HACTABA 11 BACIUTAISE

1 beorpag, 2019.



HACTABA U BACITUTAKE lop. 68

bpoj 1.

cTp. 1-135 ISSN 0547-3330 UDK 37

M3BpLuHun n3pasay:
Meparowko ApywTBo Cpbuje
Tepasuje 26, 11000 beorpag
Ten.011268 77 49
www.pedagog.rs

E-mail: casopis@pedagog.rs

IPA

Cym3pasau:

WHcTuTyT 32 neparorunjy

n anpparorujy ®unosodckor
¢dakynTteta YHuBepsuteta y beorpapy
Yuka Jby6urHa 18-20, 11000 beorpag
Ten.011 3282985

Filozofski falultet

[naBHM 1 OArOBOPHM ypeaHULIN

[p Muneka Kprbaja

Ounosodckn dakynteT YHuBep3uTeTa y beorpasy
Op Nngwja Pagynosuh

Duno3odckn Gakyntet YHrBep3uTeTa y beorpagy

YpepHuwTBo

[p BusbaHa bogpowwkn Cnapuocy

Ounozodckn dakynteT YHuBep3uTeTa y beorpany

[p Nngwja Byjuunh (Lidija Vujicic)

Yuuterscku GakynteT CBeyunnmnwTay Pujeuy, Xpeatcka
[p Jynujana Byuo

Ounonowwku dakynTeT YHuBepauteTa y beorpagy

[p Cawa [ly6saHuH

Ounosodckn akynter YHuBepsuteTa y beorpagy

[p BecHa KyHuh lMasnosuh

(DakynTeT 3a ceujanty efykauujy v pexabunvtaumjy
YHuBep3uTeTa v beorpagy

[p Nasen 3rara (Pavel Zgaga)

Meparowku daxynteT YHnBep3uteta y Jbybsbanu, CnoseHuja
[p Hatawa Matosuh

Ounozodckn dakynteT YHuBep3uTeTa y beorpany

[Op Matn Mepu (Matti Meri)

Operbetbe 3a 06pa3oBarbe HacTaBHMKa PakynTeTa
XYMaHWUCTUUKIX HayKa YHUBep3uTeTa y XencuHkujy, OuHcka
[p Cawa Munuh

Ounozodckn dakynteT y Hukwmhy YHusep3uteTa LipHe fope
[p Bnageta MunuH

Ounozodckn dakynteT YHuBep3uTeTa y beorpasy

[p [Aparaxa Masnosuh bpeHecenosuh

Ounosodckn pakynter YHuBep3uteTa y beorpagy

[p Unke Napwmat (llke Parchmann),

JajoHnL MHCTUTYT 3a Negarorujy [NprposHO-MaTemMaTyKor
bakynTeta YHuBepawuTeta y Kueny, Hemauka

[p JaH Netepc (Jan Peeters)

LleHTap 3a pa3Boj Ha paHoMm y3pacTy Ofesbetba 3a CTyauje
couvjanHe 3alwTuTe YHusep3nteta y [enty, benruja

[p Pocnua AnekcaHaposa NeHkoBa

Operbetbe 3a 06pa3oBatbe HACTaBHUKA YHUBEP3UTETA
"KnumerT Oxpuackn”y Copuju, byrapcka

[p Anna CrenaHoBHa CupeHKo

Akanemuja 3a 06pa3oBatbe HaCTaBHYIKa [ipaBHOT
yHviBep3uTeTa,/lomoHocos” y Mockaw, Pycuja

Ip Munax CraHunh

Ounosodckn pakynter YHuBepsuteTa y beorpagy

[p Jenncageta Togoposuh

Ounozodckn dakynteT YHuBepsnteta y Huy

[p EmyHa Xebn6

Ounosodckm pakynTeT YHnsepsnteta y beorpagy

M3paBauku caBet

[p Mapa hykuh

Ounosodckm dakynteT YHnsepsuteta y Hosom Cagy

[p Henap Mym6uh

(DakynTeT 3a cneuwvjanHy efykKauujy v pexabunvtaumjy
YHusep3uteta y beorpagy

[p MuTja KpajHuaH (Mitja Krajncan)

Meparowku GakynteT YHnsep3uteTa lMprmopcka y Konpy,
CnoseHvja

[p CHexaHa JlopeHc (Snezana Lawrence)

(DakynTeT 3a 34PaBCTBEHY, COLMjalHY 3alTHTY 1 0Opa3oBarbe
YHuep3uTeta AHrmra PyckuH, YjeanrseHo KpambeBcTso
[p Coduja Bpuess (Sofija Vrcelj)

Ounosodckm paryntet CeeyunnuwTa y Prjeun, XpBaTcka
CekpeTapu pepakuuje

BojaHa CrojaHoBuh

Jlyka Hukonuh

JlekTop

TaTjaHa lorgnberouh

JleKTypa TeKCTOBa Ha €HIMECKOM je3UKy

Mp AHa Monosuh Meuwnh

MpeBogunoun

3a eHrnecku jesnk mp Axa Monosuh Meyuh

3a pycku jesuk ap lapa JambaHoBuh

[unsajH Kopuua

Mpeppar ByunHnh @

TexHUYKM ypegHUK

Mapa Top6uua JoaHoBuh

LWramna

JN,Cnyx6eHn rnacHmnk”

Tupax

350

M3paBatbe yaconuca prHaHCMjCKUM CpeACTBIMA NOMaXe
MwuHMCTapCTBO NPOCBETE, HayKe 1 TEXHONOLIKOT

pa3Boja Penybnuke Cpbuje n Qunosodcku pakyntet
YHