA O KYNTYPHUM U
eAyKaTVBHIM CaApXajviMa AOCTYMHVIM Y eneKTPOHCKO] dopmm (HNp. ynyhn-
Batbe Ha TEPMUHE BUPTYESNHYX MOCeTa My3€jViMa, eMUTOBatba NO30PULLIHIX
npencTasa, TeNeBM3MCKUX eMncuja. ..);

[aBarbe YCMEHVIX Y NMCaHMX NPenopyKa yueHnUMMa 1 POAUTEbIMA YUeH -
Ka 3a 1300p Krbira 1 GUIMOBa Koje Tpeba NpounTaTyi U nornenatu;
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— ynyhuBarbe poauTterba yyeHuka y notpedy 1 MoryRHOCTM YKbyunBatba
Jelle y 0baB/barbe KyRHMX MOCOBa (MyTem YCMEHX KOHCYNTaluja, nprive-
PEHWX, KPaTKVIX V1 aTPaKTUBHIUX MPUPYYHVIX MaTepujana Koju ce NoCTassbajy
Ha 3BaHNYHW CajT LWKONe);

— ynyhrBarbe yueHnKa 1 FXOBYX POAUTESbA (MyTemM YCMEHIX KOHCYNTaLINa,
KpaTKMX MHOOPMATUBHIIX 1 MPOMOTMBHYIX MaTepwjana Koju ce NocTas/bajy
Ha 3BaHWYHM CajT LIKOAE) Y BaXHOCT oapeheHrx Gopmm XyMaHUTapHOT 1 2
BOSIOHTEPCKOT Pafia Y KpM3HUM BpeMeHVMa (HNp. ykasvearba nomMohu cTa-
pUjViMa 1 HeMONHKMA).

- V3paga v ancTpurbyLja NMCaHOr MHCTPYKTUBHON MaTepyjana O TeXHVKa-
Ma onylTara 1 6opbe NPoTVB CTpeca (y 3ajeAHUUYKOM pagy C NCKXONIOroM 8
wkone);

— VI3pajia KpaTKor MHMOPMATMBHOr MaTepwjana (Koju ce MocTas/ba Ha 3B8aHNY-
HY CajT WKone) paav ynyhisarba 1 pas3mveHe KOHTAKT-NofaTaka o CTRYUYHUM

[MCTaHLMpPatbem 1 U30/1aLnjoM

X . 5
cnyxb6ama 1 CTPYYHUM NMUMMA KOja MPy»Kajy Pasnmyute BpCTe NMCUXOCOLM-
janHe nomohu 1 NoapLIKe;
— ynyhuBatbe HacTaBHVIKa (MyTem yCMeHUX KOHCyNTaluja Uiam nucaHux oba-
BeLUTEeHa 1 KPATKX MHOOPMATVIBHIX MaTepujana) Ha CTpydHy nutepatypy 4

puUTMa 1 pacriopefia 06aBe3a, CoLMjanHNm

0 y3poLMa HacTajatba, HauVHKMA 1 TexHrKama 6opbe MpoTre cTpeca 1
CHanaxerba y KpM3H1M BpemeHma.

YNo3HaBatbe yUeHKa U HaCTaBHIIKA C TEXHVKaMa
60pbe NPOTMB CTpeca 13a3BaHOT NPEKULOM
yo6uyajeHIx akTUBHOCTY, IPOMEHOM yoburyajeHor

- OCTBapI/IBaH;e PeAOBHVX KOHTaKaTa Ca 3[PaBCTBEHVM YyCTaHOBAMa W Ha-

E ANEXHUM MHCTUTYLMjaMa paav Aobujarba TauH1x MHGopMaLmja o TOKy naH- 4
2 Jemuije v NoTpebHVM Mepama 3aLTHTe;

o

E — CUCTEMATCKO W KOHTVHYMpaHO npaherbe 1 aHanvsa npoleca v pesynrara 3
o HacTaBe Ha AasbUHy;

o

= — UCNWTMBaHe MULLIbEHbA YUEHWKA U HACTaBHIMKa O NPEAHOCTVMA W HEAOCTa- 3

LMa HaCTaBe Ha Aa/blHY.

W3 Tabene 1 ce BMAW fa Cy CTyAEHTW NPeSNOXKUAN YKYNHO 287 pasnnunuTux aktms-
HOCTW WKONCKor nefarora. Hajgehu 6poj npeaioxkeHnx akTMBHOCTU, MO CBOjOj GyHKLK-
jn, unIBEBMMA 1 KOHKPETHUM CafipKajeM, OQHOCK ce Ha npyKare nomohu n nogpLike
yyeHuMuMMa 1 HacTaBHULMMA Yy peann3auunju HacTaBe Ha AasbuUHy — YKynHo 175. MNpuTom,
Hajsehin 6poj NpeAnoXeHNX aKTVBHOCTU Y TOj KaTeropujy OQHOCKU Ce Ha aKTUBHOCTU Npy-
Xarba nomohu 1 noapLiKe HacTaBHULMMA (68). [pema 3acTyn/beHOCTI, Ha APYroM MecTy
ce Hanase akTMBHOCTM KOj/Ma Ce YUYeHMLMA 1 FbUXOBUM pofUTerbUMa Npy»Kajy nomoh n
nojpLuKa y opraHv3aLmjy CamoCTanHor yueha yueHunKa kog kKyhe (HaBefeHe 44 nyTa), a Ha
Tpehem aKTMBHOCTM KOjMa Ce yYeHMLMMa U poauTerbriMa npy»ajy nomoh n nogpluka y
KpeaTnBHOM npoBoheny cnoboaHor BpemeHa (41 nyT). Hajmarum 6poj npepora ce ogHo-
CU1 Ha aKTMBHOCTU Koje nefaror Moxe 1 Tpeba Aa obaB/ba Kako 61 yno3HaBao yueHuKe 1
HacTaBHMKe C TeXxHMKaMa 6opbe NpoTUB CTpeca M3a3BaHOr MPEKAOM yObUYajeHX akTUB-
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HOCTW, NPOMeHOM yoburuajeHor puTMa 1 pacnopefia o6aBesa, CoLMjanHnM ANCTaHLpabem
1 n3onaumjom (Te akTUBHOCTY Cy nNpeanoxkeHe 17 nyTa).

Y pelaBatby 3aaTka, O4HOCHO pa3paan Npeasiora, CTyAeHT Cy NoKasanu y 3afo-
BOJbaBajyhoj Mepu pa3BurjeHe CNOCOBHOCTU jacHOT apTUKYyMCakba Y NpeunsHor geduHn-
carba KOHKPETHYVX Npegsiora 1 carnefaBakba BaXXHOCTU NPaKTUUYHOT fenoBakba y CKnagy
C OKONTHOCTVIMA M MHBEHTUBHOCT U KPEaTUBHOCT Y M3HOLLEHY naeja 1 npeaniora moryhumx
aKTUBHOCTM WKOJICKor neparora. Ocvm Tora, CTyfieHTH cy, Bogehu padyHa o Tome fja ce
BeNMHa WKONCKNX aKTVBHOCTMN M aKTUBHOCTM LUKOJICKOT Mnefjarora npeTxoAHe fABe KO-
CKe rofiMHe ofiBujana 6e3 HenocpefHOr KOHTaKTa U KOMyHMKaLmje, jacHO Mpeno3Hanv ny
CBOjUM pafoBMMa UCTaKNy MOryRHOCTY ycnelwHor Kopurwhera pasnmuntux Meguvja nytem
Kojuix ce nnacvpa oppeheHn cafpaj n caBpeMeHe TexHosoruje Koja omoryhasa pasnuuure
BUOBE KOMYHVKaLMje eNleKTPOHCKUM MyTeM.

3akmyyak

Y Bpeme Kpu3e n3a3BaHe naHgemujom COVID-19, npeTxogHe ABe roguHe, 6unm cmo
CYOUYeHM ca BENUKMM U3a30BrIMa — U LUKOJIA Kao MHCTUTYLIMja U CBM aKTepU LLIKOSICKOT paja.
OpraHun3sauuja u peannsaumja HacTaBe U APYInX LUKOICKMX aKTUBHOCTMW Y BAHPEAHWM YCNo-
BMMa, KOjW NofpasyMmeBajy fa Cy, Ha Npumep, LWKose 3aTBOPeHe UM a je MaKCMManHo cma-
FbEH 1 OFPaHMYeH 6POj aKTUBHOCTM KOje Ce OABUjajy Y WKOJCKOj 3rpagn 1 y3 HenocpegHy
KOMYHUKaLujy, cTBapajy notpeby n MoryhHOCT npencnmtBama 1 NpoHanaxeka peLiera
3a pa3Boj nocTtojehie Npakce LWKONCKOT paza.

Y BaHpeAHVM YCIIOBUMa MOTY Ce jaCHUje carnefaTi CM1cao 1 notpeba aHrakoBarba
CTPYYHUX CapafHUKa PasnmunTnx Npoduna y LWKOCKOj NpaKkcK, Kao 1 GOKyC HXOBOT
npaKTUUYHOr fenoBatba. Hanme, npeTxofHe fBe WKOMCKe rofuHe NOTBPAMNE Cy fa buy pagy
CTPYUYHUX CapafH1Ka Y LWKOMM Harnacak Tpebano cTaBUTU Ha Npy»ake nomohu 1 nogp-
LIKe YyYeHNLMMa, HacTaBHMLMMA U POAMTESbMMA Yy HEOMETAaHOM U KBaJIMTETHOM OfBUjakby
npoueca WKOJCKOT yyera. LLIkonckn negaror Mmoxe obaBrbati 6pojHe, npemMa LurbeBmma
N cappajy, pas3nunumnte akTMBHOCTM Yy MporpamMcku fedrHucaHm obnactmma paga — pag c
YyUYeHULUMMA, pag C HaCTaBHULUMMA 1 Paj, C POAMTE/bMMA YUEHUKa], Y KojuMa e ce jaBrbatu y
yno3u n3Bopa CTpyyuHe noMohu 1 nogpLuKe 1 KOPUCTUTK, aKO je NoTpebHO, CBe NpefHOCTH
pasnnunTX Meaunja n caBpemeHe TexHosnoruje, o4HOCHO NPeAHOCTM Pa3INUNTIX BUAOBA
KOMYHMKaLje eneKTPOHCKMM MyTeM.

Oxpabpyjyhe je ga cTygeHTV negaroruje jacHo carnefaBajy HEONXOLHOCT ia ce Nocao
LUKOJICKOT Nefarora ob6assba y CKnagy C OKOSIHOCTUMA Y KOjUMa Ce OfBUja LUKOJSICKM pag,
1 fa pasymejy Aa KOMNETEHTHO NPaKTUYHO [efioBatbe Y WKOJSICKOj Npakcy nogpasymesa
NpaBOBPEMEHO U MPUMEPEHO pearoBarbe Ha akTyenHo CTake U hrMe n3asBaHe moryhe
Zpyrauvje notpebe yueHnKa, HaCTaBHMKa U poauTesba yueHuka. [la 6u WwKoncky negaror
KOMMEeTEeHTHO OAroBOPMO Ha CBe 13a30Be Ca KOj/Ma Ce MOXe CyOUNTIN y CBaKOAHEBHOM pagy
Y LKOJNIN Y BaHPEAHMM YCNOBMMA, HEOMXOAHO je fa byae agekBaTHO 06pa3oBaH. MIcKycTBO 113
rogviHa naHaemuje cacBMM je jacHoO MoKa3ano Aa afeKBaTHO 0bpa3oBatbe 3a OCTBapBake
pas3nnunTrx NpodecnoHanHUX yrnora y WKosu, a TUMe 1 yiore LWKOCKOT nefarora, Tpeba aa
CafpKu 1 pa3Boj KoMNeTeHUNja 3a cCapafHUUKKM pag, NpyXake CTpyUYHe 1 ncuxocounjanHe
nofpLiKe 1 pa3Boj AUruTasaHe NMCMeHOCTI.
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The Work of School Educationalists
in Extraordinary Circumstances - Pedagogy Students' View

Emina Hebib
Department of Pedagogy and Andragogy, Faculty of Philosophy,
University of Belgrade, Belgrade, Serbia

The COVID-19 pandemic has led to numerous changes in the functioning of schools. Although
their primary objective has been to ensure the conditions necessary for the uninterrupted
unfolding of the process of school study in extraordinary circumstances, in the long term these changes
can result in the need to reexamine well-established content and forms of cooperation within the school
as well as between the school and its environment, and lead to the recognition of the need to reconcep-
tualize the role of educationalists in schools. This paper analyzes the question of the school educational-
ist's role during the crisis resulting from the pandemic. After looking at the meaning and importance of
cooperative relationships in schools, the paper briefly presents the provisions in the official regulations
governing the functioning of schools and the work of educationalists in Serbian schools over the past two
years, as well as the results of a study the aim of which was to examine school educationalists' views of
school practice in that period. In a separate section of the paper, an overview is given of suggestions for
school educationalists’ possible activities aimed at providing assistance and support to students, teachers
and parents in these extraordinary circumstances, which have been elaborated by pedagogy students as
an assignment for the course Work Methodology of School Educationalists.

Abstract

Keywords:  school educationalist, functioning of schools in extraordinary circumstances, COVID-19
pandemic, pedagogy students.
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Pa6oTa WWKONbHOro negarora B Ype3BblYaliHbIX YC/IOBUAX - B3rNaj
CTYAEHTOB NeAarornku

SmuHa Xe6un6
Kadenpa neparorviku n angparorviku, dakynsret punocodum,
Benrpagckun yHusepcutet, benrpag, Cepbusn

MaHoemus, svizgaHHasA supycom COVID-19, npousgesna MHO204UC/IeHHble USMeHeHUs 8
(hyHKUUOHUPOBAHUU WKOJ1bl. Xoms UXx OCHOBHOU Uesibto bbis1o obecneyeHue yciosuti 074
6ecnpenamcmeeHH020 pa3suMus WKOJIbHO20 y4ebH020 NPOUECCa 8 Ype38bIYAliHbIX YC108UAX, 8 001
20CpoYHOU nepcnekmuse 3mu usMeHeHUs Mo2ym npusecmu K HE06Xxo0uMocmu nepecMompd ycmoss-
we20CA Co0epXXaHus U hopm compyoHUHeCmad 8HymMpuU yupexxoeHus u Mexoy WKos10U U ee OKpYKeHuU-
eM, a Makxe npusecmu K NPU3HAHUIO HeO6XO0UMOCMU nNepeocMblC/IeHUs posiu NPOGHeCCUOHATbHbIX
compyOHUKO8 8 WKoJle. Bamoul cmamee aHanusupyemcs 80npoc o posiu WKo/IbHO20 nedazo2a 8 nepu-
00 Kpus3uca, 8bI38aHH020 naHoemuel. [Tocsie paccMompeHus 3Ha4eHUA U 8aXXHOCMU OMHoweHuUl co-
MmpyOHUYecmaa 8 WkKosie, 8 mekcme 0demca Kpamkul 0630p NoaoXeHUU U3 ouyuaIbHbIX NPAasusl,
Komopele pe2yiuposasiu U Ha OCHOBAHUU KOMOpbIX 8esidcb paboma e wikose u paboma cneyuaaucmos
8 Hawel wKobHOU NpAKmMuKe 8 medeHue npedbiOywux 08yX WKObHbIX Jlem, a Makxe pe3ysibmamsel
uccne0o8aHuul, HANPABIEHHbIX HA U3y4YeHue 83219008 WKOJIbHbIX Ne0d20208 Ha NPAKMUYeCKyHo Oes-
mesibHOCMb 8 3mom nepuod. B omoenbHoM pazdesie mekcma 8biHeceHbl NPEOIOKEHUA O BO3MOXHbIX
AKMUBHOCMAX WKOJIbHO20 Ne0dz02a 8 Yesiax OKA3aHUA NOMOWU U N0OOePXKU y4awumcs, y4umenam
U pooumesiam y4auwuxcsa 8 Ype3abl4aliHbIX YC/108UAX, pa3pabomaHHoe cmydeHmamu nedazoeuku 0/1s
HY0 npedaK3ameHayuoHHoU 06A3aHHOCMU no npedmemy Memoouka pabomesl WKObHO20 neddzoaa.

Pestome

Knroyeswle cnosa: wkonbHbili nedazoe, paboma e WKosie 8 Ype3sbl4aliHbiX yc08UAX, NAHOEMUSA supyca
COVID-19, cmydeHmMebl nedazo2uKu.
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Methodological support for educators
with “symbol pedagogy”
Timea Maria Hevesi’

Institute of Cultural Studies, University of Szeged Juhasz Gyula
Faculty of Education, Hungary

Our knowledge of social interactions, learning motivation and, increasingly, well-being is
integrating into today’s emerging pedagogical paradigm. We aim to outline a pedagogical
model that can help educators in the integration of children with atypical behavior by developing their
social well-being. We further aim to use the results of our research to formulate recommendations for
professionals (e.g. kindergarten teachers, developmental teachers) on the integration of children with
atypical behavior into peer groups. In this interdisciplinary work, we introduce a possible method of in-
clusion, and outline a pedagogical model which we have named symbol pedagogy. We present explor-
atory research during which a pedagogical experiment was carried out. The participants in our research
were children showing behavioral patterns indicating autism, who found it difficult to integrate with their
peers due to their behavioral oddities. The results of our exploratory research indicate that the application
of our pedagogical model can help the work of educators who work with children showing behavioral
patterns indicating autism, and that the application of symbol pedagogy can contribute to the social
well-being of these children.

Abstract

Keywords: symbol pedagogy, well-being, integration, atypical behavior.
'Symbolic thinking ... is consubstantial with human existence... Images, symbols
and myths are not irresponsible creations of the psyche; they respond to a need and

fulfil a function, that of bringing to light the most hidden modalities of being!
(Eliade, 1991, p. 12)

1 heves.timea.maria@szte.hu
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Background

We are living in an era of social changes and globalization in which the paradigms and
general framework of education seem to be unsuitable to meet the new challenges. The
variety of challenges calls for the development of new approaches to educational research
and integration of various disciplines in order to understand/tackle the contemporary prob-
lems. When defining the characteristics of the new approaches to educational research,
an interdisciplinary approach that integrates our new knowledge of social interactions,
learning motivation and the quality of life is necessary (Di Blasio, 2020; Csikszentmihdlyi,
2015; Kopp & Skrabski, 2016; Réthy, 2013). This can be seen in the objectives of pedagogy
as pursuing subjective well-being (Noddings, 2004).

In research on quality of life, the use of the expressions well-being and wellbeing
has become general. It has been proved that subjects at a higher level of well-being are
capable of developing closer and more fulfilling relationships, and that social relation-
ships play an important role in the development of mental health. Research has shown
the interrelatedness of positive emotions, mental health and social well-being (Tough et
al, 2017).In the analysis of international literature, well-being has been shown to relate to
the psycho-spiritual dimension (Pinto et al.,2017). In the international literature, well-be-
ing research has recently been connected to pedagogy. For example, new experimental
curricula have been developed based on flow-psychology, research has been conducted
on pedagogical well-being, and the realization of well-being in the educational process
has also been investigated. Within the institutional framework, social acceptance is consid-
ered the foundation of social well-being, as the positive attitude towards the surroundings
strengthens the sense of belonging (Csikszentmihalyi, 2015; Seligman, 2011).

In our research, the concept of well-being/wellbeing corresponds with the meaning of
quality of life. Therefore, in our research, social well-being means a dynamic state in which
people can accept and establish relationships with others, which state is characterized
by the receptiveness to cooperation and the appearance of positive emotions and the
spiritual dimension.

Stigmatization, discrimination and low quality of life are common problems for peo-
ple with disabilities (Gondek et al., 2017; Jomli et al., 2013). There are already examples in
practice of initiatives that create well-being for those with disadvantages as to social inte-
gration are being implemented (e.g. in Camphill communities), providing opportunities for
independent work, recreation and the experience of belonging to a community (Molnar,
2013). It is therefore important to focus on the quality of life of people with disabilities in
education and training. As a result, it is worthwhile to integrate the teaching of pedagogical
methods that help to create social well-being into the initial training of teachers and the
in-service training of already practicing teachers.

In our work, we strive to provide support to the important role of educators as the
main facilitators in the realization of children’s well-being. One of our main principles in
rethinking teaching methods is reliance on the universal features of human activities and
thinking. Common features of human activities and thinking can be found in many areas,
such as: dance, music, colours, relationships with animals/plants/rocks. According to some
symbol researchers (Burns, 2017; Rosen et al., 1991), there is a “natural attachment” between
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a symbol and the thing it symbolises. They argue that the vast majority of symbols, despite
their cultural variation, may carry universally valid, consistent properties. They also argue
that there is a common affinity of meaning between symbols, based on analogy from
different cultures, which demonstrates the universality of symbol creation and use. The
linking of symbol and archetypal word in Carl Gustav Jung’s (1875-1961) system of thought
reflects the assumption and approach of “natural attachment”.

In Jung’s (2011) formulation, the etymology of the word “archetype”is a compound of
the words arché “beginning”and typos “type’, with the meaning of primordial image. Jung
introduces the concept of archetype to describe images that are naturally present in the
collective unconscious. Archetypes are said to produce archetypal patterns. In international
research, the term archetypal symbols is used in studies which emphasize the universality of
the meaning of archetypal symbols which is traced back to Jung’s work (e.g., Burns, 2017;
Rosen et al.,, 1991; Ujvéri, 2001). Symbol libraries (Adkinson, 2018; Hoppal et al., 1997; P4l
etal., 2001) refer to symbols whose meanings are shared across cultures. For example, the
symbols of snake, egg and water often represent renewal, and earth, blood, horse and fire
often represent vitality.

We introduce a pedagogical investigation which has been implemented in practice,
to which we refer to as an exploratory research hereinafter. The contemporary relevance of
our research lies in the fact that the integration of children with atypical behaviour is one
of the greatest pedagogical challenges for both theoreticians and practitioners. Behaviours
that reflect a failure of emotional communication during interactions - frightened, hostile,
bizarre, confused or helpless - are considered atypical behaviours (Téth et al., 2017) in our
research. Children and students with atypical behavioral patterns pose difficulties for teach-
ers, kindergarten teachers and educators, which leads to the question what pedagogical
model may help the integration of such children and teenagers. This paper is a pedagogical
exploration, in which we attempt to outline a possible way, based on an interdisciplinary
approach and our practical pedagogical experiences. In this interdisciplinary work, we
outline a pedagogical model which we have named symbol pedagogy. Symbol pedagogy
is a pedagogical method that can help develop well-being in school and in a given com-
munity. In this way, symbol pedagogy can facilitate the integration of children with atypical
behavior, thereby helping the work of educators working in practice.

Purpose

The aim of our research is to create social well-being with the help of symbol ped-
agogy in child communities where a child with atypical behavior is integrated. The aim
of symbol pedagogy is to help the integration of people with disabilities or integration
difficulties. This may be due to, for example, autism, disabilities, hyperactivity, social disad-
vantages, different habits of different cultures. The fundamental goal of symbol pedagogy
is to facilitate social well-being in peer groups where children, teenagers or youngsters with
atypical behavior are to be integrated (Hevesi, 2019). For example, compared to typically
developing subjects, people with autism are four times more likely to experience depression
in their lifetime (Hudson et al., 2019).
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Symbol pedagogy applies playful activities and group activities. One of its important
aspects is to visualize reliance on universal features of human activities and thinking. We
use archetypal symbols in these playful activities that symbol researchers (Adkinson, 2018;
Hoppal et al., 1997; Pél et al., 2001) have found to have the same meaning in three or four
cultures. For example, circle games, candles, live animals (dogs, horses etc.), dance, music,
mandala painting, painting river pebbles and discussing the meaning of other archetypal
symbols (e.g. world tree, bird, water, sun, snake, cave).

Studies have been conducted on the motivation and feelings of participants in ther-
apies based on archetypal symbols, such as dog-assisted, equine-assisted, art and music
therapy. The researchers found a link between improved well-being and experiential ther-
apies (Barnet-Lopez et al., 2016; Elmaci & Cevizci, 2015; Lechner et al., 2007; Longhi et al.,
2015). Therefore, playful activities used in symbol pedagogy can help develop well-being.
Everyone can join these joint activities, so they can become a shared experience. The pres-
ence of positive experiences in peer communities helps members of the community to
understand and accept each other.

In our present study, our research objectives are: (1) conducting exploratory research
on the impact of symbol pedagogy regarding the creation of social well-being; (2) provid-
ing positive experiences for children with atypical behavior in peer communities during
the intervention; (3) formulating methodological recommendations on creating social
well-being for professionals working in practice on the basis of our results.

In the following parts, we discuss symbol pedagogy and the related theoretical back-
ground that underpins our research. We will then present the methodology and results
of our research. When drawing conclusions, we will talk about the achievement of our
research objectives.

Symbol Pedagogy

In quality-of-life research, experience has a pivotal role in the development of so-
cial well-being. According to Csikszentmihdlyi (2015), Kopp and Skrabski (2016), positive
experiences are crucial in the improvement of the quality of life. Csikszentmihalyi (2015)
calls the optimal experience the flow. It is a positive experience, characterised by creativity
and a full undertaking of life. In Seligman’s theory (2011), flourishing is the foundation of
well-being; it is what makes life worth living.

The examination of therapies that evoke positive emotions and that are built on mo-
tivation and based on experiences has already been connected to well-being research, as
in the case of Floortime, Sensory Integration, dog-assisted, equine-assisted, art and music
therapy (Barnet-Lopez et al., 2016; Liao et al., 2014). A common feature of the listed ther-
apeutic methods is that they draw on universal features of human activity and thinking.
Archetypal symbols (dogs, horses, music, forms of movement), also used in experiential
therapies, can be used to evoke archaic experiences.

In our concept, the archaic experience is an ancient/natural and positive experience in
which the dimensions of social well-being (positive emotions, cooperation and spirituality)
may appear. It is characterized by the positive emotions that urge us to re-experience and
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- due to its archaic, multidimensional nature - by its holistic character. In our work, by ar-
chaic experience we mean an experience that has been related to the creation of well-being
since the Neolithic Age. Fertility statuettes, cave paintings and musical instruments from
the Neolithic (Haidle et al., 2018) show how fundamental ensuring well-being has been in
human evolution.

The use of symbols and analogies is considered a fundamental trait of human thinking.
According to symbolic anthropology, in the different cultures the use of symbols strength-
ens identity, as the common system of symbols unites the individuals and promotes coop-
eration. Analogical thinking helps create links between prior and new knowledge, which is
important to build a knowledge-system that is easily retrievable and applicable (Kapitdny
& Kapitany, 2020). Hereinafter, we use the term symbol pedagogy to refer to a pedagogical
method that is based on analogical thinking and promotes archaic experiences.

In our research, the application of symbol pedagogy means the implementation of
archaic symbols in playful activities to create pedagogical situations. These playful activi-
ties can either include elements of different experience therapies: art therapies (e.g. music
therapy, pedagogical art therapy, dance therapy), fairytale, Floortime, Sensory Integration,
dog-assisted and equine-assisted therapies; or archetypical symbols/play elements with-
out a therapeutic background, for example, games with circles, earth, fire, water, grains or
pebbles, games that involve touching each other.

In symbol pedagogy, we place emphasis on the common ancient symbols and the
needs of experience of humankind, and also on the dimensions of social well-being, traces
of which we believe can be found in Neolithic artifacts. We have found the use of the differ-
ent dimensions of social well-being applicable in situations where the inclusion of a child
is required. Obviously, the method needs to be adapted to the needs, interests, cultural
background, age, diagnosis of the given child. We do believe that it is possible to develop
a method that promotes cooperation between people with different behavioral patterns.
This model is empirically demonstrable, widely usable and acceptable for all players (people
with difficulty with integration, parents, professionals, representatives of co-disciplines,
researchers). It makes it possible to build a macro-system that is flexible and open to other
systems and networks, but — due to its self-regulatory subsystems — also closed enough
to protect the participants.

Methodology

In our exploratory research, we examined the possibilities of creating social well-be-
ing in peer communities during the integration of children with atypical behavior. During
our research we took special care of the participating children’s individual needs and
peculiarities and the playfulness of the sessions. Playfulness in our research means that
the activities should be positive experiences for the children. During the intervention, we
chose elements of experience therapies that we and the specialists directly working with
the children found applicable in the kindergarten environment (sometimes on external
sites). We used elements of the following therapies: music therapy, pedagogical art therapy,
Floortime, Sensory Integration, dog-assisted and equine-assisted therapies. Archaic expe-
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riences were facilitated with archetypical play motifs. The archetypal symbolic elements
used in our research were compiled according to the age, needs and characteristics of the
children participating in the research. The research was carried out in Csongrad-Csanad
county, Hungary.

A common feature of experience therapies and the application of archetypical play
motifs is that they build on the child’s motivation and natural interests. We applied the
Floortime therapy approach, which builds on developmental and individual differences
and is an interaction-based DIR (Developmental capacities — Individual differences — Rela-
tionships) model. It focuses on intervention in early development, aiming to develop social
integration and communication. The caregiver (the kindergarten teacher, for example)
joins the child’s activity, and from that point initiates new playing situations. This approach
builds on activities that arouse the child’s interest. by joining these we can help the child
find pleasure in interaction. For example, if the child feels like jumping (sensory-integration
play motif), the adult assistant jumps together with him/her, and after some time, if allowed,
takes the child’s hand and they keep on jumping together hand in hand.

The use of symbol pedagogy means the insertion of play elements containing arche-
typal symbols in a pedagogical situation. The symbols, collected by symbol researchers
(Adkinson, 2018; Hoppal et al., 1997; Pal et al., 2001), which can be called archetypal, can
carry universal meanings because of their,natural attachment”. For example, circle games
can reinforce a sense of belonging to a community; sitting on a horse can help people ex-
perience victory and thus increase self-confidence; playing music can symbolise community
cooperation. When using symbol pedagogy, the DIR approach is used. This means that the
primary goal is to get the child interested and then involved in the task. For example: in
a horse-riding session, children first walk around the horse, then pet and feed the horse,
and finally get on the horse.

In the two pedagogical experiments, the method of intervention - the use of archaic
experiences - was the same, but the technique of delivering the intervention was different
(seeTable 1).In study period 1, the technique forimplementing the intervention consisted
of a one-week sensitisation camp followed by a one-day reminder sensitisation day for the
children in the experimental group (7 days in total). During the study period 2, the profes-
sionals working with the children in the experimental group used archetypal symbols in
their sessions (over 3 months). Examples of elements that could be included in the sessions
were circle games, activities with pebbles, water, fire, earth, music, activities with horses
and dogs, free painting. The musical effects used in our intervention meant that we used
music and music-making to represent water, seasons, animals, times of day and emotions.
In addition to listening to music by the composers accepted in music therapy (Bach, J. S.,
Mozart, W. A,, Vivaldi, A., Haydn, J.,, Liszt, F. Liszt, Saint-Saéns, C., Chopin, F.), the children
were also able to play music with musical instruments.

The children included in the sample were pre-school-age children (3-7 years old)
diagnosed with ASD during the 2012/2013, 2013/2014 and 2014/2015 school years in two
cities (Szeged and H6dmez8vasarhely) in Hungary (Central Europe). During the sampling
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procedure, within the non-probability sampling group this examination can be categorized
as purposive sampling, which is common in well-being research for a narrower population.
In our research, being diagnosed with ASD meant that the two typical impairments
of autism (impaired social interaction and communication; and restricted and repetitive
patterns of behavior, interests and activity) could be observed during the diagnosis. Peo-
ple with autism often exhibit atypical behaviour. This is due to the fact that they may
have impaired emotional cognition and expression, difficulty in social relationships and
communication, delayed and/or abnormal language development, routine attachment
and engaging in repetitive or stereotyped behaviours or interests. Repetitive behaviour is
characterised, for example, by the repetition of favourite sounds, words, phrases, questions,
songs, repetitive activities with objects. Maladaptive behaviours may also be repetitive (e.g.
tantrums, aggression towards others, biting oneself, grinding one’s teeth). Stereotypical
movements are movement patterns that are characterised by constancy, repetition without
an obvious purpose (e.g. rocking the body in a sitting or standing position, ,flapping” the
hands). Repetitive activities - most notably maladaptive behaviours - can be highly dis-
ruptive to the key relationships of individuals with autism (e.g. with parents, siblings, peers,
teachers) and can hinder successful integration (Barnet-Lopez et al., 2016; Lowth, 2015).
In our research we tested the following hypotheses:

H1: Musical stimuli can promote the acclimatization of children with atypical behavior
when arriving in the group.

H2: Children with atypical behavior pay attention to their peers’ play in free play
situations after archaic experiences.

H3: Children with atypical behavior are more motivated to participate in group ac-
tivities after archaic experiences.

H4: After archaic experiences, children with atypical behavior express their feelings.

H5: Establishing relationships with children with atypical behavior can be promoted
with archaic experiences.

The research is based on a pedagogical experience, in the analysis of which we ap-
plied qualitative and quantitative methods. Complying with the aims of the research, we
interfered in the educational process, thus varying the independent variable.

« Independent variable (the intervention method): use of archetypal symbols.
« Dependent variable: social well-being/sociality/quality of life.

We carried out a two-group pedagogical experiment, which meant 40 examinations
(N experimental group = 27, N control group = 13). The intervention was executed in the
experimental group either during a one-week sensitizing summer camp, and on the re-
minder sensitizing day, right before the school year began; or by the children’s caregivers
in the familiar peer group (see Table 1). In both cases there was a 3-month period between
the pilot and the follow-up. The intervention was executed in the experimental group;
in parallel with this, in the control group the children were looked after in the traditional
way, with traditional methods.
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Table 1
The distribution of the intervention occasions in the examined period
ARRIVAL FREE PLAY GROUP Total time of
ACTIVITY : ;
(A) (FP) intervention
Investigation Intervention (GA)
periods techniques Asession A FPsession FP GAsession GA  h/ h/
min/ - min/ total min/ min/ total min/ min/ total 6 12

day week () day week () day week (h) days weeks

1st

investigation Senéltlzmg

e days 20 - 2 4 - 4 180 - 18 24 -
(3 months) (6 days)
professional

ond kmdi;gr:rden ™ 2 - X0 4 - 245 18 - 24
'”VZSg'r?Oaé'on (12 weeks)
h professional early

(3 months) care - 10 2 - 20 4 - 9 18 - 24

(12 weeks)

The exploratory techniques were the following:

e The Sociality Assessment Sheet was filled in by three independent coders (hereinaf-
ter: external observers), on the basis of the two video recordings — 1. and 2. — shot
during the pilot and follow-up. The Assessment Sheet examined the behavior of the
children in the research individually, using 312 items. It was set up on the basis of
Hungarian and international research and diagnostic tools, also taking our experi-
ences into consideration.

e Questionnaire I. was filled in about the examined child by the caregiver (hereinafter:
internal observers), using 20 items. Our diagnostic tool was set up on the basis of
the Social Responsiveness Scale Questionnaire.

e When interviewing about the background data possibly influencing the results of
the research, we used the questionnaire Background data on the child participating in
the research (45 items). The questionnaire was set up on the basis of corresponding
Hungarian and international literature.

We carried out three kinds of analyses. The (1) complex analysis has three components,
which are the analysis of the results of the exploratory research. During the (2) comple-
mentary analysis, we examined the items of the Sociality Assessment Sheet that — due to
the different measuring technique - could not be tackled together with the items of the
complex analysis. During the detailed analysis (3), we analyzed the detailed observations
of the Sociality Assessment Sheet, in order to get a deeper exploration and understanding
of the examined area. The investigation was mainly multifocal, based partly on the obser-
vation of the children, partly on the judgement of the caregivers. As for statistical analysis,
data were processed with the IBM SPSS Statistics 19 program and analyzed with descriptive
and mathematical statistic methods.

The present research is multi-focused, based on observations of children (analysis
of video footage taken by external observers) and on the perceptions of professionals
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working with them (internal observers), who were interviewed using a questionnaire. The
analysis is detailed and meticulous, analysing the social situations qualitatively, from several
points of view. In our research, we used primarily the observations of outside observers,
followed by the perceptions of professionals, and most of the measurements were used
to characterise children. Likert scales which were used to characterise social behaviour in
the observation aspect and in the questionnaire, allowed for the comparison of data from
several perspectives and also for the creation of new variables from existing data.

In testing the first hypothesis in our complex study, we analysed the effects of music
on the following: the development of children in the intervention’s (hereafter: children’s)
attention, their confidence in interacting with others, their imitation of their peers, the
variety of their play activities and their spatial location in relation to their peer group. In
our complementary studies, we used data from external observations to analyse children’s
participation and activity in group activities initiated by the group leader, their voluntary
participation in group activities, and the nature of group activities (e.g. tasks involving
movement, table games).

The second hypothesis was tested by examining several areas of attention to peer play
in free play situations in the complex study of children in the intervention. Based on data
from external observers, children’s play in the group, their attention to their peers’play, the
ways in which they engaged in it, their imitation of their peers’ play and the variety of their
play activities. Data from internal observers were used to examine children’s attention to
their peers. In detailed studies, we observed: how children in the intervention mimic their
peers, what play activities they engage in, and where they are located in the room (central
or peripheral play).

To test the third hypothesis, our complex study based on external observation analysed
children’s facial expressions in social situations, their attention to peers and adults, and
the extent to which they imitate these people. Data from internal observers were used to
examine children’s social needs, their participation in group activities and their ability to
follow the gaze of others. In our complementary analyses, we first used data from external
observers to assess children’s participation and activity in group activities initiated by the
group leader, and their voluntary participation in group activities. In the context of detailed
studies, we investigated the nature of the group activities initiated by the group leader.

The fourth hypothesis was tested in a complex study, which first analysed, based on
external observations, whether children appear confident in their interactions with oth-
ers; how their facial expressions show that they feel comfortable in social situations and
whether their emotions are reflected in their faces. Based on the data from the internal
observers, we observed children’s self-confidence, their confidence in others, their confi-
dence in interactions with others; how they expressed their feelings and how their facial
expressions showed that they felt comfortable in social situations. In our detailed study,
we used external observations to investigate children’s ways of expressing confidence in
interactions with peers and how their facial expressions show that they feel comfortable
and express their emotions in social situations.

In testing the fifth hypothesis in our complex studies, we analysed children’s atten-
tion to the adult, peers and their toys; their confidence in interacting with others; their
imitation of peers and their toys and of adults; and finally, their ways of engaging in peer
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play, based on external observations from the data of the three phases (arrival, free play,
group activity). Data from the internal observations were used to examine children’s social
relationships and their quality, the characteristics of their interactions with peers; their
attention to peers’ activities and their imitation of others’ actions. In the complementary
studies, we analysed children’s acceptance of peer or adult-initiated contact, initiation of
contact with peers or adults, and children’s involvement and activity in group situations.
In detailed studies, comparisons were made in four aspects during arrival, free play and
group activity periods. The criteria tested: children’s attention to peers, imitation of peers,
confidence in interactions and children’s play in groups.

Results

Checking our first hypothesis, we examined whether musical stimuli can promote the
acclimatization of children with atypical behavior when arriving in the peer group. The results
of the complex analysis have shown that musical experiences (listening to musical pieces
related to seasons, times of the day, nature, and emotions) may have influenced thechildren’s
attention, confidence of interaction, variety of playing activities and attitude towards their
peers in the experimental group. During detailed analysis, we could observe the rapport of
the children with their peers; however, this finding was not attested by the analysis of the
other examinations; the assumption of the hypothesis could not be confirmed.

Checking our second hypothesis, we examined whether children with atypical behavior
pay attention to their peers’play in free play situations after archaic experiences. Interpret-
ing the results of the internal and external observations in the complex analysis and the
results of the detailed analysis, we concluded that our data confirm the assumption in both
(one of which was multi-focal) cases.

Checking our third hypothesis, we examined whether children with atypical behavior
are more motivated to participate in group activities after archaic experiences. Interpret-
ing the results of the internal and external observations in the complex analysis and the
results of the complementary and detailed analyses, we concluded that our data confirm
the assumption in all three (two of which were multi-focal) cases.

Checking our fourth hypothesis, we examined whether children with atypical behav-
ior express their feelings after archaic experiences. Interpreting the results of internal and
external observations in the complex analysis and the results of the detailed analyses, we
concluded that we could not examine the phenomenon described in the hypothesis; the
data we obtained from the sample did not provide us with enough information to either
justify or falsify the hypothesis.

As our fifth hypothesis, we assumed that establishing relationships with children with
atypical behavior can be promoted with archaic experiences. First we examined the complex
analysis of the internal and external observations, the effect of the background data and
the related complementary analyses, which was followed by the comparison of the stages
of arrival, free play and group activity during a complex comparative analysis. Interpreting
the results of the complex, the complementary and the detailed analyses, we concluded
that our data confirm our assumption in all three (two of which were multi-focal) cases.
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The impact of background data was analyzed in relation to the data obtained from
internal and external observations. It could be seen that the number and age of siblings
had a significant influence on our results in each case. The next most influential factors were
early development and the impact of pre-school and family. On the basis of the results, we
can recommend that children with atypical behavior should meet other children as early
and frequently as possible. In order to promote personal development, earlier special help
is also recommended.

As for the diagnostic tools used in our research, the ones used for examining the effects
of music and the expression of emotions need a full revision, especially for better sensitiv-
ity. In other cases, the diagnostic tools proved to be useful. Yet, a revision and preliminary
testing is recommended for further use.

Discussion

In our research, the examination of musical effects was not suitable, as for the ex-
amination of the phenomenon to be measured finer diagnostic tools would have been
necessary. In the corresponding literature, the difficulties of the examination of the area
and the need for finer diagnostic tools have already been indicated. Yet, research in the
field has been encouraged, as results have shown that music may promote socialization,
improve communicative skills and cause positive changes in behavior (Eren et al., 2013).
During our investigation we also noticed positive changes in building rapport with peers.

We could observe the most definite improvement in attention to peers’ play. In their
concise work on autism, Matson and Sturmey (2011) mention that the positive effects
of sensory integration technique have been shown on a small sample. They recommend
the application of sensory integration intervention techniques, with an emphasis on the
importance of providing challenging, enjoyable tasks and creating play situations that rely
on the inner motivation of the children. However, obtaining the experiences provided by
free play requires suitable devices. Besides subjective factors, research on integration and
inclusion finds objective factors essential, too, which include special teaching tools and
aids (Réthyné, 2013).

During group activities, plays and situations providing archaic experiences motivated
the children to participate. It has been confirmed in international literature that the social
interaction of children with autism is promoted by playing with peers in guided playing
situations, during which sessions it is important to provide enjoyable, meaningful experi-
ences (Corbett et al., 2014), thus improving the probability that the children with autism
find social interactions more pleasant and attractive. Research has shown that art therapy
may improve the social and communicative skills of children with autism, and dealing with
animals has a positive effect on behavior, and as a result the incorporation of such sessions
in the intervention of children with autism has been recommended (O'Haire et al., 2015).

The examination of expressing emotions in pedagogical situations is still an area to be
mastered. In our examinations we observed that the participating children more frequently
expressed joy, and they became more confident in social situations. The examination of
emotions is closely related to quality of life research; detecting positive emotions is a deter-
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mining factor during the examination of the quality of life (Csikszentmihdlyi, 2015; Kopp &
Skrabski, 2016; Seligman, 2011). Adequate quality of life, social network and integration have
become interrelated terms (Réthyné, 2013), and their research is linked together.

As for our fifth hypothesis, we examined the gradual establishment of relationships
with a multilayered analysis. The efficiency of Floortime therapy, which emphasizes the
gradual establishment of relationships, has been proven internationally. The application of
Floortime therapy in the care of children with autism has shown improvements in child-par-
ent interaction, social communication and imitation, attention and adaptive behavior (Liao
etal., 2014).

The effects of background data gained from internal and external observations were
also analyzed. The analysis of the role of background data is emphasized in Hungarian and
international literature: when studying an intervention method, the effects of the family
background of the children with autism, the effects of their participation in early develop-
ment and the effects of the circumstances of the institutional care are all analyzed (Matson
& Sturmey, 2011).

The benefits of the symbol pedagogy model can be summarised as follows, based on
our research experience: it helps the integration of children with atypical behavioral pat-
terns; it is practice-oriented; it builds on the motivational base of the children/pupils; it may
promote the efficiency of learning and, consequently, social inclusion; it promotes network
thinking and practical work. The symbolic pedagogical model also has the advantage of fa-
vouring joint thinking between representatives of related professions and co-professions; it
can be applied in multicultural education because it can be community-building/formative;
it highlights the importance of the learning environment and the awareness of teachers.

Based on our research, the limitations of the symbol pedagogy model can be sum-
marised as follows: the generalizability of our results is limited; finer diagnostic tools are
necessary; only a short-term intervention is presented. The further limitations of symbol
pedagogy can also be formulated in broader terms because the implementation of our
model depends on many other factors. Indeed, the symbol pedagogical model presupposes
a holistic approach on the part of teachers, the development of which is a longer process
that our research can hardly influence. In addition, this model functions well only in a net-
work that depends on its elements and the relations among these elements. Second, the
establishment and the operation of a network is a system-level task, which not only requires
high-level coordination, but is also affected by socio-economic factors.

Conclusions

The results of our exploratory research have shown that the application of archaic
experiences during our investigation may have promoted the creation of social well-being
in child groups and, consequently, we can make recommendations for professionals (e.g.
kindergarten teachers, developmental teachers) concerning the integration of children
with atypical behavior into peer groups.

We recommend the regular application of playful activities that provide archaic expe-
riences with children with atypical behavior, and also providing the necessary tools in free
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play situations and during group sessions. We also recommend the adoption of a gradual
approach during the process of relationship establishment (providing time for acclimati-
zation on arrival, providing time for free play, and, finally, group activities).

A further implication of the research is that there is a need for finer tools to examine
the effects of musical stimuli, and also that we need deeper knowledge in border sciences
in order to be able to work out a more nuanced categorization of emotional factors.

We aimed to outline a pedagogical model that may promote the integration of chil-
dren or youth that do not comply with the behavioral norms of a given society. In this
interdisciplinary work we introduced a pedagogical model which we called symbol peda-
gogy.The model applies the methods of reform and alternative pedagogies and has several
novelties. It integrates the different intervention techniques into one intervention method;
it is applicable in majority care; and it has an archaic, multidimensional character, which
means it may help inclusion independently from ethnicity or culture. The elaboration of the
method requires a deeper knowledge of other disciplines, and further research is necessary
on the practical application of the method.

As for the international dimensions of our results, we can mention that several studies
have dealt with the significance and possibilities of an active, play-based learning environ-
ment, and how its effectiveness can be measured (Liao et al., 2014). It was concluded that
the education and awareness-raising of the educators is necessary in order to make them
more tolerant towards a more sensitive, more interactive pedagogical approach. Shaping
the point of view is essential when introducing symbol pedagogy. A holistic approach is
needed to both communicate and understand symbol pedagogy. It is therefore worthwhile
to introduce this pedagogical method to teachers or teacher trainees through training exer-
cises. These training exercises enable participants to gain first-hand experience of the tools
of symbol pedagogy. In addition, training exercises can be used to shape helping attitudes.
Through the training exercises, the participants can have the experience of becoming a
community, which can be one of the most important outcomes of the application of symbol
pedagogy.

Creating social well-being is a complex phenomenon, only a small fragment of which
has been examined in our research; complex examination is yet to be carried out. Our
analyses did not provide a satisfactory answer to each question and problem, however, in
many cases they highlighted new areas to be explored.
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MeToanuka nogpiluka BacnMTaynma v HacTaBHULMMA
3a kopuwheme ,lMegaroruje cum6ona”

Tumea Mapuja XeBecu
WHcTuTyT 3a KynTypanHe ctyavje, ®akynteT obpasoBaa, YH1Bep3uTeT y CereanHy
Jyxaw byna“, CeregunH, Mahapcka

CaspemeHa legaiowka cxeatlliarea UHILeIpuwWy Ca3Hara o CoyujaaHUM UHepakyujama,
moluusayuju 3a yyerbe U gobpobuitiu 3a gellie. Ljure paga je ga Gocitiasumo oksupe Ue-
gaiowkoi Mogesa Koju Moxe ga loMoiHe 8aciuiuaqyuma u HacldasHUyuUMa ga uHeipuwy geuy ca
aluliuyHUM JOHawareem Kpo3 6puly o coyujanHoj gobpobuiliu. Pesynitiaitie Hawer uclipaxuearba

Auciupakiu
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XKesIuMOo ga uckopuciiuMo Kako 6ucmo passusu tipetiopyke 3a pakiiudape y obpasosarby (Hup. seactiu-
iave u HacllasHuKe Koju page ca geyom ca cMelinnama y paseojy) Koje 6u um lomolne ga geuy ca
atiutiuyHUM UoHawarbem UHeipuwy y epikbayky ipyty. Kpo3 uHiepgucyutauHapHu apuctlyd y pagy
gonasumo go moiyhux mellioga 3a UHK/y3Ujy U gehuHUWEMO MOgesn Koju cmo Haseanu ,llegaioiuja
cumbona’ [pegciliasroeHo je penuMuHapHo uclipaxusdrbe WOKOM Kojei je cliposegeH liegaiowKu
eKcliepumeHil. YyecHUYU UCiUpaxusarea cy geua Koja tokasyjy obpacye UoHawarea Koja ykasyjy Ha
ayttusam u Koja umajy Wewkoha y uxilieipayuju ca spwirbayuma. Pesynitaiuu Hawer UpenumuHapHor
ucltipaxxuearba ykasyjy Ha o ga yuoiipeba Hawei Gegalowkoi Mogena moxe Gomohu sactautiaduma
U HactiasHuyumay pagy ca geyom Koja tokasyjy obpacue UoHAWara UHguKattiueHe 3a ayiuu3am, Kao
u ga mogesn moxe golipuHelliu coyujanHoj go6pobutitiu came geue.

Kroyune peyu: [legaioiuja cumbona, gobpobuil, uHilielpayuja, aliuiiu4Ho ToHawaree.

MeToanueckas nogaepKkKa BocnuraTenem n yuurenen
no ncnosb3oBaHuio «Mepgarornkv cMMBoONOB»

Tumea Mapua XeBecu
NHcTutyT KynbTyponoruu, Megarornuecknii dakynoreT, CereiCKMn UHMBEPCUTET
tOxac Obtona, Ceren, BeHrpusa

CospemeHHble nedazozuyeckue KOHUenyuu 06se0uHAIOM 3HAHUA O COYUATbHbIX 83AUMO-
delicmausix, yyebHoOU Momuegayuu u 6aazonosy4uu pebeHka. Ljene pabomel - ycmaHosume
pamku nedazozuyeckoli MoOesiu, Komopas MOXem NoMOoYb 80CNUMAMESIAM U y4umesism UHmezpupo-
8ameo Oemeli C amunu4yHbIM hogedeHUeM Yyepe3 3ab6omy o coyuanbHoM 6s1azonosyyuu. Mel xomum
ucnosb308aMs pe3ysibmamel HaWe20 UCc1e008aHuUA 014 paspabomku pekomeHOayul 0718 nedazo-
208-NpaKmMuKo8 (Hanpumep, socnumamesnel u yyumersed, pabomarouux ¢ 0emsmu C OMKIOHEHUAMU
8 pazeumuu), Komopsle NOMOo2ym UM UHMe2puposams demedi C amunu4yHsIM nogedeHuUeM 8 2pynny
C8epCMHUKO08. Yepe3 uHmMepouCcyuNIUHApHeIt N0OXo0 8 pabome Mol NPUXOOUM K B03MOXHbIM Memooam
UHKJII03UU U onpedeniaemM MoOeslb, KoOmopyto Mel Hazeanu «[ledazoeuka cumeosnosy. [lpedcmasieHo
npedsapumeribHoe ucc/ie008aHue, 8 Xo0e KOMopo2o bbll npogedeH neddzozuydeckuli SkcnepumeHm.
Y4dacmHuku uccnedosaHus — 0emu, OeMOHCMpuUpytouwue nogedeHyeckue Modesu, yKasbigaroujue Ha
aymusm, u ucnsimelgaroujue mpyoHoCmu 8 UHmezpayuu co ceepcmHUKamu. Peysnsmamel Hawezo
npedsapumesibHO20 UCC/IE008AHUSA NOKA3bIBAIOM, YMO UCNO/Ib308AHUEe Hawel neddzo2uyeckoli MoOde-
J1U MOXem noMoy4b 8ochumamesisam U yyumesnsam 8 pabome ¢ 0emsmu, 0eMOHCMPUPYIOWUMU MOOeu
nogeodeHus, xapakmepHsle 0/1 dymu3md, U 4mo Mo0eslb MoXem cnocobcmeosams cOyUaIbHOMY
651azonosnyyuto camux demed.

Pe3tome

Knroyeewle criosa: [ledazoeuka cumeosos, 6/7020!70/7)/‘4(16, uHmezpayud, amunu4Hoe nogedeHue.
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Mo3suTMBHa gNCUMNNHA Y NOPOANLM Kao pecypc pa3Boja
camornoLwToBaka y nepuoay agonecueHyumje

CnahaHa 3ykosuh'
Yuusep3sutet y Hoom Cagy, Onnosodcku dakyntet, Ogcek 3a negarorujy

Aywwuua CrojaguHoBuh
Yuusep3sutet y Hoom Cagy, Onnosodcku dakyntet, Ogcek 3a negarorujy

Y pagy ce tionasu og tpewitiocttiaske ga UpumMeHd OCHOBHUX Uo/1a3uwiua Uo3uliugHe
gucyuiinuHe y iopoguyu Moxe ga obesbegu 3HadyajaH tollieHyujan 3a pazeoj camolo-
wibosara agonecyeHawa. Takea Upeliliocliaska ce temesbU Ha pasymMesarby Uo3uiiusHe gucyuisu-
He Kao Upucitylia sactiulliarsy koju obezbehyje jacHa pasusna u pagHolpasaH gujanol usmeby pogu-
iesrva u agosnecyeHaitia, Yume ce paszsuja ogiogopHocili agonecyeHaitia u dogehasad ruxoea cliocO6HOC
ga Upesasusiase pusuyHe cutyayuje. Ha toj ocHosu cliposegeHo je ucttipaxusdree tuiliarea tose3a-
Hoctu usmeby lipoyeHe UHgUKailiopa Go3uiusHe gucyutiiuHe y lopoguyu u HUBOA camolowiuiosarea
agonecyeHaiua. Y3opkom je obyxeaheHo 195 yyeHUKa U3 HOBOCAGCKUX CpegrpUX WKOJd, d 3a UpUKYUrba-
re logaluaka kopuwheHe cy PozeHb6epiosa ckasna 3a lpoyeHy HUBOA CAMOTOWI08ArA U CKaa Upo-
yeHe uHgukattiopa to3uiiugHe gucyuiisiuHe y Gopoguyu, Koja je KoHcIpyucaHa 3a tolupebe 0807 uc-
paxusarba. Pesyniuaiuu cy Gokasanu ga je UpumMeHa 0CHOBHUX Uonasuwitia do3uiiugHe gucyuliuHe
y dopoguyu UpouyerbeHa Kao ymepeHda, Upu Yemy cy Clideke Koje ce 0gHOCe Ha yCMepeHOCI Ha gyiopoY-
He yuspbese y sactiuttiarby, UHguaugyasHu Upucttyd u oc/iarbdrbe Ha Uo3UtliusHO y agosiecyeHiy tpo-
yeroeHe Ko HajzacitylmeHuje. YitispheHo je ga uctuiiaHu agosnecyeHu ieHepasaHo UMdjy 8UCOK HUBO
camouowttio8arba u ga tpoyeHa uHgukatiopa tosutiusHe gucyulsiuHe y topoguyu u HU8o camouo-
witosara agonecyeHaitia mehycobHo tozuiiugHo kopenupajy. Takobe, gobujeHu pesyniuaitiu cyiepu-
wy ga ce ipoyeHa uHgukaitiopa to3uiliugHe gucyuluHe y Gopoguyu Moxe Tocmalupaitiu Kao gobap
Upegukiiop HU8oa camoliowiliosarxa agosecyeHawid. Ha ocHo8y usHeliux HA/1a3d 3aK/by4yje ce ga
dpumeHa ocHogHuUX Uonasuwita to3ulltiugHe gucyuiauHe y liopoguyu Moxe ga byge pecypc 3a OCHa-
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Xuearee u yygpwhusarbe camoliowtiosarba WOKOM dgoniecyeHyuje, Wiio ykasyje Ha 3Hayaj u doupe-
6y OCHaXu8ara poguiliesbd y 080M gOMeEHY.

Kreyune peuu:  agonecyeritiu, Gopoguyd, Go3ulUusHA gUCYUUIUHA, poguiliesbu, camotiowitiosdrye.

YBopg

OcHoBHa nosasuLuTa U KibyYHM NPUHLMNM NO3UTUBHE ANCLTNIIMHE Kao NPUCTYyNa Ba-
CnuTakby Temesbe ce Ha MOCTyNaTuMa MHAMBUAYaNHe NCUXONOrmnje Koja 3acTyna CTaHOBULLTE
[a je npy»are oxpabperba HauMH pa3Boja cCaMoMoLUTOBaMa 1 yuBpLhBara BepoBaha
[a je nHaMBKAYa [OBOSBHO A00pa ynpaBo TakBa Kakea jecTe (Adler, 1997). Ha Toj ocHoBWY,
Kao 1 Ha OCHOBY MHTErpaLyje ca3Harba O AeyjeM pa3Bojy, AeyUjuM NpaBrMa 1 eGrIKacHUM
BaCMUTHUM NOCTYNLUMMA, NO3UTYBHA AUCLMIIIMHA Ce ONUCYje Kao CaBpeMeH Mofen Ba-
CNuTakba KojU Ce 3aCHUBA Ha pa3yMeBatby M MOLITOBakY IMYHOCTUA BacNUTaHUKA, UHAU-
BMAYa/IM30BaHOM NPUCTYMY 1 BacnmTaBaky MMYHUM npumepom (Zukovi¢ & Stojadinovic,
2021). TakaB NpUCTYN BaCnuUTaky Npy»a LWMPOKe pecypce 3a NoApLUKY pa3Bojy NOTEHUU-
jana myackor 6uha (Durrant, 2016; Redklif, 2007) Te Hyan cncTem yropoyHux peLuera un
cTpaTeruja 3a usrpagry No3MTUBHKX OfHOCA ca AeloM 1 mnaauma (Gfoerer et al., 2013).
Ocum Tora, BacnuTame Koje ce TeMesb/ Ha NPUMEHMN KIbyUYHUX MPUHLMNA NO3UTVBHE AN-
CLUMNAVHE MOXe AONPUHETY Pa3Bojy CaMOAUCLMIIMHE 1 CaMOmOy3ara y CyouaBaky ca
M3a30BHMM CUTYyaLMjaMa, YMMe ce flarbe CTBapa OCHOBA 3a Pa3Boj IMYHOT JOCTOjaHCTBa U
CamoroLITOBakHa, afiv 1 NOLITOBak-a 1 yBaxaBatba Apyrux jbyaun. Crora, a umajyhin y sugy
Ba’KHOCT NMOPOAMNYHOT BacnuTama, y pafly ce nosiasuv of CTaHOBHULLTa id NPYMeHa OCHOBHMX
nonasuiuTa v NPUHLUMNA NO3UTMBHE AUCLMMIMHE Y MOPOANLIM HYAM 3HaYajaH NoTeHuUWjan 3a
pa3Boj y pasnMuUTM AOMEHMMA JIMYHOCTY NHAVBUAYE, NOCEGHO Y feNNKaTHOM Nneproay
agonecueHunje.

MNpumeHa 0OCHOBHUX NONA3NLUTA NO3MTNBHE AUCLUNNIIHE
y nopoAnLu ca afonecLeHTOM

Pa3matpajyhu moryhHoCTU nprmMeHe 1 edeKkTe NO3UTUBHE AUCLUMNNHE Y Pa3nnym-
TUM KOHTEKCTUMA, CTPYUHbaLin NocebHO yKasyjy Ha 3Hayaj MprYMeHe OCHOBHUX MonasuLITa
NO3UTUBHE ANCLUMNIINHE Y MOPOANYHOM KOHTEKCTY, LUTO Ce OJHOCK Ha NMOLITOBakbe YeTnpu
npuHumna: bokycrparbe Ha yTBphrBame yropoyHux LibeBa, Npyxarbe TOMNHE 1 CTPYK-
Type, pa3yMeBatrbe HaumHa Ha Koju fiella mucie n ocehajy 1 pelaBarbe npobnema (npema:
Zukovi¢ & Stojadinovi¢, 2021). MNputom ce HarnallaBa fja TakaB NPUCTYN BacnuTamy Tpeba
Ja npuMemsyjy CBM poAuTesby Y MHTEpPaKLmjama ca CBOjoM JeLiOoM, @ He camo poauTesbn umjy
Jely KapaKTepuile U3a30BHO MOHallakbe. Y NprYIMEeHN OCHOBHUX MOJa3uLTa NO3UTUBHE
AVNCUUNINHE Y MOPOANLM Ca aflofNleCLleHTOM Mpenopyyyje ce nocTaB/bake ogpeheHnx
npasufia 1 rpaHnLa, anv y CKnagy ca nonasuTem no3mTrBHe AUCUMNIIYHE O 6narom u
opnyyHom poguTerbcTtay (Jul, 2014). TakBa npenopykKa ce TeMerbyu Ha yBepehy fa ce 'y of-
HOCY Ca [eLOM HUMLITa He MoXe nocTuhn KaxxmaBatbeMm, NpeTkthama U NpuarKoBatem Beh
Ja 1 feTe 1 opgpacna ocoba Tpeba fa ocBecTe LWTa He PYHKLMOHULLE Y HIIXOBOM ORHOCY 1
Kako Aia ra nonpase (Zukovi¢ & Stojadinovi¢, 2021). UctpaxnBatba 0 pa3Bojy nogpasajy
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Ty naejy n cyrepuvuly fia noctoje ase GyHAaMeHTalHe KOMMOHEHTe poAnTe/bCTBa Koje Cy
nose3aHe ca MNO3UTMBHUM UCXOAUMa fele 1 Mnagux: (1) poanTerbn Koju nogpxasajy 1
Heryjy 1 (2) cTabusiHO OKpyXere Koje 0be36ehyje nobpy cTpykTypy (Barber et al., 2005).
Tv nctpaxmnsauku Hanasu noTephyjy Temerb AfiepoBe NCUXONOrMje Ha Koju ce ocnarba
Mogesn No3NTUBHE AUCUMMIMHE, a TO je Aa TakaB NPUCTYN BacnuTamy He nofpasymesa Hii
npeTepaHy NONyCcT/bUBOCT, anu HY npeTepaHy KoHTpony (Vittie, 2003). Y npunor Toj Te3n
rosope u uctpaxuaarba (Fan & Chen, 2001; Steinberg, 2001) Kojuma je yTBpHeHo fa nocToju
Kopenauuja namehy akageMcKor ycrnexa 1 HTerpauuje y 3ajejHuLy afgonecueHara ca Ha-
UYMHOM Ha KOju onaxajy BaCnUTHW CTUIT CBOjUX poanTesba. Havme, nokasano ce fa yyeHuum
KOju1 OMnuncyjy CBOje poamnTesbe Kao 6puKHe, TOMJe U AeMOKPaTCKe UMajy 60/b1 akafeMcKu
ycrnex 1 60rby MHTErpauujy y 3ajeJH1MLU Te Aa je YK/bYUYeHOCT poArTesba Y LKOJICKE aKTMB-
HOCTM fleTeTa Beha yKOMKO HheroB BaCnNMTHY CTUI KapaKTepuLly 6pv@HOCT 1 OfJTyYHOCT.

Jakne, 6naro 1 ogny4yHo poaMTesbCTBO Y Nepuogy agonecueHumje 3Haum ograja-
T feuy ¢ jby6aBrby, TOMIVHOM, MOLITOBaKEM, Y3 NCTOBPEMEHO NOCTaB/bakbe rpaHnLa
n opgpeheHnx orpaHnyersa (Allen, 2016; Jul, 2014). Y3 nocTaB/batbe orpaHuyema, Tpeba
06e36eauTn 1 paBHOMpaBaH Aujanor nusmehy poanTerba 1 afonecLeHaTa, YMme ce pas3suja
O[rOBOPHOCT afonecLeHTa 1 nosehasa HMBO NoBepetrba n3Mehy poguterba 1 agonecueHTa
(Jul, 2014). TakaB B NofpxaBara pa3Boja UHAMBUAYeE, 3a KaKaB Ce 3anaxe No3nTUBHa
OVCUMNIVIHA, 3HaUM 1a POAUTESbY YMHE CBE LUTO je Y IXO0BOj MONM la CBOM ieTeTy npyxe
ycJ/i0Be [la OCTBape CBOj jeANHCTBEHW NoTeHuMjan. AfonecLeHT Ynjy je pa3Boj noap»kaBaH
Ha Taj HaunH ocehajy ce cMrypHo y poauterbcky sbybaB, 6orbe ce nosesyjy ca pyrima u
60sbe ce noHaluajy, ocehajy ce BpeaHNM, CAMOCTaIHAM U CUTYPHUM Aa Oyay Kakeu jecy
(Aldort, 2006: Allen, 2016).

I10're|-|u,mjamn npnMmeHe OCHOBHUX NnoJsiasviTa NO3NTUBHe gucuvnjinHe
y nopoavium 3a pasaoj caMmonoLwToBama agosecueHaTa

Y cyouyaBamby Ca M3a30BHMM NePUOAOM Pa3Boja KakaBs je agonecueHLja Beoma je
3HayajHo fa byfe n3rpaheH BMCOK HMBO CAaMOMOLLTOBakba KOju 0byxBaTa 1 BepOBatba O
COMCTBEHOj KOMMETEHTHOCTU, BPEAHOCTU 1 3HAYajy 1 eMOLMOHasHa CTaka Koja 13 Tora
npowusunase (Hewitt, 2009). Pa3Boj camonoLiToBaka, Koju ce oaBuja nof yTuuajem 6pojHux
daKTopa, KapakTepuLle onadarbe NPUINKOM Npenacka 13 jegHe y HapeaHy ¢a3y pa3soja
W jol MHTEH3UBHWjW Pa3Boj y Nepuody agonecueHuuje (Papalia et al., 1995), kaga H1BO
CaMoroLUTOBaka Bapupa, ca TeHaeHUMjom cTabunusoBama (Abdel-Khalek, 2016).

C 0631pOM Ha TO ja NO3UTMBHA ANCLMIIIVIHA NOAPa3yMeBa UHAMBMAYaNIN30BaH Npu-
CTYN 1 OCNakake Ha NO3UTUBHO Y IMYHOCTU NojearHLa, Moryhe je npeTnocTaBuTA Aa
FbeHa MPrIMeHa, HaPOUNTO Y NOPOANLIM, MOXKe JONPUHETN N3rPafHU MO3UTHBHE C/IMKe
aponecueHTa o cebu. Minak, He MOCTOjV OBOJBHO CNPOBEAEHNX NCTPaXKmnBatba Koja 6v no-
TBPAWUIA AUPEKTHY NMOBE3aHOCT Te iBe Bapujabie. JeHa o notelwkoha npoBepaBaa Te
NPETINOCTABKE je eMMNMPUjCcKe NPUPOAE 1 ThYe ce Mepea Bapurjabrie cCaMonoLITOBaHa, Koja
Ce JOMUHAHTHO MePM Ha OCHOBY CamMOM3BeLUTaBatba UCMIUTAHVIKA, Te HE MOCTOjU 06jeKTVBaH
KpuTepujyM ca Kojum 61 ce Mopeamno HUBO CaMOMOLITOBAHa O KOME NCMUTAHULIM CaMoun3Be-
wraBajy (Baumeister et al., 2003). Jakne, HNBO UCMNTAHOT CAMOMOLLTOBaHa NoKa3syje Kako
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ocoba BUAM 1 NpoLeksyje cebe, LITO HAPOUMTO Y a0NECLIEHLNjU MOXKe OUTV MPOMEHIBUBO 1
He MOpa Ce HY>KHO MOKJ/anaTu ca peasiHMm HYBOOM CaMonoLToBara. MehyTum, n nopep no-
MEHYTVX OrpPaHuyetba, NCTPAXKMBakba Te TEMATMKE CYy BEOMA AParoLeHa, a MocebHo Hanasu
KOju1 YKa3yjy Ha NoTeHUuMjanHe PU3MKe CMakbEeHE M3PaXXeHOCTV CAMOMOLITOBaHa, HAPOUYMTO
y nepuofy afionecueHuuje: nojasa genpecuvje, Cynuma, AeNMHKBEHUMja, ynoTpeba ncmnxo-
aKTUBHYX CyMNCTaHLU, HCKO akaiemcko nocturHyhe (npema: Zukovi¢ & Stojadinovic¢, 2021).

PasmaTtpare noteHumjana npumeHe OCHOBHMUX NOMA3nLLITa NO3UTUBHE AUCUMNIIN-
He 3a pa3BOj CaMOMOLUTOBaa Y afosiecLeHLUNju TeCHO je NoBe3aHo ca NTakbem Poau-
TesbCKOI BacnUTHOr cTuUa. VicTpakmBarba Cy nokasasna fa agonecueHTn Koju cBoje po-
AVTerbe NCTOBPEMEHO NOCMAaTPajy 1 Kao bnare 1 Kao ogniyyHe 1majy 60/bu akagemcku
ycnex 1 Mmara je BepoBaTHoha fa he ce ykibyumnTi y coumjanHo prsnyHa noHawwara (Vittie,
2003), 0gHOCHO Ja je TakaB BaCMUTHM CTW NOBE3aH Ca NO3UTUBHMM NCXOAMMA ajonecLe-
HaTa (Deslandes & Bertrand, 2005; Minke & Anderson, 2005; Sheldon & Epstein, 2005). Ha
OCHOBY TUX Hasnasa, NoCPefHO MOXKEMO MPETNOCTaBUTY U Ja 60sba MHTerpauuja, ycnex
ajosiecLeHaTa, HeyK/byUMBake Y pr3nyHa NoHallakba Mory 61T y 3HauajHoj Kopenauuju
Ca kUXOBMM BULLIKMM camornoLluToBakweMm. C fpyre cTpaHe, HeKa paHuja ucTpakmsarba (Buri,
1989; Felson & Zielinski, 1989) ykasyjy Ha IMpeKTHY NOBE3aHOCT CaMOMOLLTOBaHa 1 BacnuT-
Hor cTuna pogutersa. Ogpehenn aytopu (DeHart et al., 2006; Scholte et al., 2001) cBojum
NCTpaXkmBarbUMa Cy YTBPAUIN NO3UTUBHY Kopenauwjy n3mehy camonoLwtoBama v npoLeHe
POAUTEbCKOT NMOHALLaHa Koje KapaKTepuiLle npyame nogpLuke n bpure. Moctoje 1 gpyra
nctpaxusarba (Baumrind et al., 2010; Blondal & Adalbjarnardottir, 2009) koja cy notepauna
yTULAj NPUMeHe NO3UTUBHE ANCUMMNIIVHE poauTesba Ha MO3UTUBHE NCXOAe Y afofiecLeHumjun
1 Ha caMoMnoLITOBare ajonecueHTa. [lpema pesyntatnma TUx UCTPaXKMBaHa, POAUTEbY
Ynjy CTN KapaKTepuLLy YK/byUYeHOCT, MpUxXBaTake 1 NogpKaBarbe NCUXOMOLLIKE ayTOHOMUje
JleTeTa 3HayajHO AOMPUHOCE HUXOBOM BMLLIEM CAMOMOLLTOBakhy. Takohe, poanTtersu Koju
ce ca CBOjOM [ieLloM MOHalLajy BuLle Ha OCHOBY MpUXBaTakba U Marbe KOHTPONe pa3Bujajy
BMCOKO camornoLuToBame cBoje Aelie. OHM Cy Tonnu, NoAp»KaBajy CBOjy AeLy 1 Ha Taj Ha
HauvH UM NpyXxajy 1 06e36ehyjy BUCOKY NUYHy npoueHy 1 ocehaj concTBeHe BpeaHOCTH
(Vafaeenejad et al., 2019; Zakeri & Karimpour, 2011).

Tn pe3ynTtatv cy 6unu nokpeTay 1 3a peannsauunjy UcTpakmpama Koje he 6utn
NpeAcTaB/beHO y AasbeM TEKCTY, Ca TeXHOM [a MPYXMMO AONPUHOC carfnefaBamy
NOTeHUWUjaNnHNX KOPUCTU NPUMEHEe OCHOBHMUX NONa3niTa NO3UTUBHE AUCUUMIINHE Y
nopoauuu 3a pa3Boj CaMoMoLITOBaka afjosecLeHara.

MeTop

Lwrb 1 3agauym nctpaxknusatba

Linrb nctpaxneatba je 610 fja ce yTBPAM NOBE3aHOCT M3Mehy npoleHe nHarnkatopa
3aCTYM/bEHOCTM MO3UTUBHE AUCLMTIIMHE Y MOPOANULIM U HUBOA CaMOMOLUTOBaHa agore-
cueHata. Ha ocHoBy nocTaBbeHor Luba, bopmynucaHu cy cnefehu 3agaum uctpaxkusarba:
1. icnnTati npoueHy 3acTyn/beHOCTV NO3UTVBHE AUCLIMTIIVIHE Y MOPOANLIM U3 yTTa afio-
necueHTa Te Aa N1 NocToje passfivKke Y MPOLEHM 3aBUCHO Of MOJa agornecLeHaTa U HMBOA
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obpasoBatba PoanTesba; 2. IcnTaThi HBO CaMOMOLITOBakba afoNeCLEHTa Te [1a v NOCToje
pasfivke y HXBOY CaMOMOLITOBaka 3aBUCHO of Nona; 3. icnutati nocTtojarbe noBe3aHoCcTu
n3mehy MepeHnx MHANKATOPa NO3UTUBHE ANCUMMIIMHE Y MOPOAMLN Y HUBOA CAMOMOLUTO-
Batba aflofNecLieHTa Te Y KOjoj Mepy NMpOoLEeHa 3aCTyN/beHOCTY NO3UTUBHE ANCUUMIVHE Y
nopoauLuM objalibaBa HBO CAMOMOLITOBakba afonecueHarta; 4. Micnutatm mogepaTopcky
yrory rnosa agonecueHarta 1 06pa3oBHOr HMBOA MajKe 1 oLa y ogHoCy n3mehy npoueHe
WHAMKATOPA 3aCTYN/beHOCTUN NO3UTMBHE AUCUUMINHE Y MOPOAULM Y HUBOA CAMOMOLITO-
Batba afjofieclieHara.

NHcTpymeHTN n Bapujabne ncrpakvsara

Y cBpXy OCTBapriBahba NOCTaB/bEHOT Lijba UCTPaXKMBakba KopuwheHa cy ABa UH-
CTpymeHTa:

- Po3eHbeproBa ckana 3a npoLeHy camonoluToBaka (Rosenberg’s Self-Esteem Scale
- RSES) (Rosenberg, 1965), Koja je, ynpKocC onwTM OrpaHuyerriMa y Mepery camorno-
LITOBaKba, MOKasasna BUCOK HUBO BasbaHOCTV 1 penujabunHoctn (Byrne, 1996; Gray-Little
etal., 1997; Wylie, 1989, npema: Robins et al, 2001), wTo ce NOTBPANUIIO 1 Ha HMBOY Y30pKa
y Halem ncTpaxunBamny (KpoHbaxosa anda nsHocu .867). Ckana nma geceT CTaBKu, Npu
yemy je 3a ofiroBope KopuluheHa netocTeneHa ckana Jlinkeptosor Tvna (og 1 - yonuwTe
Ce He Cnaxem [0 5 — NOTNYHO ce cnakeM), 3a KOjy Cy Y HEKUM Of paHUjux NCTpaKmuBarba
(Leung, 2011) yTBphHeHe Bpno CIMYHE NCUXOMETPUjCKE KapakTepucTuke Kao 1 3a opuru-
HanHy YeTBOpPOCTENeHy cKany;

— CKana 3a NpoueHy UHAMKaTopa NO3UTUBHE ANCUUMNHE Y NOPOANLN KOHCTPYMCaHa
je 3a noTpebe OBOr NCTPaXKMBakba, HAa OCHOBY M3yYaBaha TEOPUjCKE OCHOBE 1 NOCTaB-
K1 NO3UTUBHE AucumnianHe Koje nsHocu LlejH Hencen (Nelsen, 2008). Ckana 3a npoueHy
NHAMKaTOpa NO3UTUBHE ANCLMMNIINHE Y MOPOANLIM CafpPXM AeceT cTaBku. CTaBKe Ha CKa-
N cy rpynucaHe y ogpeheHe acnekTe Koju ce Of4HOCE Ha KibyUYHa TeopujcKa nonasmiuTa
1 MOCTaBKe MprIMeHe NO3NTUBHE ANCLUTIIVHE Y KOHTEKCTY MOPOAMYHOr Bacnutama: 1)
YCMepeHOCT Ha AYropoyHe uubese y Bacnutamy (Hnp. Moju pogulierbu Mu GomMaxy ga
ysugum bocsieguye c80i UOHAWArA U ga pa3eujeM 0gio8OPHOCW 3d HuUX); 2) [OCNeAHOCT
1 oCnarbarbe Ha NO3UTMBHO y agonecueHTy (Hnp. Moju poguilierbu ygek cliposegy pedu y
gena; Moju poguiterou tpumehyjy u moje to3uiiugHe Uocilylke, He CaMmo HeiatiugHe); 3)
Kopulwhere Ka3HM Y NOpoANYHOM BacnuTary Y HUXOBA NPaBeAHOCT 13 NepCneKkTnBe
afonecueHTa (Hnp. CMailipam ga cy kasHe Koje Mu poguiliesbu gajy HelipasegHe u sehie og
ipewaka koje Halipasum). OQroBOpU Cy N3paxKeHr y popmu netocTeneHe ckane JInkeptoBor
Tuna (1 — HMKag, 2 — PeTKo, 3 — MOHeKaA, 4 — roTOBO YBeK, 5 — yBek). imajyhu y Bugy aa je
Ta CKana KOHCTpyucaHa 3a notpebe ncTpaxnBarba, U3BpLIEHa je ekcriopaTBHa dpakTop-
CKa aHanusa ca Uubem pasymMeBarba KOMMNOHEHTHe CTPYKType cKane. [Npe cnpoBohera
aHanu3e rmaBHMX KomnoHeHTa (Principal Component Analysis) ouetbeHa je npuknagHocT
nopaTtaka 3a pakTopcKy aHanm3y. BpegHocT Kajsep-Mejep-OKnnHroBor nokasatesba 6una
je 0,91, wTo Npemaluyje npenopyyeHy BpenHocT og 0,60. VI baptneTtoB TecT chepuyHoCTM
Takohe je 4OCTMrao CTaTUCTUUKY 3HAYajHOCT, Ma Cy NoJaLM ouereHr Kao NpuKnagHu 3a
aHanmsy. AHanM30M rnaBHMX KOMIMOHEHAaTa je OTKPMBEHO [a jeJHa KOMMNOHEHTa MokKasyje
KapaKTepUCTMYHe BPegHOCTY NpekKo 1, lTo objawraa 53,57% BapujaHce. [lakne, aHanm3a
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rMaBHUX KOMMOHEHaTa je MoKasana fa je fia je pey o jedHodaKTOPCKOj CKanm Koja NoKasyje
3afoBosbaBajyhe meTpujcke KapaktepucTrke (KpoHbaxosa anda nsHocu .84).

ysopaK N CTaTUCTUYKN nocTynun

Y nctpaxumBamy je yuectsoBano 195 yueHuka gpyror paspefa cpefrbe wkone 'y Ho-
Bom Cagy. Peu je 0 npurogHom y30pKy yueHuKa 13 fBe cpefibe CTPyUHe LKone 1 jegHe
rMMHasuje, a CTPYKTypa y30pKa No mepeHrM Bapujabnama nprikasaHe cy y Tabenm 1.

Tabena 1
Cipykiiypa y3opka ilo iony y4eHuKa u 00pasosarby poguiliersa

O6pa3oBHN HUBO poaNTESba
Majka Otay

[Mon

OcHoBHO Cpepre  Buwe  Bucoko OcHosHO Cpepgre  Buwe  Bucoko

MKeHckn  Mytku 06p. o6p. obp. obp. 06p. o0p. 06p. obp.

98 97 1 70 30 94 0 62 41 92
503%  49,7% 0,5% 35,9% 154% 48,2% 31,8% 21% 47,2%

3a cTatucTnuky aHanm3y kopuwheH je SPSS naket (20) ny okBupy Hera cnegehu
MOCTYNUW: eKCniopaTrBHa GpakTopcKa aHanm3a, T-TeCT He3aBCHUX Y30paka, Kopenauuja,
perpecuja, ANOVA, Process mogen 1 3a aHann3y mogepaduje, nposepa noy3aaHoCTy UH-
CTPyMeHaTa U HOpManHoCTV AucTpubyunje nogaTaka.

Pe3yn1'a1'|n NCTpaKnBakma

MpBUW NCTpaXKMBaYKK 3afaTak 61O je Aa afoNecLeHTH yTBpAe NPOLeHy MHAMKaTopa
NO3UTMBHE ANCUMMNIIVHE Yy nopoauuu. YTBpHeHO je Aa apuTMeTUYKA CpeauHa Ha HUBOY
uene ckane usHocu 37,01 (min = 17, max = 47). Ha ocHOBy apUTMeTUYKe BPeAHOCTU CKane
Koja je Ha Apyroj NoNoBrHM pacnogene moryhe je KOHCTaToBaTK Aa je NpYMeHa OCHOBHUX
nonasuiuTa NO3NTUBHE ANCUUNIHE Y NOPOANLIA NPOLEHeHa Kao yMepPeHOo 3acTyrnsbeHa.
[obujeHe BpegHOCTY fieCKPUNTYIBHE CTAaTUCTHKE 3a CBAKY CTaBKy NpurikasaHe cy y Tabenm 2.

Tabena 2
JeckpuiiugHu tokazaiiesvu ckane Gpoyexe UHGUKAIopa Jo3uiusHe gucyulnuHe y Gopoguyu

CraBka Min — AS  Max
1. Moje poauTerbe UHTepecyje kako ce oceham U LTa Xenvm. 1 404 5
5 Mojv poaunTesbu ce Tpyae Aa pasymejy CUTyaunjy y Kojoj Ce Hanasvim W rpeLuky Kojy 1 391 5
" HanpasyM. '
3 Moje poguTere He MHTEPeCYjy pa3no3w 360r Kojux cam NOCTynmo Ha oapeheHu 1 368 5
" HauwH. '
4 Mojv poaunTesbi M1 He AOMYLITajy fia YYecTByjemM y NPOLEeCy Hanaxerba pelletba 3a 1 180 5

" nNpobnem unm CUTyaunjy y Kojoj ce Hanasuim.
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5. Mojn poawnTesbu yBeK CpoBeay peun y aena. 1 35 5
6. YecTo He nobujam 0bpasnoxerse 3a KasHe Koje M1 ofpefie POANTESbY. 1 392 5
7 CmaTpam fia Cy Ka3He Koje M1 poauTersi fiajy HenpaseaHe v Behe Of rpeluaka Koje 1 375 s
" HanpaBVIM. '
8. Moju poauTersu npyMenyjy 1 LieHe 1 Moje MO3WTMBHE MOCTYMKe, He camo HeratueHe. 1 410 5
9 Mojv poauTtesm My noMaxy Aa yYBUAMM NOCNeAyLEe CBOM NMOHALaHa 1 Aa Pa3sujem 1413 s
" O[IFOBOPHOCT 3 HbYIX. '
10 Mojv poaunTesbu ce Tpyae Aa MY MOMOTHY [ia Hay4mM HEeLWTO HOBO 13 CBake 14 s

" cuTyaumje Unv rpellke Kojy Hanpasum.

3a noTpebe ncnuTrBarba pasfinka y NpoLeHn UHANKaTopa No3nTUBHE ANCLUMIINHE
y NOPOAMLIM Y OQHOCY Ha Mo agonecLleHaTa NPYMerbeH je T-TeCT He3aBNCHMX y30paka.
NobwnjeHn pesyntatu (Tabena 3) nokasyjy fa afonecueHTKmmbe y Behoj Mmepu onaxajy nH-
AMKaTope No3UTUBHE JUCLUMIIVHE Y MOPOAULIM Hero agosecLeHTH, anu fobujeHa pasnmka
y MPOLEHW HUje Ha CTaTUCTUYKN 3HaYajHOM HNBOY.

Tab6ena3
[lpoyera ungukaiiopa To3uiliugHe gucyudIuKe u o agonecyeHama
MNon N AS SD t p
VIHOVKaTOPY NO3UTVBHE ANCUMNANHE Y Mykn 97 36,15 740 1652 10

nopoauLm MKeHcku 98 37,87 7,06

Y CBpXY NCNWTVBatba Pas3finKa y afonecLeHTCKoj MPOLIEHU HANKATOpa NO3UTHBHE
AUCLMNIIMHE Y MOPOAMLM Y OOHOCY Ha 06pa30BHM HBO POAUTEba CNIPOBEAEHA je jefHO-
dakTopcKa aHanu3a BapujaHce (Tabene 4 1 5). PesynTtaTty Cy nokasanu aa He NocToje CTa-
TUCTUYKYM 3HauajHe passiMKe y NPoLeHn NHAMKATOPa NO3UTUBHE AUCUMMNIIVHE Y MOPOANLA
3aBVICHO 06PA30BHOT HMBOA MajKM 1 OYeBa.

Tabena 4
lpoyeHa ungukaiiopa Go3uiiugHe gucyuisuKe y Gopoguyu u 06pa3osHU HUB0 MajKu
N AS SD F p
OcHoBHa Wwkona 1 36,30 0
Cpearva Wkona 70 36,40 791 312 817
Buwwa wkona 30 36,90 6,73
Makyntet 94 37,50 7,00
YKynHO 195 37,01 7.26

HopatHe aHanm3e npumeHom Tykey TeCTa H/UCY MoKasane CTaTUCTUYKIM 3HayajHe pa-
3/IMKe y NPOLEeHN NHAMKATOPa NO3UTUBHE JMCUMNIVHE y nopoanum mehy rpynama ago-
necueHTa umnje Majke MMajy pasnuumnt HUBO obpa3oBara. Minak, Ha OCHOBY apUTMETUYKUX
cpeaviHa MOXeMo B/AeTM Aa Hajsehy ckop Ha cKanu 3a NpoLeHy MHANKATopa NO3UTHBHE
ANCLMNIIMHE Y NOPOAULIM MOKa3yjy afionecLieHT Ymje cy Majke GakynteTckm obpasoBaHe,
a HajHUKM CKOP afonecLeHT Yrje MajKke UMajy cpefbe M OCHOBHOLLKOICKO 0bpa3oBarbe.
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Tabena 5
lpoyera ungukaiiopa iio3uiiugHe gucyudnue y iopoguyu u 06pasosHU HUBO oya
N AS D F p
OcHoBHa LWkona 0 - -
s v I R
Gakyntet 92 3747 6,98
YKynHO 195 37,01 7,26

Kao ny cnyyajy ca Majkama, fogaTHe aHanuse HUCY NoKasase fia nocToje CTaTUCTUUKK
3HauajHe pasnuKe y ajoNIeCLIeHTCKOj MPOLEHM Y OAHOCY Ha 06pa30BHM HUBO oueBa. Mnak,
13 ECKPUNTMBHMX NOKa3aTesba (Tabena 5), yBuhamo 6naru nopact npoLeHe NHAMKaTopa
MO3UTMBHE AVNCUUMIIMHE Y MOPOANLIM Ca MOPACcTOM 06Pa30BHOT HIBOA OLia.

Jpyrv ctTpaxmBaykm 3agaTtak 61o je fa ce yTBpAM HYBO CaMOMOLLTOBaHa afgonectie-
HaTa. BpegHocT aputmeTuuke cpeanHe of 38,07 (min = 14, max = 50) noKasyje ga ucnutaHu
afoniecLeHTN NCNosbaBajy BUCOK HMBO CaMOMOLLTOBaka. Micnutusamwem pasnmka y HABOY
caMonoLITOBaka afjosieclieHaTa y OfHOCY Ha NoJ HACY yTBpHeHe CTaTUCTUYKK 3HavajHe
pa3nuke (Tabena 6).

Tabena 6
(amoiiowiogarse u tion agonecyeHalia
Mon N AS SD t p
Mywwkm 97 3831 8,06
CamonoLiToBarse 43 66
KeHckn 98 37,82 7,79

Tpehun nctpaxkrmeauku 3agatak 6mo je Aa ce ncnvTta NnoBesaHocCT n3mehy npoueHe
MHAMKaTOpa NO3UTUBHE ANCLUMIIMHE Y NOPOAMLIM U HUBOA CaMOMOLITOBaka agonecueHTa.
MpumerseH je MNMupcoHOB KoeduLMjeHT NMHeapHe Kopenayuje (Tabena 7).

Tabena 7
Kopenayuja usmehy tipoueHe uHgukaitiopa o3uiiugHe gucyuduKe y opoguyu U HUB0A Camoiiowtio8arsa agonecyeHaia
MHOMKaTopy No3nTHBHE CamonowToBate
AVCUMNAVIHE Y MOPOAMLN afonecLeHata P
MHOWKaTOPW NO3UTHBHE . 87
OUCUMNIVIHE Y MOPOANLIN ’ .00
CamonouwToBake agonecteHata 87 1

CnpoBsefeHa CTaTUCTMUKa aHann3a NoTBPAMIIA je fa NOCTOjU CTaTUCTUYKM 3HaYajHa U
No3nTMBHa NoBe3aHoCT n3mehy npoueHe NHAMKaTOPa NO3UTUBHE AUCLUMNANHE Y NOPOAN-
LM 1 HUBOA CaMOMOLUTOBaha agonecueHTa. lobujeHn pe3ynTati nokasyjy fa Kako pacrte
npoLeHa NHAMKaTopa No3nT1BHE AUCLMMNANHE Y NOPOANLIM, PacTe 1 HUBO CAaMOMOLUTOBaHa
ajonecueHTa.

[a 6u ce carnepano y Kojoj Mepu nNpoLeHa NHAMKATOpa NO3UTVBHE AUCUUMIIVIHE Y
nopoauLm objallirbasa NCMOSbeH HUBO CaMOMOLUTOBakba ajoNieclieHaTa ogpaheHa je perpe-
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cuja (Tabena 8). YTBphHeHo je aa npoueHa MHANKATOPA NO3UTVBHE ANCLUMANHE Y MOPOAULIA
objawraBa 36,2% Bapujabne caMoMnoLITOBakba afoNiecLieHaTa.

Tabena 8
Peipecuja — mepa y kojoj lipoyeHa uHgukaiiopa Go3uiliugHe qucyudnuHe y Gopoguyu 06jawirbasa HUo CaMolowliosara
agonecyexaiia

R R Kor. R? p
VIHOVKaTOPW NO3UTUBHE ANCUMNAMHE Y NOPOANLM 602 362 582 00

YeTBpTY MCTPaXKMBaYK/ 3afaTak 6110 je Aa ce ofpean MoLepaTopCKa yora nosa ucnu-
TaHVIKa 1 06pa30BHOI HMBOA poauTesba. CTora je ypaheHa npouecHa aHanu3a nHTepakumje
TUX Bapujabnu 1 UXOBOT yTHLAja Ha OAHOC U3Mehy NpoueHe MHAVKATOPa NO3UTUBHE
AVCUMNIIVHE Y MOPOAULM 1 HUBOA CaMOMOLUTOBakba afgosieclieHaTa. Huje ce nokasano aa
je mozen Koju je ykibyunBao Bapujabny npoueHe MHANKATOPa NO3UTUBHE ANCLMMNIINHE Y
NMOPOANLIM 1 NON agosniecLeHaTa CTaTUCTUYKN 3HavajaH (p =.66).

MNMoka3ano ce fia je n Moaen Koju je ykibyurBao Bapujabny npoLeHe nHanKaTopa no-
3UTMBHE AUCLMMNHE Y NOpOoAMLM 1 06Pa3OBHM HUBO MajKe CTaTUCTMYKM He3HauajaH (p
=.54). Takohe, HUje NpoHaheHa CTaTUCTUUKM 3HaYajHa MoAepaTopcKa ynora obpa3oBHOr
HVMBOa OuYeBa y ofHOCY M3Mehy NprMeHe OCHOBHUX MonasnLLITa NO3UTUBHE AUCUUNANHE Y
NOPOAMLM U CaMONOLUTOBarba agonecueHata (p =.70).

Ovckycnja

Ha ocHOBy agonecueHTCKe npoueHe NpuMeHe OCHOBHMX NofasuliTa Nno3nTuBHe
AVCUMNnHE y nopoauLy, yBuhamo fa Cy CTaBKe Koje ce OfHOCe Ha YCMEPEHOCT Ha yro-
POYHe Un/beBe y BacnuTamy, MHAUBUAYANH NPUCTYN 1 OCakbarbe Ha NO3UTMBHO Y afone-
CLIeHTY OLleHeHe Kao Haj3acTyr/beHunje. T acnekTn npeactaB/bajy CyWTUHCKe NocTynate
nprMeHe No3UTUBHE ANCUUMNINHE Y MOPOAVNYHOM BacnuTaky M NPETNOoCTaB/ba ce Aa Kao
TakBe fonpuHOCe fa ce agonecueHTn ocehajy NowToBaHO 1 NOAPXKaHO, Aa UMajy ocehaj
NpunagHoCcTy, Aa cy eprKacHU Ha Ayre cTase (ByropoyHu LnSbeBN), Aa Pa3Bujy KNBOTHE 1
couvjanHe BelITUHe, la OTKPWjy 3a LUTa jecy cnocobHa (pa3Bujarbe cCaMomnoLLToBaka, Mohn
n aytoHomuje) (Erdeljan, 2015). inak, nako cy Tv acnekT npumeHe No3UTUBHE ANCLUNIVHE
y MOPOAMYHOM BacCnuTakby y3eTn y 0631p NPUIMKOM KOHCTPYKLMje CKane, eKcriopaTrBHa
daKTopcKa aHanm3a je ykasana Ha nocTojatbe jegHor daktopa Te nojeriHaYHOM TyMauekry
CTaBKM Ha cKanuv Tpeba NnpucTynuTi onpesHo. [larme, YKoNMKo NocMaTpamo LiefioKyrnaH CKop
Ha CKanu NpoLeHe UHAVKATOpPa NO3NTUBHE ANCLUIIIMHE y nopoauLy, yBruhaMo fa ce oH
Hanasu Ha 4pyroj NofIOBMHY pacnogerse, LWTO HaM roOBOPU fia afonecueHT npouemnyjy Aa
CY OCHOBHU MOCTYyNaTh NO3UTUBHE ANCUUMNANHE 3aCTYM/bEeHN Y MOPOANYHOM BacinUTakby.
HopatHyum aHanmM3ama HUCY NpoHaheHe CTaTUCTMYKM 3HaYajHe pa3vKe y NPOLEeHN NH-
AVKaTopa NprYMeHe NO3UTUBHE ANCLMMANHE Y MOPOANLIM Y OAHOCY Ha Nos 1 06pa3oBHM
HUBO MajKM 1 OYeBa.

[Opyrv 3apaTak cnpoBefjieHor NCTpaXkmBara 61o je Aa ce yTBPAM HMBO CaMOMOLUTO-
Barba agonecueHara. icnutaHy agonecueHT Cy nokasanu BUCOK HUBO CaMOMOLLUTOBaka,
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LUTO Ce MOXe AOBeCTW y Be3y Ca pe3ynTaTima NCTpaxunsarba Koju nokasyjy TeHaeHuujy
CTabunmsoBarba CaMoroLITOBaka y oBoM nepuogy (Rosenberg, 1986, npema: Tashakkori et
al., 1990). Peayntatu fo Kojux cy gownu apyru nctpaxmnaaum (Wade et al., 1989) ykasyjy Ha
cucTemMaTyaH pacT UCMOSbEHOT CAMOMOLLTOBakba TOKOM afiofiecLieHUMje U Ha CTabUnHoCT
CaMOMOLUTOBaHA Y LIeSIVHK, N He 1 Ha CTabUTHOCT NojeMHaYHNX acrneKkaTa CamomnoLITo-
Bamba. [IpoceyaH cKop pasnrKay HMBOY CaMOMOLUTOBaka Npema nosny NcnuTaHrka nokasyje
pa3fivke y CaMOMNOLUTOBakY Yy KOPUCT agonecLeHarta MyLLUKOT MOos1a, anu He Ha CTaTUCTUYKK
3HauyajHOM HKBOY. Te pe3ynTaTe Tpeba TYMaunTu 1 'y CBETY PaHUjUX UCTPaXKKMBatba Te Te-
MaTurKe. icTpaxnsare Crejrepa 1 capagHuKa (Steiger et al.,, 2014) nokasano je fa agone-
CLeHTV NCMOoJbaBajy BULIM HUBO rNobasHOr CaMoMnoLITOBakba U NO3UTHBHYje nepuenuuje
0 cBOM GVI3UYKOM U3TTeay 1 akaJeMCK/M KOMMeTeHLMjama Hero agonecueHTkumbe. Heka
of NCTpaXknBarba Takohe roBope y Npusior Tome ja 0cobe MyLLKOT Nojla CaMmOoV3BeLLTaBajy
0 BlLLEM HMBOY CaMOMOLLUTOBakba 1 Ja Hajsehun podHu ja3 Kaga je Ta Bapuwjabna y nuTtary
noctoju ynpaso y agonecueHunju (Kling et al.,, 1999; Thorne & Michaelieu, 1996), npu uemy
Ta pasfnKa ocTaje NPMMeTHa M TOKOM paHe 1 CpefHe MIagocTH, @ 3aTUM ce Y KacHujem
y3pacTy cMahbyje 1 noTeHumjanHo HecTaje (Robins et al., 2002; Zeigler-Hill & Myers, 2012).
MocTojare pofHOTr ja3a y HMBOY CamomnoLITOBara Moryhe je TyMaunTu yBpexeHUM TeH-
JeHumjama nopoanyYHor BaCnrTama fja ce Aevaluma npy:xa seha ayToHomuja, pasnnuumntum
poaHuMm ynorama y cmucny Beher BpeHoBarba camMornoy3ama fleuaka 1 akLleHTOM Ha
dursnuKkom nsrnegy fesojuna WTo, 3ajeiHO ca NPUTUCLMMa Meanja, NOTEHLMjalIHO MOXe
JOBECTU 1O HVXKEr CaMONOLLTOBakba afioNiecLieHTa }eHckor nona (Steiger et al., 2014). Narnbe,
HMje ce NOKa3ano Ja Cy pasfnke y CaMOrMOLLTOBakY afoniecLieHaTa y OgHOCY Ha 06pa3oBHM
HVBO MajKU 1 0YeBa CTaTUCTUYKM 3HaYajHe. Minak, Ha OCHOBY f0OWjeHNx pe3ynTtata moryhe
je yountin 6naro BuLle BpegHOCTM CAaMOMOLUTOBAHa afl0NIeCLeHTa Ynju POAUTETBU NMAjY
BULUKN 0OPA30BHU HNBO. TaKBa TEHAEHLMjA je YOUeHa U y paHUjM UCTpaxrBatbima (Bach-
man et al, 2011; Raymore et al., 1994; Rosenberg & Pearlin, 1978) Kojuma je nokasaHo aa
obpa3zoBame pofmTerba MMa Manu, anu CTaTUCTUYKM 3HavajaH edeKaT Ha CamonoLITOBakbe
ajornecueHaTa, OAHOCHO [ia BUCOK 06pa3oBHM HNBO POAUTE/bA MO3UTMBHO Kopenupa ca
camoroluToBarem afosecLeHara.

Ncnntrneawem penaumja nsmehy npegnktopcke v Kputepujymcke Bapujabne
yTBphHEeHO je fja ca NopacToM afiloNecLeHTCKe NpoLeHe MHAMKATOPa NO3UTUBHE AUCUMNINHE
y nopoauum noTeHumjanHo pacTe U CamonoLUTOBak-€ ajonecueHaTa. PesyntaTtv perpecroHe
aHanu3e cy nokasanu fa npoueHa NHANKaTopa No3nTNBHE AUCUUMNINHE Ha CTaTUCTUYKN
3HavyajHOM HUBOY objalirbaBa 36,2% Bapujabre camonowToBamba agoniecLleHara, Wro
rokKasyje fa NocToju 3HayajHa NpeauKTopcka Moh nHAMKaTopa NO3UTUBHE AUCLMMIINHE
y NopoAmMLM 3a pa3Boj CamomnoLwToBatba afjosnecLeHarta. TakaB Hanas ce nocpegHoO Moxe
JOBeCTM Yy Be3y 1 Ca Hana3nMa HeKMX paHnjx NCTpakmBara Koja ce MoCcpegHo AoTudy
K/bYYHVX NOCTyNaTa NO3UTBHE AUCUUNINHe. Hanme, pe3ynTtatv HEKMX NCTPaXKMUBaHa O
BacMUTHMM NocTynumMma poautesba (Buri et al., 1988; Nelsen, 2008; Scholte et. al, 2001)
noKasanu cy ia afonecueHT! Ynju cy poanTesbm 6puKHU 1 OQYyUYHU NOKasyjy BULLIN
HMBO CaMOMNOLUTOBaHa, Te Aa Cy POAUTEIbCKO NPUXBaTakbe, YK/byYeHOCT N CTUTOBU
nojp»asatba NCUXOJOLLIKE ayTOHOMMje 3HauajHU NO3UTMBHM NPEANKTOPY CamMOMNoLITOBaHa
aponecueHarta. Takohe, Heka cy ncTpaxusarba (Herz & Gullone, 1999) nokasana fia poautersu
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Koju CBOjy feLly BuULLe NPUXBaTajy 1 Makbe KOHTPONMLLY pa3Bujajy BUCOKO CamMOMOLLTOBatbe
CBOje AieLie Ha BULLEM HUBOY, TO jeCT Aa BUCOK HUBO POAUTE/bCKOT MPUXBaTatba AOMPUHOCK
BYLUOj MPOLEHN COMNCTBEHNX BPEAHOCTM U KOMMeTeHumja. HacynpoT Tome, Mnagn umju
poauTerby UCKasyjy Marbe npuxeaTtajyhe noHalare nokasyjy nowy nepuenuujy cebe un
HMCKO CaMOMOLUTOBatbe.

Mocnephm NCTpaxkmBaykm 3aaTak je 610 Aa ce yTBpAU MoAepaTopcka ynora obpa-
30BHOT HMBOA MajKu1 1 o4eBa y ofHOCY n3mehy uHAMKaTopa NO3UTUBHE AUCLUMINHE Y
nopoamum 1 camonoLuToBama afioniecueHara. [lobujeHun pesyntati cy nokasanu fa obpa-
30BHV HNBO POAMTESba HEMA CTaTUCTNYKM 3HaYajHy MOAepaToOpPCKy ynory. Takeu pesynTaTu,
Kaza ce joBeAy y Be3y ca MOMEHYTUM pe3ynTaToM Aa MOCToju 3HauajHa npeanKTopcka Moh
NHAMKATOpa NO3UTMBHE ANCLMIIMHE y MOPOAMLIN 3@ Pa3BOj CamOMoLUTOBaHa afgosecLe-
HaTa, BOAe Ka NpeTnocTaBLuu Aa NpriMeHa OCHOBHIWX MOCTYyfaTa No3nTUBHE AUCLUINIINHE Y
MOPOANYHOM BacnuTaky UMa YHUBEP3anHu 3Hauaj, 6e3 063mpa Ha KapakTepucTrike geteta
UK poauTesba. Y cknagy ca TMM, OTBapa ce MpoCTop 3a CeH3mbunrcarbe n 0byKy pogute-
/ba y 06nacTv NpYMeHe OCHOBHMX MOJia3uLLTa NO3UTMBHE ANCLUUMNNHE, MOCEBHO aKo ce
y3My y 0631p NoTeHUmWjanHy No3nTUBHY ePpeKT TaKBOT NMPUCTYNa BacnuTakby y nepriogy
agonecueHunje.

3akmyyvak

Mako je mpukasaHO MCTpaknBare CNpPOBefeHO Ha MPUroAHOM Y30pPKy, WTO
oHemoryhaBa reHepanusoBame 4o6MjeHVX Hanas3a, 3HeTK pe3ysTaTi Unak Aajy ocHoBa
Aa ce NprMMeHa OCHOBHMX NOJa3suLLTa MO3UTVBHE ANCLUMMIIVHE Y MOPOAMLM NMPEno3Ha Kao
3HauajaH pecypc 3a OCHaxuBarbe 1 yuBpLihnBarbe caMonoLluToOBaHa MHANBULYA TOKOM
agonecueHumje. Hanme, HeCnopHO je Aa NOPOANLA, KAO MPUMAPHO BaCMUTHO OKpYyXere,
MoXe 1 Tpeba fa Oyae KibyuyHU KOHTEKCT 3a NPUMeHY 6a3nyHUX NOCTyaTa No3UTBHe
AVICLMIIINHE KOjW Ce OQHOCE Ha MHAMBUAYaNM30BaH NPUCTYM, JOCNE[HOCT, OC/latbare
Ha NO3MTUBHO y afjonecLeHTy 1 GOKyCMPaHOCT Ha AYrOpoYHe Lu/beBe y Bacnutamwy.
Hanas pga cy agonecueHTn ynpaBo Te acrnekTe NO3UTMBHE AUCLMIIMHE NPOLIEHUN Kao
Haj3acTyn/beHnje yKasyje Ha NoTeHUujanaH 3Havaj Koju 61 oCTBapmio OCHaXunBarme
poauTesba y 0BOj 06nacTu.

Takobhe, ocHaxnBatbe poguTesba y 061acTu NpYIMeHe OCHOBHMX MoJiasuluTa
No3UTMBHE ANCLUMNINHE Tpeba NocmaTpaTh 1 Kao BaxaH pecypc 3a cTBapame 6osber 1
npasegHuWjer ApyLUTBa Ynju ce unaHoBM MehycobHo yBaxaBajy (Durrant, 2016). Y Tom cmuc-
ny je epekTe NpUMeHe TakBOT BaCMUTHOT MPUCTYNa Yy MOPOAULIM Ha Pa3Boj CaMOMOLLTOBaHa
Zeue 1 mnagux moryhe carnefati 1y acnekTy pa3Boja NpoCcoLrjaiHOT NMoHallakba. Havme,
C 0631poM Ha TO fia Cy UcTpakuBarba (Santrock, 1996, npema: Dobrescu, 2013) nokasana ga
je camonoluToBakbe 3HauajaH NPOTEKTUBHY GaKTOP Yy NpeBeHUpary acoumjanHnx obnmuka
MOHaLlaha, YK/byUyrBare KibyYHUX MPUHLMNA MO3UTUBHE ANCUUMNIIMHE Y MOPOANYHOM
BaCnuUTakby MOXe Aia JoNpUHece pa3Bojy AeLie Koja Cy eMnaThyHa, HeHacuHa 1 Koja no-
Ka3yjy nowToBare npema apyrma. Ctora ce BaXKHOCT OCHaXMBatba POAUTE/ba Y JOMEHY
nprYMeHe OCHOBHMX MOCTYyNaTa NO3UTUBHE ANCLMIMIIMHE He orfiefla CaMo Ha IndyHoMm Beh
1 Ha APYLUTBEHOM MAaHy.
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This paper starts with the assumption that the application of the basic principles of positive
discipline in the family can provide significant potential for the development of adolescents’
self-esteem. Such an assumption is based on an understanding of positive discipline as an approach to
parenting which provides clear rules and equality in dialogue between parents and adolescents, thus
developing responsibility in adolescents and increasing their ability to overcome risky situations. Based
on this, a study has been carried out to examine the relationship between the assessment of indicators of
positive discipline in the family and self-esteem levels in adolescents. The sample consisted of 195 high
school students from Novi Sad. Data were obtained using the Rosenberg Self-Esteem Scale, as well as the
Positive Family Discipline Indicators Scale, constructed for the purposes of this study. The results suggest
that the prevalence of implementation of the basic principles of positive family discipline is rated as
moderate; the items relating to orientation towards long-term parenting goals, and to an individual
approach and reliance on the positive in adolescents, are rated as most prevalent. The study indicates that
the adolescents in the sample generally have a high level of self-esteem, and that there is a positive
correlation between the rating of indicators of positive discipline in the family and the level of adolescents’
self-esteem. Moreover, the obtained results suggest that the rating of indicators of positive discipline in
the family can be perceived as a good predictor of adolescents’ self-esteem levels. Based on these findings,
it is possible to conclude that the implementation of the basic principles of positive discipline in the family
can be recognized as a resource for reinforcing and consolidating self-esteem in adolescence, which points
to the significance of and need for empowering parents in this area.

Abstract

Keywords: adolescents, family, positive discipline, parents, self-esteem.
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Mo3nTnBHaA ANCLUMNANHA B cCeMbe KaK pecypc
Pa3BUTUA CAaMOOLIEHKM B Nepnopa agonecueHumm

CnapxaHa 3yKoBuY4
Kadepnpa neparoruku, unocodckuin bakynsret, YHusepcutet Hosu-Cag, Hosu-Cag,
Cepbus

Aywnua CroaanHoOBNY
Kadepnpa neparoruku, unocodckuin bakynstet, YHusepcutet Hosu-Cag, Hosu-Cag,
Cepbus

Cmames 0CHOB8AHA HA NPeONOJIOXKeHUU, YMO NPUMeHeHUe OCHOBHbIX NPUHLUNO8 NO3UMU8-
HoU QUCYUN/IUHbI 8 CeMbe MOXem 0becneyums 3Ha4umesIbHbll NOMeHYuas 018 pa3eumus
CamooyeHKu adosecyeHmos, B ocHoge 3mozo npednosoxeHUs JIexXUm NOHUMAHUe No3UMuHoU Ouc-
YunJiuHel Kak no0xo0a 8 B0cnumaxuu, obecneyusaroujezo Yemxue npagusid U pasHonpagHeili 0uanoz
Mex0y pooumesniaAMU U adosiecyeHmamu, pazeusarujezo y adosecyeHmos, omeemcmeeHHOCMb U
noswiwarowe20 ux cnocobHocMe npeodosiesams puckosaHHele cumyayuu. Ha 3mod ocHose 6bi1u
npogedeHo Ucc1e008aHUE, NOCBAUEHHOe B0ONPOCY O C8A3U OUeHKU nokazameseli no3umusHou oucyu-
NJIUHbI 8 CEMbE C ypOBHeM CaMOOUeHKU adosecyeHmos. B sxnepumeHme npuHanu yyacmue 195 yyeHu-
K08 06WeobpazosamesibHbix WKos 2opoda Hosu-Caod, a 015 c6opa OaHHbIX UCNO/6308aA1ACH WKANA
Po3eHbepaa, 0717 onpedenieHus yposHa camoouyeHKu, a makxe LLikana oueHku nokasamenel nosumus-
Hol oucyun/IuHbl 8 CEeMbe, NOCMPOeHHAsA 0/1A yesieli 5mo2o ucc1e008aHuUsA. Pe3yssmamel nokasasnu,
4mo Hauyue NpuMeHeHUsA OCHOBHbIX NPUHUUNO8 NO3UMUBHOU OUCYUNJIUHbI 8 CEMbe OyeHU8aemcs
KaK ymepeHHoe, Npu MoM, Ymo NYHKMbI, KOMOpble OMHOCAMCA HA HAUe/IeHHOCMb HA 00/120CPOYHbIe
yesiu 8 BOCNUMAHUU, @ MAKe UHOUBUOYAsIbHbIU NOOX00 U 0Nopa HA NO3uUmue y adosecyeHmd, oyeHe-
Hbl Kak HauboJsiee npucymcmayrowue. YmaHoseHo, Ymo 06¢/1e008aHHble adosecyeHmu, 8 Yesiom
umerom 8bICOKUU ypoBeHb CAMOOUEHKU, NpuyeM OUeHKa nokasamesnel NosoxumessHoU OuUCYuNIuHbl
8 cemMbe U yposeHb CAMOOUeHKU adosiecyeHmamu, N0IoXumesibHo Koppenupytom mexoy cobou. Takxe
noJstydeHHble pe3yibmamel ceuoemesibCMayom 0 MOM, YUMo OUeHKY nokasamesel No3umugHoU ouc-
YUNJIUHbI 8 CEMbe MOXHO paccMampusams Kak Xopowut npeduKkmop yposHsA CaMooyeHKU adosiecyeH-
moe. Ha ocHogaHuu npedcmassieHHbIx 86180008 3aK/104AEMCA, MO NPUMEHEHUE OCHOBHbIX NPUHUU-
noe no3umugHoU OUCYUNJIUHbI 8 CEMbe MOXHO NPU3HAMb pecypcom yKpenseHus U ycusieHus
CamoouyeHKU 8 nepuod adosiecyeHyuu, Ymo npednosazaem 8axxHOCMb U HEO6XOOUMOCMb pacuupeHuUs
803MOXHOCMel pooumerel 8 3moli cepe.

Pestome

Knioueeble cnosa: adonecyeHmel, ceMmbs, NO3UMUBHAS OUCYUNJIUHA, pOOUMesIU, CAMOOUEHKA.
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BacnuTHM CTUNOBY poauTe/ba Kao NpeanKTopmn
dopmanHoonepayoHaNHOr MMLWbEbA afoNnecleHaTa’

’Kana *Kuskoeuh PaHumh?
[JenapTtmaH 3a ncuxonorujy, ®unosodckm bakyntet, YHusepsutet y Huwy, Huw, Cpbuja
Jenucaseta Togoposuh
JenapTtmaH 3a ncuxonorujy, ®unosodckm bakyntet, YHusepsutet y Huwy, Huw, Cpbuja

—o0CzDo<

Y osom pagy uciipaxusanu cMo ga siu cy 8actuliHu cluu108U poguiliesvad pouyerbeHu
0g agosnecyeHaiua clialiuciiuyku 3Ha4ajHu tpegukitiopu hopmasnHoolepayuoHaaHol
Muwrverba. 3a oupebe uctlipaxusarea kopuwheHu cy: agaiuupaHa eep3uja YauiHuka poguitiesrbCKux
cliu108a U gUMeH3Uja Koju Mepu gumeH3uje ayuopuitiapHoi, aylopulttialtiugHol u GepMucu8HoI cluu-
na u boHgos wectt noiuykux odepauyuja. Y uctupaxusarby je yyecitisosaso 200 yyeHuka TexHu4ke
wkone y Mupoty (54,5% geyvaka; tpoce4yHa ciuapociti ucuiuaHuka 17 ioguHa). Uciupaxusareem je
totuspheHa inasHa xudolie3a ga cy eactuiiHu cliua08uU poguiliessa clualiuciuuyKu 3Ha4ajaH upeguk-
top ¢popmanHoolepayuoHaaHoi Mmuwseerba. Kaga je y Guidarby eactuiiHu cliun majke, goipuHoc
dpegukyuju ¢hopmanHo-oliepayuoHaIHOI MUl/berd gajy gumeHsuje iose3aHoC (ca to3uliugHUM
Gpeg3Hakom B-koeuyujeHitia) u Heobjawrasarse (ca HelaliusHUM lipeg3HaKkoMm [3-koegpuyujeHita).
Ako tiocmatupamo sactiuiiHu ciuus oyd, golpuHoc pegukyuju hopManHoolepayuoHaIHOI MUlbera
gajy gumer3uje pelynayuja (ca do3uitiugHum tpeg3Hakom B-koeuyujeHitia) u GpuHyga (ca HelaluueHUM
Gpeg3Hakom B-koeppuyujeHitia). [nasHu 3akwyqak uclipaxusarbd je ga ogpeheHu cltiunosu poguities-
citisa 3Ha4ajHo golipuHoce paseojy hopmanHoolepayuoHaaHol Muwsbera agosnecyeHaia. bomwe
pasymesarbe ysole actuiiHuUX ciiusioea y lpoyecy pazeoja hopmanHux ollepayuja Moxe golpuHeiiu
dogciuuyarey To3uliusHUX ClUUI08a poguilierbciuga, Yume bu ce dolliiomoiao c8eyKylaH KOTHUIUBHU
paseoj e u paszeoj popmanHux oliepayuja.

Auciupakiu

Kroyune peyu: sactuiuHu cltiunosu, popmanHosnoiuyke oliepayuje, agonecyeHyuja.

1 OBO MCTpaxuBare je noapxano MUHUCTAPCTBO NPOCBETE, HayKe 1 TEXHOMOLKOT pa3Boja Pe-
ny6nuke Cpbuje (YroBop 6p. 451-03-68/2022-14/200165).
2 zzivkovic.rancic-18743@filfak.ni.ac.rs
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YBoga

Ynora poguterba je 3HauajHa 3a KOTHUTMBHU Pa3Boj AeTeTa yornLuTe, na 1 pa3eoj bop-
MasiHo-onepaumoHanHor muwrberba (Piaget, 1972; Stepanovic, 2006). MNokasano ce ga je
NnoAcTULame NHTeNeKTyasHe Paflo3HaNoCTyM AeLe U CKIIOHOCTU Ka Tparakby 3a y3pouuma
1 objalltberIMa NojaBa 3HayajaH acnekT poanTesbcke Meamnjaumje pa3Boja GopmanHux
onepauuja (Stepanovi¢, 2006). DopmanHoonepaLMoHanHO MULLbEHE NPeACcTaB/ba 3a-
BPLUHM CTaAnjyM pa3Boja MULLIbEHA KOju NMOYMbe y paHoj agonecleHumjm, Kaga Hactaje
HOB KBaJIMTET PeBEP3MOUITHOCTU KOTHUTUBHUX onepauuja (Piaget, 1972). Y paznunuuntum
pa3BoOjHMM TeopurjaMa UCTUYE Ce Aa je agonecLeHunja Nnepuog TpaH3mLumje TOKOM Kojer ce
JellaBajy 3HauajHe NpoMeHe Y KOrH1UMjy, aheKTUMa, cCoLmnjanHM Of4HOCKMA U MOHaLLakby.
Pa3Boj nornukor Mywbema, ancrpakuunje n MeTakorHUTUBHOT GYHKLMOHMCaHa OMOry-
haBa yonwTaBarbe U MHTErpaunjy NcKycTaBa. TakaB KOrHUTMBHM CKOK omoryhaga fia ce o
OAHOCKMa Be3aHOCTN MUCIU 1 byfe dbnekcnbunHmnju, fa ce oHY Nopeae, aHanusnpajy 1
[a ce ca upHo-6eor cTaHoBULWTa O cebr 1 Apyruma npehe Ha 06jeKTUBHUjY 1 LLEeNOBUTUjY
npencTasy cebe n gpyrux. Noyetak dopmanHoonepaLMoHanHor pe3oHoBarba omoryhasa
aflonecuUeHTIMa a pa3MULLIbajy ancTPaKTHO 1 yCMepaBa vx Aa npencnuTyjy noctojehe
opiHOCe ca poauTerbuma. Mopogunua moxe 6uTK y Behoj nnmn marboj Mmepu CTUMYynaTUBHA
3a pa3Boj MULL/bEHA M MOXeE [1a yTUYe Ha Op3MHY jaBibatba dopmanHux onepauuja (Piaget,
1972; Pijaze i Inhelder, 1978; Stepanovi¢, 2006).

BacnuTHu ctunoBn poauTe/ba

PopnTesbun CBOjMM TIMUYHMM NPUMEPOM YCMepPaBajy AeLly Ka yuetby MHOTMX >KUBOTHUX
BPELHOCTM 1 NpaBuna Koju obnnKyjy 1eTeToB pacT 1 pa3Boj. BacnutHu ctnn ce peduHum-
e Kao penaTMBHO AoC/efaH HauVH NOHallaka POAUTE/bA KOjUM Ce YCNoCTaBba yKynaH
ofHoc ca getetom (Matejevi¢, 2007). OH nogpa3ymeBa eMOLMOHANHY KMy y KOjoj ce
onsuja mehynenosare poauters—gete (Cudina Obradovié i Obradovi¢, 2006). Bacnuthu
CTUN Nounkbe Aa ce GopmMmpa Beoma PaHo 1 NMPOTeXe ce KPOo3 LeNoKyNHO AeTUHCTBO U
mnagocT (Todorovi¢, 2005). Mlako ce npoMeHOM JeTeTOBMX Pa3BOjHNX NoTpeba BaCNUTHY
LWbEBM U ANCLMTMIIMHCKNA 3aXTEBM MOCTENEHO Mebajy, EMOLIMOHATHN OQHOC KOjy MPOXKU-
Ma BacnuTarbe y OCHOBM OCTaje nocTojaH (Todorovi¢, 2005). dajaHa Baympung (Baumrind,
1966) pasnukyje Tpu CTUNa POAUTE/bCTBA: Ay TOPUTAPHN, ayTOPUTATVBHU Y NEPMUCUBHU.
AyTopurTapHW BaCNUTHM CT NMOAPAa3yMeBa BUCOKO N3PaKeHy POANTEIbCKY KOHTPOTY, HoU-
XOBO CTPOro 1 HagMohHO NoHallare 1 oYeKrBakbe MOCNYLWHOCTY Aele. Taj CTUn opgNnKyje
BMCOKa KOHTPONa, YeCTo HenprnaroheHa y3pacTy, U H13aK CTeneH TonarHe. AyToputapHu
poauTesb He noacTuYe BepbanHy nHTepakuwjy, sepyjyhn na 6m gete tpebano fa npuxeatu
peu poguTerba Kao jeanHo ncnpasHy (Baumrind, 1966). PoguTesb BuaM NOCAYLLIHOCT Kao
BPJIVHY, KOPUCTU KaxKkbaBakbe 1 HacuiHe mepe fa 6u oby3fiao caMoBoOJbY fieTeTa, Kajla ce
JeTeToBe akuuje Unm BepoBarba He NofyAapajy ca OHUM LUTO OH CMaTpa MCMPaBHUM NOHa-
WwareM. HajBaxKHWj¥ 3afaTak TakBOr BaCrUTHOT CTUJ1A je NOCTaB/batbe rpaHuLa 1 npasuna,
a rMaBHU BacMUTHY UWbeBU Cy n3rpahriBatbe CaMOKOHTPOJIe 1 MOCAYLWHOCTU. [lela Koja
pacTy y ayTOpUTapHOM OKPY»KeHY MIMajy MPOMEHIbMBO PACMONOXeHe, pa3apak/bnea cy
1 NMOBYYEHA, LUTO OTEXaBa HUXOBY colujanusauujy (Todorovi¢, 2005).
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AyTOpUTaTUBHY BaCcMTHU CTU NOApPa3yMeBa BNCOKe 3axTeBe npunaroheHe y3pa-
CTy [ieTeTa, rpaHuLe U KOHTPOY, /i U BUCOKY EMOLIMIOHANHY TOMNHY U NOAPLLUKY. AyTo-
PUTaTVBHY POAMTE/bU MOCTaB/bajy jacHE 3axTeBe M MpPaBuUsia NOHallaka, 0bjalHbaBajyhn
NprTOM Jeuu passore 360r Kojux Ta npasuna Tpeba fa npumerbyjy. Pogutern nctmnye csojy
nepcneKkTrBy ofpacse ocobe, anv Npu3Haje 1 Aedje MHBMAMAYaHE UHTepece 1 cneurjanHe
BELUTVHE, NoACTMYe BepbanHy HTepaKLumjy n mehycobHo pasymeBare (Baumrind, 1966).
[MaBHM BaCNTHW UWbEBK CY pa3Bujarbe AeTeToBe CaMOCTaIHOCTLX, MOTUBUCAHOCTH, Pago-
3HaNOCTN 1 KpeaTuBHOCTW. [leLia Koja ogpacTajy y ayTopuUTaTBHOM OKPYKekby CrIOHTaHa cy 1
cnobofHo n3paxasajy Mucnm 1 ocehara (Cudina Obradovic¢ i Obradovic¢, 2006), npuvjaTerbcku
Cy HacCTpojeHa NpemMa BpLHaLlMa, NCTPaXKMBaYKM YCMepeHa, KoonepaTrBHYja y O4HOCY ca
poauTesbMa 1 ycMepeHa Ha Bucoka nocturHyha (Matejevi¢ i Todorovi¢, 2012).
MepMUCMBHU pOANTESBCKN CTUM MOAPa3yMeBa TOMao eMOLUMOHANH OQHOC NpemMa
Jeuw, anv HeJoCTajy jacHo AedpuHMCaHa NpaBuia NoHallaka. [lepmucneaH poauTess npe-
TepaHo yraha cBOjoj AeLm 1 Huje y CTakby Aa OQPXKM KOHTPOJY Haf HUXOBUM NMOHaLlaHeM
(Baumrind, 1966). MpeBenunka cnobopa cteapa ocehaj HECUIYPHOCTU U HECMOCOBHOCT CHa-
naxetba Mase fielle, WTOo NOACTMYE UMAYCUBHO 1 arpecMBHO NoHalwakbe aeteta (Cudina
Obradovic¢ i Obradovi¢, 2006). [lepmucrBHU poauTesb 103BO/baBajy Aeum aa ypehyjy csoje
aKTMBHOCTU, n36erasajy NpaKTMKOBakbe KOHTPOJIE 1 Y HUCKOM CTeneHy AeLly CTaB/bajy npef
3axTeB KOHbOpMUpaha ca coumnjanHum Hopmama (Matejevic i Todorovi¢, 2012). Y cknagy
ca TMMm, Jeua NepMNCUBHUX POAUTESbA FeHepasniHO UCMosbaBajy MMMYNCUBHO NOHalamhbe
Ca Ha3HakaMa arpecuHocTu (Baumrind, 1966). Ta gewa cy yecTo NPOCT NOBYHEHNLIM ca
HMCKOM CoLMjasiHOM OArOoBOPHOLLRAY, NPUBUAHO HE3ABMNCHU 1 Ca HACKM nocturHyhmma.
YKpaTKo, poamTerbCKm BaCnUTHY CTWA je, cMaTpa [dajaHa baympuHa, moryhe onvcatu
asema ammensujama (Cudina Obradovi¢ i Obradovi¢, 2006; Pavi¢evié¢ un Stojiljkovi¢, 2016):
adeKTMBHa (poauTesbcka TOMMHa HacynpoT eMOTUBHO]j xNagHohu) 1 AMMeH3Mja KOHTposie
(MonyCcT/bUBO HAaCYNPOT PECTPUKTUBHOM BacMvTakby). AyTOpUTATUBHY poauTesbi 0be3behyjy
YBPCTY KOHTPOIY 1 NOCTaB/bajy BUCOKE 3axTeBe, anu, C Apyre CTpaHe, Npy»kajy TOMInHY 1
OCeT/bMBOCT 3a fleyje noTpebe 1 NOACTNYY HUXOBY camocTanHocT (Baumrind & Thompson,
2002). Nako y pasnnuntim Kyntypama nocToje pasnnynTe anTepHaTBe ayTopUTaTMBHOM Ba-
CMUTHOM CTUATY, HUjeAHa CTyAWja HUje NoKa3sana Aa ayTopuTaTyBHO POANTEILCTBO MOXe 6UTH
LUTETHO MMM Marbe edrKacHO Y AOCTM3aky LbeBa BacnmTarba (Matejevic i Todorovi¢, 2012).
OcHoBHa neja of Koje ce nonasm 'y OBOM paay jecTe Aa ayTOpmUTaTUBaH BaCMUTHU
CTWN, KOjU KapaKTepuLly eMOLMOHaIHa TOMIMHA poauTesba, KOMyHVKaumja, objalurbaBa-
tbe, TYMauyere 1 NOACTMLabe AeTETOBE Pafo3HANIOCTU, MOXe OMTU NoBe3aH ca BULLUM
CcTeneHoM pa3Boja GopManHOOMNepaLMOHAHOT MULLTbEHA HAa af0NTIECLIEHTHOM Y3pacTy.

d)opman HoomnepaunnoHaslHO M1Ull/bewe

Mpema Teopuju KOTHUTUBHOI Pa3BOja NCTaKHYTOr pa3BojHOr ncmxonora KaHa MNnja-
Xea (Piaget, 1972), ncmxuukm passoj ocobe noumme poherem, a 3aBpLiaBa ce y 04pacsiom
806y 1, Kao 1 GM3NYKIN Pa3Boj, TeXU paBHOTEXKU. OCHOBE JIOFMUYKOT MULLIbEHA NMOUNHbY
[a ce VIMMJIeMeHTUpajy npe ycsajaba je3nka, CEH30PHMUM Y MOTOPUYKUM aKTUBHOCTAMA Y
VNHTEpaKLMjy Ca OKOSIMHOM, OfHOCHO COLIMOKYNTYPHNM OKPYXeHeM, 1 TO je OHO LUTO CTBapa
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NCKYCTBO. Pa3Boj nHTenureHyuje nponasmn Kpo3 YeTnpu rnaBHa ctagujyma, umju je pego-
cnep NOCTojaH M HEMPOMEHJbUB, a TO Cy: CEH3OMOTOPHNW CTaaujym (of pohera fo nojase
cumbonuuke GpyHKLMje), NpeonepaumoHanty ctagujym (oa 1-2 go 7-8 roguHe), ctagujym
KOHKpeTHUX onepauuja (og 7-8 o 11-12 roguHe) n ctagnjym dopmanHmx onepauuja (og
11-12 po 15-16 rognHe). Hy>HOCT pefocneaa jaB/barba TMX CTagnjyma He 3Haum ga cy
OHW HacneaHo npegoapeheHm Beh je To NPon3Bog aKTUBHOCTY CybjeKTa Koju je NoTnyHO
oBnagao moryhHoCTVMa jegHOr CTafivjyma v Koju ra npeBasunnasm npenackom Ha cnesehn
(Ha NpumMep, ofi KOHKPEeTHUX Ka dopManHUmM onepauunjama). DopmanHoonepalmoHanHo
MULWbere NpeacTaB/ba 3aBPLUHU CTaAUjyM pa3Boja MULWLbeba Koju NoUYnte y paHoj afo-
necueHUMjU, Kafia HacTaje HOB KBaNMTET PeBep3nOMIHOCTI KOTHUTUBHUX onepaumja (Piaget,
1972). Tapa nounme KoopavHauumja rpynmncarba Knaca v penauuja, Wro y NpeTxoaHOoM CTa-
Anjymy Huje 6ro cnyuyaj. To he omoryhuTti cTBapame LenoBrTe KOTHUTYBHE CTPYKTYpe Y
KOjoj Cy MHBep3Mja 1 peLmnpoLmMTeT MOBE3aHM TaKo Aia je CBaka onepalyja MHBep3Ha HeKoj
APYroj n peuunpoyHa Hekoj Tpehoj onepavmju.

[maBHe KapakTepucTnke GpopmanHoonepauMoHanIHOr MLbea Cy: CNocobHOCT
pa3fBajarba peanHor 1 moryher, XunoTeTMyko-aeayKTBHO MULWIbeHEe, OABajatbe popme
Of cafpKaja, MPOMo3nLMOHaNHO MULLbeHe 1 KombrHaTopurKa (Gruber & Voneshe, 1995;
Stepanovi¢, 2004b).

Ogsajarbe popme og cagpxaja. Y cTagnjymy KOHKpPETHUX onepauuja AeLa cy ycmepeHa
Ha KOHKpeTHe objeKTe 1 ca3Hahba 0 hbUMa (Stepanovic, 2004a) 1 TelKo UM je Aa U3Boae
3aK/byuKe Koju ce Koce ca peanHolwhy (Pijaze, 1990). Y ctagunjymy popmanHmx onepauuja
dopma ce ofiBaja of caipKaja 1 afjonecLieHT nocTaje cnocobaH Aa npaBuiHo pacyhyje o
nponosunumrjama y unjy UCTUHUTOCT He Mopa HY>KHO Aa Bepyje (Pijaze, 1990).

Pazgeajaree peanHoi u moiyhel. Y ctagujymy KOHKpeTHUX onepauuja feua ce gpxe
peanHoCTV 1 PeTKO 3asa3e Y JOMeH X1MNoTeTUYKOr. AfonecueHT pednekcmjom npemMaluyje
capawocT (Pijaze i Inhelder, 1978) 1 3a rera je peanHocT camo jefaH nocebaH cyyaj, je-
ZaH of moryhux ncxopa (Stepanovi¢, 2004a). Kaga peluaBajy Heku npobnem, aionecueHTr
Tparajy 3a cBum Moryhium peluernmMa, a HAaKOH Tora MOCTYMHO NPOBepaBajy Koje je peluere
OCTBapJbMBO MOA AATUM OKONTHOCTUMA.

XutoWwelluyko-gegyKliuBHO MUW/berbe. Pe3oHOBarbe Aele Y CTagnjyMy KOHKPeTHUX
onepaumja YUBPCTO Ce OCNarba Ha NnofaTke AOCTYNHe YynrMMa U CONCTBEHa UCKYCTBa ca Npo-
6nemom Koju ce peluasa. ALONECLeHTY Cy CNOCcoOHM ia pe30HYjy 0 TBpAHaMa Koje Cy camo
moryhe 1 To je noyeTak XMNOTETUYKO-AeAYKTUBHOT MUALLIbEHA, MOLITO OHO Nojpa3ymesa
pe3oHoBarbe 0 xmnoTe3ama (Piaget, 1953; Pijaze, 1990).

Mpoto3uyuoHanHo Muwreerbe. MNinjaxke CTUYE Aa je MULLTbEHE Y CTaANjYMY KOHKPETHIX
onepauuja uHttipadpolo3uyuoHasaHo jep aete pacyhyje y3umajyhu y 063vp nojeauHauHe
npono3suuuje. Mywwrberbe agonecueHaTa je uHtieplpolo3uyuoHaAIHo jep Cy OHY CNOCO6HM
Za npopykyjy 1 Bepndukyjy nponosuvuuje n aa nx KomouHyjy (Stepanovic, 2004a). MNujaxe
dopmanHe onepavuje Ha3mBa onepaumjama Apyror pefa, To ject olepayujama Ha oliepd-
yujama (Piaget, 1977). To 3Haum fa onepaumja Moxe fia NoCTaHe NpeaMeT onepavuje Buwer
peaa, MMcao MoXe NocTaT NpeaMeT aHanr3e, OGHOCHO NpeaMeT Mulibena (Piaget, 1972).

KombuHaituopuka. 3a pa3nuky o cTamjyMma KOHKPETHMX onepaLluja y Kome ce 0b6jeKkTu
NMOCTYMHO KOMOVHYjy, KOMOMHALMje OCTajy HEMOTMYHE a YorLiTaBakba U30CTajy, Y CTagujymy

202



HacTaBa v Bacnutambe, 2022, 71(2), 199-213

dopmanHux onepauuja noctaje moryhe KombuHoBatbe ugeja u xunotesa. MehHyTum, cywtm-
Ha Huje y camoM KoMOMHOBatby Beh y CnocoOHOCTM afonecLeHTa fa TO Y/HU CUCTEMATUYHO
(Piaget, 1972). EnemeHTU Koju ce KOMOMHYjy MOTY BUTV KOHKPETHU 06jEKTU, NCKa3N UK
dakTopu Koju aenyjy Ha ¢pusnuke nojase (Gruber & Voneshe, 1995).

Y nutepaTypu NOCTOje pa3nnyunTI CTaBOBM O Y3pacTy y KojeM ce NojaBsbyjy popmanHe
onepauuje. [NojearHn Hanasu ropope y Npuor Tome fa ncnutaHuum mnahu og 12 rogmnHa
MaHubecTyjy Taj 06Nk muwwsbena (Brainerd, 1978; Goswami, 2001), ok pe3ynTatu Apy-
rMX CTpaknBama NoTephyjy fa Yak Benvky 6poj ogpacnnx Hema popmarsnHe onepavmje
(Cole & Cole, 1993; Noelting, 1980). Pe3ayntaTti NOHrMTYAUHANHe CTyAunje Kojy je cnpoBeo
Bpagmeu (Bradmetz, 1999) y ®paHuyckoj og 1984. no 1988. roguHe, Ha y30pKy og 104
JeTeTa, NoKasyjy HUCKO nocTurHyhe Ha TecTy GOpManHONOrMUKNX onepaLuja Ha y3pacTy
aponecueHata og 15 roguHa Te ynyhyjy Ha 3ak/byyak ga ca 15 roguHa ¢opmanHonornyko
MULLIbEHE HUje NOTMNYHO pa3BujeHo (Bradmetz, 1999).

Mopoavua Kao ¢paKTop KOrHUTUBHOT pa3Boja U pa3Boja
dopmanHoonepaunoHanHOr MuWbea

Y peneBaHTHOj MTepaTypu ce NCTMYe fa Cy GaKTopm MOpPoLMYHE CPeAnHe 1 CTUOBY
poauTesbCTBa BaXKHe AeTepMMHaHTe KOTHUTMBHOT pa3Boja AeTeTa. Pognterbcka ykibyue-
HOCT, oxpabpuBare 1 eMOLMOHaHa TOMJIMHA 3Ha4ajHO YT1Yy Ha fJOMeTe Y pa3Bojy WH-
TenureHuuje y paHom geTturbcTay (Berk, 2008). MicTpakmBatrba cy nokasana Aa Hajoorby
couMoeMoLMOHalHy NpunaroheHoCT 1 KOTHUTKBHY Pa3BWjeHOCT UMajy Aela Ynju cy po-
LAVTerby pa3Bunv BesrKy eMoLroHanHy 6nmckocT ca geuom (Bornstein & Landsford 2010;
Chen et al., 1997; Cudina Obradovic¢ i Obradovi¢, 2006). Cryaunje cnpoBefeHe Ha Y30pKy
aponecueHaTa yKasyjy Ha To [ja je ayTOpUTaTVBHW POAMTE/bCKIN CTUM NOBe3aH ca afanTuBs-
Hujum cTpaTermjama nocturHyha (Aunola et al., 2000) v ca Behim WwWKonckum nocturHyhrima
(Dornbusch et al., 1987; Talib et al., 2011). Hana3 pobujeH Ha y30pKy cTygeHaTa (Hickman
et al., 2000) Takohe noTBphyje Aa je ayToputaTMBHM CTW POAMTE/LCTBA MOBE3aH ca Behum
aKkafileMcKkm nocturHyhuma.

PesynTatu cTyaunje cnpoBefeHe Ha y30pKy cTyfeHaTa u3 LaHraja (op 16. go 21. rogn-
He) MoKasanu cy Aa NocToju Be3a n3mehy nepumnmpaHnx BaCMUTHMX CTUSIOBA U CTUOBA MU-
Wwberba cTyaeHata (Fan & Zhang, 2014). MNpeun3Huje, Hanasu ykasyjy Ha To Aja je AUMeH3uja
POANTESbCKOT NPMXBaTakba 3HavajaH NPeAnKTOp CTUI0BA MULLITbEHa KOje OAJINKYjY BUCOK
HVBO KpeaTMBHOCTU 1 ayTOHOMMje 1 HN3aK HUBO KOHpOpMIMpatba. [JuMeH3mnja poanTerbCKor
Ha/30pa 1 KOHTPOJe NOBEe3aHa je ca KOH3epPBaTMBHMjUM CTUIOM MULLTbeRa CTyaeHaTa (Fan
& Zhang, 2014). 3ak/byuuy UCTpaxmnBaka o yNio3n 0CoObMHa NMYHOCTM 1 NEPUUNPAHKX
CTWOBa POAUTEsbCTBa y NpefBrbaky KOrHUTUBHOT pa3Boja cTyaeHata (Sadr, 2014) noTep-
hyjy Aa je RoXMBIbaj poanTe/bCKOr NpMXBaTakba Y TOMNHE NMOBe3aH ca BULWMM HUBOVMA
KOrHUTVMBHOT Pa3Boja, Kao LITO CY PenaTMBUCTUYKO 1 AWjaNIeKTMYKO MULLbere. HacynpoT
TOMe, AOXNBJbaj 3aHEMapUBatba off POAMTE/ba PE3YNTNPa HUKUM HUBOMMA KOTHUTUBHOT
pa3Boja, MoMyT anconyTHOI MULLIbEHA.

Y nomahoj v cTpaHoj nuTepaTypy HUCMO Ycnenu Aa npoHahemo ncTpaknsarba HoBU-
jer patyma o Be3u n3mehy cTmnoBa poanTesbCTBa U CTerneHa pa3Boja GopManHONOrMYKImX
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onepauuja. Peyntat paHujer ncTpakmsarba Koje cy cnposenv Yanen n OseptoH (Chapell
& Overton, 1998) cyrepuuly fa je ayTopuUTaTBHO POAMTESLCTBO NOBE3aHO Ca HanpeaHUjum
YUMHKOM Y IOMeHy pacyhuBara 1 HUKOM TECTOBHOM aHKCMO3HOWRAY Te ynyhyjy Ha 3aKiby-
YaK Aa ayTopuUTaTUBHO POAUTE/bCTBO MOXeE Aa NpefcTaB/ba NOPOAUYHN MUSbE Y KOMe ce
afonecueHTN yCnewHo NOACTMYY Aa UCTPaXKyjy 1 NPoLIMpPYjy CBOj pa3BOjHM KanauuTeT 3a
NOTNYKO MULLIbEHE.

MeToponoruja ucTpakupBama

Lurb akTyenHor nctpaxuarba je fa yTBPAUMO Aia N NOCTOjM NoBe3aHoCT usmehy
BaCMWUTHUX CTUOBA POAMTESba KaKo VX NpoLieryjy afonecueHT! u popmanHoonepaumo-
HanHor MyLLbera agonecueHara. [peyunsHuje, UCMMTUBAHO je Aa i Cy BaCMUTHN CTUNOBHN
poauTerba CTaTUCTMYKM 3HaYajHW NpeanKkTopy GopmanHoonepaLmoHanHOr MULLIbeHa
ajornecueHara.

Y3opak

Y30paK je 61o npurogaH u ynHuo ra je 200 agonecueHaTa y3pacTa 16 go 18 roguHa
Koju noxahajy TexHuuky wkony y MmpoTy. 3a yyewhe HEMYHONETHNX YUYEHMKa Y UCTPaxu-
Bahby NpubaB/beHa je NcaHa carfacHoOCT poauTerba. bpoj MyLWKKX 1 XKeHCKUX MCNUTaHMKa
je npunnuHo yjegHaueH — 109 mywkumx (54,5%) n 91 xeHckn ncnutaHuk (45,5%). MpoceuHa
CTapoCT UcnuTaHuka je 17 rogunna (SD =.79).

MepHU NHCTPYMEHTN

YNUTHUK poanTe/bCKUX CTUNOBA U AnMeH3unja (Parenting Styles and Dimensions
Questionnaire - PSDQ), Koju cy KoHcTpyucanu PobrnHcoH n capagHuum (Robinson et al.,
2001), cappu ONMeH3Mje ayTOPUTAPHOT, ayTOPUTATUBHOT U NEPMUCUBHOT CTUNA, @ OC/a-
Hba Ce Ha Mofen BacnuTHUX ctunosa [JajaHe baympuHa. YnutHuk cagpxu 32 ajtema ca
neTocTeneHom ckasom ofgroeopa Jlnkeprosor Tvna. [loy3aaHoCT cynckana Kojy HaBoge
aytopu (Robinson et al., 2001) n3HOCK: ayTOPUTaTUBHU BAaCMUTHU CTUI a = .86, ayTOpUTapHU
BaCMUTHM CTUI A = .82 1 NEPMUCUBHY BaCMUTHY CTUN a = .64. AyToprTaTUBHU CTU Nojpa-
3yMeBa BUCOK CTeMNeH eMOLMOHaJTHe TOMJIMHE U POAUTE/bCKE KOHTpOe Y3 objalltbaBatbe
1 HaBoheme Ha 3aK/byuke 360r vera noctoje ogpeheHa npaBua, a onepaLoHann3oBaH je
O1MeH3ujama tosezaHoclt (Hnp. Moja majka/moj otuay peaiyje Ha moja oceharba u Uoipebe),
peiynayuja (O6jawrasao/na mu je 3awiitio ce pasusia mopajy dowitiosaiuu) v ayiuoHomuja
(Mokasusao/na je Uowiliogarse Upema MOM MUW/berby, tUAKo WO MU je go380/6asdo/na
ga c/1060gHO U3HOCUM C80je MUl/berbe). AyTOPUTapHU CTUT OLNNKYjY 3aXTeBY 3a NOCIy-
WwHowhy, KaXKtbaBatbe U HeobjallkbaBake MNPABUNA, a y NPUMEHEHOM YNUTHUKY je npea-
CTaB/beH JuMeH3unjama UpuHyga (Hnp. Moja majka je Kopucitiuna pu3UYKO KaXKHasaree Kao
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HA4yuH gucyulauHo8sarba), sepbasiHa xocunHoc (Bukana je Ha meHe kaga cam ce soule
doHawao) n Heobjawrbasarbe (Kaxroasasna me je, He y3umajyhiu y 063up moje olipasgarse).
MepM1CMBHY BaCMUTHM CTWN OAJIMKYje MONYCT/bMBOCT Y 3aXTeBUMa U HeJloCTaTak KOHTPO-
ne v Taj CTUN HKje JEKOMMOHOBaH Ha JUMeH3Mje Koje ra bnvxe ogpehyjy, 3a pasnuky o
npetxofHa ABa (HNp. lMpelliuna Mu je KA3HOM, AU Me HUKAg Huje Kaxxkbasana). bypyhn na cy
y HalleM UCTpaXkmBakby BaCMUTHN CTUIOBU poanTe/ba UCNTUBAHM 13 Yrna agonecueHaTa,
nprMereHa je npunaroheHa Bep3uja ynuTHUKA Y KOjOj je y3eTo y 0031p Kako afjonecLeHTu
nepumMnmnpajy BacnnTHe CTUIOBE POAUTESbA, @ UCMNTAHMLM CYy OQroBapany Ha TBpAHe Yy
YMUTHUKY PETPOCMNEKTUBHO.

BoHAoB TecT nornuknx onepauuja (Bond’s Logical Operation Test — BLOT) HamerbeH
je ncnntuBarby CNOCOBGHOCTY OMepPaLMOHANIHO JIOTUYKOT MULLTbEHA. TeCT je BULLEeCTpY-
Kor n3bopa u cactoju ce of 35 ajtema. V13BefeH je n3 MNujaxxkeoBor KoHLEeNTa GopManHMIX
onepauuja 1 obyxsaTa cBe 6UHapHe onepauuje, cBe GopmanHoomnepaLioHasHe Weme 1
TpaHchopmaumje y okupy rpyne INCR: / - ngeHTuuHa TpaHchopmaumja, N — nHBep3Ha
TpaHchopmaLmja nnm Heraumja, C — kopenaTuBHa TpaHchopmaumja 1 R — peLmnpoyHa
TpaHchopmaupja. Y pasnmuntum ncTpakuBamwmma ytepheHa je Beoma fJobpa KOHCTPYKT
BaSIMHOCT 1 3af0BosbaBajyha noy3aaHocT Tecta (Bond 1995a, npema: Stepanovi¢, 2004a).
M3 BuLIe pa3nora cmo ce oayumnnn ga npUMEHMMO Taj TeCT Ha Y30pKy agosiecueHaTta. Kao
wTo je Beh peueHo, TeCT ce ocnakba Ha lNujaxxeoB KoHLENT GopManHuxX onepaumja, Koju
UNHU TEOPWUjCKM OCHOB paga. Ocum Tora, y nMTepaTypu NocToje pasnmumnTi Hanasm o ys-
pacTy y Kojem ce nojasbyjy dopmanHe onepauuje (Bradmetz, 1999; Brainerd, 1978; Cole
& Cole, 1993; Goswami, 2001; Noelting, 1980). Ha Kpajy, HamepaBanu cMo Aa NPOBEPUMO
pe3ynTaTe NojeAUHKX UCTPaXKMBakba KOju NMOKasyjy ia TeCT MOXe 61TV aK 3a cTapuje cpeq-
Howkonue (Stepanovi¢, 2004a).

MocTynak

NcTpaxnBatbe je cnpoBefeHo oHMajH, nytem Google forms ynuTHUKa y jyHy 2021.
rogvHe. Y4eHuum cy ynuTHUKe NonyHaBann y pauyHapCkm KabrHeTma TexHnUKe WwKone
[Ba LUKOJNCKa Yaca. Y ynyTCTBY Cy jaCHO MCTaKHYTWN HauMH Ha Koju Tpeba fa nonyraajy
YNUTHMKE, aHOHUMHOCT nofaTaka, MoryhHocT fla ce yyelwhe y ncTpakmBarby NpeKkuHe y
6110 KOM TPEHYTKY ako UCMUTAHVK TO »Ken 1 CBpXa NCTPaxnBarba.

Pe3yn1'a1'|n NCTpaxXnBakma

BpenHocTy cKjyHUCa 1 KypTo3uca Nokasyjy Aa cy cBe Bapujabnie HOpManHo ANCTpu-
6GyunpaHe Ha HalleM Y30pKy, Na je, CXOAHO TOME, UCMYHEH YCIIOB 3a NPUMEHY napameTpuj-
CKMX TeXHMKa aHanu3e nopgataka. Y Tabenu 1 gat je npukas MupcoHoBor KoepuLmjeHTa
Kopenauwje namehy BacnmMTHUX CTUIOBa Majke 1 GopmanHoonepaLioHasHOr MULLbeHa.
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Tabena 1
[oge3arociti gaciuiliHux cliun08a Majke a hopmanHoodepayUoHaNHUM MUULbEHEeM

BLOT
[NoBe3aHoCT B617%*
Perynauuja 539%
AyTOHOMYja S514%%
AyTOPUTATMBHOCT 603**
[MpvHyga -520%*
BepbanHa xocTuiHoCT -468%*
Heobjawrasare -600%*
AyTOpUTapHOCT -583**
[NepmmcrBHOCT .204%%

HanomeHa: **p < 0,01

Pesyntatyi u3 Tabene 1 nokasyjy fia Cy BaCNuTHY CTUIOBU MajKe CTaTUCTUYKM 3HaYajHO
noBe3aHu ca CTeneHOM pa3Boja GopmManHoonepaLMoHaNHOr MULLTbEHA AeTeTa. AyTopu-
TaTVBHU BaCMUTHY CTWM BUCOKO MO3UTUBHO KOPENMNPA Ca Pe3y/ITaTOM Ha TECTY JIOrMUKUX
onepauuja, AOK ayTOPUTAPHMN BaCMUTHY CTWM NOKa3syje BUCOKY HeraTyBHY Kopenauujy ca
TOM Bapwjabsiom. MNepM1CBHIN BaCNUTHU CTUA MAjKV MMa HUCKY MO3UTKBHY Kopesnauujy
Ca cTeneHoM pa3Boja GopMasiHOOMNepaLMOHaNHOr MULWbetba agosieclieHaTa (Tabena 1).

Tabena 2
[Tose3aHocii saciuitiHux cliun08a 0yd ca HopManHoolepayuoHanHUM MULLberem

BLOT
[ose3aHoCT 533%*
Perynauvja 565*
AyTOHOMYja 508**
AyTOPUTATMBHOCT 5707
[MpvHyna -577%*
BepbanHa xocTunHoCT -433%*
HeobjaluraBarbe -596**
AyTOpUTapHOCT -581%*
[NepmmcrBHOCT 2507

Hanomena: **p < 0,01

M BacnnTHY CTUNOBM OLa 3HaYajHO KOPENMpPajy ca pe3ynTaTom Ha TeCTY IOTUYKNX
onepauuja. AyTopuTaTUBHU BaCMUTHU CTUJT NO3UTMBHO BUCOKO KOPEenupa ca pesyntaToM Ha
TECTY JIOTUYKNX onepauuja, LOK ayTOpPUTapHU BaCUTHY CTUJ1 NMOKa3syje BUCOKY HEeraTUBHY
Kopenauujy ca Tom Bapujabnom. NepMUCUBHN BaCMUTHY CTU OYEBA VIMA HUCKY MO3UTUBHY
Kopenauujy ca cteneHom pa3soja GpopmasnHoonepaLnoHanHor MULLbera agosecLeHaTa
(Tabena 2).
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BacnuTHM CTUNIOBM poauTesba Kao NpeauKkTopu
dopmanHoonepaymoHanHor Mubea

[a 6rucmo npoBepunu NPefnKTUBHN AOMPUHOC BaCMUTHUX CTUIOBA poauTesba 3a
objalwmrerbe BapurjaHce dopmanHoomnepaLMoHanHOr MULLIbera agornecLeHaTa, npume-
HUM CMO NOCTYMaK BULIECTPYKe perpecnuoHe aHanmse. Y npeankunjy cy yKibyyeHe cee
AUMEH3Mje TpuWjy BaCMUTHKX CTUNOBa 06a poauTesba jep Cy, NpeMa Hanasuma KopenawumoHe
aHanmse, CTaTUCTUYKM 3HaYajHO MoBe3aHe ca GopManHoonepaLMoHaIHNM MALLTbEHEM
(Tabene 1 1 2).

Tabena3
Buwecitipyka peipecuona ananu3a — eaciiudinu ciuunosu mdjke kao ipequkiliopu (hopmanHoodepayuoHanHol MUllbera
B t p

[Nose3zaHOCT 358 3.246 001
Perynauwja 089 917 361
AyTOHOMMja 063 -645 520
[MpvHyna -937 -354 724
BepbanHa xocTnHocT -055 -637 525
HeobjallrbaBarbe -274 -2421 016
[epmncrBHOCT .040 -621 535

HanomeHa: R=.659; R?= 435, F =21.081; MS = 693.453; df = 7; p =0.000

Mogen y Kome BacnuTHY CTUIOBW MajKe NpefcTaB/bajy npeankTope GopmanHoo-
nepauvoHaNHOT MULLIbEHbA CTAaTUCTMYKU je 3HauvajaH 1 objalwraBa 43,5% BapujaHce Te
KpuTepujymcke Bapujabne (R?=.435). Kao 3HauajH1 NojeanHauHV NpeanKTopy N3agajajy ce
cynckane tosesaHocii (3 =.358; p =0,001) n Heobjawreasarve (8 =-.274, p=0,016). HeraTu-
BaH Npef3Hak perpecroHor koeduLmjeHTa 3a AUMeH3Mjy Heobjawrbasarbe Nokasyje aa je
nopacT cKopa Ha Toj Cyrnckanu npaheH HUXMM CKOPOBMMA Ha TeCTY NOrMUYKMX onepaLuja,
[OK NO3MTVBaH Npef3Hak perpecroHor koeduLmnjeHTa 3a AMMeH3Ujy T08e3aHOCl yKasyje
Ha TO Ja Kako pacTe CKOp Ha TOj CyncKanu, pacte 1 CKOp Ha TeCTy JIOTMYKUX onepawuja
(Tabena 3).

Tabena 4
Buwecitipyka peipecuona ananu3a — eaciuiiu 08U oyd Kao Gpegukitiopu (hopManHooliepayuoHaTHol Mulsbetsa
B t p

[osesaHocT 029 230 818
Perynauwja 368 3.544 000
AyTOHOMMja 011 -094 925
MpuHypa -286 -2436 016
BepbanHa xoCTunHOCT 034 343 732
HeobjalrbaBarbe -231 -1.661 098
[lepMncrBHOCT 203 -2.954 402

HanomeHa: R =.675 R?=.455; F = 22.926; MS = 726.505; df = 7; p = 0,000
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Kaga cmo TecTmpanv npeanKTMBHU JONPUHOC BAaCNUTHUX CTUIIOBA OUYeBa GOPManHO-
onepaLVoHaIHOM MULLbEHY aAoNeCLEHATA Kao KPUTEPWjYM, YCTAHOBIBEHO je la CI0Xaj
npeavikTopa objawasa 45,5% BapuvjaHce Kputepujymcke Bapujabne (R?=.455). CraTuctuu-
Ky 3HauajHOCT nokasyjy ckane pelynayuja (8 =.368; p = 0,00) n dpuHyga (8 =-.286; p = 0,016).
MpoBepom 3HauajHOCTV CTaHAAPAN30BAHMX PerpecuoHnx koedbuumnjeHaTta yCTaHOB/bEHO
je Ba ncnuTaHMumM ca BULIMM CKOPOBUMA Ha CKanu peiysayuja nMmajy Bulle CKOpoBe Ha
TeCTy NOrMYKKMX onepaLmja, JOK OHM Ca BULLIMM CKOPOBUMA Ha CKanu UpuHyga nmajy Huxa
nocturHyha Ha TecTy nornykux onepauuja (Tabena 4).

Aunckycuja

[MaBHW LUW/b OBOT UCTPaXKBakba 610 je a NPoBepUMO Aa N Cy BaCNUTHU CTUIIOBU
poamuTeba, Kako X NPoLieryjy afioNeCLeHTU, CTaTUCTUYKIM 3HAYQjHN NpeauxkTopn dopman-
HooMepaLMOHaNHOT MULWIbetba agoeclieHaTa. Ha ocHoBy fobujeHnX pe3ynTaTa 3aKkibyuy-
jeMo ga cy oueKkrBaha o KOjuX Ce KPeHYNo Y NCTpaxnBahy NoTBpheHa. Hanasu nokasyjy
[a Cy BaCMUTHY CTUIIOBU 06a poaUTE/ba CTaTUCTUYKM 3HAYajHO NMOBE3aHN Ca CTENEHOM
pa3Boja popmanHoonepaLnMoHanHOr MyuLibekba AeTeTa. [lepM1CUBHM BaCNUTHU CTUN U
MajKu 1 oYeBa Ma HUCKY NO3UTMBHY Kopenauujy ca cTeneHom pa3soja dopmanHoonepa-
LMOHaNHOr MULLbera agoneclueHata. CBe AruMeH3nje ayTopmutaTUBHOT BaCMUTHON CTUAa U
04YeBa 1 MajKu1 BUCOKO MO3NTUBHO KOPenupajy ca pesynTaToM Ha TeCTy NOrmuKkmx onepawuja.
[lakne, BUWK cTeneH pa3Boja GpopManHONOrMUKUX onepaLmja 3acTyrnsbeH je Ko aele unju
poauTesby pajo pasroBapajy ca hriMa o NpobneMuma, yBa)<aBajy H1xoBe CTaBOBe, OXpa-
6pyjy nx fla cnobofHO 13paxkaBajy CBOje MULLIbEHE U NMOXBasbyjy hUX0Be ycnexe. Taksu
Hanaswm cy y cknagy ca Teopmnjom MaHa lNujaxea Koju cmaTtpa ga cy AUCKyCuja, y3ajaMHa
pa3mMeHa MULLIbEHA, OTBapare NPOobIeMCKNX CUTyalumja U NOACTMLAbE Pao3HANOCTU
JeTeTa obnnum poanTesbCKOT MOoHallakba NOACTULAjHN 3a pa3Boj GopManHux onepayuja
(Piaget, 1972). Takohe, pe3yntatu Cy y CKNnagy ca Hanasuma NCTpaxrBaha Koje je Ko Hac
cnposena CrenaHoBuheBa (Stepanovi¢, 2006), a y KojeM ce NoKa3asno Aa Cy HajBaXHUju
BUOBY poaunTerbcke MefujaLimje 3a pa3Boj GopManHoONornyKkmnx onepayuja: oxpabprisarme
WHTeNeKTyanHe pafo3HanocTn AeTeTa, pa3Bujakbe CMOCOOHOCTM apryMeHTOBakba, NpoLie-
FbMBaHa 1 aHanM3e 1 HeroBame pasmeHe MuLLberba Mehy unaHoBrMa nopopauie.

[JnMmeH3unje ayTopmTapHOr BaCNmUTHOT CTMNa oba poauTerba NoKasyjy HeraTuBHy Ko-
penauujy ca GopmManHoNOrMykKnum muLibereM. Hajsry HeraTMBHY Kopenauujy nokasyje
LVIMeH3Wja Heobjawrbasarbe, U TO 3a BaCNUTHe CTUIOBe 06a poguTesba npoLereHe of
ajonecueHaTa. Moxemo NpeTnocTaByTK Aa je Passfior H/XKer cTerneHa Normykmx onepaumja
NHTENeKTyasrHO Make NOACTMLAjHa poanTerbCKa CpeamnHa. TakBM Hanasu Cy OYeKnBaHU
umajyhu y Buay fa cy ayTopuUTapHU POAMTESbY HEJOBOJbHO PECMOH3MBHU Ha NoTpebe
[eTeTa, YeCTo HeMajy CTP/betba y pajy ca AeTeToM, He 00jallihbaBajy My passiore, y3pou-
HO-nocneanyHe Bese Te ra He oxpabpyjy fa npobneme carnesa U3 BuLLE yriosa 1 co60aHO
n3pakaBa cBOj cTaB Beh ouekyjy 6ecroroBopHy NOCIYLHOCT.

Kaga pa3maTtpamo npegukTnBHM AONPUHOC ANMEH3Mja BaCNUTHUX CTUIOBA MajKe
objalurbery BapujaHce popmanHoonepaLMoHanHOr MALbEHa, Kao CTaTUCTUYKU 3HaYajHU
npeauKTOpY NoKasane cy ce AUMeH3nje Uo8e3aHOoCl (Ca MO3UTUBHUM NPeA3HAKOM perpe-
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CUOHOT KoeduLMjeHTa) U Heobjawrasaree (ca HeraTVBHUM NPef3HaKOM PErpecroHor Koe-
duumjeHTa). Y BaCNUTHMM CTUIOBMMA OLL@ Kao 3HauajHu npefnKktopy GOpManHONOrMUKNX
onepawuja nokasasne cy ce AUMeH3uje peiyaayuja (ca NO3UTUBHUM NpPef3HaKoM perpecro-
Hor koedurLmjeHTa) U UpuHYga (ca HeraTMBHUM NPeA3HaKoM PerpecuoHor koedurumjeHTa).

MHTepecaHTHO je aHanu3npaTtun pasnuke y npegukTMBHOM AOMPUHOCY BAaCMUTHUX
CTNOBa poauTerba objalltbery BapmjaHce GopManHONOrMUKUX onepaLmja Hhrxose aeLe.
Kaga aHanusnpamo JONpMHOC BaCMUTHUX CTMUIOBA OL@ U ajTeMe KOju YMHe CyncKany pe-
lynayuja, unHu ce fa je 3a pa3Boj GopmanHux onepalmja CyLUITUHCKM BaXKHO NOCTaB/barbe
npasuna v objallrbaBarbe 3aLUTO Ce NpaBuia MOpPajy NOLTOBaTK, Y3 UCTULIAre NocneanLa
(Pasiosapao je ca MHOM u Gomaiao mu ga pasymem docneguye colciiseHol UoHawarba; Ha-
inawasao je koju cy pasnosu ogpeheHux tipaguna y tGoHawarby; Objawrasao mu je 3awitio
ce Upasuna mopajy dowiogau). Y BaCnMTHAM CTUNOBMMA MajKe 3HayajaH NpeanKTUBHA
JOMPUHOC OCTBapyje cyrnckana tose3aHocil. AKO NaX<brnBo Nornefamo ajteme Koju onepa-
LiMOHanm3yjy Ty ANMEH3Ujy, jacHO je Aa Cy Of CYLUTMHCKOT 3Hayvaja PeCrnoH3MBHOCT, TOMNHA,
NpaBOBPEMEHO pearoBakbe Ha NoTpebe AeTeTa 1 NogpLika Majke (Moja majka peaiyje Ha
moja oceharvba u towipebe; Bpeme koje je Liposoguia ca MHOM 6UJIO je uclyHeHo WOoUUHOM
u 6nuckowhy; Tewuna me je u lokasusasna pasymesarbe kaga cam 6uo y3HemupeH; Pasiosea-
pana je ca MHom o Mojum Upobniemuma). TakaB pe3ynTaT uge y Nnpuor Tesu fa je y npouecy
pa3Boja KOrHUTVBHKX CMOCOBHOCTU, Te CaMMM TUM 1 Y NpoLiecy pa3Boja popmManHmx orne-
pauuja, 3HayajaH afeKBaTaH eMOLUWOHaNHN OfHOC Majka—aeTe. Hanmve, BehuHa ctyauja
yKasyje Ha TO [ja je nHTepaKumMja Majka—deTe CHaXkHa odpefHuLa AeTeTOBUX aKTYeTHUX 1
KaCHMjUX KOTHUTUBHKX KoMmneTeHuuja (Blumenthal, 1985, npema: Tosi¢ Radev i sar., 2013)
1 Oa je marba BepoBaTHoha Aa he feua Koja cy Marna Mmarbe UCKYCTaBa ca PECMOH3UBHUM
CTapaTesbeM UMATM afiIeKBaTaH Pa3BOj KOTHUTMBHUX crocobHocTu (Loudermilk, 2007, npema:
Tosi¢ Radev i sar., 2013).

[Jakne, pesyntatu cyrepuily Aa oTal 1 Majka Ha pa3nmynTe HauMHe JOMprHOCe pa-
3B0jy dopmanHoonepaLMoHaNHOr MULLbera feTeTa U HaBOAe Hac Ha 3aK/byyak Ja je 3a
pa3Boj dopmanHmMx onepaumja (BepoBaTHO 1 KOTHUTUBHU Pa3BOj YOMLUTE) CYLUTUHCKN BayKHO
[a Majka byze emoLMIOHaNHO TOMJa, PeCNOH3MBHa, fla objalibaBa 1 Tymaum CBeT AeTeTy
(GosesaHoci), a Aa je oTal 3afy»eH 3a NOCTaB/bakbe rpaHNLa 1 NOLWTOBaKe Npasmna no-
Hallarba Y3 objallibaBarbe pasnora v nocneauua (peiynayuja). Majke cy vewhe 3agyxeHe
3a pefoBHO npaheme WKoCKMX 0b6aBe3a 1 akTUBHOCTU 1 3a nomoh y n3paau gomahux
3ajlaTaKa. 3aTo Cy U CEH3UTUBHOCT MajKe Ha Aeuje noTpebe 1 Nnpobneme 1 CTprsberbe y pagy
ca leTeToM NoceBOHO 3HaYajHU 3a HEroB UHTENEKTYaNHN pa3Boj. CEH3UTUBHN poanTesbi
cy yrnaBHom 6osbuy yunTerbu cBoje geue (Tosi¢ Radev i sar., 2013).

[Ja cymnpamo, pe3yntaTi Haller ncTpaxvpatrba ynyhyjy Ha 3ak/byvak fa je aytopu-
TaTMBHO POAUTE/bCTBO HAjMOACTULAjHNja NOPOAVNYHA CpenHa Y KOjoj ce afonecueHT
oxpabpyjy Aa UCTpaxyjy U NPOLIMPYjy CBOj Pa3BOjHM KanaLWTeT 3a JIOTUYKO MULLTbEHE.
TakBY Hanasu cy y cknagy ca pesyntaTMmMa paHujux CTyguja y Kojuma ce, Takohe, nokasano
[a je ayTopuTaTMBHM BaCNUTHX CTWUI NoBe3aH ca BehviM HUBOOM KOTHUTUBHOT pa3Boja
agonecueHarta (Chapell & Overton, 1998; Sadr, 2014).

Y HaweM ncTpakmBarby 3Ha4YajHO HUXKe pe3ynTaTe MOCTUKY LeCHaeCToroanwbaLm
Hero yyeHuLUM o celaMHaecT 1 0CaMHaecT roAnHa, oK n3mehy ceflamHaecTorofiibaka
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1 NYHONETHX He MOCTOjY 3HaYajHa pa3fnKa y CKOpy Ha TecTy JIOTMYKKX onepauuja. Besa
y3pacTa UCcnmuTaHrKa 1 ycrnexa Ha Tecty GopmanHux onepauuja ykasyje Ha To ia nocToju
pa3BojHu TpeHA opmanHoonepaLMoHanHOr MULLbEH, WTO je y CKnagy ca pesyntatmma
AoMahnx 1 cTpaHuX ncTpaxneaha (Bradmetz, 1999; Stepanovic, 2007).

Ha Kpajy, nomeHyhemo 1 orpaHunyerba OBOr NCTPakmMBatba. To je npe cBera npurogaH
y30paK 1 peTpoCneKTBHA NPOLEHa POANTEIbCKMX BaCMUTHUX CTUIOBA, LUTO je MOr/o Aa
yTrUe Ha U3BECHA NCKPUBIbEHba Y Nnamhetby. Bygyhnm nctpaxmusadrma y oBoj obnactu npe-
nopyuyjeMo fia CBaKaKo YKIbyUe POAnTesbe y UCTPaXKMBatrbe, Kako 61 ce jobuna BanugHuvja
npoLeHa CTUNoBa POAMTE/bCTBA U AVHAMIKE MOPOLNYHUX OfHOCA.

3akmyyak

[MaBHW Hanasu UCTpaxmMBaka carflacHM Cy ca NonasHMM NpeTrnocTaBkama Mmogena
BaCNUTHUX CcTnoBa [ajaHe baympuHA — BUCOKOM TOM/IMHOM Y KOHTPOJIOM, ayTOPUTATUBHI
poauTesby Npy»Kajy AeTeTy ONTUMANHy CPeANHY 3a Pa3Boj, JOK ayTOPUTapHU POAUTEBN
HUCKOM TOMJIMHOM M BUCOKOM KOHTPOSIOM ycKpahyjy feTteTy ayTOHOMWUjy, He YBax<aBajy
Herose notpebe n xesbe, 3axTeBajy MOCYLIHOCT, LUTO Ce CBEYKYMNMHO MOXKe Ofpa3nTy Ha
KOTHUTVBHU 1 EMOLIIOHAJTHM Pa3BOj, CaMMM TUM 1 Ha pa3Boj dopManHux onepauuja. Pa-
3ANUUT NPEANKTUBHY JONPUHOC NOjeANHNX AUMEH3Mja BaCNMTHUX CTUNOBA OYeBa U MajKn
MOXKeMO 06jacHUTM TUMe LWTO, y Hajsehem 6pojy criyyajeBa, Majka 1 oTal, Majy floHeKne
pa3nunuunTy (ann NoAjefHaKo BaXkHY) ynory 1y npouecy BacnuTama yorniwTe 1y npouecy
noAcTnuUarba KOrHUTUBHOT Pa3Boja AeTeTa.

Wmajyhun y Buay 3Hauaj ynore BacnUTHMX CTUIOBA 3a pa3Boj dopmanHux onepawmja
Mnagux, eayKaumja pogutesba 0 NO3UTUBHM CTUIOBMMA POAUTE/bCTBA NyTEM CEMMHApa U
TPUOMHA MOXKe AOMPUHETU CTBapakby CTUMYSIAaTUBHE MOPOAVYHE CPEAMNHE KOja MOTMOMaXe
KOTHUTMBHU pa3Boj geTeTa.
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Parenting Styles as Predictors of Formal Operational Thinking
in Adolescents

Zana Zivkovi¢ Rangi¢
Department of Psychology, Faculty of Philosophy, University of Nis, Nis, Serbia

Jelisaveta Todorovi¢
Department of Psychology, Faculty of Philosophy, University of Ni3, Nis, Serbia

This paper presents a study on whether parenting styles as assessed by adolescents are sta-
tistically significant predictors of formal operational thinking. For the purposes of the study
the following instruments were used: an adapted version of the Parenting Styles and Dimensions Ques-
tionnaire, which measures the dimensions of authoritarian, authoritative and permissive styles, and Bond'’s
Logical Operations Test. 200 students of the Technical High School in Pirot participated in the research
(54.5% boys; average age 17 years). The study confirmed the principal hypothesis that parenting styles
are a statistically significant predictor of formal operational thinking. With regard to the mother’s parent-
ing style, the dimensions of Attachment (with a positive 8 coefficient) and Lack of Explanation (with a
negative 3 coefficient) contribute to the prediction of formal operational thinking. As for the father’s
parenting style, it is the dimensions of Regulation (with a positive 3 coefficient) and Coercion (with a
negative f3 coefficient) that contribute to the prediction of formal operational thinking. The principal
conclusion of the study is that certain parenting styles contribute significantly to the development of
formal operational thinking in adolescents. A better understanding of the role of parenting styles in the
development of formal operations could contribute to the fostering of positive parenting styles, which
would in turn stimulate overall cognitive development, including the development of formal operations.

Abstract

Keywords: parenting styles, formal logical operations, adolescence.
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BocnuTatenbHble cTUAN poguTenel Kak npeauKkTopbl
dopmanbHO-onepaLMoOHaNbHOrO MbILLIEHNA AA0NECLLeHTOB

MKana XKuBkoBu4 PaHuny
HenapTtameHT ncuxonoruu, dpunocodcknin bakynsret, Huwcknii yHnsepcutet, Huw,
Cepbus

EnuncaBsera TogopoBuu
HenapTtameHT ncuxonoruun, dpunocodcknin bakynsret, Huwcknii yHnsepcuteT, Huw,
Cepbus

B 3mol cmamee Mbl ucci1e008asu, ABAIOMCA JIU CMUU 8OCNUMAHUSA, OyeHuUsdeMble aoo-
JlecyeHmMamu, cmamucmuyecku 3Ha4uMbIMU NPeduKMOopamu (hopmManbHO-oNepayuoHasIb-
HO20 MblWJ/1eHUs. B yenax uccnedo8aHus 6bi1u UCNOIb308AHbI: A0ANMUposaHHAs sepcusa ONpPocHUKa
podumenbckux cmusieli u usMmepeHul, usMeparwas napamemps a8mopumdpHO20, asmopumemHo-
20 U pa3pewiumesibHO20 CMUJIs, d Make mecm yio2udeckux onepayuli boHda. B ucciedosaHuu npuHs-
u yyacmue 200 yyawguxcs mexHudeckol wikosel 2. [Tupoma (54,5% toHowiu, cpedHuli 803pacm pecnoH-
0eHmos 17 nem). ViccnedosaHue noomaepousio OCHOBHYIO 2unome3y 0 moM, Ymo CMUJIU 80CNUMAHUSA
ABJIAMCA CMAMUCMUYECKU 3Ha4UMbIM NPeOUKMOpPOM hopMasbHO-0NepayUOHaIbHO20 MblUWIeHUS.
Ymo kacaemca cmusa ocnumanusa Mamepu, mo 8k/1ad npeduKyuU hopManbHO-o0NepayuoHaIbHoO20
MblwieHuUs oarom oumeH3uu, Cea3b (C NOA0XUMebHbIM 3HaKoM Ko3gguyueHma B) u HeobwsacHeHue
(c ompuyamernbHsiM 3HaKom Ko3gguyueHma B). Ecnu paccmampugame socnumamerbHbil cmusib
omuya, mo 8k/1a0 NpedUKUYUU hopMaibHO-0NePAaYUOHAIbHO20 MbluwiieHUsA 0alom OuMeH3uuU Peaynayus
(c nonoxumerneHbIM 3Hakom KosghguyueHma fB) u [puHyx0eHue (c ompuyamesibHbIM 3HAGKOM KO3(-
¢uyueHma ). OcHosHoU 861800 UCC/IE008AHUA 3AK/TIOYAEMCSA 8 MOM, YMO onpedesieHHble CMUJIU po-
dumesibCMaa 8 3Ha4YUMesIbHOU CMeneHU cNocobCmayom pazeumuio GoOpPManbHO-0NePayUOHAIbHO20
MblwieHUsA adosnecyeHmos. Jlyqwiee NoHUMAHuUe posiu cmusieli B0CNUMAHUsA 8 npoyecce pa3pabomku
hopmarbHbix onepayuli Moxem cnocobcmeo8ams NOOWPEHUI0 NO3UMUBHbIX cmuJieli pooumesbcmed,
Komopeie 6y0ym cnocobcmeosame obwemy KocHUMUBHOMY pa3s8umuto, a makxe passumuio ¢op-
MaJslbHbix onepayud.

Pestome

Knroueesble cnosa: socnumamersibHble cmusu, d)OpMaﬂbHO-ﬂOZULIeCKUC onepayuu, aaonecueHuus.
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Examining both the international literature and Serbian studies, it can be stated that mathe-
matics is one of the most unpopular subjects among pupils. Instead, maths education should
focus on developing mathematical thinking, modeling and problem solving, as these are indispensable.
Innovation of the educational process is a continuous challenge for educators, as is the integration of various
teaching strategies, groupwork forms and learning methods into their daily classes. Numerous internation-
al studies have confirmed the effectiveness of cooperative learning in education. The aim of this research is
to examine whether pupils’ attitudes towards mathematics change as a result of cooperative learning, and
whether students’ attitudes regarding cooperation improve. The results reveal that cooperative learning has
a positive influence on pupils’ cooperation skills and attitude towards mathematics.
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Introduction

“All areas of everyday life rely on teamwork, communication, effective coordination,
and division of tasks; therefore, it is high time for schools to be more sensitive and reflect
the trends of ‘adult’ life. (Horvath, 1994, p. 17).

“Students’ learning of and performance in mathematics is affected by a number of
factors, including students’ attitude towards the subject, teachers’ instructional practices,
and the school environment” (Mazana et al., 2019, p. 2).

Together with the rise of positive psychology, the importance of a positive attitude
towards educational matters has gained more attention in recent years (e.g., Marsh & Cra-
ven, 2006; Seligman & Csikszentmihalyi, 2000). Research has suggested repeatedly that the
attitude to mathematics is a critical construct related to learning (e.g., Singh et al., 2002).
The extent to which students find mathematics enjoyable, place value on mathematics and
believe that itis important for success in school and future aspirations, affects the students’
motivation to learn (Ismail, 2009, Mettas et al., 2006; Middleton & Spanias, 1999).

Among the students’factors, attitude is regarded by many researchers as a key con-
tributor to higher or lower performance in mathematics (Mata et al., 2012; Mohamed &
Waheed, 2011; Ngussa & Mbuti, 2017). Attitude refers to a learned tendency of a person to
respond positively or negatively towards an object, situation, concept or another person
(Sarmah & Puri, 2014).

“Attitudes toward mathematics appear more polarised than for any other curriculum
area. While many students enjoy mathematics, many others have negative. These negative
attitudes are quite resistant to change.” (Townsend & Wilton, 2003, p. 473). One possible
step towards this change is the application of cooperative learning methods (Townsend
& Wilton, 2003).

Pupils must be provided with knowledge and competences applicable in daily life, so
that they can meet the expectations of society once they leave school. Thus, it is essential
that they become adaptive, collaborative, creative, and problem-solving persons.

The superior international achievements of science, technology, engineering, math-
ematics (STEM) -focused nations reflect the mathematical literacy assessed in PISA 2012,
with the focus on “meeting life needs ... through using and engaging with mathematics,
making informed judgements, and understanding the usefulness of mathematics in relation
to the demands of life” (Thompson et al., 2013, p. 11).

Mathematical literacy is essential to STEM education, where a facility in dealing with
uncertainty and data is central to making evidence-based decisions involving ethical, eco-
nomic, and environmental dimensions (Office of the Chief Scientist, 2013).

Cooperative Learning, sometimes called small group learning, is an instructional strat-
egy in which small groups of pupils work together on a common task. The task can be as
simple as solving a multistep math problem together, or as complex as developing a design
for a new kind of school. In some cases, each group member is individually accountable for
part of the task; in other cases, group members work together without formal role assign-
ments. According to David Johnson and Roger Johnson (Johnson & Johnson, 1999), there
are five basic elements that allow successful small-group learning:
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« Positive interdependence: Pupils feel responsible for their own and the group’s
effort.

« Face-to-face interaction: Pupils encourage and support one another; the environ-
ment encourages discussion and eye contact.

- Individual and group accountability: Each student is responsible for doing their
part; the group is accountable for meeting its goal.

« Group behaviors: Group members gain direct instruction in the interpersonal, social,
and collaborative skills needed to work with others.

+ Group processing: Group members analyze their own and the group’s ability to
work together.

Cooperative learning changes pupils’and teachers'roles in classrooms. The ownership
of teaching and learning is shared by groups of pupils, and is no longer the sole respon-
sibility of the teacher. The authority of setting goals, assessing, and facilitating learning
is shared by all. Pupils have more opportunities to actively participate in their learning,
question and challenge each other, share and discuss their ideas, and internalize their
learning (TeacherVision, 2016).

The practices used in traditional teaching are incapable of ensuring the sufficient
acquisition of these abilities and skills. Serbian education rarely includes the concepts of
cooperation, acceptance, communication, experiential learning, hence the need for inno-
vation of educational activities. For decision-makers and education experts working on
upgrading the methodology of teaching mathematics, this is a constant challenge.

The organization of the teaching process must be high quality and up to date, featur-
ing many teaching methods to ensure greater activity by both pupils and teachers (Stano-
jevi¢, 2009). It is usually difficult for teachers to adopt novel methods and change attitudes
as they feel deeply attached to the ingrained, tried-and-tested practices of many years.

There are several reasons why cooperative learning works as well as it does. The idea
that pupils learn more by doing something active than by simply watching and listening
has long been known to educational and developmental psychologists and effective teach-
ers (McKeachie, 2002; National Research Council, 2000), and cooperative learning is by its
nature an active method (Felder & Brent 2007).

In the initial phases of teaching mathematics, it is necessary to apply learning strat-
egies that promote cooperation, empathy, critical thinking and problem solving in pupils.
Taking all these factors into account, the authors have focused their attention on examining
the effectiveness of cooperative learning in math classes.

The aim of this research is to examine whether pupils’ attitudes towards mathemat-
ics change as a result of cooperative learning, and whether students’ attitudes regarding
cooperation improve.

When people are asked to describe their feelings about their own mathematics ability,
they often respond with such negative statements as, “l was never any good at maths... |
just couldn’t get the hang of it... | was too dumb even to ask a question when the teacher
explained something.”These kinds of statements are typical of those made by people who
dislike maths and have a high level of mathematics anxiety. Mathematics anxiety is a fear
of maths or an intense, negative emotional reaction to the subject (Bernero, 2000). Some
researchers who have studied the problem contend that a majority of adults suffer from
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mathematics anxiety to some degree, and it frequently starts in the elementary years (Ken-
nedy & Tipps, 1994). Many people have given up on maths because they learned to fear it
when they were young. This fear or loathing of maths “seems to make people unempow-
ered to make decisions themselves. Instead, they'll defer to someone they think is smart,”
explains Marilyn Burns, founder of Maths Solutions Inservice and Publications (Rasmussen,
1999). Once adopted, these feelings of maths anxiety are hard to lose, even in adulthood
(Rasmussen, 1999, p. 2).

Besides pupils who may be feeling maths anxiety, there are pupils that may find
maths to be just plain boring, given customary paper-and-pencil repetitive maths problems.
Adults who had negative feelings regarding maths report certain teacher practices and
expectations that also contributed to their anxieties (Kennedy & Tipps, 1994). These include:

1. Lack of variety in teaching-learning processes;
2. Emphasis on memorization;

3. Emphasis on speed;

4. Emphasis on doing one’s own work;

5. Authoritarian teaching.

Kennedy and Tipps (1994) also describe some shortcomings/failures common to typ-
ical maths instruction. Among other things, they maintain that in many elementary maths
classes more than 70% of the time is spent in independent practice, mostly using the
workbook and paper-and-pencil tasks. This means that children often receive insufficient
instruction in the mathematical concepts and processes they practice.“Work on your own”
has been a dictum in many elementary school classrooms. They also maintain that children
have usually been told not to help others or ask others for help. In many instances teachers
will accept only “one right way” of working problems. Such practices can lead pupils to
believe that mathematics is inflexible, lacking creativity and fun (Kennedy & Tipps, 1994).

A focus on advancing STEM (science, technology, engineering, mathematics) in
schools and the workforce is increasing across many nations, with its powerful role across
multiple sectors being formally recognized (English, 2015).

There are more and more tasks, and the initial magic disappears. While some of the
pupils continue to work with great diligence and ease, many are discouraged, finding no
joy in the daily tasks (Jozsa, 2000).

The challenge is to create such an atmosphere in the maths class where pupils can
trust their peers and even if they do not know the right answer, they will not feel anxious.
Pupils need to feel free to ask questions during class and be sure to have their questions
answered. In an accepting learning atmosphere, pupils will also enjoy the learning process
itself, not just when discovering the solutions to their tasks.

The advantage of cooperative learning is that the barriers within the group vanish, all
group members need to participate in the work, so lower-achieving pupils are also more
easily accepted.

It becomes possible to successfully implement the teaching and learning of math-
ematics, to realize the expected outcomes of the subject, increasing its effectiveness and
efficiency.
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The most important precondition for effective mathematics teaching is to increase
pupils’ motivation. Learning must be turned into a motivating activity because skills and
abilities will only function optimally given the right motivation (Réthy, 2003). In his research,
Béla Kozéki has stated that the success of the acquisition of the curriculum depends only
50% on intellectual factors, with the remaining part determined by the processes grouped
around motivation (Kozéki, 1980). The level of anxiety always plays a key role in pupil per-
formance, so the relationship to mathematics is a vital factor.

A a positive learning atmosphere, a fearless open relationship is essential for a good
maths class, whereas increasing the pupils’ positive attitude towards mathematics is crucial
for achieving better results.

Pupils have a positive attitude towards cooperative learning, they believe this way
of learning is more useful, interesting, and less frustrating - they feel more relaxed and
supported (Buljubasi¢ Kuzmanovi¢, 2009).

In the public-school setting, many classrooms have pupils with a wide range of abili-
ties, but all are working toward the same goal. Pupils learn and understand mathematical
concepts in a variety of different ways. Teachers have the sometimes-difficult task of trying
to identify which strategy works best for each individual student (Johnsen, 2009).

“Furthermore, it is necessary to develop those social skills that are important within
the scientific community, as well as in the relationship between the scientific community
and society. For example, today, cooperation and teamwork belong to the basic postulates
of scientific work. In teaching, this is primarily realized through various forms of cooperative
teaching/learning” (Anti¢, et al., 2015, p. 623).

Cooperative learning, as a teaching method, provides pupils with the opportunity
to develop skills during group interactions and cooperation with peers, which are vital in
today’s world (Abu & Flowers, 1997). With its diverse and highly flexible strategies, cooper-
ative learning ensures the application of different forms, modes and methods of learning
(Cati¢ & Sarvan, 2008).

“Cooperative teaching methods are based on the principle that pupils build their
own knowledge by exchanging ideas through intensive communication with others. They
actively build or construct their own notions of reality, and these constructions result in
knowledge. Emphasizing the active nature of the learning process and the active role of
pupils in this process is the essence of all models of cooperative learning. Unlike tradition-
al teaching methods, where the content of what is learned is in the foreground, in these
methods, the emphasis is on the pupils developing methods and techniques for dealing
with problems and solving them. This way, initiative, pupils’independence in work, their
decision-making ability, creativity and independent thinking are developed. The paper also
presents one of the models of cooperative learning in more detail - the group research
model - that is, it analyzes the activities of pupils during classes that take place according
to this model” (Sevkusic¢ - Mandi¢, 1998, p. 355).

Through cooperative learning, pupils do not learn in the classical sense of knowledge
acquisition, but they learn through learning together (Stanojevi¢, 2009). In cooperative
learning, the pupils’ existing competences are built on and improved by adapting to pu-
pils’individual learning pace, which allows those learners with lower learning abilities to
be more effective.
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In cooperative learning, the team members divide the tasks among each other, with
everyone equally responsible for completing the tasks, i.e., all members of the group need
to work together, given that overall performance depends on their cooperation.

Group members also need to help and check each other’s work. With this method,
social competences such as communication, relationship management, patience, empathy
can be developed effectively.

“We talk about real cooperative group work when the members of the group carry
out the tasks by interacting with each other. Its main feature is the orderliness, content and
expediency of the relations, which are indispensable during the cooperation. Pupils work
together as part of the group work, which means joint responsibility for the results of the
group, for their own work and that of their teammates. The cooperative form of learning,
like other forms of active learning, not only allows for constructiveness in contrast to tra-
ditional learning methods, but also specifically stimulates this creative operation of the
human brain” (Orban, 2009, p. 35).

The role of the teacher also changes, the teacher is no longer at the center of the
educational process, but is responsible for thorough, high-quality planning and ample
preparation for the classes.

“The cooperative form of learning starts from the foundation of the fact that pupils
possess significant previous knowledge and skills in the domain in which new knowledge
is introduced. With such an assumption, learning is no longer a process of transmitting from
the one who knows (teacher) to the one who does not know (student), but a good part
of the real pedagogical interaction between teachers and pupils. (lvi¢ et al., 2003, p. 37).

The teacher’s role is to inspire the pupils and create a motivating atmosphere. Pupils
who develop a certain curiosity, who find the joy of solving a problem, will surely be more
successful in mathematics. The basis of cooperative learning is that learning happens in a
social environment, the classes are created so as to be playful and rich, full of experiences
for the pupils. During such a learning process, there is space for communication, hence
working together makes solving the tasks easier for pupils. Most children like these classes,
they are more eager, more motivated, more productive in their learning. They learn to pay
attention to each other and learn by teaching.

The selection of suitable maths content is the responsibility of the teacher, to ensure
that the pupils acquire the given material successfully through collaboration. The teach-
ing material used in cooperative learning should be compiled so that pupils can select
and divide the tasks among the group members. The aim is for all pupils in the group to
share the task and the group’s work becomes the synthesis of all members’ joint efforts.
(Spijunovi¢ & Mari¢i¢, 2016).

Joint activities, social interaction, and related assessment methods are motivating
for most disadvantaged pupils. Inhibited, withdrawn children participate more freely in
collaborative work. In addition, the cooperative learning process is good at modelling pro-
cesses occurring in real life, making such learning feel more lifelike for children as opposed
to traditional learning methods (Kovacs & Bagany, 2016; Kovacs, 2020).

Pupils can gain individual and shared experiences of success. Educational work be-
comes more diverse and creative. Cooperative work increases pupils’ interaction in the
classroom, everyone in the group has their own task. Thus, it is not only the better and more
capable pupils who do all the work, but all the pupils involved contribute to the group’s
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outcome, thus it is logical to expect better learning and educational outcomes when maths
education takes place in such a favorable environment.

The research methodology

The study is based on a pedagogical experiment, the essence of which was coopera-
tive learning, with the primary purpose of a quasi-experimental methodology design.The
classes and pupils of the test group worked in a mathematics class at least thirty timesin a
full semester. The research was carried out with the involvement of 5 classes for the control
group and 5 for the test group.

The study is comprised of the following elements:

1. Examine the changes in the marks of lower grade pupils participating in the math-
ematics educational program based on cooperative work during a controlled ed-
ucational study.

2.In the second phase of the research, a questionnaire was used to assess pupils’
attitudes towards mathematics before the introduction of cooperative learning.

Pupils in the test group worked in 30 mathematics lessons based on a pilot pro-
gramme with detailed lesson plans using different cooperative strategy models (Rotation;
Team Windows Structure; Picture Stealing; Brainstorming; Student Quartet; Pair Check;
One Go, Three Stay; Talking Chips; Cooperative Discussion; Indian Talk). The teachers par-
ticipating in the pilot worked according to carefully prepared instructions and followed
the methodological guidelines. In contrast, the control group worked in a traditional way
throughout. In addition, the control group and experimental groups were both taught by
different teachers.

3. Investigate the effects of the study after its completion.

The study of the impact of cooperative learning included examining pupils’ attitudes
towards mathematics.

4. Conduct a second survey six months after the initial final survey to explore how

long-lasting the acquired knowledge was.

This paper summarizes the change in pupils’attitudes observed in the second phase of
the research. This study involved the implementation of a questionnaire for data collection
among 4th grade pupils, aged 9-10. The questionnaire was an attitude test. The survey was
completed by the pupils twice, first before the study and then after the implementation of
the program. The reliability of the attitude scale: Cronbach’s alpha is 0.82.

The items of the six-point Likert scale were:

1. 1 like maths. 2. | find maths difficult. 3.1 find maths boring. 4. The maths tasks
are difficult for me. 5. 1 don't understand what | need to do in the tasks. 6. | do my maths
homework regularly. 7. 1 like the textual maths tasks. 8. | like doing my maths homework.

Multiple-choice questions:

9. like doing maths: on my own / with my mates working in a group. 10. Do you
collaborate with your friends during maths class? yes/no

A total of 243 pupils participated in the study and their ages were 9-10. The knowl-
edge and change of attitude of 123 pupils in the test group and 120 pupils in the control
group was examined.
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Results

(1) Gender: the test group was made up of 45.5% boys and 55.5% girls. The percentage
of boys in the control group was 48.3, with 51.7% girls, as presented in Table 1.

Table 1
Gender structure of the pupils in the sample
test group control group
Gender N % N %
Boys 56 455 58 483
Girls 67 555 62 51.7
Total 123 100 120 100

(2) Grade average: both groups had the highest proportions of pupils with a grade
average ‘excellent’ The proportion of pupils with a grade average ‘excellent’ was 46.3% in
the test group and 49.2% in the control group. Pupils with an average ‘very good’and ‘good’
were present in both groups to an equal extent. Only three pupils in the control group had
a grade average ‘sufficient’ (see detailed grades structure in Table 2).

Table 2
Grade average of pupils
test group control group

Average N % N %
Sufficient 0 00 3 2.5
Good 18 14.6 11 9.2
Very good 48 390 47 392
Excellent 57 463 59 49.2
Total 123 100 120 100

(3) Maths grades: based on the results of the last semester prior to the study, the pupils
in both groups had a maths grade average ‘excellent’ (31.7% and 40.8%) and ‘very good’
(32.5% and 37.5%). About a quarter of the pupils in the test group, 24.4%, and 15.0% in the
control group had a grade average ‘good; whereas 11.4% in the test group and 6.7% in the
control group had a grade average ‘sufficient, as summarized in Table 3.

Table 3
Pupils’ grade average in maths in the previous semester
test group control group

Grade N % N %
Sufficient (2) 14 114 8 6.7
Good (3) 30 244 18 15.0
Very good (4) 40 325 45 375
Excellent (5) 39 317 49 40.8
Total 123 100 120 100
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The value of the mathematical attitude of the pupils
in the test group before and after the experiment

Pupils’ overall attitudes towards learning and, specifically, learning mathematics in
the first part of primary education is crucial, as it will greatly determine pupils’ progress in
mathematics education and the results achieved. In investigating the effects of cooperative
learning, the authors aimed to examine its effect on pupils’attitudes toward mathematics.
The assumption was that cooperative learning would contribute to increasing pupils’ pos-
itive attitudes toward mathematics.

The results obtained during the study were derived from the average score of the
answers given to each question. The Likert scale is treated as an interval scale in order to
take advantage of the possibilities offered by complex statistical procedures, and scores
can be added up accordingly (Csap, 2002). Pupils could answer the questions on a 5-point
Likert scale. The value of 1 (“strongly disagree”), reflected the least positive, while the value
of 5 (“strongly agree”), marked the most positive attitude towards mathematics. Among
the responses, the pupils could also select the value of 0 given as an option, indicating that
they could not answer the question. Accordingly, pupils could score a minimum of 1 and
a maximum of 5 points for each item. A value 3 (“indifferent / neither agree nor disagree”)
indicated a neutral attitude. Values above this indicated a positive attitude, values below this
referred to a negative attitude in the examined question. For the full scale, values ranged
from 8 to 40, with a score of 24 considered neutral.

Based on the results obtained, the pupils did not achieve a neutral value of 3 only in
the case of inversely formulated items, which, in fact, indicated the same positive attitude as
the average score above 3 for the other questions. To sum up, pupils already had a positive
attitude value in the first survey (as shown in Table 4), disagreeing with the statement that
they found maths was difficult and tedious; their answers reflected that they believed they
were able to comprehend the tasks, they knew what they needed to do to solve the maths
problems. The analysis of attitudes following the end of the pilot program highlighted the
fact that pupils had changed their attitudes to some extent, becoming even more positive
compared to the initial survey.

Using a paired t-test, the authors tested the statistical significance of the deviation
to determine the effects of cooperative learning on pupils’attitudes toward mathematics.
Comparing the results of the first and second surveys revealed a significant difference in 5
statements as a result of cooperative learning.

For items 2, 3, 4 and 5, the values decreased significantly. For the statement: / find
maths difficult the results were (first survey: M = 2.57; SD = 1.3) and (second survey: M =
2.09; SD = 1.2); (t = 2.88; p = 0.005). The results for the statement / find maths boring were:
(first survey: M = 2.37; SD = 1.6) and (second survey: M= 1.58; SD =1.1); (t =4.76; p = 0.001).
For The maths tasks are difficult for me the following values were obtained (first survey: M
=2.61; 5D =1.3) and (second survey: M = 2.23; SD = 1.2); (t = 2.61, p = 0.01). These are the
items whose values decreased. However, since these were inverse items, the change actu-
ally indicated a significant increase in attitude value. Next, the results for the item / like the
textual maths tasks were (first survey: M =3.55; SD = 1.3) and (second survey: M = 4.03; SD =
1.1); (t=-2.82; p = 0.006). For the statement / like doing my maths homework the following

223



Elvira Kovéacs, Zsolt Namesztovszki, Lenke Major, Dragana Glusac « Examining Pupils’ Attitudes toward...

results were given by the pupils: (first survey: M = 3.98; SD = 1.2) and (second survey: M =
4.31; SD =0.9); (t = - 2.08; p = 0.04). For these listed items, a significant increase in values,
i.e., a more positive attitude toward mathematics, could be traced, while for the other items,
the change is not considered statistically relevant (see the summary in Table 4).

Table 4
The change in attitude towards mathematics before and after the experiment in the test group
first second survey neutral paired t-test
Statements survey value
M SD M SD T p
I like maths. 418 09 428 1.1 -0.59 0.5
I find maths difficult. 257 1.3 2.09 1.2 2.88 0.005
| find maths boring. 237 16 1.58 1.1 476 0001
The maths tasks are difficult for me. 261 13 223 12 261 001
::E’Qg;;f“tand whatineedtodo g, 1 o3 gy ’ 026 07
I do my maths homework regularly. 461 0.7 458 08 043 06
| like the textual maths tasks. 355 13 403 1.1 -282 0006
| like doing my maths homework. 398 1.2 431 09 -2.08 004
Overall scale 2583 4.6 250 39 24 1.58 0.1

The correlations between attitude towards mathematics background variables

Each of the background variables showed some correlations with attitudes toward
cooperative work. Correlations were detected between pupils’ background variables and
attitudes toward mathematics.

The variable “grade average”revealed a negative, moderate correlation with the state-
ment | don’t understand what | need to do in the tasks (r =-0.35; p = 0.001), while in the case
of the statement I do my maths homework regularly (r = 0.29; p = 0.001), it indicated a weak,
positive correlation. The maths grade variable for the statement / don’t understand what
I need to do in the tasks (r =-0.31; p = 0.001) showed a negative, moderately strong cor-
relation, for the item | do my maths homework regularly (r=0.29, p = 0.001), it was positive
weak, whereas the statement / like doing my maths homework (r = -0.2; p = 0.02) indicated
a negative weak correlation (see Table 5).

Table 5
The correlations between attitude towards mathematics background variables
Statements Grade average Maths grade average
. r=0.05 r=006
| like maths. p=051 p =049
, - r=-009 r=-0.13
I find maths difficult. p=031 p=0.13
r=-0.03 r=-0.05

I find maths boring. p=068 p=05
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The maths tasks are difficult for me. ;::g; ’;:%029
| don't understand what | need to do in the tasks. :):()%(3)15 r::oig-(;]
I do my maths homework regularly. rr)::OOO%? pr:gé;
| like the textual maths tasks. [;::%; ;::O(i?
I like doing my maths homework. rp::OOO_Z ;: 00022

The one-way ANOVA test showed a statistically significant difference in the attitudes
of pupils with different grade averages for the statement / find maths difficult, while the post
hoc test showed no deviation from this statement. Pupils with the grade average ‘good’
scored the lowest on maths (M =1.81; SD = 1.2); while pupils with the grade average ‘excel-
lent’achieved the highest value (M = 2.39; SD = 1.2); whereas the values for pupils with the
grade average ‘good’ were (M = 1.88; SD = 1.0); (F = 3.37, p = 0.03), as summarized in Table 6.

When analyzing the statement | find maths difficult, it can be seen that pupils with
the grade average ‘very good’ achieved the lowest scores compared to other pupils. The
pupils with the grade average ‘good’ provided significant results, namely following the
pilot program, the lower achiever pupils showed a more positive attitude than their more
successful peers due to classroom collaboration.

Table 6
Correlation between pupils’ background variables with mathematical attitudes based on grade average
Good very good Excellent O:Ne(—)v\vfiy
Statements M SD M SD M SD F p
I like maths. 453 1.1 428 1.1 421 1.1 0.53 05
| find maths difficult. 1.88 1.0 1.81 1.2 2.39 1.2 337 0.03
I find maths boring. 1.29 06 147 1.2 1.75 1.2 133 02

The maths tasks are difficult for me. 235 14 204 13 234 1.2 0.79 04

| don't understand what | need to do 212 1 183 1 105 1 040 06

in the tasks.

I do my maths homework regularly. — 4.71 06 449 09 461 0.7 051 05
I like the textual maths tasks. 4.00 12 391 1.1 413 1.1 043 06
I like doing my maths homework. 429 09 430 10 432 09 0.01 09
TOTAL 3.26 05 33 05 315 0.5 0.82 04

After the completion of the research program conducted using cooperative learning,
it can be stated that there was no statistically significant difference in the pupils’attitudes
in terms of their maths grades versus their attitude towards mathematics. (Table 7)
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Table7
Correlation between pupils’ background variables with mathematical attitudes based on maths grade average
. one-way
sufficient (2) good(3)  verygood (4) excellent (5) ANOVA
Statements M SD M SD M SD M SD F p
I like maths. 464 08 410 13 426 1.1 432 09 078 05
| find maths difficult. 193 09 18 13 213 11 232 13 098 04
| find maths boring. 1.00 0.1 159 13 159 1.1 176 13 149 02
The maths tasks are difficult 543 15 501 12 210 11 229 13 026 08
for me.

I don't understand what | need
to do in the tasks.

I do my maths homework
regularly.

I like the textual maths tasks. 393 16 393 1.1 403 09 413 11 020 08
I like doing my maths
homework.

TOTAL 32 05 347 06 313 04 314 06 247 006

236 15 190 12 187 1.1 184 10 075 05

450 11 466 07 459 08 453 07 017 09

464 07 403 11 433 08 437 09 142 02

Another point of interest in the course of the research was whether cooperative
learning would influence pupils’ attitudes towards learning mathematics in teams and
through collaborative work. The results demonstrated that for both these points there was
a significant (approximately 100%) change of opinion in pupils’ perceptions of the use of
cooperative learning.

When pupils were asked in what learning format they would prefer to learn mathe-
matics, in the first survey, 70% of the respondents claimed they preferred to work in groups,
while 30% said they would rather work on their own. In the second survey, following the
research program, a total of 99% of the participating pupils stated that they would prefer
to work in a group. Based on the result of the paired t-test (t =- 6.73; p = 0.001), this change
can be considered significant (Table 8).

Table 8
Attitudes towards the use of the cooperative work form before and after the pilot program in the test group 1
first survey second survey paired t-test
on with my mates with my mates
replies working in a on my own working ina
my own t p
group group
N % N % N % N %
I like doing maths: 37 30 87 70 1 1 122 99 -6.73  0.001

At the time of the first survey, 87% of the pupils responded that they collaborated
with their peers while learning maths. By the second survey, this rate increased to 98%.
The change is also statistically significant based on the values of the paired t-test (3.96; p
=0.001) see (Table 9).
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Table 9
Attitudes towards the use of the cooperative work form before and after the pilot program in the test group 2.
first survey second survey paired t-test
Replies Yes no yes No p

N % N % N % N %

Do you collaborate with your

friends during maths class? 107 87 16 13 121 98 2 2 396 0001

As part of the study, the authors also investigated whether pupils’ opinion had
changed depending on their maths grade and overall learning outcome. They found that
the “maths grade” background variable did not statistically significantly affect the pupils’
opinions when asked if they would prefer to work individually or in groups.

However, there were statistically significant differences in the pupils’ opinions when
observing attitudes about collaborating in maths classes (F = 5.69; p = 0.001). Pupils with
a maths grade ‘sufficient’ (2) held a significantly more positive view (F = 5.69; p = 0.001)
than those with a maths grade ‘good’ (3), ‘very good'’ (4), or ‘excellent’ (5). Thus, pupils with
a grade ‘sufficient’ (2) achieved the highest attitude value (M = 1.14; SD = 0.3); while pupils
with a grade ‘good’ (3), ‘very good’ (4), and ‘excellent’ (5) achieved the same attitude value
(M=1.00; SD =0.1); (F=5.69; p =0.001). These results are presented in Table 10.

Table 10
Pupils’ attitudes towards mathematics after cooperative learning, depending on their maths grade

sufficient (2)  good (3)  very good (4) excellent (5) one-way ANOVA

Statements M SD M SD M SD M SD F p

| like doing maths. 200 01 197 01 200 01 200 01 1.04 0.3

Do you collaborate with your
friends during maths class?

114 03 100 01 100 01 100 01 5.69 0.001

The presented results indicate that pupils displayed a need to work together; especially
pupils with lower grades in maths were particularly fond of working together, they felt good
when working on solving tasks as part of a group, and maths in this form became much
more enjoyable for them. Simply put, they liked these types of maths classes better. When
it comes to the control group, there were no significant changes in attitudes.

The obtained results and conducted analysis led to the conclusion that cooperative
learning in the first cycle of education can significantly influence pupils’ attitudes towards
mathematics. These research outcomes are significant and highlight the importance and
implications of cooperative learning in the teaching of mathematics.

Several other researchers (Capar & Tarim, 2015; Debrenti, 2015; Dizdarevi¢, 2012; Hos-
sain & Tarmizi, 2013; Kovacs, 2020) came to similar results, since in their respective studies,
they also observed changes in pupils’ opinions as a result of cooperative learning.

In their 2013 research, Hossain and Tarmizi demonstrated that pupils’ performance
increased significantly as a result of cooperative learning, and pupils’ perception of math-
ematics also showed a marked improvement (Hossain & Tarmizi, 2013). In 2015, Capar and
Tarim collected a number of studies on cooperative learning and presented their results.
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Those works revealed that cooperative learning was more effective than other methods
used in traditional education, and this claim was based on examining pupils’ performance
and attitudes (Capar & Tarim, 2015).

Based on the present research results, lower-achieving pupils showed a significantly
better attitude than their more successful peers, thanks to cooperative work. They loved
working together, were braver in asking their peers questions thanks to this way of teaching
and had more support in figuring out the solution to a given task.

The results of a number of studies have shown that more than half of the pupils consid-
ered negative attitudes towards education to be their greatest obstacle to achieving better
educational outcomes (Clasen & Clasen, 1995). According to Wentzel and Watkins, pupils
who believed in the help and support of their peers were more likely to participate more
actively in the event, try to portray prosocial behavior, and achieve better school results
(Wentzel & Watkins, 2002).

The study by Dizdarevic¢ also emphasized changes in pupils’attitudes as a result of co-
operative learning. His work demonstrated that pupils became better at assessing affective
relationships, increasing their initiative and adaptability in roles. Moreover, their positive
feelings and opinions about themselves also improved (Dizdarevi¢, 2012). As for pupils with
lower grades in maths, collaboration was especially important for them since they found it
much easier to solve tasks with the help of their peers.

This view has already been confirmed by other educational researchers (Buljubasic¢
Kuzmanovi¢, 2009; Debrenti, 2015; Kovacs et al., 2020; Spasenovi¢, 2004).

Spasenovic's opinion also reflectes the view that cooperative learning stimulates col-
laboration and assistance between pupils. Cooperative learning as an educational method
encourages cooperation and help, it is especially suitable for developing prosocial behavior
and the mechanisms underlying prosocial orientation (ability to imagine oneself in others’
position, recognizing the impact of one’s own behavior on others, self-esteem, etc.) (Spase-
novi¢, 2004).

Buljubasi¢ Kuzmanovic also studied pupils’ views on cooperative learning. Pupils high-
lighted the importance of human relationships in this learning method, the willingness to
help and cooperate, the joy of conversation, and the acceptance of peers as well as awareness
of the contribution to their own learning process (Buljubasi¢ Kuzmanovi¢, 2009). Another
item of examination was whether cooperative learning positively influenced relationships
and processes within a group. Pupils stated that cooperative learning contributed to them
feeling less inhibited during class, overcoming their fear of negative evaluation, and failing at
school. The research results of Kovacs et al. showed that cooperative learning had a positive
effect on group collaboration, activity, development of communication skills, and pupils’
individual performance in mathematics (Kovacs et al. 2020).

It must be mentioned that even during cooperative learning implemented in maths edu-
cation, other teaching methods and learning forms should also be used alternately. In the course
of this study, the authors found that there was maths content, teaching units where cooperative
learning was best suited, whereas other material called for different methods of teaching. This
is also supported by Debrenti (2015) in the summary study of cooperative learning.

Based on the results presented in this work, the authors have concluded that using
cooperative learning is beneficial and should be implemented as much as possible in math-
ematics classes, so that learning maths would become a pleasant experience.
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Vmu,aj KoonepaTtuBHOr yyeka Ha CTaBOBe YUYeHNKa 0 MaTemMmaTuun

Ensupa KoBau
Yunterbcku dpakynTeT Ha Mahapckom HacTaBHOM je3uky y CyboTuum,
YHusep3utet y Hosom Capy, Cy6oTunua, Cpbuja

Xont HamecTtoBCKMN
YunTerbcku dpakynTeT Ha Mahapckom HacTaBHOM je3uky y CyboTuum,
YHuBep3utet y Hosom Capy, Cy6oTuua, Cpbuja

Jlenke Majop
Yuuterbckn GpakynteT Ha Mahapckom HacTaBHOM je3nky y Cyb6oTtuuu,
YHuBep3utet y Hosom Capy, Cy6oTuua, Cpbuja

Oparana Mywauy,
TexHunukn pakyntet ,,Muxajno MNynuH",
YHuBep3uteT y Hosom Caay, 3perbaHuH, Cpbuja

Wctpaxyjyhn mehyHapoaHy n fomahy nutepatypy, MOXeMo 3aK/byumnTu Aa je MaTemMa-
TUKa jeaaH of HajHenonynapHujyx LWKOCKUX npeameTa Mehy yueHnuyuma. MatemaTtny-
Ko obpasoBatbe Tpeba fa byae ycMepeHo Ha pa3Bujatbe MaTeMaTUYKOT MULLbetba, MOAeNoBatba U
peluaBara npobnema ysvmajyhin y 063up H1xoBy HEONXO[HOCT. MIHOBaLmja HacTaBHOr npoLieca je
CTaJHM 133308 3a HaCTaBHUKE, Kao 1 MHTerpauyja pasnnyunTrix HaCTaBHUX CTpaTeruja, HaurHa opra-
HM3aumje rpynHor obnvka paja 1 HaCcTaBHMX MeTOAa y CBakoAHeBHY npakcy. bpojHe mehyHapoaHe
cTyavje noTepAuse cy epeKTMBHOCT KOOMepaTBHOT yyetba y 0bpa3oBatby. Linsb oBor paga je pa ce
UCnnTa Aa 11 ce CTaBOBU yUYeHVKa O MaTeMaTiLM Mehajy Noj yTULjeM KOOMepaTUBHOT yuetba, Kao
1 [ia 1 Cy HUXOBU CTaBOBYM Npema Koonepauuju adprpmaTtiBHuUjU. Pe3ynTtaTti yKasyjy Ha To Aa Koo-
nepaTMBHO yyere MO3UTVBHO YTNYE Ha OCMOCOBILEHOCT YUEHMKa 3a Capahy Kao 1 Ha hbuxoBe
CTaBoBe npema MaTtemaTuLy.

Auciupakiu

KI'by‘lHEPE'"J.' MeToAe y HaCTaBM MaTeMaTKe, KOoNnepaTnBHO yyehe y HaCTaB MaTeMaTuKe, yye-
HUUW Ca C!'IaﬁVIjVIM I'IOCTVIFyHyheM, CTaBOBW y4€HNKa, y4eHNLUN OCHOBHUX LWKONa.
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Bnunanune KoonepaTnuBHoOro 06y‘IEHVIﬂ
Ha OTHOLWUeHNe yYallXxcAa K maTeMaTukKe

AnbBupa KoBau
QakynbTeT NOAroTOBKU NpenofaBaTesieil BEHrepcKoro sA3blka,
HoBo-Capckun
yHuBepcuteT, Cy6oTnua, Cepbun

Kont HamecTtoBcKIn
MakynbTeT NOAroTOBKYM NpernofaBaTtesiell BEHrepCcKoro A3biKa,
Hoso-Caackun
yHuBepcuteT, Cy6oTnua, Cepbusn

JleHke Maiop
MaKynbTeT NOArOTOBKYM NperofaBaTtesiell BEHrepCcKoro A3blKa,
Hoso-Caackun
yHuBepcutet, Cy6otuua, Cepbus

Aparana Mywauy,
TexHuueckunin bakynbteT «Muxainno MNynuHy»,
Hoo-Caackuin yHnBepcuteT, 3peHsaHUH, Cepbus

Uccnedya 3apybexHyto U omeyecmaeHHyIo lumepamypy, MOXHO cOes1ams 861800, 4Mo
Mamemamuka A8/1emcsa 00HUM U3 CaMbIX HeNoNYJIAPHbIX WKOJIbHbIX npedMemos cpeou
wkKobHUKo8. Mamemamuyeckoe 06pazosaHue 00IKHO ObiImb HaNPAsaeHo Ha pasumue Mamema-
MuYecKo20 MblW/IeHUA, MOOEIUPOBAHUA U pelueHUs 3a0a4 ¢ y4emom ux Heobxooumocmu. VIHHosayus
yuebHO20 Npoyecca a8715emcs NOCMOSHHbIM 8bI3080M 0715 yuumeriell, MAxkxe KaKk uHmezpayus pas-
JIUYHBIX cmpamezuli 06y4yeHus, cnocobo8 opaaHu3ayuu 2pynnogoli pabomel U Memooo8 0byyeHus 8
noscedHesHyt0 NPAKMUKY. MHozo4uc1eHHble MeXO0YHapoOHble Ucc/1ed08aHus noomaepousu 3¢ gpex-
MmueHOCMb KOONnepamueHo20 obyyeHus 8 06pazosaHuu. Ljenvto 0aHHOU pabomel AgAeMCcs u3yveHue
Mo20, MeHAeMCcs Jlu OMHoWeHUe y4aujuxcsa K MamemMamuke noo 8/1USHUEM KoonepamusHo20 oby4e-
HUS, @ Makxe CMmaHo8UMCA JIu UX OMHoweHuUe K compyoHu4ecmay 60s1ee No3umueHbIM. Pe3ysemamel
NoKasel8arom, Ymo KoonepamueHoe obyyeHuUe NOOXKUMESbHO 8/1USem HA CNOCOBHOCMb yYaujuXCA
K compyOHU4ecmay, a mak»e Hd Ux OmHoweHue K Mamemamuke.

Pestome

Kntoueeble cioea: memoosl 06ydeHus Mamemamuke, KoonepamueHoe 0bydeHue MamemMamuke,
ydawuecs ¢ Hu3Kol ycnegaaemocmoio, yCmMaHO8KU y4auuxcs, WKOIbHUKU OCHOBHOU
WKObI.
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Y pagy cy UpukaszaHu pesynwiatuu uctupaxusared cliposegeHol pagu pasymesarba Ka-
PpaKkliepuctuKka MyWKUX U XeHCKUX ge4jux IUKOBA y KroUXXe8HUM eKcosuma Hame-
reHum geyu. [Tog kapakepuciukama uKoea dogpasymesasau cMo 3acitlyuseeHoc, y/10ly u otuc
MYWKUX U XXeHCKUX JIUKO8A. Y30paK Cy YUHUIA 32 KroUXesHa WeKcilia y YyutuaHkama 3a tpsu u gpyiu
paspeg 0CHOBHe WiKoJie y Kojuma cy ce Uojas/eusasa geuad Kao jyHayu. [pumeHom geckpuliugHe me-
(ioge u liexHUKe aHasu3e cagpxaja yiispheHo je ga cy MyuwKu JUKO8U CKOPO geoCilpyKo suwie 3acitly-
U/eeHU 0g XeHCKUX IuKosa u ga Yewhe umajy inasHy ynoly y iekciy. Kaga je pey o oliucugarsy 1UKo8a,
yOUeHo je ga cy pago3Hanocili, Mawtioguliociu, goMuwbattioclt Hajuewhe ocobuHe MywKUX jyHaKa,
gok cy gobpoitia u ocehajHocll kapakiiepucitiuke Koje cy lioge3usaHe camo cd jyHakurama. VI3HeHa-
byje liogaiiak ga »eHCKU JIUKOBU HUCY UMAJU HelalliugHe 0COOUHe, 3607 Yeia MoXXeMo 3aK/byyuiuu ga
Cy Fbux08e 0cobuHe Uo3UlliuBHUje 8pegHOBaHe Helo 0CobUHe U Tociydyu MywKux lukosd. Ha ocHosy
gobujeHux logailiaka, 3aliaxamo pogHe cliepeoluuiie y olUCUMA MyWKUX U XXeHCKUX JIUK08a, 360i ueia
fio3usamo yuitiaoye Ha gasey guUCKycujy U olicexxHujy aHanu3y UpuKkasa gevjux IUKo8d U y KkbuxegHociu
uy gpyium tpogykwiuma Kyniiype.

Auciupakiu

Kmeyuue peyu: pogHu ugeHuiliell, KHUXe8HOCW 3d geyy, je3uK, YulliaHKe

YBopa

KrmXeBHOCT 3a aeuy YnHe YMeTHUYKN N eCTETCKN BPpeAHN TEKCTOBU KOjVI Cy Hameme-
HU aeun n KOjVI onrosapajy HbNXOBUM UHTEJTIEKTYAJSTHUM U je3|/|‘-IKI/IM MOI'thOCTI/IMa. Ocum
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KyNnTypHe 1 yMeTHUYKe BPeAHOCTH, Y TM TEKCTOBMMA je M3paXkeHa BacUTHO-06pa3oBHa
dyHKLMja, O[HOCHO HaMepa fia ce yMTanal, TEKCTOM nofyyasa 1 BacnuvTaBsa. [legarowkum
3Hauaj KbXKEeBHOCTU 3a AieLly CacToju ce Y Mpy»Kakby NpUIrKa YmTaoyma fia foXKUBe pa-
3/IMYMTa NCKYCTBA, la CMO3Hajy 1 pa3ymejy cebe 1 CBET Y KojeM »Ku1Be. Ha Taj HauuH, gete
Yy UHTEPAKLMjy ca TEKCTOM KOHCTPYyWULLE CBOj NAEHTUTET 1 YCBaja APYLUTBEHE BPeAHOCTU 1
MoZere NoHallaka 1 pa3muLibama. locebHo Kaaa je pey o pogHOM UAEHTUTETY, Ha OCHOBY
NpuKasa MyLLKKX U XKEHCKINX NTMKOBA Y TEKCTY, AeTe MOXe rpaguTy pasymeBarbe Tora wrta
3Hauu GUTY MYLLKO MK KeHCKo. Harme, LWITo ce BuLLe NojeHN NPUAEBY KOPUCTE Y ONncy
MYLLKOT W/ XEHCKOT N1Ka, To cy Behe waHce aa he untaoum Ty 0ocobMHy noBe3nBaTu ca
oppehHeHum nonom. /13 Tora npounsmnasy 3Hauaj UCTpaxkrBarba 1 NPencnmuT1Barba HaunHa
Ha KOju Cy NprKa3aHu Jeyjy NIMKOBU. YKONNKO CY Y KiIXKEBHOCTY 3a AeLy cCapKaHu poa-
HU cTepeoTnnu, Behe cy waHce aa hemo noacTuuUaTty ymTaole Aa ycBajajy Te ctepeotune
(Nair &Talif, 2010). 3 Tor pasnora Hac je 3aHUMAsO Ha KOjy HAaYUH Cy TIMKOBM AEBOjUMLIA 1
JeyaKa npuKasaHu y TeKCTOBUMA 1 KaKBY MOPYKY OHY Lasby AeLy O HbUXOBUM JPYLUTBEHUM
ynorama.

Y CBOM TeOpUjcKOM NPUCTYNY 1310KUHeMo NOCTCTPYKTYPanmMCcThUKa pasymeBarba
jesnka 1 ngeHTMTeTa Kao ApyLITBEHE KOHCTPYKLUMje; 3aTum hemMo ce OCBpHYTM Ha Nojam 1
neAaroLKM 3Ha4aj KibVXXEeBHOCTY 3a AieLly U HeHyY YNory y KOHCTPYKLMjY POAHOT MaeHTUTeTa
KoZ AeLe; Ha Kpajy hemo npurKasaTu yBuae 1 pesyntaTte NpeTxofHMX UCTPaXKMBama npema
TPW acnekTa — 3aCTYM/beHOCT, YN0ora 1 ONmnc MyLLKUX 1 XEHCKNX JIMKOBA y TEKCTOBMMA. Y
pagy he 6uTn NpuKasaHy 1 pesynTaTy UCTPaXKrBaka Koje CMO CNpOoBeNnM ca LnbeM fa
pa3ymemo KapaKTepUCTUKE MYLLKUNX 1 XKEHCKNX NTMKOBA Y KbUXKEBHM TEKCTOBMMA 3a AeLly.

ﬂocrcrpyKTypanlncquo cXBaTalbe je3lllKa n ngeHTnuTeTa

MNonasuwTe oBOr paga je NOCTCTPYKTYPANIMCTUUKO CXBaTake je3rKa, Mpema Kome
je3uK Hmje cpeCcTBO U3parkaBara CTBAPHOCTM Beh CTBapa 1 KOHCTpYyULLE Halle 3Hahe O
CTBApPHOCTU. Y TOM 3Hauetby, CTBAPHOCT HE MOCTOjU Kao JaTOCT 3a Kojy 6bupamo ogpeheHe
,ETUKeTe", 0AHOCHO peyn Kojuma hemo onucaTti oHo wTo Beh yHanpen noctoju Beh Ham
jesnk paje cTpyKTypy Ha OCHOBY KOje TyMauMmo CBOje UCKYCTBO O CeOU 1 CBETY Y KOMe
xusumo (Ber, 2001; Skutnap-Kangas, 1991).

[pyra 3HauajHa naeja NOCTCTPYKTypanm3mMa jecTe Aia je3nk Ma MPOMEHIbUBY MPUPOAY,
O[HOCHO ,3Hauerba Koja MPeHOCH je3UnK Cy YBEK MPOMEHSbUBA, MOLN0XKHA NPENCNUTBakDY,
OMCKyTabunHa 1 yBek camo npuspemeHa” (Ber, 2011: 73). Apyrum peumma, ucta ped (o3Ha-
ynTesb) MOXKEe NMaTU Pas3NYnMTa 3HaYera (0O3HaUYeHO) 3aBMCHO Of, KOHTEKCTA, BpeMeHa 1
ocobe. Ta TBpAHa OUTHO YTUYE HA TO KaKO CXBaTamMo 0Co0by, HheH MAEHTUTET U MoryhHOCTY
[a Ce MeHa, 1 'y IMYHOM 1 Yy APYLUITBEHOM CMUCITY. Havme, NOCTCTPYKTYpanucT cMaTtpajy
[a je je3nk Temesb Ha KojeMm ce rpagu ocoba. To 3Haum a ,Halia ocoba, Halle UCKYCTBa,
MOEHTUTET, IMYHOCT CBe TO Npou3unasu us jesunka” (Ber, 2011: 74). Kako je je3uk opyLuTBeHn
beHOMeH, TaKo Ce Halv MAEHTUTETY rpaje, KOHCTPYNLLY U MeHbajy y MHTepakumju y npouecy
pa3meHe. Kako bep HaBoaw, ,aKo je Halle NCKYCTBO O HaMa CaMrMa 1 HaLLIM XUBOTMMA
CaMo CTPYKTypa 1 3Hauekbe Koju cy ogpeheHm je3nkom 1 ako Ta 3Hauerba Hucy yTBpheHa,
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Beh ce HempecTaHO Metbajy, 3a IMa Ce HEMPEeKMAHO Tpara 1 3a kiux ce 6opu, oHJa je To
Hallle CKYCTBO MOTEHLMjaHO OTBOPEHO 3a 6e36poj Moryhnx 3Hauerba Unm KoHCTpyKLmja”
(Ber, 2011: 78). Cammm TUM, je3VIK MMa Ba)KHY YSIOTY 1y IMYHMM W'Y APYLUTBEHMM MPOMeHama
jep npepcraBba Nosbe Ha Kojem ce nokpehy NpomMeHe 1 Koje oTBapa MOryhHOCTM 3a peKoH-
CTPYKUMjy 1 TpaHCchOpMaLmjy 3Hauera 1 naeHTuTeTa. MehyTum, NocToju onacHoOCT Aa Hac
TakBa CXBaTakba 0fBeAy y aHTUXYMaHM3aM 1 aHTueceLeHUmjann3am, o4HOCHO yBepera Aa
He NOCTOjW HMLWTA N3BaH ANCKYPCa, fa He NOCTOjM yHYTpallkba CYLUTIHA YOBEKa, eCeHLNja,
HeLUTO LWTO BMCMO 03HaUMNM Kao ,JINYHOCT". HarMe, CTpyKTypanv3am 1 NoCTCTPYKTYpanu-
3am opballyjy naejy o NocTojakby YHYTpaLUHEr jacTBa, CYLUTMHE YOBEKa, U CBOje TeXULTe
npebaLyyjy Ha courjanHo OKpyxetbe, Te Objallrbetbe Crosballtber CBeTa He Tpaxe Y jeAnHKa-
Ma Beh y jesuky n nHTepakuuju nusmehy soyau (Ber, 2001). Minak, cmatpamo aa 13 HaBeaeHnx
naeja moxemo 13Byhu 3HauajHe UMMNNMKaLVje 32 BaCMMTHO-06Pa30BHY MPaKCy, Kao 1 3a
CaMm Hall pag 1 ncTpaxnBare. CxBaTame je3rKka Kao TepeHa Ha KOMe ce [ieLlaBajy NpomMeHe
MMMIMLMPa HaM Aia ce coLunjanHm OAHOCH, MONOXajn 1 ynore, 3ajeIHO Ca 3HauerMa peun,
MOTY MeHaTh 1 PeKOHCTpyucaTu. TakBe Maeje Hac MHCNMPULLY Aa MPEUCNNTYjeMO je3unK
KOjV M Ce KOPUCTMMO 1 MOjMOBE KOje 4ecTo Y31MMaMo 34paBo 3a roToBo. To je yjeaHo pasnor
360r Kojer cmo »enenuv fa nyTem jeanukimx KapakTepuncTnka aHann3npamo HaumH Ha Koju
Cy NpUKa3aHu Jeyju IMKOBU Y KibKEBHOCTM 3a JeLly.

Ha ocHOBY NpeTxoAHO peyeHor, MOXeMO pa3ymeTn Aa Ce 1 POA 1 MO rpage Ha Te-
MeJsby je3nka Koju kopuctmo (Monro, 2005; Turner-Bowker, 1996). CaMum TuM, pofHU
NOEHTUTET Ce MOXKe pa3yMeTu Kao ApyLITBeHa KOHCTPYKLMja KOja ce rpan y MHTepakuujn
ca pasnuuntum guckypcuma (Monro, 2005). lMpema NOCTCTPYKTYpanu3my, ,MOEHTUTET KOH-
CTPYMLIEMO Ha OCHOBY AMCKYPCA KOjIMa PacnosiaXkemMo Yy OKBUPY CBOje KYNType 1 Ha Koje
Ce oCNlabamo Y KOMyHMKauumju ¢ gpyrum eyauma” (Ber, 2011: 87). Auckypcu, cxsaheHun Kao
CKYN 3Hauyera 1 njeja Koje NocToje y HeKoM ApYLUTBY, HyAe pa3nuumTo Buhere 3Hauyera
Koje ce nogpa3ymeBa Kafja Ka>Kemo 3a HeKora fia je Mnag, 06pa3oBaH, KEHCKO WU MYLLKO U
CNMYHO. HavMe, TbyACKM MAEHTUTET Ce rpaau NpenntaktbeM pasfinynTiX KOMNOHEHTH, Kao
LUTO CY pofl, €THULMTET, KNacHa NPUNagHoOCT 1 Tako Aarbe. 3a CBaky Ty KOMMOHEHTY NOCTOjU
orpaHuyeH 6poj PacnonoXnBMX ANCKYpCa Ha OCHOBY Kojux 0bnrKyjemo cebe (Ber, 2001).
Moxemo pehu aa he jegaH guckypc nogpasymesaTu ogbaumBame gpyrmux moryhHoctu. Ha
nprMep, KOHCTPYKLMja ,MyLIKOr” naeHTMTeTa NofpasyMeBa ofabaLmBarbe , )KeHCKMX" Kapak-
TepucTuKa nonyT ,6pure’, urpama ca nyTkama, a ykibyuyje ngeHtndurkaumjy ca MyLKnm
ocobrHama nonyT KOMMNEeTUTMBHOCTY (Ha NpuMmep, 3auHTepecoBaHoCT 3a ¢yaban) (Monro,
2005). To 3Haum fa cy u Haw ocehaj cebe 1 NOjMOBU NOMYT XKeHa Yy TeNly MyluKapLa’, ,»KeH-
CKa Aywwa“ u CIMYHO 3anpaBo APYLUTBEHO KOHCTPYyUcaHu nytem auckypca (Monro, 2005).
Bep HaBoau fa,Anckypcy Koju Gopmupajy Hall MAEHTUTET UMMULMPAjY LTa MOXKEMO A
pagvmMo 1 wta Tpeba fa pagumo” (Ber, 2011: 90). Beh y paHOM y3pacTy, AeLia KOHCTpymLLy
3Hatbe O TOME KaKBO MOHaLLAHe je MPUXBaT/bMBO, KaKBE OCOOUHE CY OUEKMBAHE 1 KOjy
ynory y ApyLTBy MMajy y oaHocy Ha cBoj non (Turner-Bowker, 1996). Ha ocHoBy cBera Tora,
MOXEMO 3aKJbyUMTU [ja Ce He MoHallaMo Ha oapeNeHr HaurH 3aTo LUTO jeCMO »KeHe Unn
MyLLKapum Beh 3aTo LWTO HaM APYLITBO NyTeM ANCKYPCa yKasyje 1 yur Hac O NMoHaluaky 1
ynorama Koje ce oyekyjy 3a ogpehenu non.
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KrbmkeBHOCT 3a fielly U KOHCTPYKLMja POAHOr MAEHTUTETA

Mpunrkom fedurHrcara NojmMa KiKEBHOCTY 3a JieLly, TeopeTuyapu 1 Kputmyapu
KHUKEBHOCTM Hausase Ha 6pojHe guneme. JefHa off UX je Kako ofpeanTy jacHy rpaHuLy
n3mebhy onwTe KiKEBHOCTM 1 KibXKEBHOCTM 3a AeLly. KOHKpeTHO, fa nu hemo nog Kreu-
»eBHowhy 3a AgeLy NnoapasymeBaT Camo OHa Aefla Koja Cy NoceGHO nrcaHa 3a feuy uinm u
OHa Jlena onwTe KhbXEeBHOCTU KOja HMUCY NCaHa 3a AeLly, anuv Cy UM No CBOjoj CTPYKTYpH
6n11cKa (TeMaTrKa ofroBapa AeTUHCTBY, IMKOBY CY N3AnbepeHLpaHi, je31K jacaH 1 Tako
pame) (Lesnik Oberstajn, 2013; Semiz i Cutovi¢, 2020). Oarosopw Ha Ty, anu 1 MHOre pyre
Avneme y BeNIMKOj Mepy 3aB1Ce Of, HauMHa Ha KOojy TeopeTnyapu 1 KpUTuyapm pasymejy
KOHCTPYKT AeTe. Ogpacniv 13 CBoje nepcnekTuse nuy 1 6rpajy oHo WTO cMaTpajy noroa-
HVM 3a unTanaudky nybnuky — gewy, npema Tome oHv nonase of ogpeheHnx ysepetba Wta
je peTe 1 0eTMHCTBO U LWTa cMaTpPajy Aa je ToM untaouy notpebHo (Opaci¢, 2015). Apyrum
peurMa, geTe-unTanal je KOHCTpyKLMja ayTopa 1 KpUTUUapa KibKEeBHOCTY, a He 06jeKTHB-
Ha 1 yHMBep3asiHa nojasa, Te CaMyM TMM He NOCTOjU HY jeHO3HauHa 1 onwTa aebuHnumja
KrbUKeBHOCTM 3a Aeuy (Lesnik Oberstajn, 2013). inak, nako noctoje pasnuunte gedunHuumje
KrbUKeBHOCTY, BehHa ayTopa je carnacHa Aa je y T0j BPCTU Kb /XKEBHOCTM UCTaKHYTa HeHa
BaCMUTHO-06pa3oBHa GyHKLUMja 1 3Hauaj (Semiz i Cutovié, 2020).

BacnuntHO-06pa30BHM 3Hauaj KiXKEBHOCTH 3a fAeLly, Kao 1 Nosbe Ha KOMe ce nepaaro-
rMja v KibXXeBHOCT Npennviy, orneaa ce y MecTy 1 yno3su Kojy CapKaju U3 KhbXKeBHOCTN
1 YMTaHKe MMajy Y BaCNUTHO-06pa3oBHOM pagy. Metposuh (Petrovi¢, 2016) cmaTpa fa Khbu-
YKEBHOCT 3a [leLly HMKag Huje buna ofBajaHa Of XyMaHMCTUYKe Nefarorvje, Kako npouctiye
13 BaCNuUTHe Npakce, 0AroBapa BacNUTHO-06Pa30BHUM LIMIbEBMMA U JPXKM Ce ANAAKTUYKIMX
cmepHMUa. NMpema erosom Brhery, KibIKEBHOCT 3a fieLly je Y Cry6u LwKose, cTularba
BPJIMHA, NO3UTUBHUX HAaBMKa U MOpasnHuxX cxBaTtakba (Petrovi¢, 2016). beHa o6pa3oBHa
byHKUMja Npor3unasn 13 YnkbeHnLe fa fela NyTem KibXeBHOCTU Ha 3aHUMIbYB U NOA-
CTMUajaH HauuH yye o cebu 1 cBeTy Y KojeMm xuBe. MehyTtum, Metposurh ykasyje Ha To fa
,BacnuTame NyTem KibUKEBHOCTY HIYje CBOAMBO Ha NMOoyYaBame 1 KYNTUBMCarbe Kapaktepa,
Beh Ha pa3Bujarbe 1 CamopasBujatbe, Ha OCTBapEHE U CAMOOCTBAPEHE, HA 00JIMKOBaHE U
camoobnukoBare” (Petrovi¢, 2016: 122). AyTop obpasznaxe BPefHOCT U 3Hauaj Kojy Krbu-
YKEBHOCT UMa 3a fieLly, NocebHO y cdhepu BacnuUTamba: Kb KeBHa pey je nogpLuKa Miaguma
Y FoIXOBOM ONTUMANHOM U MOTEHLMjalIHOM Pa3Bojy, y CaMoHanaxemy cebe, y oborahery
1 OMNJIeMeHUBakLY, Y M3paXkaBakby CTaBOBa M MuLWsbera” (Ibid).

TeKCTOBM MMajy 3HauajHy YNory y Hawoj KOHCTPYKLMjuU POAHOT naeHTuTeTa. Haume,
KHUKEBHU TEKCTOBM NPY»Kajy NOAPLUKY feLm Y pa3ymeBamy cebe 1 cBeTa oko cebe. Cammm
TUM, KHbUXKEBHMW TEKCTOBW NpefCcTaBbajy Meauj Koju AeLy MoMaXKe fia KOHCTPYMLLY 3HaveHa
poLHUX yNora, fia BUe 1 pasymejy cBoj poaHu ngeHtutet (Taylor, 2003, prema Nair & Talif,
2010; Turner-Bowker, 1996). Krbu>keBHM TEKCTOBYM NPY»Kajy MOAesNe NoHallarba Ha OCHOBY
KOjVX AeLa yye KakBO MOHallarbe je MpUxXBaT/bMBO 3a HbUX, bUXOBE BpLUHAKe 1 ogpache.
Kibmre nx yye Wwta fa Kaxky Wy page U LWTa ce oveKyje of hux, fa pasnunkyjy NCnpasBHO Of,
norpeLuHor. MehyTum, Kk MKEBHN TEKCTOBM MOTY OGUTU MPOXKETU PA3INUUTM CTEPEOTU-
nMma 1 Tako UX penpoayKoBaTu Ko Manx YmTanaua. TOKOM MHOMMX roAnHa, Y Kiburama
3a flely XeHCKM jyHauu cy Hajuewwhe nprkasaHu Kao CropeaHm jyHaum Kojuma je notpebHa
Nomoh MyLLKMX NTMKOBA, AOK Cy MYLLKM JIMKOBU NpUKa3aHu Kao Bohe, JoHOCKoum ognyka u
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xepoju (Turner-Bowker, 1996). Y HacTaBKy paga ykpaTko hemo npukasaTu Hanase pasnu-
YNTUX NCTPAXKMBaHa Ha TEMY HauvHa NpPUKa3vBakba MYLLKMX 1 XKEHCKUX JINKOBA Y TEKCTY.

anIIKa3 MYLKNX N XKeHCKNX INKOBa
Y KibM>KeBHUM TeKCTOBMMa N YI,IGGHI/IU,I/IM3

MHTepecoBate 3a UCTPaXKMBaHbe U ANCKYTOBaHE O HauMHYy NpuKasuBama poaa y
KHI/XEeBHOCTHM 3a JieLly 3anoyeTo je 3a Bpeme Apyror Tanaca GemrHn3mMa cefamgeceTux
1 ocampaeceTux roguHa npotuunor seka (Turner-Bowker, 1996). PaHe cTyaunje Ha oBy Temy
yKa3saJsie Cy Ha NocTojarbe POJIHMX CTEPeOoTUNa y TEKCTOBUMaA 3a feuy. McTu cy 3akmbyuum
N KaCHUjX UCTPaXKMBarba Koja cy paheHa Ha pasnuumntum y3opurmMa nonyT CJIMKOBHNLL,
YL6EHMKA 1 KhbXKEeBHUX TEKCTOBA. Y HacTaBKY heMo ce OCBPHYTM Ha TpUW acneKkTa Koja cy
3ajefHMNYKa 3a aHanM3y y TMMOBUX NCTPaXMBakMa — 3aCTYN/beHOCT, Y/Iora Y ONm1C MyLLIKIKX
N XKEHCKUNX NINKOBA.

3acTyn/beHOCT MYLUKWX U XKEHCKUX INKOBa Y TeKCTOBMMa 3a Aely. VctpaxuBa-
Hba KOoja Ccy paheHa Ha OBy TeMy yKa3asa Cy Ha TO [ja Ce MYyLIKM Ninkosu Yewhe jaBrbajy y
HacnosuMma 1 Ha unyTtpauumjama (Brugeilles et al., 2002; Turner-Bowker, 1996). LLtaBue, T1
Hanasm cy KOH3UCTEHTHY 1y pa3nnunTum gpywTenma (Ullah et al., 2014). Kao unyctpaunjy
TOra MOXEMO Y3€eT jeIHO NCTPaXxnBatbe Koje je paheHo Ha 18 amepuuKkmx yLibeHnKa 13
nctopuije (Clark, Allard, & Mahoney, 2004, npema Ullah et al., 2014). Pe3ynTtatn nctpakuama
nokasyjy fia Cy y TeKCTYy 1 Ha C/IMKama Matbe BUAbYBE »KeHe Hero Mylukapuu. Haume, xeHe
cy ce nojasusne y ypubeHnumma 1.335 nyTa, a mywkapum 12.382 nyTa. Ha nnyctpaumjama
npumehyjemo cnnuHy acumeTpujy — of YKynHor 6poja nnycrpauuja, civka Ha KojumMa cy
nprikasaHe »eHe 6uUno je 616, JOK Cy MyLIKapaLuu npukasaHy Ha 3.505 cnuka (Clark, Allard
and Mahoney, 2004, npema Ullah et al., 2014). 3HauajHy pa3nuKy y NpoLeHTy y Kome cy
nprikaszaHe MyLIKe U keHcKe ocobe y yiibeHnLMMa NoKasano je 1 ucTpaxumBarbe paheHo y
Makucrtany. Harme, xeHe cy npukasaHe csera 26%, a Mywwkapum 74% (Mirza & Malik, 1999,
npema Ullah et al.,, 2014). MehyTunm, ayTopu Harnawwagajy fa Cy v >KeHCKU 1 MYLLIK/ IMKOBU
NpriKas3aHu y CBOjUM CTepeoTunHuM poaHum ynorama (Ullah et al., 2014).

Ynora MyLIKUNX 1 XKeHCKuX nukoBa. Ocm Behe 3acTynbeHoCTy, Hanasu pasnnuu-
TUX NCTPaXKMBaHa NOKa3ann Cy ia Cy MyLLKapLM JOMMHATHUjM Y OQHOCY Ha XeHe 1 npema
ynorama Koje umajy y tekctoeuma (Brugeilles et al., 2002; Turner-Bowker, 1996). MNpse cT1y-
ZVje, Kao 1 HOBje cariacHe Cy y UCKa3sy [ja MyLUKU JINKOBU Y KHbUXKEBHOCTH 3a AiELly Majy
JOMMVHAHTHY, HE3aBUNCHY, KOMMNETETUTHBHY, X€POjCKY YNIOTY, IOK XEHCKM JINKOBM YrNaBHOM
nMajy cnopegfiHy, 3aBMCHY 1 nacusHy ynory (Turner-Bowker, 1996). Camum TM, LOK NprKa3
MYLLUKOT pofa npeAcTaB/ba acouumjaLunjy 3a CHary, akTuBHOCTU U MOh, KeHCKM pof, ce no-
Be3yje ca 3HayerMMa Kao LITO CY MACMBHOCT, 3aBMCHOCT 1 HeMON. CAIMYHK Cy pa3ynTaTu 1
NCTparkmBatba Koja cy paheHa Ha nogpyujy Cpbuje (Pesikan i Marinkovi¢, 1999; Staki¢, 2017;
Stefanovic¢ i Glamocak, 2008; Vranic, 2016). UcTpaxkuBatbe ViBaHe BpaHuh nokasano je ga ce
y yubeHuuMa MaTeMaTriKe 1 YUnTaHKamMa He KOPUCTU POLHO OCET/bUB je31K 1 ia CY MyLLIKe
N XeHCKe ynore cTepeoTunHo npukasaHe (Vrani¢, 2016). Ca Tum cy carnacHu n pesynrtatu
NCTpaxrBaka PoJoBa y UNTaHKaMa 3a OCHOBY LUKOY, NPeMa KojuiMa Cy XeHCKM JINKOBU
Hajuyewwhe NpuKasaHy Y KOHTEKCTY MopoauLie, a MyLKY Y CBOjUM NPOpeCOHaNHNM yrora-
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Ma. OcuMm Tora, MyLLKU IMKOBW npeoBnahyjy y TEKCTOBMMa, Npy Yemy nokpehy 1 3annet u
pacninet y Behem 6pojy c/iyyajeBa, AOK *KeHCKM PeTKO To YnHe (Stefanovic i Glamocak, 2008).
Jo yBvaa fa je 3acTynsbeH TpaAnLMOHanaH OgHOC NMPeMa XXeHn y yibeHnumMa goLune cy v
ayTopke MapuHkosuh u Mewwnkan (Marinkovic i PeSikan, 1999) y nctpausamy TMnmyHor
MYLLKOT U1 >KEHCKOT N1Ka Y YLI6eHnUMa 3a Npupoay 1 ApyLwTBo. bXoBY OCHOBHU Hanasmu
YKa3yjy Ha To fia Cy »KeHe Hajuyellhe nNprKa3aHe Kao aHOHVMMHM NOCMAaTPaYm 1 la hrxoBe
AKTVBHOCTM NpUMNajajy KOHTEKCTY MOPOAMYHOT XMBOTA. 3a Pa3nuKy of Tora, MyLiKaLm,
rpy60o peueHo, Majy KibyuHy Ynory, b1uxoBa 3aHrMarba U npodecrioHasnHa ynora BuLle
npunagajy jaBHoj cepu 1 HUXOB PACcNoH akTUBHOCTY je 3HAaTHO WMPY Y OJHOCY Ha XeHe
(Marinkovic i Pesikan, 1999). MehyTum, ayTopKe cy pe3ynTaTe Te aHanm3e KacHuje yrnope-
ZuJe ca aHaIM30M TPV HOBa YLI6eHMKa 3a UCTU NpegMeT, CaMo MoA APYrauujyuMm Ha3rBOM
,CBeT oKo Hac” (Pesikan i Marinkovi¢, 2006). Y ogHOCy Ha paHuje, y HOBUjUM yLI6eHMLMa Cy
rofjeAHaKo 3acTynybeHV IMKOBM leyaKka 1 eB0jumLa, LITO OACTYNA Off pe3ynTaTta UCTPaxu-
Batba paheHnM y fpyrvm gpylutemuma. MehyTum, nako Umajy NcTm peneptoap akTMBHOCTY,
Jeyaum cy npuKasaHn Kao akTUBHWjU, a feBojunLie Hajuewhe y ynosm nocmaTpaya. Ocum
TOra, Y OAHOCY Ha cTapuje, y HOBUjUM yLibeHrLmuma je nosehaH npoueHaT nprkasmBama
XeHa y npodecroHanHoj ynosu. Mehytum, nucrta,MyLuKmnx” 3aHMmama je 1 fjarbe 6oratuja
op nucte ,»keHcKux". [fpema Tome, Ha OCHOBY OBe KOMMapaTUBHE aHaNN3e MOXEMO 3aKJby-
unTU fa Cy Ce jaBusie NpoMeHe y NpuKasrBakby MYLIKUX U KEHCKUX JINKOBA, anv aa cy u
[arbe BUASbMBU TparoBm poaHmx ctepeotuna (Pesikan i Marinkovi¢, 2006). Mprka3s TakBux
NMPOMeHa MOXeMO 3aMnasuTu 1 Y ApYrMM Mejuma, Kao LWTo cy upTtaHu dunmosu. Uctpa-
XMBarbe cnuke xeHe y In3HNjeBUM aHMUpPaHM GUIMOBUMA NOKa3aso je a ce Ta CyivKa
MeHbasia U KOHCTPYyMcasa TOKOM BPeMeHa, Tako a NOCToju N3BeCHa , TpaHchopMaLmja o
TpagMUMOHaIHe CIMKe XeHe Koja je BpefHa, 6puKHa, ycMepeHa Ha oM 1 M30mMLwWTeHa 13
jaBHe chepe, Ka eMaHLMNOBAHO] XeHU — Koja je 06pa3oBaHa, 60p6eHa, yNmopHa 1 akTUBHa
y jaBHOj cdepn” (Radovic i Radulovi¢, 2016: 108).

Oco6uHe MYLUKUX U XKEHCKNX NMnKoBa. OCUM pasnnke y 3acTyn/beHOCTM U Y031
MYLLUKMX M >KEHCKUX JINKOBA Y TEKCTOBMMA, Hanasu UCTpaKuBata nokasyjy u pasnuvke y
npriaeBrMa KOju Ce KOPUCTe 3a ONncMBakbe NMKoBa. [pema jeHOM nctpaxnsary (Turner-
Bowker, 1996) poaHux ctepeoTtuna y geyjum nnyCcTpoBaHMM Krburama, Hajuyewhe kopu-
wheHn NpraeBm 3a XeHCKe NMKOBe jecy Jsield, yuaaweHa, caaluka, caaba, Dok cy mehy
HajyyecTanujum NpraeBmnma 3a onuc MyLLKX INKOBa 8e1UKu, Xpabap, GoHocull, 6ecaH,
csupel. 3aHMM/bMB je 1 nofaTak fja Cy MyLLKW JIMKOBW YeCTO MMany 0COBUHE UK NoHaLlaka
ymje cy ofinMKe arpecnBHOCT, 6ec 1 JbyTHba, AOK je BUA/bMB HefoCTaTak TakB/X eMoLja 1
MoHallarba XeHcKux nmkosa (Turner-Bowker, 1996). CnvyHm cy 1 pe3yntaTi UCTpaxxmBa-
Hba NIeKCUYKMX M360pa 1 KOHCTPYKLUMja poda y Manesnjckoj KrbuxkeBHOCTU 3a deuy (Nair
& Talif, 2010). AyTopu cy UCTpaxkmBanu enuTeTe Kojuma ce Onncyjy caMmo MyLLKU U Camo
YKEHCKM JIMKOBY, Kao 1 OHe Koju cy KopulwheHu 1 3a jefHe 1 3a gpyre. Pe3ynTtatu wrixose
aHanu3se cy cnepgehu — enuTeTW Koju Cy ce MOBE3UBasv CaMo Ca MYLLUKUM JIMKOBUMA NOA-
pa3ymeBanu cy damei, Xxpabpocil, CHaly, [OK je 3a XXeHCKe YrilaBHOM UCTMLAHA pu3myuKa
sedottia. PKeHCKN IMKOBYM Cy ONMCaHW Kao Jsietiu 18 nyTa y cefam pasnnymtux TeKCTOBA, a
MyLIKM camo neT nyTa. C gpyre cTpaHe, MyLUKW INKOBU CY OMNMCAaHM Kao JbyTn 23 nyTay 14
TEKCTOBA, a >KEHCKM Y CaMo Tpu TeKcTa. [pema, Tome MoXeMOo NpUMEeTUTY Ja Cy CHara, Xxpa-
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6POCT 1 arpecMBHOCT NPrKa3aHe Kao ,MyLLKe" KapakTepucTuke. BaxaH yBug aytopa je 1o
Ja Cy MYLLKM IMKOBU CNOXeHWje nprikasaHu 1 6oratuje onvcaHu, ca Behum Bapujaumjama
y ocehamrma 1 emoumjama. MyLIKM IMKOBY Cy Manu MHOTO BHLLE enuUTeTa 1 0CObrHa — of
nameTu, XpabpocTu [0 HeraTMBHMX 0cobrHa 1 ocehara nonyT arpecnBHoCcTU. CynpoTHO
TOMe, XEeHCKM NINKOBU Cy MManun Mamiu oncer ocobrHa u oceharba, 360r yera Haunasmmo
Ha jegHocTaBHMje 1 ynpowheHe nprKase xxeHckux nukosa (Nair & Talif, 2010). To moxe
[OBEeCTV A0 TOora ia umtaolle, nocebHO fieuake, 0K YnTajy TEKCTOBE, ,MyLLKOCT" acoLupa Ha
CHary, anu u Ha HefoCTaTKe U MaHe. HacynpoT Tome, untaouu, nocebHoO AeBojunLe, UMajy
3HaTHO Marbe NMPUANKa a NX KEHCKN pof acoumpa Ha UCTW paHr NoHalama. LLTto ce Buwe
oppebheHy NpuaeB KOPUCTU Yy OMUCKBaHY MYLLIKOT WS >KEHCKOT NMKa, To Cy Behe LwaHce
Ha he mnagm uitaoum TakBe onuce noeesmsaTtu ca ogpehHeHnm nonom (Nair & Talif, 2010).

MeTogonoruja
Liurb n nctpakuBauka nutamwa

LUnb NCTPaxKMBakba je Pa3yMeTn KapaKTEPUCTUKE MYLLKUX N dKEHCKUX JINKOBA Y Kb~
KEBHUM TEKCTOBMMaA 3a Aely M3 YATAHKW 3a NPBU 1 opyrn pa3pen OCHOBHE LWKOJie. Ha
OCHOBY TOI' UMJba, NOCTaB/be€Ha Cy TPU NCTPaKMBaYKa NTakba:

- Y KOjoj Mepw Cy 3aCTYMIbEHUN MYLLKI U XKEHCKU JIMKOBU Y TeKCTY?
- KakBy ynory nmajy MyLLIKIN 1 XXE€HCKW IMKOBU Y TeKCTY?

— Ha Koju HaunH cy onrcaHn MyLLIKI 1 )XEHCKI NIMKOBW Y TEKCTY, OLHOCHO KOje 0cobuHe
NMajy MYLLKI 1 XEHCKM IMKOBU Y TEKCTY?

KOp nyc nopgataka

Kopnyc nogaTaka unHe 32 KrbMXKeBHa TeKCTa M3 UNTAHKU 3a MPBU U ApYyru pa3peq
OCHOBHe wKone. Ogabpany cMo OHe TEKCTOBE Y KOjUMa Ce MojaBibyjy AeLa Kao jyHauu,
LWITO YMHK 13 TeKCTOBa 13 YnTaHKe 3a npBu paspes (Klett, 2019) n 19 TekcToBa N3 UMTaHKe
3a gpyru paspeq (Logos, 2019). 3a aHanun3y cmMo n3abpaniu Kh/KeBHe TEKCTOBE KOju ce
Hanase y UntaHKama 3a OCHOBHY LUKOJY M3 pa3fiora WTo yLbeHnLmM NpeacTaBbajy KynTyp-
HO-MOTNOpPHa CPefCTBa, TO jecT,KynTypHe Npeno3HaT/bree nocpeHuKe nsmehy nojeguHua
1 KynType Koju omoryhaBajy KynTypHy Mefujaunjy MHAMBUAYanHoOr pa3Boja nojeguHua”
(Plut, 2003, str. 57). Ognyumnm cmMo ce 3a YMTaHKe jep CMaTpaMo fla Majy BaxKkHy ynory y
BacnuTamy. Havme, nonasrnmo of Tora a TEKCTOBY KOjU Cy CafipKaHW Yy UMTaHKaMa NMoMaxy
Y KOHCTPYKLMjV POAHOT MAEHTUTETA, YCBajaky KYNTYPHUX MOAENa NoHallama 1 pasmMuLLsba-
tba geue (Vranic, 2016, Staki¢, 2017). Takohe, ognyumnnm cMo ce 3a UMTaHKe 3a NpBU 1 gpyru
pa3pen oCHOBHe WwKone 6yayhu fa je op centembpa 2018. roguHe noyeo fa ce CNpoBOAU
HOBW NPOrpam HacTaBe 1 yuyeta 3a MPBY 1 NeTU pa3pef OCHOBHE LKOJE U HOBM NPOorpam
HacTaBe M y4yera 3a Apyru 1 WwecTtu paspen noyes of 2019. roguHe.
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MeTtoa ncrtpaxknsara N UHCTPYMEHT

Halmm ncrpaxkmeatbem CMO HacTojanu Aa pasyMeMo 1 ONULLEMO KapaKTepUCTuKe
MYLLUKUX U XKEHCKNX AeYjuX JIMKOBA, Te je MeTOAa KOjy CMO KOPUCTUAM AeCKPpUNTMBHA. Kopu-
wheHa je TexHVIKa aHanM3e cafipaja, a 3a NnoTpebe NCTPaKMBahba HanpaB/beH je NPOTOKON
aHanuse cagpxaja Kao UHCTPYMEHT UCTPakMBatba. JeAnHMLIA aHanmse je KibXKeBHU TeKCT
y KOMe ce nojassbyjy Aeuju NMKosu. [IpoToKoNoM CMO HacTojanu fa eBUAEHTNPAMO Ha Koju
HaYMH Cy ONMCaHW, KaKBe NOCTYMKe W YNOory Y TeKCTY MMajy MYLLKI U XXEeHCKU AeYdjy IMKOBU.

AHanunsa nogartaka

AHanu3a je obyxsaTtana KaTeropuricarbe 1 ytphriBare GpeKkBEHTHOCTM 0CObMHa npe-
Ma TOMe fia v Cy NMO3UTUBHO WM HEeraT1BHO BpeHOBaHe 1 oapehrBame Aa nuv jyHauu
MMajy rnaBHy Unu cnopepHy ynory. OcobviHe cMo Npeno3Hann Ha OCHOBY enuTeTa 1 NocTy-
naka jyHaka. 3a ogpehriBarbe rnaBHe U CnopefHe ynore BOAUAN CMO ce TUMe [a Jin JIMK
3ay31IMa LieHTPariHO MeCTO Yy paAtby, Y 3anieTy Unm pacrieTy 1 a v je NpUCyTaH y Liefiom
TEKCTY. Brile nyTa cMo MwymMTaBany TeKCTOBE 1 MPOTOKOJSIE TaKo 1A je NPOoLLeC aHanvse yBek
YK/byunBao pednekcnjy 1 NpencnuTriBakbe 3Hauera.

Pe3yn1'a1'v| NCTpaKnBamwa n AI/ICKYCVIja
3ac1'ynrbe|-|oc1 MYLWKNX N XKE€HCKNX JINKOBa Yy TeKCTOBMMa

MpBo wra npumehyjemo Ha ocHoBY f0OMjeHNX NOAaTaKa jecTe CKOPO ABOCTPYKO Beha
MPUCYTHOCT MYLLKINX HETO »KEHCKMX JTMKOBA Y Krb/XEBHMM TeKCTOBMMa 3a Aeuy (Tabena 1).
Of YKYMHO 32 KtbMXKeBHa TeKCTa, XXEeHCKN IMKOBY Cy Ce MOojaBUIn y Makbe of NosIoBuHe
TEKCTOBA, a MYLUKWN NIMKOBU Y 22 ofy 32 KrbUXKeBHa TEeKCTa. TakBa acMMeTpuja je nocebHo
n3paxkeHa y untaHum 3a NPBK paspes, Y KOjoj Ce XXeHCKM Aeyju IMKOBU MojaBibyjy y cBera
Tpu TekcTa (,Hehe yBek ga 6yze npsu’, ,HohHn howak’, ,Mawa v megsen”). 3aHUMIbYBO je
M TO WITO Ce Y TEKCTY Hajuellhe NojaBIbyjy Camo MYLLKM Jeyjy TMKOBU WS CAMO »KEHCKN
NIMKOBW, @ PETKO 3ajeaHo. M3y3eun cy TekcToBu: ,Hehe yBek ga byae npsu” (YMTaHkKa 3a
npBswu paspen), ,HohHu howak” (YMTaHKa 3a npBu paspen), ,CnaTka matemaTmka“ (YMTaHka

3a ipyru paspegq).

Ta6ena 1
bpoj Wexkciwiosa y Kojuma ce G0jagyjy MyWKU U XeHCKU geyju TUKosu

Kby PKeBHI TKOBH YuTaHKa 3a NpBuM paspen  YnTaHka 3a Apyrvi paspen  YKynaH 6poj TekcTosa

(N=13) (N=19) (N=32)
Mywwkn nrkosm 1 11 22
PKeHcKkm nnkosm 3 9 12

Moryhe Tymauerbe TakBMX pe3ysTaTa jecTe fja Cy XEHCKM JINKOBU 1 Aasbe Makbe BU-
AJbVBa rpyna, umnju ce rmac pehe uyje. Takohe, BehnHa ayTopa aHanM3npaHvx TeKCToBa
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Cy MyLLUKM MUCLK, LUTO MOXe NPeACTaB/baTu jefaH of NoTeHUMjanHnxX objawwtberba Behe
3aCyM/beHOCTU MYLUKUX JIMKOBA, ako NMPEeTNOCTaBUMO Aid CY UM OHU NPUOBVIXHUjU HETO
MeHCKM jyHauw. TakBy MPeTnocTaBKy CMO KOHCTPYMCanu Ha OCHOBY yBuAa y To Aa cy BehurHy
TEKCTOBA Y KOj/Ma Cy IeBOjUMLIe MMane rMaBHy ynory 1 bune LeHTpanHe jyHakurbe nucane
cnucatesbuLg, a MyLLKe NTMKOBe MyLWKK nucum. 13yseTtak je TekcT , TpaBe roBope 6akuH1m
rnacom” (uTaHKa 3a gpyrv paspegq), uvja je aytopka [lecaHka MakcumoBuh, a rnaBHU jyHak
fevak Jocmd MaHumh. 3acTyn/beHOCT XeHCKMX NrcaLa 3a ey Y OAHOCY Ha MyLLKe MOXe
[a Oyze npeamet farmux AUCKYCUja 1 CTPaXKMBakba.

Ynora MywKNX 1 }KEHCKUX AeYjuX IMKOBa Y TEKCTY

Kapa je pey o Tome KO MMa CropefHy, a KO rMaBHy yfory y pafHbu TeKcTa, NocToju
M3BeCHa passivKa y 3aCTyN/beHOCTU MYLLIKMX U »KEHCKMX IMKOBa Y rnaBHoj ynosu (Tabena
2). MyLKn NMKOBU CYy NMarnu CropeaHy yfiory camo y jeIHOM TeKCTy. Peu je o Tekcty ,[ena
Mwunoje” (YutaHKa 3a gpyrv paspeg), umju je LeHTpasnHu Nk 6pukHU fefa Munoje Koju
[0J1a31 Yy NOCEeTY Yy KOy CBOT YHYKa. [MlefjaHo Y LIeNNHN, )KEHCKM JINKOBU Cy 61U Mare
3aCTYN/beHN Yy TEKCTOBKMA, Ma OTYA Makb 6POj »KEHCKMX JIMKOBA Y MMaBHOj yno3u. Mnak,
y OOHOCY Ha MyLLKe JIMKOBe, leBOjunLie CY Kao jyHaKumbe yelhe nmane cnopenHy ynory.
Mpumep Tora Hanasumo y Tekcty ,lpcTeH Ha aHY Mopa” (YnTaHKa 3a apyru paspes), uvja
ce pagrba GoKycrpa Ha fobpe MOpCKe XKMBOTUHMLE KOje MoMaXy AeBojumum Aa Hahe
NpCcTeH Koju je n3rybuna. [leBojunua ce nojasrbyje camo y yBOAHOM fieny Kafla Kpo3 nnay
MOJIN Tanace Aa joj BpaTe NPCTEH 1y NOCNeAHO0j CLeHN Kaaa nopepd cebe yrnena npcreH
Koje cy joj XnBoTuHbULEe AOHeNe. [Ipyra ncTpaxmsara Cy Nokasana pasinumute Hanase
y nornepy osor acnekra. C jegHe cTpaHe Hanasun HeKMx NCTPaknBakba YKasyjy Ha TO Aa
MKEHCKU NIMKOBU PETKO MMajy KIbyUHyY ynory y LeHTpanHum gewasamuma (Brugeiles et al.,
2002), BOK, C gpyre CTpaHe, UMaMO UCTPaXxMBaka Yy KojiMa HMje yCTaHOBIbeHa 3HavajHa
pasnuka y 3aCTyrn/beHOCTU FIaBHE Yiore MyLLKINX 1 XeHCKUX nnkoBa (Turner-Bowker, 1996).

Tabena 2

bBpoj mywikux u eHcKux geyjux 1UK08A Koju uMajy inasHy uu ciiopegy ynoiy
Ynora Mywwkn nvkosm (N = 23) KeHckm nvkosm (N = 13)
[nasHa ynora 22 10
CnopeaHa ynora 1 2

Onuc MYLWKNX N X KEHCKNX Ae‘le/IX JINKOBa Yy TeKCTY

Mpema nogaurmMa o Kojux cmo gownu y Tpehem acnekty aHanuse (Tabena 3), npu-
METHO je Jia Cy Haj3acTyn/beHuje 0cobuHe MyLIKMX TMKOBA goMUW/balliocit, pago3Hanoci,
Mawosuiliocit, anv 1 cebu4YHOC, a >KEHCKNX JIMKOBA gobpoilia v caoceharve. Y Tabenu je
YNeyaT/byBO TO [a Ce XKEHCKU JINKOBU He ONKUCYjy HEraTMBHUM 0CcobMHama.
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Tabena3
Haj3aciiyiimeHuje 0coGuHe MyWKUX U XeHCKUX geyjux IUK0Ba y IeKCiLiosumMa

Mywwkn nmKkosn PKEeHCKI NIMKOBM YKynHO
(N=23) (N=13) (N=36)
Papo3Hanoct 4
[omuLumbaTocTt
MawwtosumToCT
CHanaxbmneocT

OcobuHe

wul

o3nTnBHE

wow AN

MNamer
[lobpoTa, caocehajHocT -
YnopHoCT

XpabpocT

HewckpeHocT

CebunyHocT

HeopnrosopHocT

e S I N NG NS SR

JlersoCT

He3penoct
TBpaornasoct
HemapHocT

1
1
3
4
1
1
HeratmeHe  HawvBHoCT 2 -
2
1
1
HenocnywHoct 2

N — = NN = = DN WD WD oyl O

Mpumep onrca MyLLKUX IMKOBA Kao JOMULL/bATMX, MALLTOBUTUX U Pago3HaNNX MMaMo
y onucy MaHunha Kao fevaka 1 rerose rbybaBu npema busbkama v npema 6aku: ,(...) Jow
gokK je 6uo maru, 8oseo je ga 3asupyje o pasu, Upebpojasa nuitiuhe y yseilly, UpawHuke,
ga ce pacuuiliyje Kako ce Kkoja 6usbka 308e"; anu 1 'y onucy pasgparaHocTu, 3HaTuXerbe y
CycpeTy ca HOBMM 1N Nak 3abparbeHnm cTBapuma: ,Anu je u [laH4yuh, kao u cea geya, 8os1eo
ga sugu baw oHo wito My ce 6paHu (...)" (MutaHka 3a gpyru paspegq). C gpyre cTpaHe, MyLLKK
JINKOBU CYy OMMUCMBAHW U HEFATUBHUM OCOBUHaMa NonyT HEUCKPEHOCTU, HEMOCTYLIHOCTY
1 cebuyHocTu. Mprmepe HEMCKPEHOCTM NMAMO KOZA JMKa JoLe Koju Mamu nutle nucmo, y
KOMe Ce MoTnucyje Kao yuutesb, He 6u nn gobuo wehepa (,[Ba nucma’, YitaHka 3a gpyru
pa3spen), MuLie Koju n3HOBa CMULLba M3roBopeE 3a Kallkehe (,3Ha OH yHanpena', YitaHka
3a NpBY paspen), ALie Koju He FOBOpY UCTUHY O CBOjM oLleHaMa (,OueHe’, YiTaHKa 3a apy-
rn paspepn). MehyTnm, ykasmBatrbe Ha ogpeheHe rpeLuke He 3Hauu Aia je MUK Y MOTNYHOCTA
OMNUCaH Kao HeraTyBaH UK ca HeraTUBHUM ocobuHama. Y HaBegeHUM npumepuma, Muwa
je npuKasaH 1 Kao JOMULLBbAT U MaLUTOBUT jep M3HOBa CMULLbA AeTasbHE 1 MaLUTOBUTE 13-
roBope 3a Kallhere, ALa je NprKasaH Kao KynTypaH 1 Job6po BacnuTaH, WTo ce npumehyje
Ha OCHOBY HEroBOr OC/IOB/baBakba M pa3roBopa ca CTapujuma, fOK je Joua npukasaH Kao
fobpoHamepaH v ynopaH y cBojoj Hamepu fa fobuje wehepa, WTO ce BUAN 1y HAUMHY Ha
Koju ce NoCTuAu unu 36yHr npes MamMoMm, CBeCTaH CBOT fararba.

C gpyre cTpaHe, 6una je npaxeHa ocehajHa 1 eMOLMOHaHA CTPAHA XEHCKUX evjux
JIKOBA, LUTO je y KOHTPACTY Ca MPrKAa30M MYLLKIX JIMKOBA KOJ KOjUX Ce NCTe 0COOMHE HUCY
nojassbrBane. TakaB NofaTak MOXe fja OAroBapa CTepPeoTUNHOj CAMLM XeHa Kao ocehajHumx
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6uha, a MyLIKMX Kao pauuoHanHux, 6yayhu ga cy mylikm nmkosu yewhe nprika3aHu Kao
NameTHU, CHaNaXXibBW, OCET/bMBY, anu U HecTalwHu. Mpumep ocehajHociiu nmamo 'y, bajun
o nabyny” (YntaHka 3a gpyru paspegs), y Kojoj,,Mana” CHexaHa, Kpasbuua 31me, caoceha ca
LpHM Nabynom n HecebUYHO Xenu fa My noMorHe. MehyTum, nako cy »>KeHCKu TMKOBY y
aHanM3MpaHMUM TEKCTOBMMA OMMCaHN Kao Aobpu 1 ocehajHu, He BUCMO peKknn fa HUCY 3a-
CTYNSbeHU 1 ApYrn ennuTeTr 1 ocobuHe. Ha nprmep, y NoMeHyTOM TEKCTY, OCUM LUTO je fobpa
1 HecebmnyHa, CHeXaHa MMa 1 akTUBHY YIOry jep npey3uma UHMUmjatuey ga 6w gowna fo
peluera (NomMaxe nabypny). Ha ocHoBy cBera Tora, MOXKemMo NPUMETUTU [la LEeBOjUKLLE HUCY
HY>KHO MprIKa3aHe Kao Mahe NameTHe 1 cflabuje o Aevaka, CaMo Cy Y HhXOBOM Onucy
BULLE HarnaweHa ocehaka 1 HeXXHUja cTpaHa. [lpyrum peunma, ocobuHe Koje 03HavaBajy
jake cTpaHe 1 KOMNETEHTHOCT, NOMNYT PaA03HaNOCTH, AOMULLBATOCTM U NaMeTW, He N30CTajy
H KOZ, EHCKMX JIMKOBA, C TUM LUTO Cy HELUTO HarnalleHnje Kog MyLLKIMX JINKOBa. To ce Kocu
ca pe3yntatma Apyrux UCTpaxrBaha Koju NMokasyjy Aa Cy jyHakukbe Hajuyewhe onucaHe
Kao Niene, ynnatleHe, cnabe, a MyLIKM jyHaLM Kao NaMmeTHU, Xpabpu n noHocuTy (Nair &
Talif, 2010; Turner-Bowker, 1996). Ha npumep, y jefHOM UCTpaXknBatby, NpuaeB damveliaH
KopuwheH je camo y onucy mylukux nnkosa (Nair & Talif, 2010), AOK y TEKCTOBMMaA KOje CMO
MV aHanM3mnpanu To Huje 6rno cnyyaj. JegHo ol objallrberba Te HeCArTAaCHOCTY je TO WTOo
CMO Ce Yy HallleM UCTpaXkmBarby GOoKycmnpanu camo Ha fieLly Kao jyHake, oK Cy y ApYrm
NCTPakUBarbIMa aHaNM3npaHn 1 NIMKOBY OApPaCinX.

3akmyyvak

Y HalleM UcTpaxrBakby CMO 4O A0 YBUAA fAa CY Y TeKCTOBMMA 3HauajHO 3acTyrnibe-
HMjU MYLLKW HEro )eHCKr nukosu. Takobhe, jyHakune cy Yelwhe nmane cnopegHy ynory, 3a
Pa3nuKy of MyLLKMX jyHaKa Koju Cy YIllaBHOM UManu rfaBHy ynory, ako 6u ce nojasunu y
TEKCTY. Y HauvHy Ha Koju Cy Onm1caHu IMKoBu yBrhamo aa cy Aevaum yewhe onvcaHm Kao
pago3Hany, JOMULLIbATY U CHaNaXKibuBW. TakBe 0COBUHE Cy Manu, anu pehe, 1 XeHcKu
NMKoBW. [Ipyrum peurMa, AeBojumLe HUCY HYXKHO MPUKa3aHe Kao Cllabuje  HeKOMIMETEHTHE.
MebhyTrm, pas3nvika je BUA/bMBA Y TOME LITO Cy AeBOjuKLe Hajuewhe onucaHe Kao fobpe
n ocehajHe, 1OK ce UCTe 0COOUHe HMCY Harnalwaasne Koa agevyaka. Ocum Tora, 3a pasnnky
of [eyaka, AeBojunLie y TeKCTY HUCY UCMosbaBane HeraTnBHe 0coburHe 1 nocTynke. To no-
Bfla4yy MHOra NTaka 1 AUieme Kao LUTO je Aa NN AeBOojUnLe HEMAjY KN He CMejy fia Majy
HeraTuBHe ocobuHe. JenHo op moryhux nHTepnpeTauuja je Aa TakBO BepoBarbe OfjparkaBa
jeJHOCTaBHOCT Ca KOjOM CY OMMCAaHW XeHCKN JINKOBU. YMECTO CNOXEHOCTH, Han1asnmo Ha
ynpowheH nprikas KapakTepa »eHcKux nukosa. C gpyre cTpaHe, Ha OCHOBY Tora LUTO Cy
y onucrMa feyaka 6une v no3nTrBHE 1 HeraTvBHe 0CcobrHe 1 JO6PpU 1 oL NOCTYNLK,
CTUYe ce yTMCaK KOMMIEKCHOCTY KapaKTepa jyHaka, WTo faje Behe Bapujaumje y ocobuHama,
ocehamMma 1 NOCTyNUMMa ca KojiMa YMTaoLm Mory fia ce ugeHtudukyjy. o ysuaa aa cy
YKEHCKM JIMKOBU MO3UTKBHMjE BPEAHOBAHN HEFO MYLLKM OO CE 'Y NCTPaXKMNBaky Koje
ce 6aBUNIO POAHVIM CTEPEOTUNVIMA Y UYCTPOBAHVM KibMrama 3a Aeuy. AyTopKa npy»a v
jeaHo op moryhux ob6jaltberba Tora Aia Cy XeHCKM IMKOBYW NO3UTUBHMje BPeAHOBAHU Y
OHUM C/TyauMjaMa Kafia UCnyraBajy CBOjy CTepeoTUnHy ynory. Kako ayTopka Harnaiiasa,
TO NUTaHE je OTBOPEHO 3a Aasba NPENCNUTUBAKE N UCTPaxuBara (Turner-Bowker, 1996).
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Ha ocHoBy npeTxofHuX yBMAa, NOCTaB/ba Ce NUTakbe KpuTepujyma y nsbopy Tekctosa
Koju he yhn y cagpxaj untaHke. MehyTnm, BaXKHO je HaNmOMeHy TV Aia Cy TO TEKCTOBM KOju
MMajy KyNnTypHU 1 BaCNUTHY 3Hauvaj. Hanme, TeKCTOBM 13 YATaHKM HanrcaHu cy y ogpehe-
HOM MCTOPWjCKOM TPEHYTKY Te OApakaBajy BpeAHOCT Tor nepropa. Takohe, nomohy muix
OCTBapyjy ce MHOM BaCNUTHO-06pa30oBHU Li/beBM NOMYT: pa3Bujarba ocehaja 3a ecTeTuky,
pa3Bujakba YMTanayknx HaBrka, borahera MmalwTe n nuTepapHor ceHsnbunuteta (Stakic,
2017). Mpema ToMe, HMje Ham Hamepa [ia YKakemMo Ha To Aa ofpeheHe TekcToBe Tpeba
136auMTN U3 YNTAHKW MU HAaNPaBUTU CeNeKUMjy TEKCTOBA Kako b1 ce 06e36eauna paBHoO-
MPaBHOCT Y NpuKasy pofoBa. YMeCTo Tora, »efnenv 6Ucmo fja OBMM pafloM UHCMpPULLEMO
ynTaoue Aa NpencnuTajy CBoje KOHCTPYKLMje nin aa nogCcTakHeMO CaBpeMeHe ayTope Aa
NPOMULLI/bAjy O HAUMHY Ha KOju NPUKa3Yjy MYLLKE U »KeHCKe JINKOBEe, MPencnuTyjy ga nu
oppebheHe enuTeTe Npenuncyjy camo MyLLKUM, a ogpeheHe camo XKeHCKMM IMKOBMMA, fa N
1 jedHN 1 APYT NMKOBU Majy NofjefHaK OMNcer 1 cnekTap akTMBHOCTY, eMoLMja 1 0cobrHa
1 cnmyHo. OcrMm Tora, Hanasm OBOT UCTPaXKMBatba MOTY UMATW BaXHe NMMvKaLmje 1 3a
paj HacTaBHMKa 1 yuuTerba. [punvkom aHanmse 1 obpaje KibKeBHUX TEKCTOBA, HAaCTaB-
HMLM MOTY OpraH1M30BaT/ YacoBe TaKo fla NoACTakHy ocBelwnrBambe 1 NpencnuTBambe
CcTepeoTuna y NpuKkasnBakby MyLLKUX U XEHCKUX IMKOBA. TO MOKe YK/byUMBaTU JUCKYCUjY
Ca feLioM O TOMe KOJIMKO CY KHbUMEBHU JIMKOBW CAIMYHU, @ KOIMKO PasnuUYnTL fJaHallH0j
Jeuw, wra 61 6rno aa cy NMKOBM Apyraunju, fa NMajy gpyradmje ocobuHe 1 Tako fasbe.

Ha kpajy 6ucmo HanomMmeHynu ja CBe HaBefleHO, CBM KOJOBW 1 je3MuKe KapakTepucTuke
[0 KOjUX CMO JOLUAN aHANM30M HUCY O6jeKTUBHE UmnkbeHuLe BeR NPOAYKT Haller TyMaueha
N NHTepnpeTaumje, WTO je 1 jeAHO Of OrpaHnyerba ncTpakmsama. /13 Tor orpaHumnyena
npor3unasu 1 noTpeba 3a ONCeXXHUjOM aHaNM30M NPKKa3a MYLIKUX U XKEHCKIX JTMKOBA Y
KHIPKEBHVIM TEKCTOBMMA 3a AeLly, alv 1y APYrum NMcaHM N3BOpMMa ca Kojuma ce aela
cycpehy, Kao LWTo cy yL6eHMLM, YaconmcK 3a AeLy, POMaHK, Kao 1Yy pasnnymTum Meaujrma
nonyT LpTaHux GUIMOoBa 3a feLly, TeNeBn3njCKUX emrcunja, GuIMoBa 1 Tako arbe. JeHo of
nrTaba Koje 61 610 3HauYajHO 1 MOACTULLAJHO fasbe UCTPAXKUTY jecTe KaKo feLa KOHCTPY M-
LY 3HaYeHa POAOBa Ha OCHOBY YMTarba KbVMEBHOT TEKCTA M HA KOj HAUWH rpage MAeHTU-
TeT. C gpyre cTpaHe, 3Hayaj OBaKBe U CINYHMX aHaNM3a, U3 Npm3me NOCTCTPYKTYpanncTnyKe
Teopuje, Hanase ce y CamoM npoLecy npencnuTBatba NOjMOBA KOje YeCTo Y31MMamo 34paBo
3a rotoBo. /13 Tor pa3nora, 0BMM PagoM XeMMo a MOACTakHEMO NPencnuTrBarbe NojMoBa
MYLLKO U KEHCKO JieTe 1 1a YKa)KeMo Ha BaXHOCT pednekcuje y obpasoBarby. Camo npe-
UcnnTrBarbeM 1 pedriekCnjom MoXKeMo 0CBECTUTU 3HaUYeHa Koja npugajemo ogpehHeHnm
oppenHvLaMa 1 pasyMeTun UCKYpPCe KOjUMa CMO OKPY>KEHM.
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Mpunor 6poj 1 - CnNicak KibMKEBHNX TEKCTOBA 13 YMTaHKe 3a NpBY pa3pes Mawa u
Pawa - paznuuak (Klett, 2019)
1. ,MpBuK gaH y wkonn” — bopa Orbaunh
. ,CBetn CaBa n haun” - HapogHa npuya
. .Ba ppyra” - JlaB Toncro;j
. ,Hehe yBek na 6yge npsu” — Anekcangap Monosuh
. Tyxunbaba” — lywan Pagosuh
. ,Joua Bo3u Tponejoyc” — QparaH Jlykuh
. »3Ha oH yHanpepq" - lBupo TapTarba
. ,HohHn howak"” — BecHa hinposuh bytpuh

. .dym-gym Onueep v keros 6ybar” — Mrop Konapos

o VW 00 N O U1 M W N

—_

. »,faH Kaga je jytpo 6uno cnoeo” - Hhypo [amjaHosuh

—_
—_

. «Manu KorwaHuK" — JoBaH JoBaHoBWh 3Maj
12. ,Manun bpata” — JoBaH JoBaHoBMH 3Maj

13. ,Malua 1 mefBe" — pycka HapogHa 6ajka

Mpwnor 6poj 2 - KibKeBHM TEKCTOBM 13 UATAHKE 3a APYTY pa3pes OCHOBHE LIKOJe
(Logos, 2019)

—_

. .Ba nncma” — AnekcaHaap Monosuh

. ,Cnatka matematrka” — AHa MunosaHoBuh

. .Kag nepguua He 3Ha ga npuya npuye” — HhaHm Pogapu
. ,JenHOM Kapg je jeqaH geuak 3eBHyo" — [lejaH Anekcuh
. ,[lpcTeH Ha Mmopckom aHy" — lecaHka MakcumoBuh

. pnua ns opmapa” - bpaHko CreBaHoBUh

. «lapeHopena” - l'Bo3gaHa Onyjuh

. ,CBetn CaBa 1 oTau 1 CMH" — HapoAHa Npuya

. ,Cegam npyToBa“ — HapoAHa NpPUNoBeTKa

o VW 00 N O 1 M W N

—_

. ,[TprHUe3a Ha 3pHy rpawka” — XaHc KpnctunjaH AHgepceH

—_
—_

. ,bajka o nabyny” — lecaHka Makcumosuh

—_
N

. .JdeBojumua ca wnbuyama” - Xanc KpuctmjaH AHgepceH

—_
w

. ,boxnh batnHn upTexn” — ecaHka Makcumouh

o~

. ,OueHe” — IBngo TapTarba
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15. ,Mpuya o geturctBy” (ognomak) — Hukona Tecna
16. ,Bpkbaua” — BecHa Bugojesuh Majosuh

17. ,0epa Munoje” — Mpagmumup Crojkosuh

18. ,Ja cam 6uo cpehHo pete” — [iparomnp Hhophesuh

19. ,TpaBe roBope 6akunHUM rnacom” — [lecaHka MakcrmoBuh

The Characteristics of Male and Female Characters
in Children’s Literature

Milica Radovanovic¢
Children’s Educational Center Gallo, Belgrade, Serbia

This paper presents the findings of research carried out with the aim of gaining an under-
standing of the characteristics of male and female child characters in children’s literature.
“Characteristics” in our research refers to the representation, role and description of male and female
characters. The sample consisted of 32 literary texts with child characters in readers used in the first and
second grades of primary school. Using the descriptive method and the technique of content analysis, it
was established that male characters are almost twice as represented as female characters and that they
are more frequently the main characters in a text. With regard to character description, inquisitiveness,
imaginativeness and resourcefulness are the most common traits of male characters, while kindness and
sensibility are characteristics ascribed only to female characters. It is surprising that the female characters
did not have negative traits, leading to the conclusion that their characteristics are more positively rated
than the characteristics and actions of male characters. Based on our data, we can conclude that gender
stereotypes are present in the descriptions of male and female characters, and we therefore invite readers
to take part in further discussions and a more comprehensive analysis of the representation of child
characters both in literary works and in other cultural products.

Abstract

Keywords:  gender identity, children’s literature, language, readers.
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XapaKTepucTukm MmycKnx 1 XKeHCKNX nepcoHa)kem
B AeTCKUNX XY 0XEeCTBEHHbIX TeKCTax

Mwunuua PagoBaHoBUY
[eTtckunin obpasoBaTenbHbINn LeHTp [ano, benrpag, Cepbus

B cmamee npedcmasneHel pesysimamel Ucc/1e008aHuUs, NPOB8e0eHHO20 C UeJ1bio NOHUMAHUS
Xapakmepucmuk 0emcKux hepCoHaxel MyXCKO20 U XeHCKO20 N0J1a 8 XyOOXeCm8aeHHbIX
mekcmax, npedHasHa4yeHHbix 0714 demed. [100 xapakmepucmukamu nepcoHaxel Mbl NoOpazymesasniu
npedcmagieHHOCMb, POJib U ONUCAHUE MYXCKUX U XXeHCKUX nepcoHaxel. Beibopky cocmasunu 32 xy-
00KecmeeHHbIX MeKCcMa e y4ebHUKax 0715 Nepeo2o U 8MOpPO20 KACCa Ha4aIbHOU WKO/Tbl, 8 KOMOPbIX
0emu 8bINOIHAU posiu 2epoes. [IpuMeHss onucamestbHbIl MeMOO U MeXHUKY aHAIu3a Co0epXaHus,
YCMAHOBIIEHO, YMO MYXCKUE NePCOHAXU npedcmas/ieHbl NOYMu 8 08a pa3a 4auje, Yem XeHcKue, U 4mo
OHU 4acmo uzpatom 2/1agHyto posb 8 mekcme. [lpu onucaHuu Xapakmepos /1lo6onsImcmao, 8006pad-
XeHue, u306pemamesibHOCMb NPU3HAIOMCA HAUbosIee pacnpPoOCMPAHeHHbIMU YepMamu MyCKUX 2e-
poes, a 006poma u 4ymxocms - Ka4eCmeamu, Komopeble 6bl1U NPUCYWU MOJTbKO KEHCKUM 2ePOUHAM.
YousumesnbHbIM hakmMom A6/19emca mo, Ymo XeHCKue NepCOHAXU He UMesu ompuyamesibHelx Yepm,
U3 4e20 MOXHO cOes1ame 861800, 4MO UX Yepmubl 60J1ee NOOXKUMESTbHO OYEHUBAUCL NO OMHOWEHUO
K 4epmam u NOCMynKam MyXcKux nepcoHaxel. Ha ocHo8aHuuU nosiyyeHHbIX OdHHbIX Mbl OmMeyddem
Hanu4ue 2eHOePHbIX CMepeomunos 8 ONUCAHUAX MYXXCKUX U XXeHCKUX NepcoHaxel, 8 C8A3U C Yem npu-
2nawaem yumamernel K 0asbHelilemy 06Cyx0eHUI0 U 6os1ee WUpOKOMY aHaIu3y 0emcKux nepcoHaxeu
8 7lumepamype u opy2ux npoOykmax Kysemypel.

Pe3tome

Knroueewle cnoea: 2eHdepHas udeHMUYHOCMb, 0emckas aumepamypd, A3bIK, y4ebHUKU.
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O npuctynuma gedpuHucamy 1 onepaloHannsayujn
nojma 6es36eaHOCTN y LIKONN

Buoneta Taguh'
MHCcTUTYT 3a Nnegarowka nctpaxnearba, beorpag, Cpbuja

Y pagy ce pasmaiipajy paznuduitiu Gpucityliu gegpuHucarby u oliepayuoHaausayuju
tojma 6e36egHociliu y WKOIU ca HAMEPOM ga ce UgeHUpUKYjy OCHO8He KoHUelyasiHe
u oliepayuoHasiHe guneme u tpobremu e ykaxe Ha 3Ha4yaj tojma u reiosoi agekgailiHoi ogpeherba
36071 uminukayuja koje o Hocu 3a pasymegarse tojage, Kao U Ha 8AXXHOCI UCIUPAXUBAred U Kpeuparea
tonuttiuka wkosne. OcHosHa pobiemaiuuka paga caxeilia je y Wpu Guiiarba: UojMosHo ogpeherve
6e3begHociliu y wkonu, lpobrem oliepayuoHanusayuje u tpobnem ucltipaxusearba. Y pazmaitparey
peoi Guttiarea, ayltiopka je Hacitiojana ga liojMosHo ogpegu 6e3begHocill y WKosu, ykasyjyhu Ha wupe
u yxe ogpeberbe camoi tojma, We Gpednuiuaree ca gpyium, CpOgHUM UOjMOBUMA U KOHUeUlyasiHe
gusneme Koje tiom Upunukom Hacuajy. [pobnem oliepayuoHanusayuje Gojma pegciiaerveH je Gomohy
wpu Opuctuytia ugeHWUGUKOBArA guMeH3Uja 6e3begHocuU y WKoU: Tpuciuyll MeHauMeHa pu3uKda;
Upucttyt U08e3aH ca Hacu/eem y WKoJIU U Upuctlyl Kpeupdrbd WKOJICKe CpeguHe yCMepeHe Ha yYerbe.
Y iocnegrem ogeseKy paga, Koju ce 6asu pobnemom ucllipaxuearsa, pukazaHe cy ewkohe ca ko-
juma cy ce uctupaxusayu cycpeiianu tpunuxkom cliposohera uctlipaxugara 6e36egHociiu y WKoa-
Ma. Y 3akibyyKy ce KoHcuailiyje ga camo jacHo geghuHUCAH U yliemeroeH KoHYel iy aaHu okeup, gegpu-
Hucarbe uclipaxxusaykux yusrbesd, 0gHOCHO 0gabup olicela TOHAWAKA U gOXKUB/bAjA peie8aHIHUX 3
tuemy, e spegHosarbe Kapakiiepuctiuka Ky/alllypHe cpeguHe u y3pacitia uctutiaHuka moiy soguitiu
Ka agekeailiHom ogabupy u ogpeberby uHgukailiopa 6e3begHoclliu y WKOAU U OWKAArarby Wewkoha
Y beHoj oliepayuoHanuU3ayuju U mepervy.

Auciupakiu

Kroyune pequ: 6e36egHoclll y wiKonu, CUlypHOC, WKOJICKA KAUMA, 8pWHAYKO HACUsbe.

1 tadicv33@gmail.com
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YBoga

MNojam 6e36e4HOCT Y LWKONKN Pa3nnunTo ce AedrHuLLe y HAYUYHO] U CTPYYHOj nuTepaTy-
pW, LUITO OTeXKaBa pasymeBake 1 NPUCTYN CaMOM Mojmy, nopehere pesyntaTa pa3nnunTux
NCTpaknBatba 1 pykoBohere 6e3benHoLhy BacnnTHO-06pa3oBHOr npotieca. Ctora je uub
OBOr pajia pa3maTpae PasnuunTrx TUNoBa AedpuHrLmja 1 onepaLoHan3almja nojMa
6e36e4HOCTN Y LUKONM TaKo WTO he ce M3ABOjUTW TUMOBY AedUHMLMja 1 Pa3MOTPUTH HIXOB
3Hayvaj y OAHOCY Ha C/IMYHe NnojaBe BaykHe 3a BaCMMTHO-06pa30BHU NpoLec y LWKonama.

DyHKUMja WKoJIe Kao CoLMjanHOr OKpY»Kera Y KojeM ce Mpouec yyera oasuja y
NPUCYCTBY BPLUHaKa U LUKONICKOT 0CObIba jecTe CTBapatbe OAPKUBE, MO3UTUBHE LLIKOICKe
KnMMe Koja MoACTUYe pa3Boj U yuere mnagmnx. TakBy LIKOJCKY KIMMY KapakTepuLly Hop-
Me, BPEHOCTU 1 OYEKMBakba Koja AOMpPUHOCE la Ce CBU YyUYeCHULM BacNMTHO-06pa3oBHOr
npoLieca y WKONICKOM OKpYyery ocehajy coumjanHo, eMmoLoHanHo n prnsnukm 6esbeHo
(National School Climate Council, 2007).

Abpaxam MacoB je 3aueTHUK aeje 0 NOBE3aHOCTU CUTYPHOT OKPY»Keha U NCUXo-
NOLUKOr pa3Boja Aelle 1 agoreclieHata. Y MacioB/beBoOj Xxvjepapxmju MOTrBa, NoTpeba 3a
curypHolwhy npegcTaB/ba jefHY Of OCHOBHUX JbyACKMX NOTpeba 1 Hanasm ce Ha ApyromM
MEeCTY, HakoH ¢ur3unonowkux notpebda (Maslow, 1970). Ha ocHoBy TOr MONA3HOT KOHLIENTa,
Macnos je y cB0joj Teopujvi MPETNOCTaBMO Aa YCNOCTaB/bakbe 6e30eHOr LKOJICKOT OKpPY-
ekba CNy>KN Kao OCHOBHa KOMMOHEHTa HeOMXoAHa 3a yuere 1 pa3Boj yyeHuKa (Thapa et
al., 2013; True, 2020). Jpyrum peunma, ycnocTaB/batbe 6€36e4HOT LKOJICKOT OKPYXKeHa
omoryhaBa yuyeHVLUMa Aa Npeycmepe naxwy ca NuTakba 6e36eAHOCTY Ha LKOMICKO No-
cturnyhe (McCown et al., 1996).

Ycnep noctojarba y3ajaMHOr OAHOCA, MNOjeAMHM ayTOPU O HaCUIby U BUKTUMMU3aLNjA
Yy LLIKOJIM FOBOpPE Y KOHTEKCTY LKosncke Knume (Reynolds, 2019). Mako noctoje pasnuuute
JeduHnumje WKoncke KNMme, y BeRANHN X ce yKasyje Aia je WKOJICKa KNMMa CloXeHa
Mepa 6e36eJHOCTM Yy LLIKOMK, LWKONCKON MoCcTUrHyha 1 WKoNCcKor okpy»ketrba (Bradshaw
et al,, 2014; Reynolds, 2019; Thapa et al., 2013; Van Horn, 2003). Mpema MuyLLbetby HEKNX
ayTopa, 6e36e4HOCT y LUKONU Ce NPOTEXKe Aarbe Of JIOLLEr NoHallaka 1 Gr3ndKe arpecuje
1 obyxBaTa LUKOJICKY KMy, akafeMcKy eprKacHOCT 1 3aj0BO/betbe NoTpeba yueHnKa 1
nopopauue (Mayer & Cornell, 2010; True, 2020). HacynpoT Tome, Apyrv NpyucTyn NpeacTaBsba
y»e nojMoBHO ogpehetbe 6e36e[HOCTU Y LWKONK, MPema Kojem ce Taj nojam geduHuiue
HenocTojarbem NpeTHM 1 Hacuba (Duke, 2002). Mmajyhiv y Bualy Taj KomnnaekcaH y3ajamHum
OfHOC, KOHLIENTYaJIHO 1 OnepaLm oHanHo NpeniMTarkbe WKoNCcKe Knume 1 6e3beqHocTn y
LUKOJIM Hanaxe noTpeby Aa ce 6e36eQHOCT y LWKOMM NaXX/bUBO KOHLeNTyanusyje u fa ce
jacHo oppepne eHU KibyUYHM NoKasaTesbh — UHAMKATOPW.

Mperneg nctpaxunsaka nojma 6e36eg4HOCT y WKOAN

BpojHe eBanyaunoHe cTyguje bune cy ycmepeHe Ha UCMUTVBaHe NOBe3aHOCTH pa-
31MUNTUX 06JIMKa acoLmjaiHOr NOHaLlakba, arpecuje, Hacuba Y KPUMUHAMHOT MoHallakba
y WwKonu v wkoncke knume (Purisi¢, 2020; Buri¢ i Popovic Citi¢, 2011; Welsh, 2000; Zullig
et al., 2010). Ckuba n capagHuum (Skiba et al., 2006) gownwn cy go Hanasa ga cy ynpaso
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nopemehaju NnoHalama, NONyT ManTpeTpama, NpPecyaHn GakTopu Koju yTuumn Ha nep-
Lenuujy yyeHunka o WKonckoj 6e3d6epgHoctu (True, 2020). UcTpaxknuaum cy npumeTnnu aa
je onakarbe LUKONCKOT OKpY»Xera Kao Hebe3beaHor, 360r nojaBa y3HeMMpaBaka U Mas-
TpeTupara yYeHrKa 1 HacTaBHIKa, MOBE3aHO Ca ofiBajatbeM Of LWKone, noseharem 6poja
n3ocTaHaka, ocehajemM 3acTpalumBarba U CTpaxa 1 IOWUM akageMckmum ycnexom (Furlong
& Morrison, 2000; Grover, 2015). Kao nocebHn GpakTopu Ha LKONCKOM HUBOY, KOjU yTUUY
Ha CcTeneH ManTpeTupama, N3[BOjeHN CY HMBO LLIKOJICKE ANCUUMIIVHE, akafeMCKU GOoKyC
1 ogHocy nsmehy yuyeHunka n HactaBHUKa (Bosworth & Judkins, 2014; Low & Ryzin, 2014;
Reynolds, 2019).

MNojegnHn ayTopwn cy HacTojanu Aa yTBpAe Koju eneMeHT JONPUHOCe CUTYPHOM
LUKOJICKOM OKpY»Kehby. [pernefgom nutepaTtype, Mory ce n3aBojuTy Tpu eiemeHTa (Aleem
& Moles, 1993): umrbeBM (Harnacak Ha akaleMCKOj MACKjU LLKOJIE), MpaBuia 1 npoueaype
(jacHW gncUMNANHCKM CTaHAAPAN KOju ce UBPCTO, MPaBefHO 1 JOCNEAHO CNPOBOAE) U KNu-
Ma (eTuka bpure Koja opniKyje Mmehyrbyacke ofJHOCE Y LIKOJN).

Y nojedvHUM UCTpaxmBarMa Cy youeHu GpakTopu Ha LKONCKOM HUBOY KOju yTuYy
Ha nepuenuujy 6e36eaHocTn y Wwkonu. Mehy wuma ce nocebHo n3aBajajy noBepemse, no-
LUITOBakbe 1 MapTHEPCTBO M3Mehy CBUX yuecHMKa BacCNUTHO-06pa3oBHOr npoLieca. YueHnLm
n3BelTaBajy o Behem cTeneHy 6e36eHOCTM Kafla NOCTOjM NoBepene n3mehy yueHuka u
oppacnux y wkonu (Mitchell et al., 2018; Williams et al., 2018). KuwaHTaw v capagHuum
(Kitsantas et al., 2004) ncTnuy fa ce yueHMLM KOju YXKMBajy Y LIKONW U Majy ocehaj aa nx
HacTaBHUUWM nowTyjy ocehajy curypHumje. Taga napTHepcTBO M3Mehy yueHuKa, HacTaBHMKa
1 3ajefiHMLie MOXe JOBECTY [0 NprYMeHe BUTaNTHMX 6e36eJHOCHNX KOMMOHEHTH, Kao LUTO
cy edukacHe npoLeHe notpeba, N1aHOBU OArOBOpPa Ha KpU3e U NniaHoBK obe3behetrba
¢du3nuke n ncuxonowke curypHoctr (National Association of School Psychologists, 2015
npema: True, 2020).

Ynora wkone ce y Hajgehoj Mmepu Buan y mehycobHMM MHTepaKLUmjaMa yYeHMKa, Ha-
CTaBHWMKa 1 BPLUHaKa, Na Tako pasnnumTa NoHallarma HacTaBHYIKa Mpema yuyeHLUMa, Kao
1 yuyeHrKa mehycobHO Mory nMaTuh pasnuunTe MMMNANKaLvje — jedHa of BUx Moxe 6uTtn
noAcTMLarbe arpecMBHOr NoHaWwama yyeHuka (Buli¢, 2018). 36or Tora je Ba)kHO uctahu
3Hauaj NefaroLwKor NPMUCTyna nocMaTpary 6e36eAHOCT Y LKOAU — Aa NN Y KON NOCTOjY
TeHJeHLMja fja ce HarnalaBajy v NoACTMYY NO3UTUBHM 06NV NOHALLaHa WY HeraTUBHU
065K NOHaLLaKa 1 KUXOBO Cy36ujamse.

Y nocafalirbem TEKCTY CMO NPUKa3asm yKpaTKo 3Hauaj nojMa 6e36eHOCTL y LKoY 1
yKa3a/u Ha TO [1a je BaXKHO MOjMOBHO 1 OMepaLl oHanHo ogpeanTiy caM nojam 36or umnnu-
Kaumja Koje TO MMa 3a pasymeBatbe NnojaBe, UCTpaXunsBama 1 Kperpame NonmTnKa LWKose.

MojmoBHO ogpeheme 6e36egHOCT Y WKONN

PasymeBatrbe nojma 6e36eHOCTU Y LIKOMM HEOABOJUBO je of pa3maTtpatba GpyHKLMO-
HMcama WwKone y uennHu. Ctora HeKkmn ayTopuy nomnase of, pasyMeBarba LUKOJICKe CpeAnHe
Kojoj nprnase y3umajyhn y 0631p cBe KapaKTepuCTUKe LLKOJe Koje yobnnyasajy cpeanHy
3a yueme (Xaba, 2014). Te KapaKkTepucTUKe ce 04HOCE Ha YHYTpaLUHbK 1 Crosballkby Npo-
CTOP LIKOJNCKOT OKpYy»kera. Kypckopnu 1 lfoH3anec (Kuuskorpi & Gonzélez, 2011) pedpuHuwy
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LLIKOJICKO OKPY»KeHe Kao KoMbrHauwjy (cuctema) dopmanHor n HepopmManHor obpa3oBatba
Y KOj/IMa Ce yUetbe OfiBrja 1Y LIKONU 1 BaH He. Tome Tpeba AoaaTti 1 0cobe Koje yuecTByjy y
npouecy obpa3oBatba, a Ty CMafajy 3anocsieHu WKoJe U 0CO6sbe 13 Wnpe CPpeavHe NoBe3aHO
Ca paZioM WwKose (OMNWTUMHCKE CTPYKTYPE, Ofebetba Yy MUHUCTAPCTBY U CJIMYHO), YUYeHULM
1 coumjanHa cpeamnHa u3 Koje fonase (poanTesbu Unn cTapaterby, 0COO/be YyUEHUYKIMX [0-
MOBa 1 CIMYHO). CxofHO TOMe, U3Bajajy ce TpY BUTHa enleMeHTa LWKOJIe U WKOJICKe cpeau-
He: LKOJICKM NPOCTOP, WKOMNCKa 3ajefiH1La 1 WKONCKK nporpam. MNpBea fiBa enemeHTa ce y
nuTepaTypu NOCMaTpajy Kao dusmuKa 1 ncuxocoumjanHa cpefiviHa, a ca krma ce nosesyje
1 pa3maTpatbe nojma 6e3dbepHocTn y WwKonm (Xaba, 2014). DM3nNUKy CpefuHy LWKose YMHe
LUKOJICKe 3rPaje 1 eH cagpiKaju, pyrum peurma, rsnyka CTpyKTypa U MHGpacTpyKTypa,
NoKaLyja LWKose 1 OKOJHO oKpyetbe (Wargo, 2004). be3beaHOCT 1 CUrypHOCT NOBe3aHe ca
bU3MYKOM CpefiMHOM LLKONE NoApa3yMeBajy Aa Cy 06jeKTV 1 caipKaju WKose ynoTpebrbu-
BU, [OOPO opprkaBaHu 11 6e36edHV y TOM CMUCITY Aa CNpeYyaBajy NOBpPefe U orpaHnyaBajy
nojaBy HenpuMmepeHux noHalama (Henderson & Howe, 1998). MNcmnxocoumjanHa cpeavHa
LKose obyxBaTa CTaBoBe, oceNara, BPeAHOCTM U NMOHALLAHa YYEHMKA 1 3aN0CieHUX Y WKO-
nun (Henderson & Howe, 1998). be36eqHOCT 1 CUIYPHOCT NOBe3aHe ca NCUXOCoLnjaTHOM
CpeAnHOM LLIKOJIE MOTY Ce OipefiuTh Kao HemnocCTojatbe HeMOXerbHMX MOHaLlama, Kao LWTo
Cy ANCKPYMUHaLWja, ManTpeTmparbe, Hacube, CBM 06NMLM y3HEMUPaBaha 1 KaXkHbaBakba,
WK Kao NpoLieck, Kao LITO Cy jauakbe CaMoMoLUTOBaHa, HEroBake CapafHMYKor NoHallamba
ca 6puUrom 1 yBakaBarbem ApYrux, MPOMOBMCatbE YBaXkaBarba MHAVBUAYANTHUX Pa3finKka n
KyNTYpHUX TpaguLmja n Heroarbe Mmehyrbyackimx ogHoca n3mehy ynpase, 0cobsba 1 yyeH Ka
wkore (Voices & Choices, 2003, npema: Xaba, 2014).

TakaB HauMH NocmaTparba 6€36eJHOCTM Y LUKOMN OC/akba Ce Ha COLUOEKONOLLKY
nepcrneKkTXBY LIKOJIe, OOQHOCHO Ha eKOJIOLLKY TeOpUjy JbyfCKOT pa3Boja. bpoHdeHOpeHep
(Bronfenbrenner, 2001) HaBoAu Aia eKOJOLLIKa TeopUja CTaB/ba HarMlacak Ha pa3yMeBatbe
pa3Boja y3umajyhn y 063up cnoxeHe peLunpoyHe ogHoce n3mehy uHgusugye kao broncu-
XOJTOLIKOT JbyLCKOT OpraHu3ama 1 ocoba y HenmocpeHOM OKpy»Ketby. BaxaH nojam y Teopuju
jecy npokcrmanHu npouecy Koju npeacTaB/bajy TpajHe obpacle nHTepakLumja y Hemno-
CpefHOM coumjanHoOM OKpyety (Bronfenbrenner & Morris, 1998). CoLnjanHo oKpyxetbe
YKJbyuyje CBe yCNoBe, MCKYCTBa 1 Jby[iCKe NHTepaKLuje MoBe3aHe ca /byAnma, a Ty crnajajy
CTaHOBatbe, 06pa3oBHe MOryRHOCTH, 3aHUMarbe, AOCTYMHOCT MaTepujanHnx fgobapa u
6oraTcTBa, Te 3aKOHU 1 couurjanHa npasuna (Monroe, 2004). be3begHOCT nocmaTpaHa Kao
eKoJoLWKM KoHLenT oapeheHa je ogHocom M3mehy nojenHala 1 hUXoBOTr GU3NYKOT 1
coumjanHor okpy»ema (Hanson et al., 2002). ®v3unuka cpefiHa ce O4HOCU YraBHOM Ha
LUKOJICKE 06jeKTe, 3embuLuTe 1 6e36eHOCHe CCTeMe 1 NpOoLeaype, a NCUxocoLmjanHa
CpefviHa Ha MCUXOJIOLLKY U CoLMjanHy Knnmy wkosne. Tako 6e36efHOCT noBe3aHa ca ¢u-
3UYKOM CpearHOM NoAPA3yMeBa OfpKaBake Y HAAreAatbe LiefloKynHe Gprsndke cpeariHe
LKose, a 6e36eHOCT MoBe3aHa ca NCUXOCOLMjaTHOM CPEAVNHOM HEroBake noap»aeajyhe
MCYXOJIOLLKE 1 colmjaiHe KiMe CTBapakbeM npujatesbcke, Harpahyjyhe n nogpxaeajyhe
atmocdepe, NpoMoLMjy capafhe N akTUBHOT yyera, 3abpaHy cBux 065MKa Gr3NYKOr Ka-
XrbaBakba M HacW/ba, HeTonepaHLUnjy ManTpeTmpama 1 y3HeMupaBara, BpeHoBare pa-
3BOja 1 CTBapasiaykmx akTMBHOCTY, MOBE3UBaAHE LIKOMICKOT 1 KYRHOT XM1BOTa 1 CTBaparbeM
jenHaknx moryhHocTu yuelwha 3a cee (Calabrese, 2000; Kennedy, 2004; Skevington, 2003).
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Kapa Tako nocmaTpamo nojam 6e36e4HOCT y LUKOJVW, OH je HeOLBOjVB Of NOjMa LIKOJI-
CKa Knuma. BaHr u leron (Wang & Degol, 2015) pa3nukyjy 4eTpu JOMEHa LLKOJICKE K-
Me: akafileMCK1 AOMeH, AOMEH 3ajeHuLie, AOMEH CUIYPHOCTY U AOMEH NHCTUTYLIMOHaNHe
cpepunHe. YKONMKO JOMEH CUTYPHOCTM pa3maTtpamo y OKBUPY nojma 6e36efHOCT y LWKonu,
HeOMNXOAHO je jacHO pa3rpaHMuMTL MecTa Ha Kojuma ce Ta AiBa NnojMa pa3fBajy, O4HOCHO
npeknanajy. Ha npumep, Teopetnyapu WKONCKe KAMMe jacHO pa3faBajajy JOMeH 3ajefHuue
(onHOCHO MehyrbyacKke ofHOCe UK coLurjaiHe OfHOCE) Of AOMEHA CUTYPHOCTU, 1OK Teo-
peTrnyapu 6e3beHOCTY Y LKONM roBope o 6e3befHOCTY Gr3nUKe cpeariHe 1 6e36eqHOCTY
ncuxocouujanHe cpeguHe. MHoru dakTopu ogpehrBarba nojMa 6e36egHOCTU NCUXOCO-
LnjanHe cpefivHe ofHOCe ce Ha MehyrbyacKe ofHOCe, LWITO HAC HAaBOAM Ha 3aKbyyakK Ja
ce nojam 6e36eJHOCTM NCMXOCOLMjaNHe CPefivHE Y BENIVIKOj Mepy NpekKsiana ca JOMeHOM
3ajegHuLe y NojMy LUKOJICKE KNMme.

MpBo hemo pa3rpaHNuUNTY 3HaYeHe NojMoBa 6e36eHOCT 1 CUrypHOCT. YecTo ce Tu
TEPMUHM KOPUCTE a O3Haue NCTe UK CmyHe nojase. CUrypHOCT ce cxBaTa Kao cuTyaumja
NN CTakbe Koje Hu1je OMacHo 1 Koje je IMLLEHO NpeTHU, OAHOCHO Kao oceharbe, NCKYCTBO
WS OMa<arbe Koje Mpou3mnasmn 13 cTakba Uim OKOJIMHE KOoja Huje onacHa — Koja je curypHa.
Be3benHoCT ce nocMaTpa Kao CTare Koje je MOCTUIHYTO, CTBOPEHO UMW HamnpaB/beHo jep
cy npepysete oapeheHe akTUBHOCTY Unn cnpoBefieHe ogpeheHe mepe (Xaba, 2014). Opy-
rMM peyrma, Nojam CUrypHoOCTN ofipakaBa YHYTpaLlkby UK NCUXMYKY PeasiHOCT YOBEKa, a
6e36eJHOCT cnosballihby UK 06jeKTUBHY peanHOCT y Kojoj yosek »usu (Kordi¢, 2006). Cu-
rypHoCT 61 Morna HeraTMBHO fa ce fedurHuLLe Kao ciobofa of cTpaxa Uim aHKCMO3HOCTH,
a 6e36eHOCT Kao cpefjMHa Koja HemMa NpeTH U MO 3 PaBibe U KUBOT YOBEKA.

Kaza ce npakTtuyHo nprnasu nutaky 6e36eqHOCTA Y LWKOama, OHa ce feduHuLe Ha
OCHOBY Mepa Koje ce npeay3rMajy Kako 6y LKocKa cpeguHa 6una cnobopHa of KprMmnHa-
Na 1 HacwIba, a Koje Cy noBe3aHe ca ofpeheHrM apaHXMaHVMa Y LWKOMN Y KOOPAMHALNjOM
Hamnopa /byu yCMepPeHM Ha CMarbUBarbe pr3nKa off Hacuba 1 nospega (Independent
Project Trust, 1999). Mepe Koje ce npeay3umajy fa 6u ce nosehana 6e36egHOCT y LWKONN
He pe3ynTupajy yBek nosehamem CUrypHOCTU yueHrKa. Moxe ce ouekrBaTuh a Mepe Kao
LITO Cy MMMAeMeHTaLMja MO3HAaTUX 1 AOCNIeHNX NPaBuia N KOHCEKBEHLM Y LUKONN pe-
3yNTUPAjy CHUXKEHVM OMakakbem HepeAa, WTo NoTBphyjy Heka nctpaxmeara (Garofalo,
1979). C opyre cTpaHe, NpeMa HeKUM NCTPaXK1BarbUMA, NOCTOjarbe GU3NUKNX Mepa 3aLuTuTe
objekaTa, Kao WTO Cy MeTan-AeTeKTopu, 3aK/byyaBatbe BpaTa, 3allTUTapy, pesyntupa no-
BULLEHUM ONakakeMm cTpeca 1 Hepefa (Bachman et al., 2011). Jpyrum peunma, yueHumum
ce mory ocehaTn Make CUrypHO Y LIKOJIaMa Koje 0OMMHO cripoBofe cTpaTteruje ,YBpcre
pyke” (Borren et al., 2011).

TBpAHba Aa WKoJICKa cpefiviHa Mopa buTy 6e36eaHa fa 6m ce oceTvna Uy NCKycuna
CUFYPHOCT HUje NoThyHo TayHa (Xaba, 2014). OunrnegHo je pa Tpeba npeTnoctaBuTy Mehy-
3aBucaH ogHoOC 13Mehy cTeneHa 6e36efHOCTM LWKONICKe CpeanHe 1 u3paxkeHocTn oceharba
curypHocTtu. icTpakmBarba HajpaHujer AeTUHCTBa U HauvHa Ha KOjy fieTe Tpaxu curypaH
OCJIOHAL, Y HEMO3HATOj, CTPAHOj CUTYyaunju yKasyjy Ha Ba OCHOBHA TuMa NPUBPXEHOCTH
(unun adeKTBHE BE3aHOCTW): CUTYpHY 1 HecurypHy (Ainsworth et al., 1978). Opyrum peurma,
YUYEHULM KOjU UMajy HECUTYPHY NPUBPXEHOCT Apyraunje e onakaTu LLKONCKY CpefuHy of
YUEHMKA KOjU/ MMajy CUrypHY NPUBPKEHOCT, HE3aBUCHO Of CTeneHa 6e36eaHOCTU LIKONe.
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MNojeaunHa oppeherba 6e3befHe WKONE 3aCHMBAjy Ce Ha »KerbaMa LUKOJICKe 3ajefHuLe,
WTO Takohe Harvkbe NCMXONOLWKOM NPUCTYNY pa3MuLLIbatby 0 6e36eHOCTU y WKon. Tako
Ce UCTUYe la POANTESbU XKeJle ia HbUXOBa Aela Oyay CUrypHa, HaCTaBHULW Xene Aa npeaajy
6e3 cTpaxa of penpecanuja, PyKoBOAMOUW »ene fia CTBOPE U OAPXKE CPefHYy YCMepeHy
Ha nocTurHyha, a yueHnLu »ene oKkpy»Kere Koje nx nogpxaea u ctumynuuwe (Calabrese,
2000). Kaga 6 Te xesbe 6une ucnyreHe, To 61 3HaUUNo fa CBU UMajy ocehare cMrypHocTu
y WKONK 1 [ja JOXKMB/baBajy KONy Kao 6e30efHy cpefmHy. BaxkaH dakTop 3a ocuryparbe
6e36eJHOCTM Y WKONU NPeACTaB/bajy NOMNTUYKIM YTULAjX 1 HAUUH prHaHCUparba. Ha no-
nUTUKe 06pa3oBHMX MPOMEHA YTUUY LUMPe coLurjaliHe UM NONNTUYKE naeonorunje, Koje ce
ofpaxaBajy Ha pykosoguoLe wkona (Spring, 2011). YobuuajeHo je fa NpojeKkT 06pa3oBHX
npoMeHa pe3ynTupajy npenopykama 1 npumepuma Hajoosbe npakce. Harnawaga ce 3Hauaj
CBEOOYXBATHMX UHTErPUICAHKX NMPUCTYMa Kako b1 ce aleKBaTHO NpuLLo npobnemy 6e3bes-
HOCTW Y LUKOMU jep NojefjMHayHa peLlerba He Mory a byay 1 CTBapHO peluere npobnema
(Devos et al., 2018). Ha pykoBOACTBO LLKOJIE He YTMUY CaMO Crosballihby Beh 1 yHyTpall iy
¢dakTopu. Ocehaj CUrypHOCTM Yy LIKOJICKOj 3ajedHNLM yTYe HAa CMOCOOHOCT PYKOBOACTBA
[a ycnewHo ocTtBapu cBojy Mucujy (True, 2020). i3ocTaHUM 113 WKose cy fob6ap nokasatesb
MoHallara Koju roBopu o ocehajy curypHocTu. YueHnum Koju cy 3abpuHyTi 3a cBojy be-
36egHocT yewhe he n3ocTati 13 LWKONE, a Kaj je noxahajy, ocehahe cTpax Aok cy y WKonu.
WcTpaxunBarba yKasyjy Ha mopacT cTpaxa yuYeHuKa agonecleHaTa o4 Harnaza niv noespega
TOKOM LuKonoBarba (Furlong & Morrison, 2000). Ha ocHOBY OBIX pa3maTtparba 0 NojMoBUMa
6e36e4HOCTM U CUTYPHOCTM, CMaTpamo Aa 6e36efHOCT y WwWKonu Tpeba nocMaTpaT Kao
Wwmpwm 1 obyxsaTaH nojam 1 fa nocebHo Tpeba pas3nukosaTh hakTope Koju JONPUHOCE CU-
rYPHOJj LUKONN 1 MHAMKATOpe Kojuma ce yTBphyje cTeneH 6e36eaHoCT y wKonu. CUrypHoCT
npencTaB/ba CaMo jeflaH acneKkT 6e36e4HOCT Y LLKONM KOjeM Ce Npuasun 13 NepcrneKkTmuse
YHyTpaLUber NCUXMYKOT fOXKNMBIbaja 6€36eAHOCTI Y LLKOMN.

Mpobnemom ogpehrBatba MHAMKaTOPa KojiiMa ce Mepu 6e36eHOCT y LWKonn 6aBuhemo
ce y HapefnHoM nornaesby. [pe Hero WTo npehemo Ha pa3maTpate UHAMKATOPa, BpaTuheMo
Ce Ha nuTakbe Nnojma 6e36eHOCTY Y WKOMIW U Pa3MOTPUTK f1Ba TUNa aebuHnumja. JeaaH tun
feduHnumja yxe ogpehyje 6e36efHOCT Y LKONMN NO3MBakbeM Ha M30CTaHaK NPEeTHN 1 Hacu-
/ba. Ha npumep, 6e36eHOCT y WKONU ce AedrHULLE Kao HeMoCTojarbe NpeTHK No 4o6pobut
yUeHKa Koje npou3sinase 13 jbyiCKOr flenoBatba, 61no fia je cy6jeKT cam yYeHuK (Hnp. 310-
ynotpeba cyncraHuum) nnm Heko apyru (Hnp. dusnykm Hanag) (Duke, 2002). Opyru npumep
yxer ogpeherba 6e36eHOCTM Y LLUKONY je fia OHa 03HaYaBa MOryRHOCT fia HacTaBHMLM npe-
[ajy, yYeHULM yue, a 0CTano ocobrbe pagu y TONIoM 1 NMprjaTHOM OKpY»Kerby, CIo6oaHOM of
3acTpallviBamba 1 CTPaxa Off HaCU/ba, MICMEeBAaHba, y3HEMIPABakba Y MOHVXKaBakba; rae Cy CBU
du3muKM 1 ncmxonoLwKkm curypHm (Squelch, 2001). be3befHOCT Y LIKOMM OGHOCK Ce Ha 06UM
[0 KOjer je LWKOJCKa cpefuHa cnobofiHa off HACUITHKX NOCTYaKa, NpeTkby, noBpehrBarba u
pu3rKa o eMoLUoHanHe nnu Grsnyke BUKTUMM3aLmje. YueHmum Koju ce ocehajy curypHo
Y WWKOJIV CMOCOOHM)jU Cy ia TOKOM BOpaBKa Y LLIKOJIN aHraXyjy CBOje eMOLMOHAJTHE 1 KOTHY-
TVBHE pecypce, fia Ce yKJbyue y MpoLiec yuera 1 NocBeTe WKOoCKoM pagy (Astor et al., 2010).

Opyrv Tvn geduHnumja wrpe ogpehyje 6e36eaHOCT y WwWKonu. Ha npumep, 6e3benHoCT
y WWKONM Ce He OAHOCK CaMO Ha NuTaka JloLler NoHallama 1 drsnuke arpecuje seh u Ha
LUKOJICKY K/IMMY, akafeMCKU aHraXXmaH 1 3ajoBoSbaBakbe notpeba yueHuKa n nopoguie
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(Mayer & Cornell, 2010). Vinu, 6e36e[HOCT y WKONM 03HaYaBa YKYMHY LUKOJICKY KIUMY Koja
yUYeHMULUMMa, HaCTaBHULMMA, PYKOBOACTBY, 0COb/bY 1 noceTnoLmma omoryhasa fa Heryjy
MehycobHe ofHOCe Ha NO3MTMBAH HauWH, 6e3 NpeTHY, LTO ofpaxaBa 06pPa3oBHY MUCK-
jy WKOMe 1 NCTOBPEMEHO jaya NO3UTUBHE MeDyrbyacKe ogHOCe 1 NYHK pa3Boj (Bucher &
Manning, 2005). pyru Tun gedrHnymja oteapa MoryhHoOCT fia ce nojam 6e36eHOCT Y LKoY
NpPeKNonu ca NojMOM LUKOJICKE KNMME, LITO 3HAaTHO OTeXaBa HhUXOBO pa3nnkoBame. CXoaHo
TOMe, MOXe Ce 3aKSbyunTy Aa 61 ynotpeba yxxer ogpehera 6e36eHOCTY Y LUKONW OnakKLwana
pa3srpaHuyerbe TOr NojMa of LUKOMCKE KNMME 1 CaMUM TUM MNpYunia MoryRHOCT ncTpaxmsa-
tba HbMXxoBe MefycobHe noBe3aHoCTM 1 yTurLaja.

Mpo6nem onepauynoHanvsaymje nojma 6e36efHOCTM Y LWKOAN

Be36efHOCT y LWKOMW je KOMMMIeKCaH Nnojam, anu 1 NpakTWyaH 1 NPUMeH/bUB Nnojam,
noBe3aH ca QyHKLMOHMCabeM LIKOse, 3060r vera ce NpUCTynu NAEHTUPNKOBaHY JUMEH-
3unja 6e36eAHOCTU Y LIKOAW pa3nukyjy. Paau jacHor 1 uenoBuTor carnefaBatba peHoMeHa
6e36e4HOCTY Y WKONU, KPTUTUYKUM MPOMULLIbaKEeM CMO KOHLENTYann3oBany Tpu Tvna
NpUCTyna ¢ 063MPOM Ha NocTaB/beHN Lusb. MPBY NPUCTYN je NoBe3aH ca MeHaLIMEHTOM
pU3rKa 1 yCMepeH je Ha AeHTUPMNKOBakbe CBUX PU3LMKA KOjU MOTY Yrpo3nUTN GYHKLMOHN-
carbe LWKose 1 3apaBsbe 1 JOOPobUT yuecHnKa y BacnnTHO-o6pa3oBHOM npotiecy. pyru
TUNM je NOBe3aH Ca NMTarbeM HaCuba Y LWKON 1 YCMEPEH je Ha NAeHTUPUKOBaHe CBUX
dakTopa Koju yTnuy Ha nosehare, O4HOCHO CMametbe, Hacuba y WwKonu. Tpehwn Tun ce
TrYe Kpenpama LLKOJICKe CperHe yCMepEeHe Ha yYuere 1 NoBe3aH je ca MaeHTUPUKoBarem
dakTopa Koju gonpuHoce oceharby CUNYPHOCTH Y LLKOAM LLITO Ce MOCMaTpa Kao Npeayc/ios
3a akagemcka nocturHyha. Y gamem tekcty hemo npukasati npumepe Tpu NnpucTyna naeH-
TMdMKOBatba ANMeH3Mja 6e36eAHOCTI Y LLUKOMN.

an/ICTyﬂ MeHaliMeHTa pusnkKa

MeHalIMeHT pr3KMKa MOXeMO O penTn Kao npouec naeHTudmrKaumje, aHanmse, npo-
LeHe 1 ofabupa cTpaTervja npeBeHUuje u cy3bujarba 6€36eHOCHUX pu3nKa. MpurcTtyn
MEHaLIMEeHTa pPU3KKa KapakTepucTuyaH je 3a obpa3oBHu cuctem y Peny6nuuym Cpbuju. MNo-
jeavHu ayTopu pasnuKyjy TpY 3HavajHa acnekTa Tor npuctyna (Puri¢, 2008):

+ GU3NYKO-TEXHNUKIM acNeKT (CMCTEM YHYTpaLHer 1 crofbalber obesbehema
LIKosne),

+ COLUMjaNHO-NCMXOIOWKM acneKT (CoumjanHa Knvma y WKonu) n

+ KBaNWTeT Capafiie LIKOMe ca poanTesbMma, MHCTUTYLMjaMa JIoKanHe 3ajegHuiie 1
LWMPUM SPYLUTBEHUM OKPYKEeHEM.

3a CcBaKM acnekT ce aHanm3upajy nocebHn napametpur. DU3nUKo-TEXHNYKM acneKkT
6e36e]HOCTM Y WKONU NpoLiewbyje ce Ha ocHoBy cnefehunx napametapa (Puri¢, 2008):

+ apPXUTEKTOHCKE KapaKTepucTuKe v rpaleBrHCKa KOHCTPYKLUMja LKOMCKOT 06jeKTa,
+ KapaKTepuCTMKe LKOJSICKOT ABOPULLTA U GNVXKEr OKPY»Ketba LWKOe,
+ XWrnjeHa y WKonm n moryRHOCTY HapyLlaBatba 34PaBiba,
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« KapakTepuctuke n moryhHocTy noctojehux mepa 3awTunTe,
+ HUWBO 3Harba YUYeHVKa 1 3aMn0oCieHrX O ONMacHOCTMA 1 Mepama 3aLlTuTe.

MapameTpu 3a NpoLeHy CoLMjanHO-MCMXONOLWKOr acrneKTa 6e36eJHOCTU Yy LWKOU
YCMEPEHU Cy Ha aHaNm3y efleMeHata ColmjanHe Knme, Kao LWTO Cy KBAIMTET MeNyIbyaCKMX
O[HOCa, BUKTMMM3aLMja, Onaxarbe 6e36e4HOCTM LLKOJIe, MOCTOjare NporpamMa npeBeHuymje
1 pefyKuuje HacUHOT NoHalwama (Puri¢, 2008). Ocnm Tora, nocebHa Nax<ka ce ycmepa-
Ba Ha npeaBubarbe arpecnBHOr M HaCMIIHUYKOT MOHallaka Ha OCHOBY 3HaKOBa pPaHor 1
HenocpefHor ynosopema. 3HakoBM paHor yrnosopema cy (Puri¢, 2008): noByyeHOCT 13
LPYLUTBa; NpekoMepHo oceharbe 130/10BaHOCTU 1 YCaMIbEHOCTH; NpeKkomMepHo oceharbe
opbauveHocTy; GrBare XPTBOM Hacuiba; oceharbe ManTpeTUPaHOCTX 1 MPOroHEHOCTY;
He3anHTePEeCOBAHOCT 3a WKOMY 1 C/1ab ycnex y LWKOU; n3paxKaBake Hacuba Y MMCaHUM
pafioBUM U1 LIPTEXKNMA; HEKOHTposMcaH 6ec; obpacLy MMMynCMBHOT NOHaLlamba; UCTopu-
jaT AMCUMNANHCKKX Npobiema; NCTopujaT HACUTHOT NMOHallakba; HETOIePaHTHOCT Npema
Pa3nMUMTOCTMMA U NMOCTOjakbe Npefpacyaa; ynotpeba gpora 1 ankoxona; npunagHocT ge-
NIMHKBEHTHUM rpynama; AOCTYMHOCT, NocefjoBakbe 1 ynoTpeba BaTpeHor opyxja; 036ubHe
npeTHe Hacubem. T MHAMKATOPWU Cy, NMpe CBera, MoBe3aHM ca NCUXONOLKUM Grlaroctatbem
yUYeCHMKa BaCNmnTHO-06pa3oBHOT NpoLeca, Koju MOry NMOC/yKUTU Kao OCHOB 3a npeasuba-
Hbe HaCUSTHUYKOT NoHaLwara. OCUM Ha 3HaKOBe PaHOT YNo30petba, YKasyje ce 1 Ha 3HaKoBe
HenocpeaHor yrnosopeta (Puri¢, 2008): 036ubaH GU3NUKM CyKob ca BplUHbaLiMa unm
YNaHOBKMA NMOPOANLIE; YHULITaBaHE UMOBMHE; M3PaXkeH 6ecC y HEBaXKHMM CHTYaLMjama;
N3HOLLEHE JeTaJbHOT MaHa 3a OCTBapMBakbe NpeTke CMPTOHOCHUM HacubeM; MoCefo-
Batbe 1/Unu ynotpeba BaTpeHOT 1 Apyror opysja.

MapameTpu Koju ce KOPUCTe 3a NPOLIEHY HMBOA YCMOCTaB/beHE Capafitbe LWKOoJe ca
LUIMPOM 3ajeHMLIOM jecy KBanmuTeT capafhe ca poanTesbrma 1 cnewuyjann3oBaHM NH-
CTUTYUMjaMa 3a coLMjaniHO CTapakbe U Hery, capafta ca oaroBapajyium nHctutyumjama y
NOKasHoj 3ajeAHNLN Te OOHOC WKone u gpxase (Puri¢, 2008).

Y nutepatypu HanasmMmo v apyre nogese NHAMKaTopa pr3nKa of Hacusba Y LKoama.
Paznuikyjy ce pakTopm LWIMpe CPeanHe, Kao LWTO CY CUMPOMALLITBO U NMPOGIEMI Yy OKpPYXKetby;
nopoanyHn GakTopw, Kao LUTO Cy NOLLE YNpaB/bake NOPOAMLIOM U HEFAaTUBHY POANTEIbCKM
y30pu; WKONCKN hakTopu, Kao WTo cy claba YKIbyuyeHOCT yueHrKa 1 cnabo oyeknBame
ycnexa; yTuuaj Bplhaka, u UHanBuAyanHu ¢pakTopu, Kao WTO Cy paHO aHTUCOLMjaHO
noHawame 1 otyhemne (Hawkins et al., 1985). Hekn ayTopu pa3nukyjy HUBOe KOHTUHYYMa
pU3nKa: pU3nLM MO XKMBOT; pU3num of Gr3MUKUX NOBPEaA; PU3MLM Of INYHO-CcoLMnjan-
HOTF 3acTpalvBarba 1 NPeTHY; PU3ULM of U3onaumje 1 oabalBarba NojeanHala; pusun-
LM noBe3aHu ca MoryRHOCTIMa 1 NOAPLIKOM; PU3MLM NMOBE3aHU Ca LUKOJICKAM YCNEXOM
1 NpoayKTUBHOLWRY; pr3MLM NOBE3aHN Ca IMYHUM U COLMjaTHAM CaMOAETEPMUHNU3MOM
(Morrison et al., 1994).

an/ICTyn noBe3aH ca HaCWwbeM Yy LLWKOoJIN

Y npucTyny Koju je noBe3aH ca HaCUIbEM Y LLIKOJIM MOJa3n Ce Of YMkbeHMLE fa no-
BehaHa M3N0XKeHOCT arpecMBHOM MOHaLlakby YTUYEe Ha MPobGieMe Y KON, Kao LUTO Cy
cnabuje akagemcko nocturHyhe, npobnemaTMyHo NnoHallame 1 npobnemun ca noxaharem
1 Be3aHowhy 3a wkony (Henrich et al., 2004). CmaTpa ce Aa je ycnoctaBmbahe Jo0pux
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NHAMKaTOPa TPEHYTHOT CTaka LKOCKOT HaCu/ba Y CUTYPHOCTY HEOMXOAHO 3a Mepeme
HanpeTKa Ka curypHum wkonama (USDE, 2010). [Mop arpecrBHMM NoHallakeM ce nogpa-
3yMeBajy U aHanu3unpajy pasHu o6amum ¢pusmukor 1 BepbanHor noHallara Koje HaHOCH
LITETY, Ko LITO CYy yAapambe, rypatbe, Npo3rBarbe 1 CIMYHO. AHanM3npajy ce n mame you-
JbVBY OO6NULIM arpecBHOT MOHaLlaha, Kao WTO Cy ogdaumBate, CK/byuriBare U CIMYHN
06nMUM BUKTMM3MpParba KOjy yTUYY Ha CMarbeHo yyelthe y pa3speHUM akTUBHOCTVMA U
nosehaHe n3ocTtaHke n3 wkone (Buhs et al., 2006).

Y cBOM nCTpaxunBatby, Mefarolwkm MHCTUTYT [lenapTMaHa 3a obpasoBatbe Cjenme-
Hux Amepunukunx Apxasa (USDE, 2010) n3aBojuo je 21 MHAMKATOP Hacu/ba U CUTYPHOCTUN Y
LIKOMU 1 FPYNUcao nx y LWecT KaTeropuja.

« HacnnHe cmptmn
1. HacunHe cMpTu y LUKONW 1 JaneKo Of LKose

+ BukTumuM3auuja yueHmKa 1 HacTaBHUKa 6e3 daTanHor ncxopa

2. YyecTanoct BUKTUMM3aLmje y LIKOMM 1 BaH LWKose

3. PacnpocTpameHoCT BUKTUMM3aLMje Y LUKOAN

4.TpeTrbe 1 NoBpefe opy»Kjem y LWKoAn

5. HactaBHMUM KojuMa ce npeTu noBpehnBamem nnm cy GU3nyKu HanagHy TV of
CTpaHe yyeHnKa

+ LWkoncko okpyxeme

6. HacnnHu 1 apyri 3104NHN Y LLIKOMIM 1 OHW KOjW CY MPpUjaBSbeHN NOANLIjN
7. Mpobnemu ca ANCUMNAVHOM O KOjIMa U3BELLTaBajy LUKoe
8. /3BeluTajy yueHnKa 0 HaCUHUYKMM Fpynama y LWKonum
9. M3BeLTaju yyeHnKa o JOCTYMHOCTN APOra Y KON

10. /13BewwTajn yyeHnka o obpahamy peunma NyHUM MpXhe 1 rneparby rpadura

Ca roBOPOM MpXHe
11. ManTpeTuparbe y WKONM 1 cajbep-mantpeTrparbe BaH LWKoe
12. /I3BelwuTajy HaCTaBHUKa O LWKOJICKMM YCJ10B/MA

« Tyde, opyje 1 He[O3BO/bEHE CyNCTaHLe

13. Du3mnuke 60pbOe y WKOJM 1 BaH He

14. YueHUUM HOCe OpYXje Y LIKOSIN 1 BaH He

15. YueHuum ynotpebrbaBajy ankoxos y KON U BaH e
16. YueHuum ynotpebrbaBajy MapuxyaHy Yy LIKOSIN 1 BaH e

« Crpax n nsberaBare

17. Mepuenuuje yueHrKa o IM4HOj 6€36eAHOCTY Y LKOMW 1 BaH LUKOJe
18. /3BeLwTaju yueHrKa o n3beraBamy WKOACKUX aKTUBHOCTY U ogpeheHrx mecTa
Yy WKOMM

« dvcumnnnHa, curypHocT 1 Mepe 6e36efHOCTM

19. O36W/bHe ANCLMMIIVHCKE pajHbe Koje npeay3riMajy LWKone
20. Mepe 6e36efHOCTM 1 3alUTWTE KOje Npedy3Mmajy LWKomne
21. M3BelwuTaju yyeHrKa o mepamMa 6e36eAHOCTM 1 3awWThTe BUHEHNM Y LIKOMN
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Y uctpaknBatrby HACUJTHULITBA U BUKTMU3ALMje Y CpeatbuMm wKonama Cpbuje n3gso-
jeHa cy Tpu dpaktopa (Dinic i sar., 2014):

+ PM3MUKOo Hacube (BUKTUMU3aLMja),

« BepbanHoO Hacube (BUKTUMK3aLUuja) 1

+ penaunoHO Hacube (BUKTUMU3aLuja).

DuU3nYKo HacUbe ce OAHOCU Ha CKJTIOHOCT UPEKTHOM U MHANPEKTHOM GU3NYKOM
HaCWU/bY, Kao LUTO Cy OGAULIM TEXETr UK NaKLer GU3NYKOr HaCU/ba Hafl XXPTBOM WNW Npeq-
MeTVMa Koju Npunagiajy *KpTeu. BepbanHo Hacube je ncMeBatbe, ynotpeba norpaHuxX uMe-
Ha 1 BrKarbe Ha fpyrora. PenayoHo Hacusbe YMHe MHAVPEKTHN 06NMLM Hacu/ba Koju
MMajy UnSb ia Hapylle couujanHe penaluje XPTBe; To Cy 06MLM NOHaLaHba Kao WTo Cy
oroBapatba, Tpavapera, CrieTkapetba, UHOPUCake 1 HaroBapare Apyrvx Ha colujanHy
n3onauujy *pTse.

MpucTyn Koju je noBe3aH ca KpenpameMm WKOJICKe cpefuHe
ycmepeHe Ha yyere

Y OKBMpPY NPUCTYNa Koju je NOBE3aH Ca KpenpareM LLKOJICKe CpeAnHe yCMepeHe Ha
yuene n3aBajajy ce Tpu cneundmryHa npuctyna. Y npeom Buay ce kao Gaktopu Koju ytudy
Ha 6e36eHOCT y WKONM U3Bajajy: LUKOJICKM NPOCTOP 1 06jeKTU LLKOJE, LUMPE OKPYKeHe
(NPOCTOPHO M NHCTUTYLIMOHAJHO), pyKkoBohere, akafeMcKM acnekT, Mehysbyacku ofHo-
CU 1 NCUXNYKIM [OXMBIbaj CUTYPHOCTU YUYeCHMKa LLKOJICKe 3ajeaHuue. Cmatpamo Aa je Taj
MPWCTYN jacaH, 36or JOOpOr rpynrcarba MHANKATOPA, 1 00YXBaTaH, jep CafpXm cBe buTHe
dakTope. MehyTum, naxmwy Npreiaun NPUCTYN y Kojem ce GakTopu caxnmajy y Tpu ene-
MEHTa KOj/ AOMPUHOCE CUTYPHOM LLKONCKOM OKpYy»kery (Aleem & Moles, 1993): unrbeBun
(Harnacak Ha akaileMCKOj M1Crj1 WKone), MpaBuna 1 npouegype (jacH1 ANCUMMANHCKN
CTaHAAPAM Koju Ce YBPCTO, NpaBeAHO 1 JOCNeAHO CNPOBOAE) 1 KnumMa (eTuka bpure Koja
pykoBoamn MehybyackMm ogHocMa y Wwkonm). Tum gpaktopuma Tpeba AoAaTy U OKpyKere
LUKONe, jep pe3ynTaTi UCTpaxrBatba YKasyjy Ha TO [a je CurypHa 3ajefHu1ua npeaycnos 3a
curypHy wkony (Kitsantas et al.,, 2004). [Moka3arno ce fja ce N3N0XeHOCT HACUITHOM NMOHaLlaHy
y cTamBeHNM YeTBPTHMA Y KOjMa yYeHULN XKIMBe MPEHOCU Ha LUKOJY, TaKo Aa WKONCKM M-
KPOKOCMOC MOXe 6UTU ,KOHTaMUHVPaH" MCKYCTBMA U MOHaLLIakbeM Koje yYeHMLM oHOoCe
y cBoje wkorne (Lorion, 1998).

Ha Kpajy n3nBajamo 1 NnpucTyn Koju ce orpaHnyaBa Ha aHanm3y dakTopa Koju yTuuy Ha
onaxarbe 6e36egHOCTU y WwKonw. V3aBojeHn pakTopu cy cBpcTaHn y cnepehe Kateropuje
(True, 2020): WKONCKa KNMMa, MUTakba yCMepeHa Ha CTyAeHTe, NCUXONOLWKIM pakTopu, Npu-
npema, obpasoBarbe/M3rpajiiba 3Hakba, XNBOTHA CpeamHa (GU3nUKK), TexHonorvja, paseoj
NoNUTUKa, opy»Kje, cnpoBohere 3akoHa, epuKacHo BONCTBO Te 3apaB/be 1 AO6POOUT.

MNMocmaTpatrbe 6e36e[HOCTU Y LWKOMN Kao MyATUAMMEH3NOHANHOT NojMa Te pasnu-
KoBarbe Ha3HauyeHa TpW NpUCTyna 1 Bennkor 6poja hrXoBUX AMMeH3Mja cTBapa Telkohe
NPWIMKOM OMauuoHanvsaumje n Mepera ose Bapujabne. Mlako ce, N3 NPUNoXeHor, YNHN
Aa je cywTrHa nojma 6e36eAHOCTI Y KONV jaCHa, CKIIOHOCT MNojeArHUX ayTopa Aa yBoAe
BeNVKM 6poj nHAMKaTopa, Hajuelwhe caMo Ha OCHOBY TEOPUjCKOT NPOMMLLIbatba Koje OCTaje
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HeZLOBO/bHO MOTBPHEHO eMMMPUjCKM NPOoBEPaMa U MOABPIHYTO METOAONOLKNM KPUTH-
KaMa, TeopeTMyaprimMa 1 UICTPaXK1BauMMa OCTaB/ba YTUCAK Hepa3ymMeBatba came nojase. /13
TOr Hepa3ymeBakba MOXe Jla MPOUCTEKHE NpobneM (He)aleKBaTHe ornepalroHanvsauuje n
MepPHMX MHCTPYMEHaTa, KOju OBOAW Y NiTakbe PENEBAHTHOCT 1 BalIMAHOCT CPOBeAEHUX eM-
MUPWjCKNX MCTPaXxunBatba 1 obujeHrx Hanasa. CTora je 3HadajHo Aa u3bop nHAMKaTopa byae
HenocpeaHo YC0BIbEH jacHO AedUHMNCAHNM KOHLENTYaHUM OKBUPOM, MOCTaB/bEHUM UC-
TPAXMBAYKNM LWSbEBUMA Te CNelndUUHOCTMA KyNTYPHE CpeiviHe 1 y3pacTa UCNMTaHuKa.

Mpo6nem nctpaxuneara 6e36e4HOCTN y LUKONMN

3a CBaKO MCTPaxrBakbe je BaXXHO [1a MIMa NonasHu OCHOB Y eMMUPUjCKN NPOBEPSbUBUM
KOHLIenTyanHum okBrprma (Astor et al., 2010). Y npeTXogHOM TEKCTY CMO Ce OCBPHY/N Ha
yxe 1 wupe ogpehere 6e36eqHOCTY Y WKONW 1 NPUKa3any TpyU NPUCTyna onepaymo-
Hanu3auuju nojMa. Y oBom ofiesbKy hemo npuikasatui 1 gpyre npobneme Koju ce jaBrbajy
MPWIVIKOM OPraHn30Baa NCTPaxmBaha 6e36efHOCTY Y WKonama.

lMNojepuHn ayTopu pasnrKyjy ABa rmaBHa NPUCTYyna Koja Cy KoprcHa 3a ogpehusame
6e36egHocTL y wKonu (Kitsantas et al., 2004). 3aroBopHULY NPBOT NPUCTYNa Pa3anKyjy
nepcrnekTuae npoLeHe 6e36eAHOCTY Y LKOJN: U3 YA Pa3NNYnTIX akTepa LKOCKOr paaa
(HNpP. yyeHWLM, HaCTaBHULW, 0COBIbE) NN U3 YrNa Pa3NNUUTUX akTepa BaH LIKone (HMp. po-
autersi). Mpuctanyue apyror npucTyna nonase of CTaTUCTUYKKX U3BeLlTaja o ogpeheHnm
NHUMAeHTMMa y Wwkonu. Oba npucTyna Aajy BaXHe NnofaTke U He MOry ce M30CTaBUTY jep
W'y CNyyYajy HUCKOT CTeneHa LWKONCKOT Hacu/ba yyeHunLm Mory fa ce ocehajy HeJloBO/bHO
CUTYPHO Y LIKONMN.

WcTpaxunsauu, Takohe, MMajy y BUAY Aa Y LWKoNama GYHKLMOHULY pa3nnymTe rpyne
YUYECHMKA, Ko LUTO Cy YYEHMLM, HACTaBHULM, OCOOIbE, POAVTESbY U OCTaNN PeJieBaHTHA
cy6jekTn. CBaKa ofi TUX rpyrna Moxe MMaTu CBOjYy jeAUHCTBEHY MNepCrneKTMBY LUKOJICKOT
Hacu/ba 1 CBOje MULLbEHE O TOME Kako Ce MOCTaBUTU NpemMa npobnemnma 6e36eaHoCTU
y WKonW. AHanmn3a pasnivka u CIMYyHoCTn n3mehy rneamita pasnnunTX rpyna yyecHvKa
MO»Ke AONPUHeTU pasymeBary GYHKLIMOHMCaHa LWKOJe 1 ORPXKMBOCTI Mporpama npeBeH-
umje Hacusba y Wwkonu. Ha npumep, Hajsehe pasnuke nsmehy nsseluTaBarba O LLKOJICKOM
HaCWby YYeHMKa, HacTaBHVIKa 1 AMpeKTopa NoCToje y LWKoama Koje 1Majy BuLLe cTeneHe
BUKTMMM3auumje (Benbenishty & Astor, 2005).

BehvHa uctpaxumBara je ycmepeHa Ha UcCnutuBarbe Gr3nUKor 1 ANPeKTHO BepbanHor
arpecriBHOr MoHallama, a cnabuje je ycMepeHa Ha MHAVMPEKTHO arpecuBHO NMOHallake
(Goldstein et al., 2008). Takohe, Bpno Mano NcTpaxrBarba HACTOjU A UCMTA KaKo YYeHNLM
LOXMB/baBajy YNory 3ajegHuLe y binxoBoj 6e36efHOCTM y WKonu. MicnoctaBumsio ce fa cy
BaXXHM GaKTOPV Ha OCHOBY KOjUX YUEHWLM OMaKajy LUKOJY Kao CUFypHY CMajiajy onaeHa
CUTYPHOCT Yy KOMLUVAYKY 1 OMaXeHa CUrypHOCT LUKOJIe Y OHOCY Ha oKpy»xerbe (Kitsantas
et al.,, 2004). To roBopw y NpUIIOT YMbeHNLM fa Cy 6e36eAHOCHN NPOBAEMU Y LIKOMN Haj-
yewhe oppas noctojehrx counjanHnx Npobnema v fa HKXOBO pellaBakbe Te NOCTU3ame
3apioBosbaBajyher cteneHa 6e36efHOCTU Y WKOMM 3aXTeBA, Hajpe, hUXOBY jacHy MAEH-
TMdUKaumjy n ncTpaxnBare, Kao 1 KOOpAMHMCaHo yyelwhe 1 capaghy CBMX YYeCHMKa
BaCNMUTHO-00pa30oBHOr NpoLieca.
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[lBa ce pa3nora HaBofe Kao apryMeHT fja Teopuje WKONCKOT Hacuiba U CUTYPHOCTH
Tpeba aa ce GoKycMpajy Ha WKOMCKM KOHTEKCT. Kao NpBO, coumjanHm KOHTEKCT LWKONe je
MUSbe Y KojeM Ce OfjBMja CNIoXeHa CoLmjanHa JMHaMMKa Hacuba 1 BUKTUMM3aLmje y WKOSK.
Kao gpyro, unrbeHunua aa WKose nMajy jeAMHCTBEHY NO3nLUNjy Y APYLITBY jep CY Yy BENUKO]j
Mepu OAroBopHe 3a obpa3oBarbe U colmjanm3anmjy Mnagux ykasyje Ha umxoy moh aa
06/MKYjy HauMH Ha Koju Miaan [OXKMBIbaBajy 6e30eqHOCT y WKONW, anuv 1 fa yTuuy Ha
ocurypame/cTeneH ucre.

Cge je Behu KOHCeH3yc Mehy ncTpakmBaumMma LLKOSICKOr Hacuba Aa Tpeba KoHuen-
Tyano v eMNUpKjCKn JOKYMEHTOBATU KOHTEKCT LUKOJICKOT Hacusba (Astor et al., 1999). To
3Hauu Aa cBe 06JIMKe HacK/ba NMoBe3aHe Ca LWKOJICKM CoLMjanIHAM KOHTEKCTOM Tpeba pa-
3yMeTu OABOjeHO, anu 1y LenuHm (Astor et al., 2010). PasymeBarbe NCTOBPEMEHOT jaBibatba
pas3nmMunTUX 06MMKa Hacusba 3axTeBa npeuunsHe aedrHuLmje nponpaheHe pasBojem u
ynoTpebom noy3faaHux 1 BaNMAHNX UHCTPYMeHaTa Koju Mepe ynpaBo TakBa NoHallaha
(Astor et al., 2010). NMprmepn HepOCNEAHOCTN U HE[OBOJBLHOCTU CYy Kafia Ce 3a Mepere
ManTpeTMparba Kopucte camo Tpu unm yetnpu tepare (Akiba et al., 2002; Nansel et al.,
2001) unn ce TePMUHU ManTpeTUpakrbe 1 LKOJICKO Hacurbe KoprcTe Han3meHnyHo (Meyer-
Adams & Conner, 2008). MNocneauue ,nabaBe” ynotpebe nojmoBa Cy 3amaribrBare Cinke
LUKOJICKOT HAaCUITHMYKOT MOHallaka 1 cnabsberbe NoKyllaja MMnaeMeHTaumnje anekBaTHo
dokycupaHnx nHTepseHuuja (Smorti et al., 2003).

MomeHyTK Npobnemn 1 NPUCTYNN NCTPaXK1Barby 6e36eJHOCTU Y LKONM NOoKa3syjy
KOMMIEeKCHOCT NPUCTYNa 1 TeHAEHUMjy Aa ce 6e30eHOCT Y LKOMM MOCMAaTPa Y LLKOJICKOM
coumjanHOM KOHTEKCTY, ia ce BOAM payyHa O pPasfnymnTM yyeCHMUMMa jep OHM UMajy pa-
3/1MYMTa OMNarkarba 1 yTrLaj Ha 6e36eAHOCT Y LWKONaMa, a Ce BoAM pavyHa o mehy3aBucHo-
cTn opgpeheHnx nojasa, Ha Nprmep, GU3MUKe 3aLUTHTE U YYEHNYKOT JOXIBIbaja CUFYPHOCTM
1 cnnyHo. Beh oTKpumBeHe NPaBUIHOCTY 3HaYajHe Cy 3a NiaHupake 6yayRnx ncTpaxrBarba
1 06NIMKOBakbE LKOMICKUX MONNTMKa 6€36eAHOCTM Y LKoNama.

3akmyuak

MoTpeba 3a XONUCTUYKMM MPUCTYNOM NpoyyaBakby 6€36e[HOCTM Y LKOAN NPOou-
CTeKNa je 13 UMtbeHULIE 1a je OHa BaXkaH eJIeMeHT KOHTEKCTa Y Kojem ce ofiBuija BacmnuT-
HO-06pa30BHYM NpoLec. PasymeBare nojMa 6e36e4HOCTA Y LIKONW NOCTaje HEOABOjNBO Of
pa3mMaTparba GyHKUMOHMCaka WKone y LenuHu. inak, ynpaeo Ta Be3a BoAM Ka KOHLUen-
TyasiH/M 1 orepaumnoHanHnm 3abyHama v gunemama. Ha npumep, fa nu ce 6e3befHocT y
LUKONU M3jefjHayaBa camo ca 6e3beaHoLwhy Gprsnuke n/mnm ncnxocoumnjanHe cpegmHe? Ako
nohemo o pa3maTparba EKOJIOLLKE NePCreKTrBe WKose, 6e36eHOCT je oapeheHa ogHOCOM
n3mehy nojegnHLUa 1 HEroBor GU3NYKOr oKpykera. Jpyrum peuriMa, GU3NUKO OKpYKere
je BaXkaH enemeHT 3a U3rpafiky 6e36eHOr NCXOCoUMjanHOr OKPYKeka 1 Camo NpriaaBatbe
BAXXHOCTV jeHOM W/ APYrOM Te OFpaHnYaBakbe Ha MojeAUHAYHO UCTPaXKMBatbe 3aMaribyje
noapobHO pasymeBare 6e36eAHOCTY Y WKOMN.

C ppyre cTpaHe, nonctoBehnBarbe 6€36e4HOCTU Y LKONM UCKIbYUMBO Ca 6e3ben-
HOM NcKxocoLmjanIHOM CpefiJMHOM OTBapa HOBY Aunemy: fia nu ce namehy 6e3begHocTn y
LIKOJIM 1 LLKOJICKE KJTIMME MOXe CTaBUTU 3HaK jefHakocTn? Bugenu cmo aa je moryhe gatu
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NoTBPAaH OAroBop ako nohemo of wuper ogpehera 6e36eHOCT Y WKONK, Koje 0byxBaTa
LIKOJICKY KJIMMY, aKaleMCKW aHra)KMaH 1 3a0BO/baBatbe NoTpeba yYeHrKa 1 nopoanLe,
a He caMo NMuTaka NoLer NoHalara 1 prsmnyke arpecuje. Tako MOXEMO 3aK/byumnTh fa
61 onpeferberbe TeopeTUYapa 1 NCTpaxrBava 3a yxe ogpeherbe 6e36e4HOCTU Y WKONM
OlaKLUIano pasrpaHunyerbe TOr MojMa Of LWKOMCKE KIMME, @ CAMUM TUM NPY»Knino MoryRHocT
NCTpa)kMBaa rxoBe MehycobHe noBe3aHoCTV 1 yTulaja. O6paTHO, Kaja je y nuTakby
pa3srpaHunuetse nojmosa 6e36e4HOCT 1 CUTYPHOCT Y LLKONK, Koje ce Takohe HameTHyo npu-
NIMKOM KPUTUUKOT pa3MaTpatba, CMaTpamo Ja je afeKBaTHuje nocmaTtparbe 6e36efHocTn y
LUKOMW Kao Lmper 1 obyxBaTHUjer nojMa, oK 61 cUrypHoCT 6rna camo jefiaH heH acnekT.

YnHK ce Ja Cy OBe KOHLeNTyasHe HegoymuLe foBerne Ao Beh nomeHyTor npobnema
(He)apekBaTHe onepauvoHanm3aumje. Pa3nmunta, 4eCTo HEJOBOJLHO jacHa 1 yTeMerbeHa
TeopujcKa pasmaTparba 6€36e4HOCTU Y LWKONM pe3ynTrpana Cy TeHAEHLMjOM NojefuHUX
ayTopa Aa y aedrHunumjy yBoae 6pojHe MHAMKATOPE KOju OfpaxaBajy CYLUTUHY U CAAPKUHY
camor ¢peHomeHa. Hamme, camo pedrHucame BenvKkor 6poja MHAMKaTopa Hy»HO He MoXe
BOLMTM 3aK/byuKy Aa 6e36efHOCT y LWKOMN jecTe (M CaMO) OHO YMME je ayTopu Kpo3 ncTe
npeacTasbajy. Llenosuto 1 obyxeaTHO carnefaBatbe 6e36e4HOCHMX MOHallakba Y LWKOo-
NN jecTe CNIOXeEH 3afaTaK Koju 3axXTeBa fa TeopeTuyapy 1 UCTpaxxneaumn 6e3begHocTn y
LWIKONW 3ay3My KpUTUUKK cTaB. Camo jacHO fedUHMCaAH 1 yTeMEbEeH KOHLIENTYaNHW OKBUP,
JedbuHncarbe NCTPaXXMBAUKKX LibeBa, 04HOCHO 0fabup oncera NoHallakba 1 JOXKM1BIbaja
penieBaHTHMX 3a TeMy, Te BPeAHOBaHe KapaKTepuCTMKa KYNTYpHe cpefiviHe 1 y3pacTa Uc-
NUTAHWUKa, Kao pPe3ynTaT KpUTUUKOT NPOMMLLIbatba, MOTY BOAUTY Ka afeKBaTHOM ofabumpy
1 ogpehery MHANMKaTopa 6e36eHOCTM Y WKONN Te OTKNakbaky Tellkoha y heHoj onepa-
LMOHanM3aunjn n mepemy.

Y3umajyhu y 063up 3anakarba HaBefieHa y OBOM pagy, YMHU [1a je TeLKOo N3BecCTn
KOHKpeTaH 3aK/byyakK jep cama TeMa OCTaB/ba NMPOCTOP 3a Aasby KPUTUUKY pa3pagy U au-
CKyCujy TeOpMjcKe 1 eMnvpurjcke npupoae. Minak, nspaxasamo Hagy fa CMO OBUM PagoM,
CKpeTatbeM MaXkKre Ha KOHLeNTyasiHe 1 onepauroHanHe aguneme n npobneme, ykasanu
Ha 3Hayaj nojma 6e36eHOCTM Y LUKONW 1 HErOBOT afleKBaTHOT MOjMOBHOT 11 ofepauuo-
HanHor ogpehera 360r MMNKKaLMja Koje TO HOCK 3a pa3yMeBatbe NojaBe, NCTPaXrBake
1 Kpeunpatrbe NonnTrKa wkone. Takohe, Hagamo ce Aa CMo TMME Janu CMepHULE 3a Aarbu
npasaL 6aB/bera TOM TEMOM TEOPETMYAPUMA U UCTPAXKMBAYMMA, AN U CBUM PENeBaHTHUM
yUYecHMLMMA BaCMUTHO-06pa3oBHOr NpoLeca (LWKosa, 3ajegHunua, poguTeru 1 4pyri).
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On the Approaches to the Defining and Operationalization
of the Concept of School Safety

Violeta Tadi¢
Institute for Educational Research, Belgrade, Serbia

The paper looks at different approaches to the defining and operationalization of the concept
of school safety, with the aim of identifying the fundamental conceptual and operational
dilemmas and problems, as well as highlighting the importance of the concept and of its adequate defi-
nition, in view of the implications it has for understanding the phenomenon, for research, and for the
creation of school policy. The fundamental question which is the focus of the paper is examined in terms
of the conceptual definition of school safety, the problem of operationalization and the problem of research.
As part of this question, we have sought to define the concept of school safety, pointing to the broader
and narrower definitions of the concept itself, and its relationship with other, related concepts and the
conceptual dilemmas arising from this. The problem of the operationalization of this concept is represent-
ed through three approaches in the identification of school safety dimensions: the risk management
approach; the approach linked to school violence; and the approach of creating a learning-focused school
environment. In the last section - the research question - the difficulties identified by researchers while
conducting research into school safety are presented. The conclusion states that only a clearly defined
and well-founded conceptual framework, the defining of research objectives, that is, the selection of the
range of behaviors and experiences relevant to the topic, and the evaluation of the characteristics of the
cultural environment and the respondents’ age, can lead to the adequate selection and determination of
indicators of school safety, as well as the removal of difficulties in its operationalization and measurement.

Abstract

Keywords: school safety, safety, school climate, peer violence.
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O noaxopgax K onpegeneHuio N onepaunioHann3aumn KOHUenumum
6e30MacHOCTM B LLUKONE

Buonerta Tagnu
WHcTuTyT negarornueckmx nccnegosanui, benrpag, Cepbusn

B 0okymeHme paccmampugaromcs pas/iudHele no0xo0bl K onpedesieHuto U onepayuoHau-
3ayuu noHAMuUsA 6e30NacHOCMUu 8 WKOoJ1e C Yeslblo 8bis8/IeHUS OCHOBHbIX KOHUeNMYyasabHbIX
U 0nepayuoHHbIx 0usiemM u npobrieM, a makxe yKazoleaemcs 3HayeHue NOHAMUS U 8AXXHOCMb €20
aoekeamHo20 onpedesieHuUs U3-3d Nocedcmaudi, Komopble 3mo Hecem 0/19 NOHUMAHUS S8J1eHUS, UC-
C/1€0080HUSA U CO30dHUA WKOAbHOU nonumuku. OCHo8HAs npobiemamuka pabomel paccMompeHa
uepe3 KOHYyenmyasbHoe onpedesieHue 6e30nacHoCMu 8 wkoJsie, NpobeMy onepayuoHaIu3ayuu u
npobnemy uccnedosarus. B pamkax nepsozo sonpoca bwisia npednpuHAmMa nonelimka onpeoesiums
noHAmMue 6e30NacHOCMU 8 WKOJIe, yKa3bleds HA 60iee WUpPOKOe U y3Koe onpedesieHue Camozo mepmu-
Ha, a mak»e Ha nepensiemerue ¢ Opy2uMu, pOOCMBEHHbIMU NOHAMUAMU U 803HUKAKOWUMU NO 5MOMY
Nnogody KoHUenmyanbHeiMu OusieMmamu. [lpobieMa onepayuoHaNU3ayUU 3mMozo NOHAMUSA Npedcmas-
JleHa mpemMs no0Xo0amu K onpedesieHuto acnekmos 6e30ndcHoCcmu 8 wikose: No0Xo0 K ynpassieHuro
PUCKAMU; N0OX00, CBA3AHHBIU C HACUIUeM 8 WKOJ1e; U N0OX00 K CO30aHUI0 opueHmMuposaHHol Ha oby-
yeHue wkKobHoOU cpedbl. B nocnedHel enage - npobiema uccedo8aHus, npedcmassieHel mpyoHoCmu,
8bifig/IeHHbIe UCC1edosamesAMu Npu NposedeHuUU ucciedosaHus 6ezonacHocmu 8 wkosax. B 3akso-
yeHUU ymeepx0aemcs, 4mo moJibKo YemKo onpedesieHHble U 060CHOBAHHbIE KOHUeNmMyaJsibHble pam-
Ku, onpedesnieHue yeneli UCC/1e008aHUS, MO eCMb 8bloesieHUe OuUand3oHa NosedeHUs U hepexusaHud,
pesnieeaHMHbIX MeMe, U OUeHKA Xapakmepucmuk KysemypHoU cpedbl U 803pacma pecnoHOeHmos,
MoXem npusecmu K adekeamHoMy 8bI60py U onpedesieHuUto nokasamesneli 6e3onacHocmu 8 wikose, a
makxe ycmpaHeHuro mpyoHocmeli 8 ee onepayuoHanu3ayuu u usmepeHuu.

Pe3tome

Knroyeewle ciosa: wkonbHas 6e3onacHocms, 3aWUWeHHOCMb, WKOJIbHbIU KIUMAM, Hacusue co
CMOPOHbI CBEPCMHUKOS8.
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MpumeHa acncTBHe TeXHONOrMje 3a KOMyHUKaLlujy
y eAyKaumjn y4eHnKa ca cMeTiama y pasBojy:
camonpoueHa HacTaBHOr 0co6sba

MBaHa ApceHuh'’
Opereme 3a noroneaujy, akynTeT 3a cneyunjanHy egykauujy n pexabunutauujy,
YHuBep3uteT y beorpaay, beorpag, Cpbuja
Haguua JoBaHoBuh Cumunh
Opereme 3a noroneawjy, akynTeT 3a cneyunjanHy egykauujy n pexabunutauujy,
YHuBep3uteT y beorpaay, beorpag, Cpbuja
3opuua daHnunh
Operveme 3a noroneaujy, akynTeT 3a cneyunjanHy egykauujy n pexabunutauujy,
YHuBep3uteT y beorpaay, beorpag, Cpbuja

>0 C==0<

AcucitiusHa tiexHonoiuja (AT) obyxeailia WupoK gujaliazoH exHOMoWKUX cpegciiasa
unu cuctiema Koju ce ytiotupebroasajy 3a yHalipehusarse hyHKUUOHAMHUX cliocobHociu
ocoba ca tiopemehajuma KomyHuUKayuje. Yciiex y4eHuka ca iopemehajuma KoMyHUKayuje y UHK/Ty3UBHOM
sacliulliHo-06pazo8HOM pagy Uio8e3aH je ca 3HareM HaciagHol 0cobsba o acuciiusHoj lWexHooluju u
iocegosarbem gewliuHA 3a reHy yloitpeby. Ljure osoi ucilipaxusarea je 6Uo ga ce yilispgu Kako yyu-
ey, HacliasHUYuU u gegekwionou tpoyervyjy ceoje tio3Hasare AT U HUBO KomUellieHyuje 3a HeHy
ytoitpeby u ga ce yliopegu HU80 KomilellieHIUHOCU UCTUUAHUKA pa3uduitiol 3aHUMArbd. Y30pakx je
yuHuso 136 uctiutiaHuka oba tona, meby kojuma je 6uno 31,6% yyuiierva u 27,2% HacliasHUKA Koju
Cy 3al0C/IeHU y pego8HUM OCHOBHUM WiKoiama, 25% gegexiionoia u 16,2% HacluasHUKa Koju cy 3atio-
CJ1eHU y ceyujanHuM oCHOBHUM wkonamay beoipagy u Hosom Cagy. AHanu3a pesynituaiua je Gokasa-
J1a ga uciutuaduyu cmaidpajy ga cy ymepeHo KomiellieHIHU 3a UpuMeHy acucitiugHe texHosioiuje u
ga Gocitioju cluaiiuciiuyKu 3Ha4ajHa pasauka usmehy Hugoa komiiellieHIWHOCIU UCTUUAaHUKa passiu-

Auciupakiu

1 ivana.arsenic@yahoo.com
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yuiuol 3aHumarsa (F = 18,12, p < .01). Huje yitispheHa clualiuciiuyku 3Ha4ajHa pasauka y Hugoy Kom-

UellieHUHOCIUU HaciasHOI 0cobsea pasauqutiol Gona u gyxuHe Uuckycitiea y Haciuasu. AHanu3sa pesys-

iatua Gokasyje ga uctuiiaHuyu paznuyuitio Upoyerbyjy c8oje HUBOe 3HarA U 8eWiuHa 3a yloipeby

acucttiugHe texHos10iuje U ga HaciasHOM 0Ccobsby y pego8HUM OCHOBHUM WKOIaMa Hegociliaje obyka

y Woj obnaciuu.

Kroyune pequ: acucitiusHa WexHonoiuja, egykayuja, KomelieHHOC HaclliasHol 0cobva, lopeme-
haju komyHukauuje, camolipoyeHa uciuitiaHuka

YBopa

Pa3Boj TexHonoruvje y npoTekanx HEKONNKO AeLieHnja MPOMEHMO je HauMH Ha KOoju
KOMyHMLMpamo, NpucTynamo uHdopmMaLmjama n obaB/bamo CBaKOAHEBHe 3ajaTke. 3a-
XBasbyjyhv TEXHONOIWjU yunkbeHe Cy KibyuHe NpomeHe 1y 06pa3oBHOM CUCTEMY 1 OMO-
ryheH je pa3Boj pa3nuumnTnx TeEXHUKa NoAyyYaBarba U yuera. Ynotpeba HOBMX TEXHONOT ],
HapounTO acMCTMBHe TexHonoruje (AT), onakwasa KOMYHUKaL W]y YYeH/Ka ca HaCTaBHUM
Kagpom, obpafy HaCTaBHUX Cafipkaja, npaherbe yUMHKa YUeHIKa, hIXOBO OLeHMBabe U
eBanyauujy (Markovic¢ i sar., 2015).

M3pa3 acmcTrBHa TeXHOMOMMja OAHOCK Ce Ha NoMohHe, aganTrBHe 1 pexabunutauu-
OHe TexXHOJIorvje Koje Cy MoCebHO Hanpas/beHe v npunaroheHe aa ciiye Kao TeXHUYKa
nomoh ocobama ca cmeTrbama y pas3sojy (Chukwuemeka & Samaila, 2020). AT nogpa3symeBa
cBaku npegmert, geo ypehaja, mogndurkaumje kKomepumjanHux cuctema u ypehaje koju ce
ynoTpebsbaBajy 3a noeehatbe, ofpKaBatbe Unv yHanpehrBame GyHKUMOHANHNX cnocob-
HOCTU ocoba ca cMeTHaMa Y pa3Bojy (Jovanovic Simic, 2007). Y y4MOHMLM NOCTOj MHOTO
Pa3nnuUMTMX HaurHa NpumeHe AT, 3aBNCHO of, MHAMBKAYanHWX noTpeba yuyeHrKa. Ypehaju
KOju Ce Kopu1CTe y yuroHULama mMmory 6uTH jefHoCTaBHM, Kao WTo cy yBehaHn cumbonm Ha
TacTaTypu padyHapa unv pasnuumTe BenmurHe GoHTa, KOju ce KopurcTe 3a feLly ca oLTe-
herbem BMAa, nnm 1o Mory fia 6yay MHoro croxeHuju ypehaju (Logwood & Hadley, 1996).
Takohe, To Moxe fia Oyae fucnnej ca MKOHMYKNM CUMOONMMa v aganTupaHa Tactatypa
ca andpaHymepuukum cumbonuma (Arsenic i sar., 2017). YueHUUMN ca KOMYHUKATUBHUM U
KOTHUTUBHUM JedpuumTMa Mory 60orbe fla u3pase CcBoje MUCM 1 noTpebe nomohy Komy-
HUKaLMoHe Tabne, cucTeMa 3a KOMyHMKauujy pasmeHom cnvka (Hnp. Picture Exchange
Communication Systems — PECS), nomohy Komnjytepa unu apyrux ypehaja ca rosopHumM
aytnytom (Cook et al.,, 2011; Zhang, 2000). AnekBaTHO ofjlabpaHa 1 aieKBaTHO NPUMeHeHa
AT MoXe fja JonpUHEeCe CaMOCTaIHOCTI, CAMOMOY3akby U KBalUTETY XKUBOTa yYeHuKa. 36or
Tora je Beoma BaXkHO fia ce noBehaBajy 3Harbe 1 CKYCTBa MpodecnoHanaua y Toj obnactu.

3Hatbe o AT n moryhHocTma npodecrmoHanHor pa3Boja y nutepaTypu ce HeNnpPeKUaHO
NCTUYY Kao KIbyuHM 3a ycnelwHy npumeHy AT (Alkahtani, 2013). C gpyre cTpaHe, HefjocTaTak
06yKe HacTaBHOr 0cob6sba NpefcTaB/ba Npenpeky 3a ynotpeby AT y yunoHumum (Atanga et
al., 2020). MoTnyHo yK/byuMBatbe yUeHMKa Koju Cy KopucHuumM AT y LWKONCKe 3ajegHuLe
npencTaB/ba je/HCTBEH 113a30B 3@ HaCTaBHMKE Y YUYMOHULM 1 OCTane unaHoBe 06pa3os-
HOT TMMa KOj1 X Nodp»KaBajy Te 3axTeBa H1X0Be 3ajefHuuKe Hanope (Arsenic i sar., 2020).
HactaBHO ocobsbe 6u Tpebano fa 3Ha wra npeactasba AT u Koje BpcTe AT cy OCTYMNHe 3a
3aj0BOJbaBatbe ofpeheHnx GyHKLMOHANHMX NOTpeba yUeHMKa ca pa3nnymTiM BpcTama
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cmeTrb K 1 nopemehaja (King & Allen, 2018). Ocum Tora, HacTaBHO 0cobibe 6u Tpebano fa
Oyne yno3HaTo ca TUM KO, Kako 1 Kaga Tpeba aa kopuctu AT (Dukié, 2017). 36or Tora je jea-
HO Off K/IbYUYHMX MTarba MmMnaemeHTauuje AT y HaCcTaBHM NaH 1 Mporpam Aa i HacTaBHO
0cobsbe nocepyje NoTpebaH HNBO 3Haka Y BELUTNHA 3a eprKacHy npumeHy AT (Ajuwon et
al., 2016). Ocnm Kopuwhera 06jeKTUBHUX MeToa 3a MPOLEHY 3Harba HaCcTaBHOr 0Cobrba,
BaXKHO je Aia ce y3me Y 0631p 1 Kako HacTaBHO 0cobrbe npoLemyje cBoje no3HaBame AT 1
HMBO KOMMETEHTHOCTM. YKONMKO HacTaBHO 0cobrbe cmaTpa fia He nocefyje cnocobHoCTH
[a pocturHe ogpeheHun H1BO ycnelHocTn y Kopulwherny AT, BepoBaTHO je Hehe edurKacHo
NPUMEHUTN y pagy ca yyeHuumma (Jones et al., 2019).

[la 6u ce ogpeamna ycnewHOCT HaCTaBOr NpoLeca U 0CTBapuSiv 06pa3oBHU LibeBMY,
BAXXHO j& NPOLIEHNTN KOMMETEHTHOCT HAaCTaBHOI 0CO6sba. KoMmneTeHuUuje ce ogHOCe Ha CKyn
BELUTMHA KOjuMa b1 HacTaBHO 0cobrbe Tpebano Aa oBlaga Kako 61 ycrnewHo 0groBopuno
Ha pa3nunuute obpa3oBHe noTpebe yyeHUKa ca cMeTHama y pa3Bojy (Zamri & Hamzah,
2019). Y egykaumju yueHunka ca nopemehajyma KomyHvKaumje, KomneTeHuyje HacTaBHOT
0Co6/ba ce 0fHOCe Ha CTULaHe CNOCOOHOCTM 3a MHTErpaLujy TEXHOOMMje y MpoLec HacTa-
Be 1 yyerba. KomneTeHUuje obyxBaTajy U pa3Boj 3Hatba U BeLTMHA Y obacTMa pauyHapcke
NMMCMEHOCTH, ONLUITe TexHoornje (HNp. Npobnemu, Npenpeke 1 peLlera), 3akoHa, noTpeba
yuyeHuKa, ypehaja u ycnyra, HauMHa MHTerpaymje y HacTaBHM NaH 1 Nporpam, pecypca,
capafibe 1 eBanyauuje. KomneTteHuuja, y TOM CMUCITY, oL pa3yMeBa Kako HacTaBHUK KOMOK-
Hyje 1 npumetbyje peneBaHTHe 0b6nrKe AT Kako 61 onakLlao HEKONMKO NnpoLieca y HacTasu
nydyemwy (Zhou et al.,, 2011). Apyrum peunma, HacTaBHO 0CobJbe Koje noceslyje BUCOK HUBO
3Hakba, BELTVIHA U CTPYYHOCTN Y Kopuwhetby AT KOMNETEHTHM]je je y NpoLiecy TEXHOJOLLKe
nHTerpauuje. [lakne, KOMNETEHTHOCT HAaCTaBHOT 0CO6Jba y Kopuwhery AT 0IHOCU ce Ha
OHO WITO 61 HacTaBHO 0COb/be Tpebano Aa 3Ha U LWTO OV Moo Aa ypaau ca 1o Kojom
BpcTOM AT y 06pa30BHOM OKpY»Kekby Yy 61no kom TpeHyTKy (Onivehu et al,, 2017). Ocum
TOra, 1 camu yuyeHuum ca nopemehajuma KomyHvKaLmje Mopajy fa MOCTaHy KOMMETEHTHM 3a
ynoTpeby AT Kako 6y MManu 60/bM NPUCTYN 06pa3oBakby, MHGOPMICatby, 3aMoLLbaBakby U
He3aBMcHOCTY. [la 61 cTeknu BewwTrHe y Kopuwhery AT, yueHuKe 61 Tpebasno fa nogydasa
HacTaBHO ocobrbe ca ofroapajyhum komneTteHumjama 3a ynotpeby AT (Ajuwon et al., 2016).

Ha H/MBO KOMNETEHTHOCTN HacTaBHOT 0CO6/ba U HXOB OAHOC Npema ynoTpebu AT
MOry Aia yTunuy counopemorpadcke onmke, a To Cy, Npe CBera, Non 1 Ay»KMHa NCKYCTBa
HacTaBHOr ocobrba y egykaumju yyeHuKa (Onivehu et al., 2017; Thomas & Stratton, 2006).
Tako je, Ha npuMep, NOKa3aHo fla HAaCTaBHO OCOGJbE Ca AYXKUM PafHUM CTaxkom yellhe
KOPUCTU TEXHONOTWjY y yumoHuum. inak, HactaBHO 0cobrbe ca fy»KUM PafiHAM CTaXoM
YrMaBHOM KOPUCTU TEXHOJIOT W]y Kako 61 MCNYHUTO OYeKrBatba HagpeheHnx, poanTerba
1 YUYEeHWKa, [JOK Makbe UCKYCHO HaCTaBHO 0Ccob/be KOPUCTU TEXHOJOT1jy 3aTO LUTO Bepyje y
HeHy epukacHocT (Baek et al., 2008). HacTaBHO 0cobibe ca BULLErOAULLIHMM UCKYCTBOM IMa
60/be BelTVHE y OpraHM3aumjy paja y yunoHnUm 1 6osbe No3Haje HaurHe Ha Koje MoXKe
Ja MPOMEeHV HacTaBHM NaH 1 nporpam y3 ynotpeby texHonoruje. OHW Cy 1 UCKYCHUjK Y
opabupy cTpaTtervja nogyyaBara yuyeH1Ka, WTo UM Npy»a NPUAnKy Aa naklie Hayye Kako
fa kopucte AT y pagy ca yuyeHMLUMa KojuMa je oHa HeonxofHa (Lamond & Cunningham,
2020). C gpyre cTpaHe, HaCTaBHO 0cobsbe ca KpahvM pagHM CTaXKoM ce, nako nma sehn
HVBO TEXHOJIOLLKIMX BELTMHA, ycpeacpehyje Ha cBOjy HOBY ynory npegasaya 36or vera um-
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nnemeHTauuja AT 106uja ceKyHIAapHM 3Hauaj (Lau & Sim, 2008). EdpukacHa ynotpeba AT je
YCKO MoBe3aHa 1 ca OnpemMom Kojy HaCTaBHO 0Co6sbe 1Ma, C 0631pPOoM Ha TO fa je Taj dakTop,
OC/M HMBOA 3Hakba, [MaBHW y3pOK HefoBosbHe NpumeHe AT (Demirok et al., 2019). Mpe-
npeke 3a kopuwwherbe AT ce 0fHOCe Ha YTULAj MaTepUjanHX U HeMaTepUjanHux pakTopa.
MartepwujanHu npobnemu mory aa 6yany HegoBosbaH 6poj pavyHapa unm HeocTaTak cpea-
CTaBa 3a KyrnoBuHy notpebHe onpeme. T dakTopu, Takohe, Mory Aa yTnuy Ha HeJOBO/bHO
obyuaBatbe HacTaBHoOr ocobsba (Smith et al., 2009). Kaga je y nutamy onpemM/beHoCT LWKO-
na, pe3yntaTv NCTPaXKUBaha yKasyjy Ha To Aia je Manu 6poj LwKona onpemsbeH NoMohHUM
CpeacTBMMa, OAHOCHO Aia Hajeehn 6poj WwKona yonwte HeMa nomohHa cpeactea (Markovi¢
i sar., 2015). LLIkone cy yrnaBHOM onpems/beHe AecKTomn 1 TabneT payyHapuma, CMapT Tabna-
Ma U NpojeKkTopuMa, JOK Manu 6poj nocefyje npunaroheHe TactaType, MULLEBE U Apyre
ypehaje AT 3a yueHuke ca nopemehajuma komyHrKaLmje. HactaBHo ocobrbe 6u Tpebano ga
6yne yno3Hato ca pasnuumtiim ypehajuma AT 1 MoryhHOCTMMa HIXOBE NPUIMEHE Kako 61
MOF/0 fia 3380BO/bY QYHKLMOHANHe NoTpebe yueHnKa ca nopemehajrima KoMyHrKaLmje y
MHKNY3UBHOM o6pa3oBatby (Coleman, 2011). MNMoajefHako je BaKHO 1 la HACTaBHO 0COb/be
y CreumjanHyM WKonama v cneymjanHumM NpeaLwKoncKMM ycTaHoBama noceayje 3Hama o
HaunHVYMa NnpumeHe AT jep cy Tv cuctemn mehycobHO NoBe3aHu 1 Ha Taj HauuH ce obe3be-
hyje KOHTMHYMTET y 06pa3oBatby yueHuKa ca nopemehajuma KomyHuKauuje.

Linrb oBor nctpaxrBarba je 610 fa ce yTBpAM Kako yunTerby, HacTaBHULM U fiedeKTo-
No3U NepuuUnmpajy 1 npoLekbyjy cBoje 3Hatbe 0 AT 1 HUBO KOMMEeTeHLMje 3a eHy ynoTpedy.
C 0631pom Ha To fa cy yueHuLm ca nopemehajuMa KOMyHVKaLumje YKibyYeHW y peloBHO
1 cneymjanHo obpasoBate 1 ja OBU CUCTEMU YeCTOo page 3ajefHo, MehycobHo cy ynope-
hHeHe cybrpyne ncnutaHvKa pasnmnumnTor 3aHMara Kako 6v ce yTBpAMIIO Aa v nocToju
CTAaTUCTUYKI 3HaYajHa pasnnkKa y HUBOY KOMMeTeHTHOCTU. Takofe, ucnuTaH je yTruaj nona
1 FOAVHa PafHOr CTaXka jep ce y nmTepaTypu cTuye aa Te coumonemorpadcke Bapurjabne
MOFY [la yTUUY Ha H/BO KOMMETEHTHOCTM HaCTaBHOT ocobiba.

MeToaonowKum oKBUpP NCTpakKnBatba
Y3opak

Y30pak nctpakmBatba je YnHUMo 136 ncnutaHmka, mehy Kojuma je 6mno 43 yuntespa
(31,6%) 1 37 HacTaBHUKa (27,2%) Koju Cy 3an0C/IeHN y peAOBHMM OCHOBHUM LLKONIaMa v 34
fedekTonora (25%) 1 22 HacTaBHMKa (16,2%) KOju Cy 3anOC/IeHN y cneLmjanHnmM OCHOBHUM
wkonama y beorpagy n Hosom Cagy. MctpaxkuBame je obambeHo y OLL, bpaHko PagnueBuh”
n OW, JaHuno Knw’, Koje cy pefoBHe ocHoBHe wkone, 1y OLL,Munoje MNMasnosuh’, Lkonu
3a yueHuke owTeheHor Buga,Bemsko PamagaHosuh” n LLOCO ,MunaH lMNeTpoBurh’, Koje cy
crneyujanHe OCHOBHe LWKone. Y KaTeropujy HacTaBHMKa Y CneumjanHoj WKONN CBPCTaHN
cy v 3anocnenn y lkonu 3a yueHuke owTeheHor Buaa ,Bersko PamagaHosuh” n y LIOCO
+MwnnaH MeTpoBuh’, 3aTo WITO y TUM LLIKONaMa Y ApYroM LinKnycy obpasoBama (o netor o
oCMor paspefia) npefajy npeaMeTHU HacTaBHULM Koju Hucy aedektonosu. LUIOCO ,,MunaH
MetpoBuh” 13 Hosor Cafa npefcTaB/ba pecypCcHM LieHTap 3a NoApLIKy ocobama ca MHBa-
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NMANTETOM U Jeln ca CMeTHama y pa3Bojy. LLikona 3a yyeHuke owrteheHor Bnga ,Bemsko
PamagaHoBuh” nma KanauuTeT Aa gobuje cTaTyc pecypCcHOr LeHTpa 3a AT, WTo ce HaBOAU
y M13BewTajy o aurnTanHoj ykibyueHoctn y Penyonumum Cpbuju (Ozegovic i sar., 2019). buno
je BaXKHO [1a Te 06pa30OBHe YCTaHOBE YKIbYUMMO Y y30pakK, C 0631POM Ha TO Jia je onpemibe-
HOCT LWKoNe jefiaH of daKTopa Koju MoXe fja yTuue Ha HefocTaTak obyyaBarba HacTaBHOT
0cobrba U HUBO KOMMNETEHTHOCTY 3a NpuMeHy AT. Y Tabenn 1 je nprka3aHa guctpunbyunja
UCMMTaHMKa Yy OJHOCY Ha Mon.

Tabena 1
Juciipubyyuja uciuiianuka y ogHocy Ha don

Mon N %
Mywwkm 20 14.7
PKeHcKm 116 853
YKynHo 136 100

Hatomera: N - 6poj uctiuttiaHuka, % — UpoueHatl

Kao WwTo je oueKkrBaHO, XXEHCKM MO je BULLEe 3aCTyMN/beH Hero MyLKK non mehy ncnmta-
HULMMa pa3nnumTor 3aHMarba. [poceyHe roguHe pagHor cTaxa NCnuTaHrKa cy usHocune
M= 14,38 roguHa (SD = 8,59). Hajkpahu pagHu cTax je M3HOCUO roavHy AaHa, a Hajay»Ku 37
roguHa. NpoceyHn pagHu ctax yuntera je M = 13,91 (SD = 9,71), HacTaBHuKa M = 13,54
(SD = 8,28), pedektonora M = 14,62 (SD = 8,01) n HacTaBHMKa y cneumnjanHoj wkonu M =
16,32 (SD =7,85).

WHcTpyMeHTN M npoueaypa

3a npuKkyn/barbe nogataka KopuwheH je oHNajH YNUTHKK 32 CamOmnpoLieHy, Koju je
nocebHO KOHCTPYKMCaH 3a CBPXY OBOT UCTPaXnBaka. YNUTHYIK je cafp»Kao nuTtarba o Co-
uroaemorpadpCckm ofnnkKama ucnmTaHmKa (nos, 3aHumarbe, MecTo paga v rogrHe pagHor
cTaxa) n 30 TBpAHY Koje Cy Ce TMLane OCHOBHUX 3Hara 0 AT 1 HaUMHKMa HeHe ynoTpebe
(Hnp. [Mocegyjem 3Hare o kopuwherby acucitiugHe iexHO0IUje KA0 OCHOBHOI gesla HacliagHoT
Unaxa u apoipama; Moly ga Upetio3Ham pasnu4uilie ypehaje acucitiugHe texHosnoiuje (Hup.
cogpitisepcKe, xapgeepcke, ynasHe u uznasHe ypehaje); llocegyjem 3Harbe o Kopuuherby esany-
ayuoHux UpoyeHay capagreu ca MyniugucyuinuHapHUM Wumom, y yumy yiiephusarea Koja
iexHonoiuja he Haj6oswe lomohu yyeHuyuma y tpucitydy HaciuasHom dnary). KopuwheHa je
JlnkepToBa netocTeneHa ckana Nomony Koje cy MCNUTaHWLM NCKa3mBasy CTeMNeH ciiarama
W Hecnararba ca CBakoM of TMX TBPAH Y. Ha Taj HaumH Cy npouernBanm CBOj HMBO 3Hakba
o AT 1 KomneTeHUuje 3a teHo Kopuwhetrbe. Behn ckop Ha neTocTeneHoj ckanm 03HavaBao
je BMLIN HMBO KOMNETEHTHOCTM UCNUTaHVKKa. [1oy3[aHOCT YNUTHIMKA je yTBphHeHa n3pauy-
HaBatbem Kpombax anda koedumjeHTa, a NpUXBaT/bUBE BPeQHOCTY TOT KoeduLmjeHTa Cy
OHe n3Hag, .70. [Noy3aaHoCT ajTema ynMTHUKA M3HOCK .86 3a CBe ajTeme. VIcTpaxunsarme je
cnpoBefeHo y Gebpyapy 1 MapTy, a 3aTMM Y cenTembpy 1 okTobpy 2021. roguHe.
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O6papga nogaTaka

CraTMcTnyKa aHanu3sa gobujeHnx nojgataka BplueHa je y nporpamy SPSS V21.0
(Statistical Package for the Social Sciences Version 21.0), y kome je dopmupaHa 6a3a no-
JaTaka 1 ypabeHa obpaga nobujeHunx pesyntaTa. Y obpaau nogataka kopuwheHu cy ge-
CKPUMTVBHA CTaTUCTUYKA aHanM13a U TECTOBM CTAaTUCTMYKOT 3aK/byulBahba (jeqHoOpaKTopcKka
aHanu3a BapujaHce, NupcoHoB KoedurUMjeHT KopenavLuje, T-TeCT, XU-KBagpaT TecT). Hneo
BepoBaTHoOhe je yCTaHOBJIbEH Ha p < .05.

PesynrtaTtn

MNpoceyaH HUBO KOMMNETEHTHOCTM NCMIUTaHUKa MOXKe Aia ce Kpehe y pacnoHy of 1 fo
5. Co63upom Ha To, fobrjeHn pe3ynTaTy Cy NoKasanu Aa UCMUTaHULM Y NPOCeKy cMaTpajy
[a Cy yMepeHO KOMMeTeHTHM 3a NpuMeHy AT ca yueHuUMa ca CMeTHaMa y pa3Bojy 1 no-
pemehajuma komyHukaumje (M = 3,22, SD = 0,53). Y Tabenu 2 je npukasaHa guctpubyuuja
MCMMTaHWKa Yy OJHOCY Ha NOJI 1 MpOoCeYaH H1UBO KOMMETEHTHOCTK, a y Tabenu 3 guctpurby-
UMja NCNUTaHUKa Y OJHOCY Ha 3aHMake 1 NpoceyYaH HYBO KOMMETEHTHOCTU.

Tabena 2
Jucitipubyyuja uciuitanuka y ogHoCy Ha o u IpoceyaH HU80 KomilelieHHOCU

HBO KOMMNETEHTHOCTM

[Non ncnutaHmnka M SD N
Mywwikn 3,12 0,12 20
PKeHckn 324 0,05 116

Hatomera: M - Gpocek, SD - cltiaHgapgHa gesujayuja, N — 6poj uctutliaHuka
AHanu3sa pe3synTaTa je nokasana fa He NoCToju CTaTUCTUYKM 3HaYajHa pas3fvka y HUBOY
KOMMETEHTHOCTUN n3Mehy ncnmTaHmKa MyLLIKOT 1 »eHcKor nona (t =-0,92, p = .36).

Tabena3
Juciipubyyuja uciuiianuka y 0gHocy Ha 3aHUMarbe U IpoceyaH HUBo KomielieHLHOCU

H1BO KOMMETEHTHOCTH

3aHVIMarbe M SD N
Yuntessm 3,01 0,08 43
HactaBHuum 2,95 0,08 37
[edekTonosu 3,58 0,05 34
HacTtasHuuwm y cnev. wKkonm 3,53 0,10 22

Hatomera: M - Gpocek, SD - cltiaHgapgHa gesujayuja, N — 6poj uctutliaHuka
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Pe3ynTtatn yHMBapunjaHTHe aHann3e BapujaHce yKasyjy Ha TO Aa MOCTOju CTaTUCTUYKK
3HayajHa pasfirka nsmehy NpPoceyHOr HUBOA KOMMETEHTHOCTM UCMUTaHNKa Pa3inumnTor
3aHMMama (F=18,12, p <.01). PeayntaTu LLedeoBor Tecta nopehera naposa nokasyjy aa,
Ha OCHOBY caMonpoLieHe, fedpeKToNno3n 1 HaCTaBHULM KOjU Cy 3arMoC/ieHn Y cneuumjanHoj
LUKONW MMajy CTaTUCTUYKM BeRM HNBO KOMMNETEHTHOCTM HEro yuntesby 1 HactaBHUUW. Ca
TUM pe3ynTaToM je MoBe3aH Hanas ja NoCToju CTaTUCTUYKM 3HaYajHa pa3nrka usmehy mc-
NMTaHMKa KOju Cy 3anocC/ieHn y pefoBHUM Y CreLmjanHiM OCHOBHUM LKonama (F = 14,25,
p < .01). Hanme, ncnutannuu Koju cy 3anocnenun y LIOCO ,Munax MNetposuh” (M = 3,63,
SD =0,39) u Ol ,Munoje Masnosuh” (M = 3,61, SD = 0,12) umajy 3HauyajHo Behr HMBO
KOMMETEeHTHOCTUN O NCNUTaHMUKa Koju cy 3anocnenu y OLU,bpaHko Paguuesuh” (M = 2,99,
SD = 0,45) v OW , Oannno Kuw” (M = 2,96, SD = 0,63). Pe3yntatn KopenaynoHe aHanuse
MoKas3yjy f1a He NMoCTOjy CTaTUCTUYKM 3HaYajHa NoBe3aHOCT U3Mehy fyKrHe pafHor CcTaxa
1 NPOCEYHOT HMBOA KOMMNETEHTHOCTU UCNUTaHuKa (r = .87, p > .05).

AHann3om nojeanHauYHNX TBPAHM Ha YNUTHKKY YTBPHEHO je fia ce NonoBUHa ncnura-
HMKa MpeTexHO craxe ca TBpAHama Aa um ynotpebda AT moxe nomohu y npodpecrnoHanHom
pa3Bojy 1 a tbeHa HepeAoBHa ynoTpeba, C Apyre CTpaHe, MOXe Aia YyTUYe Ha BEeWTNHE Y
Kopuwhery AT. Ocum Tora, UCNUTaHWLM Ce MPETEXHO WU NOTMYHO Caxy ca TBpArHama Aa
je npumeHa AT y o6pa3oBatby KOPUCHA 3a YYEHUKe Ca CMeTHaMa y pa3Bojy 1 ia omaxke y
nob6osbLuaky HUX0BUX GYHKLMOHANMHUX MOTYRHOCTH, WITO YKa3yje Ha TO [1a NO3Hajy OCHOBHY
HameHy AT. MehyTnm, TpehunHa ncnmTaHrKa ce NpeTexHO Crlaxe ca TBPLHOM [1a je hIXOBO
pa3ymeBarbe AT BP/IO OrpaHUYEHO 1 ia UM HUCY MO3HaTe nokanHe n MehyHapoaHe ycTa-
HOBe KOje npy»kajy TexHonoLKy nomoh ocobama ca cmeTrama y pa3Bojy. C gpyre cTpaHe,
TpehrHa ncnuTaHuKa ce cnaxe ca TBpAHOM Aia Cy yno3HaTu ca onwtom AT 3a yueHuKe ca
CMeTHaMa Yy pa3Bojy, LITO YKa3yje Ha ogpeheHy KOHTPaAMKTOPHOCT Y OAFOBOPUMA UCMU-
TaHuKa. Kaga Ty TBpAby aHanu3mpamo y oAroBopmrma CUTaHUKa pasnnymTor 3aHMama,
yBubamo fa ce BehrHa fledeKTonora 1 HaCTaBHMKa KOju Cy 3an0OC/IeHm y creLmjanHyiM KO-
nama NpeTeXXHO AW NOTAYHO Ca)e, AOK Ce YUNTe/bW 1 HAaCTaBHULM Y pefOBH/M LLIKOMama
yornuiTe U NPeTeXHO He ClaXy ca TOM TBPAHOM.

AHann3sa oarosopa UCNUTaHnKa Ha TBpAHama Koje ce ofgHOCe Ha NoCefoBabe 3Hatba
o AT nokasyje pa ce 44% ncnutaHrkKa NPeTexHO CNnaxe ca TBPAHOM Ja noceayjy 3Hama
0 ynoTtpe6u AT y obpa3oBary yUeHNKa ca CMeThama Y pa3Bojy, oK ce 40% mncnutaHmKa
MpeTeXXHO Crlaxe ca TBpAHama [la noceflyjy 3Harba 0 NofyyaBatby yueHuKa ogroeapajyhoj
npumMmeHn n kopuwhetby AT y yunoHmuu. [logatHa aHanm3a je nokasana ga y oarosopuma
NCNUTaHUKA Pa3IMYMTOr 3aHMatba Ha Te TBPAHE, Kao 1 Ha TBPAHY ,YNO3HAT CaM OMLWTOM
AT 3a yuyeHuKe ca CMeTHaMa y Pa3Bojy’, MOCTOjU CTAaTUCTMYKM 3HaYajHa pa3nvka. BehuHa
fdedeKTonora v HacTaBHMKa KOju Cy 3aMoC/IeHn Y cnelmjanHnm LKoslama ce npeTexHo
NI NMOTMYHO CaXke, AOK Ce YUMTE/bU 1 HaCTaBHULM Y PeJOBHMM LLUKOMIamMa YorLuTe Uan
NPeTEeXXHO He CNaXy ca TOM TBPAHOM.

Y Tabenu 4 je gat nperneg TBPAHY Ha KojuMa je npoHaheHa cTaTUCTUYKKM 3HavajHa
pasnvka n3mehy ofroBopa UCNMUTaHMKa pasnuunTor 3aHumMama. Y Tabenu 4 cy npefcra-
B/beHe BpeAHOCTU X1-KBafpaT TeCcTa U HMBOA 3Ha4YajHOCTH.
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Tabena 4
(Waduciuuyku 3HaydjHe pasnuke gobujere y 0giogopuma uciuiaHUKa pasauduilior 3aHUMArba
Ha tojeguHum epgrama

Teparba X p
T4: To3Hajem edprKaCHOCT acUCTMBHE TeXHOMOorMje. 5537 <01
T5: KomneTeHTaH/a cam 3a paj ca yyeHuuyma ca CMeTHama Y PasBojy. 9723 <01
T9: Moje pa3ymeBarbe aCUCTUBHE TEXHOMOTM]E je BPO OrpaHnyeHo. 7080  <.01
T11: MNocepnyjem 3Hatba O ynoTpedn acuCTVBHe TeXHONOTVje y 06pa3oBarby. 48,01 < .01
T12: HoaHang CBY BaXKHOCT ac1CTVBHe TexHomorvje y 0bpa3oBarby 0coba ca cMeTHama 5312 <0
Yy PasBojy.
T13: Tlocenyjem 3Harbe 0 Kopuiwherby acKCTUBHE TEXHOMOTMje Kao OCHOBHOT fena 6223 <0

HaCTaBHO MnaHa 1 Nporpama.

T16: Mocepyjem 3Harbe 0 KopuLihersy eBanyalMOHMX NPOoLeHa y caparby ca
MyTUANCUMMAVHAPHUM TUMOM, Y Wby YTBPHIKBatba Koja TexHonorvja he Hajoorse 46,24 < .01
NoMONK yYeHVLMMA Y MPUCTYMNY HACTaBHOM MAaHy.

T17: ¥no3HaTt/a cam ca onwTOM aCUCTUBHOM TEXHOMOIMJOM 3@ YUYeHVKe Ca CMeTHbamMa y

02380}y, 7542 <01
T21: TMocenyjem 3Hara 0 ngﬂyqasarby yueHKa oaroeapajyhoj npumeHu 1 kopuhety 4044 <01
ACUCTUBHE TEXHOMOTWjE Y YUNOHMLN.
T23: Mory aa npeno3Ham paznuuute ypehaje acucTnaHe TexHonoruje (HIp. copTeepcke, 305 <0
XapaBepcKe, ynasHe v u3nasre ypehaje). '
T25: Hucam kopucTno/na HujefaH ypehaj Koju KoprcTy eNekTpnUHy eHeprujy. 5202 <01
T27: Hekun o ypehaja acvCTVBHE TEXHONOTjE, KOjU He KOPUCTe eNeKTpUYHY eHeprijy 3a 3780 <01

Hanajarbe, MOy Aa OaKLWajy Npefasatbe rpafmnsa v fa yTudy Ha KBanmTeT HacTaBe.,

Ounckycuja

AHanuv3a pesynTaTta nokasyje fia ICNUTaHULM CMaTpPajy Aa Cy yMEPEHO KOMMETEHTHN
3a ynoTtpeby AT 1 fa NOCTOju pa3nnKka y HUBOY KOMMNETEHTHOCTY U3MeRy ncnuTaHnKa pa-
3/IMYMTOT 3aHMMakba. T Modaum yKasyjy Ha To fja ICMUTaHULM Pa3nynTo NPoLeryjy CBoje
HMBOeE 3Hama o AT 1 HUBOe BelTUHa 3a NpuMeHy AT y eyKaumju yyeHuKa ca cmeTama
y pa3Bojy. YumTerbu 1 HacTaBHULM Y PeJOBHVM OCHOBHUM LUKOSlaMa HUCY [JOBObHO Mpu-
npemsbeHu 3a ogabup n npumeny ATy yunoHKLM. YKONMKO He NocToju ogroBapajyhn H1Bo
3Hatba, 00yKe 1 nofapLIKe 3a NpumeHy AT, HacTaBHO 0cobsbe 61 Morno Aia ynotpebu AT Ha
HeajekBaTaH UM HeeduKacaH HauVH UK Ja NoTnyHo n3berasa ynotpeby AT. Mo3HaTo je
[1a, aKo HaCTaBHO 0CObbe HUje MPUNPEeM/beHO 3a MPUMeHY G110 Koje BpCTe TEXHOMOrje,
OHa BepoBaTHO Hehe 6uTn ynotpebrbeHa. Takohe, MoXe ce fecTh 11 ja HEFaTUBHO yTuYe
Ha npoLec ob6pa3oBaha yueHuKa ca nopemehajrima KOMyHUKaLmje, yMecTo fia ra nogprkasa
(Flanagan et al.,, 2013). VicTpaknsauu cy yTBpAMAM fa nocToju BuLLe pasfora 360r Kojux
n3ocTaje obyyaBarbe HaCTaBHOM 0CO6sba 3a ynoTpeby AT. To cy HepocTaTak cpefcTaBa 3a
KynoBuHy onpeme, HemoryhHocT fia ce 6yae y TOKy ca NPOMEH/bMBUM TEXHOMOIMjama n
orpaHuyerba Koja ce Ty HeJOBOJbHE KONMUYMHE BpemeHa 3a npodecroHanHy obyky (Smith
et al., 2009).
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Pasnuka y npoceyHOM HMBOY KOMMETEHTHOCTM M3Mehy ncnuTaHmka pasnnuymtor
3aHUMarba MOrna je fa HacTaHe 36or Hekonurko dakTopa. ledpektonosu, 36or npupoae
CBOr 06pa3oBatba, MOry 60sbe fia Mo3Hajy Heke KoHuenTe AT (Jovanovi¢ Simicisar., 2021a;
Jovanovic¢ Simic i sar., 2021b). OHx, TOKOM CBOT 06pa3oBatba, UMajy MOryRHOCT ia Hayye
KaKo TeXHOMOrMja MoXe fla ce KOPUCTYW ca yYeHMLMMa Ca CMeTHaMa Y pa3Bojy Koje YKIby-
uyjy nopemehaje KomyHVKauuje, 0 NpefHOCTIMA U HeJoCTaLMMa HbeHe ynotpebe, Kao 1
[a CTeKHY NpaKTMYHa NCKYCTBa ca pa3nmnuutm ypehajuma n annvkaumnjama. HactasHo
ocobsbe y crewlmjanHUM LWKosama y CBOM pagy Hajuewwhe kopuctu pasnuuute obnuke AT n
“Ma NpUAKKY Aa, nytTem obyKa, yCBOj/M OCHOBHa 3Hara 0 AT 1 HaUUHY HeHor Kopulhera
Y pasnnunuTuUm fomeHuma GyHKLMOHMCara yueHuKa ca nopemehajrima KomyHukauuje. Pe-
3yNTaTV UCTPaXKMBahba 0 Kopuwhery NHPOPMALMOHO-KOMYHVKALMOHVIX TEXHOOTUja, Kao
wmpokor anjanasoHa AT (Vanti¢-Tanji¢ i sar., 2017), nokasanu cy Aa NOCTOju CTaTUCTUUKK
3HayvajHa pasnuka y kopuwhery Te TexHonoruje n3mehy HacTaBHOr 0Co6/ba y PefoBHUM
" cneumjanHum 06pa3oBHMM ycTaHOBaMa. HactaBHO ocobibe y crelmjanHum OCHOBHUM
WwKonama ypehaje je KOpUCTUNO yyecTanuje, ca UMbem a nobosbliua CamoCcTanHoCT yye-
HMKa Yy pasnnuntum gomeHuma. HactaBHo ocobsbe y crneupyjanHiM WKoNaMa MOXe Aia ce
006yun Kako Aa Npunaroan KacuyHe 1 eNeKTPOHCKe HacTaBHe MaTepujane cneunduyuHnm
notpebama yueHrKa 1 Kako fa n3pahyje jeqHoctaBHa 1 jepTuHa AT cpeficTBa of pacno-
NOXMBUX MaTepujana. Y nopehemy ca TUM, HacTaBHMLM onwTer obpa3oBarba yriaBHOM
HeMajy npegmeTe o ocHoBama AT TOKOM cBor o6pa3oBarba. QakynTeTrma cy NoTpebHn
BpemMe, TeXHMYKa nofpLuka 1 GuHaHCKjcKa cpefcTBa Aa 6w nctpaxunm Hose ypehaje AT
1 pasnunuute codpteepcke nporpame. CMaTtpa ce Aa LenoKynaH CUCTeM YHUBEP3UTETCKOT
obpa3oBara Tpeba fa npeno3Ha, NoAPXKN 1 Harpagu Harnope nojeanHavHux Gakynteta
Aa uHterpuwy AT y HacTaBHUM nnaH. Tpeba nmaTtn y BUAY Aa je y npouecy obpa3oBatrba
BaXKHa NpUNpemMa HaCTaBHOT 0C06Jba, C 063MPOM Ha TO A3, Kafla HaCTaBHO 0CObsbe HUje
afleKBaTHO NMPUNpPEeMSbEHO U He Noceflyje KoMMeTeHUuje 3a npumeHy AT, MoXe fia yrnoTpebu
AT Ha HeoproBapajyhe n HenpogykTBHe HaunHe (Michaels & McDerrmot, 2003). Ocum
TOra, MoCTOju TeHAEHLMja fia ce 360r Heycnexa y pa3Bojy KomrneTeHumja 3a Kopuwhere
AT, Kao fiena npunpeme 3a paj 1 Npe caMor 3anocsiera, passuje Kpyr dpycTpauuja, kao
nocnepuua HefOBOJSLHOT 3Hatba M BELTMHA HAaCTaBHOT 0cobrba fja ofroBopu Ha noTpebe
CBOjMX y4eHuKa. Kao pesynTaT Tora, Aasbyu NOKyLWaju nHTerpucarba AT y HacTaBHM NfaH n
nporpam mory 6uti 036U/bHO YrpoXKeHU UK 3aycTaBrbeHn. [ipyru pasnor moxe aa byae
JaBae coLujaiHo NOXKeSbHUX OAroBopa. IcnuTaHnLmM ca HAXKUM HUBOOM KOMMETEHTHOCTH
Cy MOXKAa JaBany BULLE BPeHOCTM ajTeMMMa Kako 61 CBoje 3Hahe npedctasunv y sehem
CTeneHy, WTO je YTULAN0 Ha Ta4YHO NPeAcCTaB/batbe hUXOBMX NPOPECMOHANHUX KOoMIe-
TeHUWja. YBepere y NOBEePSbMBOCT 1 NO3UTUBHE HaMepe NCTPaXBakba yyeCcHULnma cy
npriKasaHu y nMcaHoM obaBeluTerby Kako 61 MM ce onakLano Aa Aajy UCKPeH OAroeop, a
CBe TBPAHE Y YNUTHUKY Ce 3aCHUBAjy Ha CaMOMpPOLIeHN UCNTaHmKa. [ocTaBrba ce nuTarbe
Ja N NCNUTaHULM Majy CMOCOBHOCT TauHEe CaMOMPOLIEHE 1 a 1Y UMajy XKerby fja UCKPEHO
OAroBapajy Ha N1Tarba O CBOjUM 3HarbMa U BelTUHaMa. Y NcTpaxnBary GpakTopa Koju
npensubajy nHterpurcame AT y HacTaBy Mehy HacTaBHUM 0CcobO/bem onwuTer 1 cneuujanHor
obpazoBarba (Connor et al.,, 2010) yTBphHeHoO je Aa je CNPeMHOCT HacTaBHKKa 3a NPUMeHY
AT Haj3HauajHMju NPeanKTOop 3a eHy ynoTpeobdy.
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AHanusa pesynTaTa je nokasasa fja Bapujabne nona v rognHa pagHor cTaxa HUCY
CTaTUCTUYKM 3HaYajHO NoBe3aHe ca NPOCEYHUM HUBOOM KOMMETEHTHOCTM NCNUTaHUKaA.
Tn Hanaswm cy y cknagy ca pesyntatuma gpyrux ctyavja (Kimm et al., 2020; Onivehu et al.,
2017; Shikden, 2015) y kojuma Huje yTBphHeHa 3HavajHa pasrka y HUBOY KOMMNETEHTHOCTA
HacTaBHOr 0co6sba Pa3NUUMTOr MOJa U AYKMHEe NCKYCTBA Y HacTaBu. MNoTeHumjanHa pa-
3/IMKa Y HUBOY KOMMETEHTHOCTM HacTaBHOT 0Ccobsba Ca PasnnunuToM Ay>KUHOM NCKYCTBa Y
HacTaBM MOXe [la NPOMCTeKHe 13 Tora WTo miahe HacTaBHO ocobrbe ofpacTta Kopuctehu
TeXHONOrujy, [OK CTapuju HacTaBHULM Hajuelwhe yue Kako Aa je KopucTe ycneq yTuuaja
npodecnoHanHnx Nnm NMYHMUX okonHoctu (Zhou et al.,, 2012). Ocum Tora, 360r NpomeHa
y TPeHZoBMMa 06pa3oBatba, Nporpam npunpeme maahnx HacTaBHMKa MOXe 1 CAapXu 1
006yKy o AT.ToanHe pafHOr NCKYCTBa HaCcTaBHOT 0C0bJba, Kao 130510BaH GakTop, BepOBaTHO
HVCY [OBOJbHE fa 61 yTuLane Ha HYUBO KOMMETEHTHOCTM HacTaBHOT 0cob/ba, ¢ 0631pom
Ha TO [1a je yCTaHOBJ/bEHO Aa NOCTOje OPOojHM pa3nnunT GaKTOpPU Koju MOTy a YTUYY Ha
nHTerpauujy ATy Hactasu (Kimm et al.,, 2020). Tako, Ha npumMep, CBECT U 3Hatbe 0 AT, Bpeme,
dUHaHCKparbe, TeXHUYKa NoMoh, aiMMHUCTPATBHA NogpLUKa U MoryhHOCT 3a npodecu-
OHaHM pa3Boj NpefcTaB/bajy dakTope Koju cy naeHTUdKOBaHN Kao dauumnutatopu 3a
ycnewHy npumMeHy AT (Gustafson, 2006). C 0631pom Ha Behy 3acTyn/beHOCT UCMUTaHKKa
YKEHCKOT Nona y Hallem y30pKy, Kao 1 Mehy yunterbrma, HacTaBHULMMA 1 AedeKToNno3nma,
MocTaBSbeHO je NuTakbe fa nu he Taj GakTop yTMLATK Ha NojaBy pa3nnKe y HUBOY KOM-
NeTeHTHOCTV UCMUTaHMKa pa3nuumTor nona. Kao WTo je nomeHyTo, Bapujabna nona Huje
CTaTUCTUYKM 3HAYajHO NOBE3aHa ca NPOCEYHUM HYBOOM KOMMETEHTHOCTU UCNUTaHMKaA.
Taj pe3yntaT Mmoxe Aa ce objacHu cnnyHowhy obyke ncnutaHuka oba nona unu, C gpyre
CTpaHe, keHVM HeJOCTAaTKOM.

Pe3ynTaTi Haller NCTpaxmBarba NOKa3syjy Aia ce UCMUTaHNLM NPETEXHO Caxy ca TBPS-
Fbama Aia No3Hajy edmkacHOCT AT 1 BaXHOCT HbeHe ynoTpebe y 06pa3oBatby, Ka0 OCHOBHOT
[erla HaCTaBHOr NyiaHa 1 nporpama. T Hanaswm cy BaxHu, C 0631Mpom Ha To Aa cy pe3ynTatu
CTyAuja o nepLenumjy HacTaBHOTr 0cobrba 0 ynotpebu AT 1 3HaHY O HEHOj MPUMEHM Y Yuu-
oHuum (Alkahtani, 2013; Flanagan et al., 2013) noka3anu fa ce TpehiiHa ncnuTaHuka Huje
ocehana npunpembeHo, Hyije buna curypHa Kako ia KopucTyi TeEXHONOTWjy U/vnu Huje 3Hana
KaKko Aa je edprKacHO NpumeHu, nHTerpule n npoeHr. Cammm TUM, UCAUTAHULM HUCY HU
pa3matpanu ynotpeby AT Npunmkom nnaHvpama v n3page MHaMBMayanHor obpasoBHor
nnaHa 3a yuyeHuke. Kao wro je seh nomeHyTo, fasba aHanmsa ofroBopa Ha TUM TBpAHama
y Hallem NCTpakuBatby Nokasasna je Aa cy AedeKTonosn 1 HacTaBHULM Y crieunjanHumM
LKOMIaMa OHW MCMIMTaHWULIM KOj Cy YNO3HaTL ca AT 1 CNPeMHU 3a tbeHy eduKacHy ynoTpe-
6y. YunterbMa 1 HacTaBHULMMA HefoCTaje oOyKa 3a heHy NpuMeHy, 360r HefoBObHE
nHTerpauuje ATy TpeHyTHUM NporpaMmma obpasoBarba. Pesyntati uctpaxvisarba bena un
capagHuKa (Bell et al., 2010) cyrepuwy fa yHUBep3uTeTCKU KypceBu o AT Mory a nociy»xe
Kao 13Bop nHdopmaLmja 3a yuere o0 TEXHONOI W)W, aNn Aa je NoTPeBHO UCKYCTBO Kako 6u
ce n3rpagusio nosepeme y eGprikacHOCT NPYIMEHE HayuYeHOT.
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3akmyyvak

Ynotpeba AT Mmoxe fa fonprHece noBehary He3aBUCHOCTU, MPOAYKTUBHOCTA 11 CaMO-
noysparba ocoba ca nopemehajuma komyHukaumje (Scherer & Glueckauf, 2005). MehyTum,
TO HUje jeQHOCTaBHO CPEACTBO HY peLlere 3a yUYeHrKe ca nopemehajrima KomyHrKauumje
(Jovanovi¢ Simic i sar., 2021a). Kako 6u yueHnuy Koju kopucte AT MOCTURN yCneX, HEOMXOA-
HO je 1a HaCTaBHO 0COOJbe pa3Blije TEXHOJOLLKE KOMMETEHLMje 3a HeHY ePpUKACHY MPUMEHY
(Michaels & McDermott, 2003). HactaBHO 0cob/be Moxe fia uma notelukohe y ogpehusatby
noTpeba cBojux yueHuKa, ngeHTndukoamy AT 1 06e36ehHrBary ogroBapajyher BpemeHa
3a ynotpeby AT, ykonvko Hema oarosapajyhy obyKy, 3Hatbe 1 nogpLuky (Stoner et al., 2008).
[la 6y npeBa3uwno Te notelwkohe, HaCTaBHO 0CO6IbE MOpa JO6PO Aa pasyme TEXHONOTnjy
U tbeHe NPeAHOCTN y OAHOCY Ha TPaAuLMOHaNHe MeToe.

Pe3yntatu Haller nctpakmsarba nokasyjy a HaCTaBHO 0cobsbe cMaTpa fia je yme-
peHO KOMMEeTEHTHO 3a ynoTpeby AT, fa Ma pa3nnunTe HUBOE 3Haha U ia OHUMa Koju
pajie y OCHOBHUM LLKONama HeflocTaje obyka y Toj obnactu. CmaTpa ce fia je 0byKa HacTaBs-
Hor ocobsba HajBaxkHMju daKTop y Npouecy umnnemeHTauumje texHonoruje (Mundy et al.,
2012) 1 ga [ONPUHOCK HUXOBOM Camonoysfamy Yy npumeHun AT ca yueHnumma (Lamond &
Cunningham, 2020). YcaBpluaBahe 3HaHa HacTaBHOT 0cobrba U HUXOB NPodeCoHaHN
pa3Boj, 360r 6p30r pa3Boja TEXHOJOrje, MOpPajy Aa Oyay AMHAMUYHU Kako 61 Mornv Aa ce
npunarofe kopuwhery HoBMx ypehaja. OTKpuBare dpakTopa Koju Cy moBe3aHu ca obpa-
CUMMa NMoHallakba HaCcTaBHOT 0cob/ba, HUXOBMM CTaBOBMMa 1 NpedepeHLjama Moxe fa
yTNYe Ha NNaHVpame 1 An3ajH hbrxoBe 0byKe 1 NpodecroHanHor pasBgoja.

Pe3ynTtatu peanv3oBaHor NCTPaXkmnBaka MOTY [ia Ce NOCMATPajy Kao Mosia3Ha Tauka
3a Jjarby, AeTarbHUjY 1 06jeKTUBHY aHANU3y HBOA KOMMETEHTHOCTY HacTaBHOT 0cobrba 1
TPeHyTHUX Nporpama obyke. HefocTtauy peannm3oBaHoOr UCTPaXKMBahba ornefiajy ce y Bpctu
y30pKa 1 NPYMEHEHOT UHCTPYMEHTa. Y nuTamy je [o6pOoBO/baUKM y30pakK, Tako Aa je NoTeH-
UrjanHa NPUCTPacHOCT MOrfa fla HacTaHe NpemMa HaCcTaBHOM 0CO6JbY Koje je 6rno nocebHo
3aMHTEpecoBaHoO 3a AT 1 MOTMBMCAHO 3a YYeCcTBOBahe y UcTpaxuBamy. C gpyre cTpaHe,
y UCTpaknBamy je yTBphHeHo Kako HacTaBHO 0cobsbe npouemyje cBoje no3HaBamwe AT n
HMBO KOMMETEHTHOCTY, LUTO MOXKAA He OfiparkaBa Ta4HO CTBaPHW HNBO KOMMETEHTHOCTN.
Takohe, y y30paK nctpaxmsatba 61 Tpebano aa ce yksbyur Behn 6poj HacTaBHOr 0co6/ba 13
CpearUX WKOosa 1 NPeALKONCKUX yCTaHOBaA pefoBHOr 1 creyujanHor obpasoBatba. Mpe-
nopyke 3a 6yayha nctpaxrBama cy npeno3HaBahe U NpeBasuiaxere TX HegocTaTaka.
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Assistive technology (AT) includes a wide range of technological devices or systems used to
improve the functional abilities of persons with communication disorders. The achievement
of students with communication disorders in inclusive education is related to teachers’ knowledge of
assistive technology and their skills in using it. The aim of our research was to determine how class teach-
ers, subject teachers and special education teachers rate their knowledge of AT and their level of competence
in using it, and also to compare the competence levels of respondents of these different professions. The
sample consisted of 136 respondents of both sexes, 31.6% of whom were class teachers and 27.2% subject
teachers in regular primary schools, as well as 25% special education teachers and 16.2% subject teachers
working in special needs primary schools in Belgrade and Novi Sad. The analysis of results suggests that
respondents see themselves as moderately competent in using AT, and that there is a statistically significant
difference in the level of competence between respondents of different professions (F=18.12, p <.01). No
statistically significant difference was found in the level of competence depending on sex or years of service.
The results show that respondents assess differently their level of knowledge and skills regarding the use
of assistive technology, and that teaching staff in regular primary schools lack training in this field.

Abstract

Keywords:  assistive technology, education, teaching staff competence, communication disorders, re-
spodent's self report
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MpumeHeHne acCUCTUBHDBIX TEXHONOrMiA 06LEeHNA B 06yueHnIN yyawwmxca
C 0CO6EHHOCTAMU Pa3BUTUA: CAMOOLIEHKa NeAarornyeckoro KonneKTusa

NBaHa ApceHuny
Kadepnpa noronegun, dakynbTeT cnelmanbHOro obpasoBaHna u peabunutauum,
Benrpagckun yHusepcuTet, benrpag, Cepbusn

Haguua MosaHoBuy Cumny
Kadepnpa noronegun, dakynbsTeT cnelmanbHOro obpasoBaHnsa u peabunutauum,
Benrpagckun yHusepcuTet, benrpag, Cepbusn

3opuua JaHnumu
Kadepnpa noronegun, pakynbTeT cneLmanbHOro obpasoBaHnsa 1 peabunutauum,
Benrpagckun yHuepcuTet, benrpag, Cepbusn

AccucmusHas mexHo02us 8KtYdem 8 ceba WUpOoKUl cnekmp mexHOI02u4ecKux cpedcms
usIu cucmem, Komopewle UCnob3ylomcA 0/1A ysTyHweHus hyHKYUOHAIbHbIX CNOCOB6HOCMel
n00eli C HapyweHUAMU 8 KOMMYHUKAYUU. YCNewHoCMb y4auuxca ¢ HapyweHUAMU 8 KOMMYHUKayuu
8 UHKJTI03UBHOU 80CnUMamesibHo-06pazosamesbHolU pabome C843aHA CO 3HAHUAMU Nedaz02u4eckoz0
KoJsi/1ekmued 0 adcCucmusHOU mexHO/102uU U 871a0eHUeM UCKYCCmad Ux ucnosib308aHus. Ljenbto 0aHHo-
20 uccniedosaHus belsio onpedenums, KAk ydyumersis, npenodasamesiu CMapuiux K1accos u 0egpekmo-
J102u oyeHusarom cgou 3HaHus AT U yposeHb KOMNemeHMHOCMU NO ee UCNO0J1b308AHUIO, A MAKXe
CpasHUMb ypOBEeHb KOMNEeMeHMHOCMU pecnoHOeHMOo8 pa3Heix npogeccudl. B sknepumeHme npuHau
yyacmue 136 pecnoHOeHmMos 060ez0 nona, cpedu Komopeix 31,6 % ydumeneli u 27,2 % npenodagame-
neli cmapwux Knaccos, pabomarowux 8 CmaHodpmMHbIX OCHOBHbLIX WKOIAX, a makxe 25 % oeghekmo-
0208 u 16,2 % npenodasamesnel, pabomarowjux 8 CneyuanbHbIX OCHOBHbIX WKOJIAX, PACNOIONKEHHbIX
8 benepade u Hogsom-Cade. AHanu3 pe3ysbmamos nokasasl, Ymo pecnoHoeHMbl cHumarom cebs yme-
DeHHO KOMNemeHMHbIMU 8 NPUMeHeHUU acCuCmuBHOU MexHOJI02uU, d MAakxe 4Ymo cywecmayem
cmamucmuyecku 3HAYUMas pasHUuya Mexoy yposHeM KOMNemeHmMHoCmMu pecnoHOeHmMo8 pa3HbiX
npogpeccud (F= 18,12, p <.01). Cmamucmuyecku 3Ha4umoUl pasHuUybl 8 ypoO8HE KOMNemeHmMHocmu
nedazozuveckux paboMHUKO8 pasHO20 NOJId U cMaxa pabomel 8 chepe Nnpeno0asaHus 8biA8/1eHO He
6b1710. AHAIU3 pe3yIbmamos NoKasbiedem, Ymo pecnoHOeHMbl NO-PA3HOMY OUeHUBam c8oll yposeHo
3HaHUU u cnocobHocmell UCNOL308AHUA ACCUCMUBHOU MexXHOI02UU, d MAKXe omcymcmeaue no02o-
MoeKU neddzo2uyeckux Kaopos 8 3moli 06;1acmu 8 06bIYHbIX OCHOBHbIX WKOJIAX.

Pestome

Knroyeewle crioea: accucmusHas mexHosoaus, O6y‘I€HU€, KOMNnemeHMHoCMb nedazo2u4ecko20 KoJi-
Jlekmuaed, paccmpot)cmea 8 KOMMYyHUKayuu, camooyeHKka pecnOHaeHmos.
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YnytcTBO 3a ayTope

Hacwiaea u eaciiuitiaree je 4aconuc y Kojem ce 06jaBrbyjy OpUrMHaNHN HayyYHY, MPernesHn u
CTPYYHV PafoBU NefaroLlke TeMaTuKe.

[ocTtaB/matbe pagoBa

PapoBu ce focTaB/bajy MCKIbYUMBO eNIeKTPOHCKOM MOLUTOM Ha afipecy: casopis@pedagog.rs

Pap ce pocTaBmba y TekcT npouecopy Microsoft Word, ctpaHuua A4 dopmata, GoHT Times
New Roman, BennunHa cnosa 12, npopeg 1,5.

TekcToBu Tpeba Aa byay npunpemrbeHn y CKnagy ca TeXHUYKMM CTaHZapArMa U HarloMeHama
Aatm y YnyTcTBY 3a ayTope. TeKCTOBY KOjy HUCY MpUNpeM/beHn y cKnagy ca YnyTCTBOM 3a ayTope
He y3uMajy ce y pa3maTparbe. ObaBesa ayTopa je fa Ha agpecy peaakuuje Wwarby NCKIbyUrBO OpU-
rMHanHe pajoBe Koju HUCY 06jaB/beHN UM NCTOBPEMEHO NMOHyHeHn Hekom Apyrom yaconucy. Y
CKnagy ca TMM ayTopw Cy Ay»KHW fa y3 paf JOCTaBe 1 13jaBy O ayTOPCTBY, KOjy MOry npeys3etu ca
CajTa yaconuca.

Je3suk paga
PapoBu ce nocTaBrbajy 1 06jaBrbyjy Ha cprickoM (kopuctu ce hupunuyHo nucmo — Serbian,
cyrillic), eHrneckom nnu pyckom jesuky.

[yxunHa paga

PapoBwu Tpeba pa 6yay obrma jenHor ayTopckor Tabaka, ogHocHoO fo 30.000 3HakoBa C npa-
3HUM MecTuMa. VI3y3eTHO, nperneaHn PajoBu 1 PafloBU KOjU MpeAcTaB/bajy Teopujcke aHanuse
mory aa 6yay nyuHe go 50.000 3HakoBa. Y 06vM pagoBa HUCY ypauyHaTh ancTpakT 1 Cncak Kopu-
wheHe nuTepaType Ha Kpajy pagda. YpeaHuUM 3aapKaBajy npaBo Aa JoHOoce oanyKy o 06jaBbuBatby
pafoBe fyxer obuma o npeasuheHor yKoMKo TeMaTuKa paga u/wnv npeameT NCTpaxkrnBama To
3axTeBajy 1 YKOJIMKO Ce pafv O Hay4YHUM TEKCTOBUMA BUCOKOT H1BOA KBanTeTa.

OuemnBarbe pafoBa

HakoH npwjema pagoBa 3a akTyenHu 6poj ypeaHuum 06aBrbajy npernes pagosa v JOHOce
OfilyKy O TOMe KOj1 PafioBU ynase y npouec peLeH3rpatba.

YKOnNuKo ce pafoBU TeMaTCKM He YKnanajy y KOHUenuujy Yaconmca unm Hucy ycknaheHm ca
3axTeBMMa Koju Tpeba fja ucnyHe TEKCTOBY Koju ce 06jaBrbyjy Y HayYHMM Yaconmcrma, aytopu ce
ob6aBelLTaBajy 0 TOMe fa paf He Moxe 6uTun nprxeaheH.

PapoBe Koju yhy y npouec peLeH3vpama npoLetbyjy iBa KOMMETeHTHa peLieH3eHTa. PeLieH-
3eHTV He 3Hajy MAEHTUTET ayTopa, HITY ayTopy fobujajy nopaTKe o MAEHTUTETY peLieH3eHarTa.

HakoH peueH3mparba, pefakumja JOHOCKM OANTYKY O 06jaBrbrBatby, Kopekuumju unm ogbuja-
my pafa. Aytopu fobujajy nHpopmauwmjy o oaiyum pepakuuvje, Npu yemy ayTopu 4mju cy pagosu
ofbvjeHn 1 ayTopu Kojuma ce papgoBum Bpahajy Ha KopeKkuujy obujajy Ha yBua peueHsuje. Pag ce
HaKOH MpuxBaTarba 3a objaBrbuBarbe ynyhyje Ha copTBepCKy NPoBepy Ha nnarvjapursam. YKONnKo
pe3ynTaTi NpoBepe MOKaxy fa paj CafpXKu NnarupaHun Tekct, pag Hehe 6utn o6jasrbeH 1 nopeq
NO3UTVBHUX peLieH3uja.

Mpunukom gocTasbatba KOPUroBaHe Bep3uje TeKCTa, ayTopw Cy iy>KHW fa y nMcaHoj Gopmu
pepakuujy ynosHajy ca CBMM M3MeHaMa Koje Cy HauMHWIK Y TEKCTY (6poj CTpaHuMLe Ha Kojoj ce Ha-
nasu M3MeHa 1 03HayaBatbe MecTa Ha KOMe je MpoMeHa MU3BPLLEHa), Kao 1 Aa y TeKCTY jaCHO O3Haye
M3BpLUEHe N3MeHe Yy CKNafly ca nprme6ama 1 npenopykama peLeH3eHaTa.

Mucamwe paga

HacnosHa cmpara. HacnoBHa cTpaHa TekcTa Tpeba fa cagpku cnegehe nHdopmauuje: Ha-
CJI0B pafla, UMe, CpeAatbe C/I0BO U NMpe3rMe ayTopa (U KoayTopa), KOMMeTaH Ha3vB UHCTUTYLMje
(Ha npumep: oferberbe/aenapTMaH/Kateapa, GakynTeT, yHUBEP3UTET), MECTO 1 Ap»KaBa (YKONMKO je
ayTop 13 MHOCTPAHCTBA), CNy»beHy e-mail agpecy npBor ayTopa.
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YKONIMKO Cy pafloBU pe3ynTaT pafa Ha HAyYHO-UCTPaXKMBAUKMM MPOJjeKTUMA, Yy GpYCHOTU Y3
HaCc/oB paja Ha HaCNOBHOj CTpaHy pada Tpeba AaTyi OCHOBHE NOJATKE O NPOjeKTy.
CBe CTpaHuLe paga Mopajy 61T HymepucaHe (y AoHeM NIeBOM yriy).

Hacnoe pada. Hacnoe paga Tpeba ga 6yae KOoHUM3aH, NpeuusHo GOpMyNncaH, HammcaH y
peyeHnuYHoj dopmm, 6ong, BenrumHa cnosa 14, LeHTprpaHo.

Ancmpakm. AnctpakT Tpeba aa uma o 150 go 250 peun. ANCTpaKT ce npunae Ha jeanky Ha
KOjeM je nucaH pag. ANCTPaKT ce 0b6jaBrbyje Ha TpU je3rKa (CPMCKIM, eHINeCKN 1 PycKK), a pedakumja
06e36ehyje npeBohetbe ancTpakTa Ha Apyra [iBa je3rKa. YKONMKO ce pafv O pagoBrMa Koju npea-
CTaB/bajy NpMKa3 06aBbEHUX NCTPaXKMBaHa, ancTpakT Tpeba Aa cappxu cnefehe enemeHTe: 3Hauaj
npobnema NCTpaxrBatba, LUbeBe NCTPaXXMBatba, METOAOMONjY UCTPaXKMBakba, KIbyUHe pesyntate
NCTPaXnBaa, 3aK/byyke 1 negarolike uMnavkaumje. Y ciyuyajy npernegHux pagosa 1 pagosa Koju
npencTaB/bajy TEOpUjcKe aHanm3e, ancTpakT Tpeba Aa cagpxu: Npobnem Koju ce y pagy pa3matpa,
npuriKas CTPyKType paga, KibyuHe nHdopmauuje n objalltberba Koja ce iajy y TeKCTY 1 3aKJbyuKe.

Kroy4He peyu. Y3 ancTpakT Tpeba faTu 1 KibyuHe peun (4o NneT) Ha je3uky paga. KibyuHe peun
Tpeba pa 6yny penesaTHe 3a NpobnemaTuKy Kojom ce pag 6aBu 1 norofHe 3a npetpaxusatse. Mpe-
nopyuyjemo Kopuwheme Te3aypyca, kao wo je Hnp. ERIC: https://eric.ed.gov/?ti=all.

Cmpykmypa pada. Pap Tpeba pa Gyge CTpyKTypupaH Ha noruuku ypeheH HauvH. PagoBu
KOju MpeacTaB/bajy Npukas obaB/beHNX UCTPaXMBatba Tpeba Aa cagpxe cnefehe uenvHe: ysog,
npeacTaB/batbe TEOPUjCKUX OCHOBA UCTPaXrBakba, OMUC METOAOJIOTMje UCTpaxmnBara, npukas
pe3ynTaTta UCTpaXkuBakba Ca AMCKYCcMjoM (y3 HaBoherbe neparowkux MMravkauunja obaBrbeHor
NCTpaxnBama) 1 3akrbyuke. [NpernegHn pagosy 1 PaaoBU Koju NpeacTaB/bajy Teopujcke aHanmse,
nopep yBoAa 1 3aKksbyyaka Tpeba fa 6yay CTpyKTyprpaHu y cknagy ca OCHOBHOM TeMOM paja.

Hacnoge oferbaka Tpeba jacHoO 1 npeunsHo dopmynncaT u popmatmpatii Nnpema ynyTcTBy
npuikasaHom y Tabenu 1. Hacnose operbaka 1 nogHacioBe He Tpeba HyMepUUKM 03HayaBaTy.

Tabena 1
HauyuH popmamuparea Hac108a 00esbaka Npema HU8oUMa
Hueo HaunH popmaTnparsa
1 LenTpupano, 601, pout 12

2  JleBo mopaBHame, 0011, poHT 12

3 Jle6o nopasnarwe, 6010 u Kyp3ue, ponm 12

4 YByueno, 60171, pouT 12, Tauka Ha KPajy. (TEKCT Y HACTABKY)

5 Yeyueno, 6010 u xypszue, ponm 12, mauxka na kpajy. (TEKCT y HACTABKY)

PegpepeHye. Mo3rBe Ha 13BOpe Y TEKCTY 1 CnCaK KopuwwheHe nuTepaType Ha Kpajy paaa Tpe-
6a fatn y cknagy ca APA ctunom (APA Citation Style - American Psychological Association 7" Edition).

Y cnucky kopuwheHe nutepaType Ha Kpajy paja v y 3arpagama y TekcTy cBe pedepeHLe,
YKSbyuyjyhn oHe Ha CPNCKOM je3nKy, HaBoge ce naTuHULoM. Npe3rmeHa CTpaHKX ayTopa y TeKCTy
ce HaBofie U Y OPUTMHAIY U Y CPMCKOj TPAHCKPUMLUMjN — POHETCKMM M1catbeM npe3nmeHa. YKo-
JINKO ce TPaHCKpWOYjy, y 3arpaau ce 06aBe3HO HaBofe y opurmHany, Ha npumep: CKoT (Scott, 2004).

MNMo3uBe Ha n3BOpe y TeKCTy Tpeba faTv y 3arpafiama y3 HaBohere: npesrMeHa ayTopa, ro-
IVHe n3fatba kopuwheHor n3Bopa 1 6poja CcTpaHuLe YKONMKO ce pagm o uuTaTy. HaBohere BuLe
ayTopay 3arpagu Tpeba ypeauTtn abeLefHM pefoM NpemMa NoYeTHOM CJIOBY Npe3rMeHa ayTopa, a
He XpOoHONoWKK. AKO Cy y MUTaky fBa ayTopa, y 3arpafu ce HaBofe oba ayTopa. YKONUKO je BuLle
of ABa ayTopa HaBOAW Ce npe3nme NpPBOr ayTopa ckpaheHuua i sar” unu et al (y 3aBucHoctn o
je3unka Ha KoM je pag 06jaBrbeH).

Cnucak kopuwheHe nutepatype Tpeba fa 06yxBaTu UCK/bYUYMBO M3BOPE Ha KOje Ce ayTop
nosusay pagy. PedbepeHue ce HaBoae abelieHMM peAoM Mo Npe3rMeHnMa ayTopa. AKO ce HaBoau
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BYILLE PaZloBa MCTOr ayTOpa, PaAoBMU Ce U31axy XPOHOMOLWKNM pefoMm (0 HajcTapujer Ka HajHoBUjemM
papy). YKonuko nma Bulle ayTopa, pedepeHua ce HaBoAM MpemMa Mpe3nmeHy NpBOr ayTopa, anu
cafpXu Npe3nmeHa 1 MHULUWjane ocTanmx aytopa. YKOIMKO NoCToju BuLle pafjoBa MCTOr ayTopa
ca NCTOM rofMHoOM o6jaBrbrBatba, pafoBu Tpeba fa Oyay o3HaueHM cioBrMa a, b, ¢ nTA., y3 rognHy
n3aarba y 3arpagu (Hnp: 2012a, 2012b).

Ha cnncky kopuwheHe nutepaType Ha Kpajy paaa He Tpeba cTaB/baTy pefHe 6pojese ncnpeq,
pedepeHum.

Mprmepmn HaBohera pedepeHLM Ha cnncKy KopuwheHe nuTepaType Ha Kpajy paga:

Kroura: PedepeHua Tpeba fa cafpum npesvme U nHULUMjane CBYX ayTopa, rOAUHY 13farba y
3arpafv, HacnoB Krbure (Kyp3nBoMm) 1 Ha3uB M3faBava. YKONMKo je kiura y Web nsparmy, Heonxopa-
HO je flofaTv 1 MHTEPHET ajpecy ca Koje je npeyserta.

Apple, M. W. (2012). Ideologija i kurikulum. Fabrika knjiga.

UnaHak y yaconucy: PedepeHua Tpeba aa cagpm npesvime v MHMLMjane CBUX ayTopa, roanHy
n3aakba Y 3arpagn, HacnoB UnaHKa, MyH Ha3mB Yaconuca (Kyp3vBom), BofiyMeH (Kyp3usom), 6poj,
CTpaHuLe U1, YKonvKo je poctynHo, DOl o3Haky (y https:// dopmn).

Coli¢, V. (2012). Roditelji i vaspitaci o pripremi dece za polazak u skolu. Pedagogija, 67(2), 252-
260.

Emmer, E. T,, & Stough, L. M. (2001). Classroom management: A critical part of educational
psychology, with implications for teacher education. Educational Psychology, 36(2), 103-112.
https://doi.org/10.1207/515326985EP3602_5

Mornaesbe y K3y (TemaTckom 360pHUKY): PedepeHua Tpeba fa cagpxu npesrme nu MHALK-
jane cBux ayTopa, roauHy n3aara y 3arpaau, Hasvs Nornaesba, MHMULMjane u npesnume CBUX ypeaHu-
Ka, HaCNoB Khbure (Kyp3r1BOM), NPBY U MOCEAHY CTPaHNLY Nornassba y 3arpajm 1 Ha3uB 13fasava.

Maksi¢, S. i Pavlovi¢, J. (2013). Nastava koja podrzava kreativnost. U R. Nikoli¢ (ur.), Nastava
i ucenje, Kvalitet vaspitno-obrazovnog procesa (str. 53-64). Uciteljski fakultet u UZicu Univerziteta u
Kragujevcu.

Cruse, D. A. (2002). Hyponymy and its varieties. In R. Green, C. A. Bean, & S. H. Myaeng (Eds.),
The semantics of relationships: An interdisciplinary perspective (pp. 3-22). Kluwer Academic Publishers.

HayuHn ckynosu n KoHpepeHuuje — pagoBu WTamnaHu y LennHu: PepepeHua Tpeba pa ca-
PV Npesrme 1 UHMUKMjane CBUX ayTopa, FOANHY U3daka, HaCIoB NPWOra, MHMLMjane 1 npesnuve
CBUX YPefHVKa, Hac/IoB r3fatba (Kyp3vMBOM), MPBY W MOCAefy CTPaHMLY Npuiora U Ha3uB UHCTU-
Tyuuje — opraHu3saTopa ckymna.

Spasenovi¢, V., Vujisi¢ Zivkovi¢, N., & Skubic Ermenc, K. (2012). The role of comparative peda-
gogy in the training of pedagogues in Serbia and Slovenia. In N. Popov, C. Wolhuter, B. Leutwyler, G.
Hilton, J. Ogunleye, & P. Almeida (Eds.), International perspectives on education, BCES Conference (pp.
36-42). Bulgarian Comparative Education Society.

JloKTopcKe AncepTaumje 1 maructapcke Tese: PedepeHua Tpeba fa caipu Me ayTopa, ro-
AVHY, Ha3UB JOKYMeHTa (Kyp3MBOM), Ha3HaKy: JOKTOPCKa AucepTaumja unm marmctapcka tesa, 6asy
Yy Kojoj je 06jaBrbeHa, 6poj anceptayuje y 6a3m yKonuko je npeyset 3 6aze

Stamatovi¢, J. (2013). Samovrednovanje nastavnika u funkciji unapredivanja vaspitno-obrazov-
nog rada (doktorska disertacija). NaRDUS (123456789/3226)

Web un3Bop (HOBUHCKM YnaHak, 6510r, 4OKyMeHT): PedepeHua Tpeba Aa cagpXu nme aytopa,

roAvHy, MeceL, 1 AaTym objaBrbrBatba (YKONMKO Cy HaBefieHu), Ha3nB JOKYMeHTa (Kyp31BOM), Ha3uB
Web cTpaHuLe 1 nHTEpHET agpecy ca Koje je npeyserT.
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Hodges, C., Moore, S., Lockee, B, Trust, T., & Bond, A. (2020, March 27). The difference between
emergency remote teaching and online learning. EDUCASE Review. https://er.educause.edu/
articles/2020/3/the-difference-between-emergency-remote-teaching-and-online-learning

3BaHMUHA AOKyMeHTa: PedepeHua Tpeba fa cagpu Has3vB AOKYMEHTA (KYpP3UBOM), rOAUHY
06jaB/bMBatba, Ha3vB rnacuna, 6poj.

Pravilnik o programu svih oblika rada stru¢nih saradnika (2012). Prosvetni glasnik, Sluzbeni
glasnik Republike Srbije, br. 5/2012.

Taberne u ipagpukoHu. CBaka Tabena, ogHocHO rpadukoH Tpeba fa 6yae o3HaueH oaroeapajy-
hrm 6pojem. JacHo 1 npeursHo popmynmcaH HacnoB Tabene nnv rpadprikoHa Aaje ce y HOBOM pegy,
y Kyp3uBy. Hacnos Tabena unu rpadurikoHa Tpeba aa Oyne nos3vuymoHvpaH nusHag tabene wunm rpa-
¢dukoHa (BugeTn Tabeny 1 osor ynyTtcTea). CBe ckpaheHue HaBeaeHe y Tabenama U rpadukoHUMa
Tpeba fa 6yny objawreHe. Objawetba (NereHay) Tpeba aati ucnod Tabene nnm rpaduKoHa, nu-
wyhu Kyp3nBoMm ca TauUKOM Ha Kpajy peu HaliomeHa. nnu Note. y 3aBUCHOCTY of je3uKa paga. Tabene
He Tpeba fa cafpKe BEPTUKAIIHE NIMHNje, BOK XOPU3OHTANTHE NIMHWje Tpeba KopucTuTi camo nsmehy
3arnassba Tabene v NprikasaHmx nofataka (Kao Ha npvmepy y Tabenu 1) n Ha gHy Tabene. M3y3eTHo,
XOPWV30HTaJIHE INHMje AO3BObEHE CY 'Y OKBUPY CAaMOT 3ar/iaBsba YKOSIMKO TO JONPUHOCH Npernes-
HocTy Tabene.

Tabene un rpadmkoHn Tpeba fa 6yay aatn y Microsoft Word popmary (wto nogpasymesa fa cy
rpadukoHu nnyctposaHm y Word-u). Y cnyuajy aa Tekct cagpku 1abene n rpadukoHe npeysete ca
MHTepPHeTa, Tpeba Aa ce Aajy UcKbyunso y pesonyumjn 300 dpi, grayscale color mode. Tu napameTpu
BaXke 1 3a poTorpaduje Koje ce Mpunaxy Kao Aeo TekcTa.

O3Hake cmamucmuykux mecmosa u mepd. CBe 03HaKe CTaTUCTMYKUX TeCTOBa 1 Mepa Tpeba
NM1caTy Kyp3uBOM Yy LIeNTOM TEKCTY paga, YKibydyjyhu n Tabene (M, SD, F, t, p).

®ycHome u ckpaheruye. DycHoTe 1 ckpaheHuue Tpebano 6u n3beraBat. YKONUKO ce Kopu-
cTe, PpycHOTe Tpeba fa cafpKe CaMo AOAaTHY TEKCT (KOMEHTAp), a He nofaTke o KopulwheHnm 13Bo-
puma.

HanomeHa: Y3 pafi je noTpe6Ho pepakumju foctaButn cegehe nHpopmaymje o aytopy (ayTo-

puma): Me, cpefike CNI0BO 1 Npe3ume, rogrHa pohera, (HayuHo) 3Bare, PaflHO MeCTO, CITYKOeHy
e-mail agpecy, KOHTaKT TenedoH.

Guidelines for Contributors can be found on Studies in Teaching and Education webpage:
https://www.pedagog.rs/studies-in-teaching-and-education/
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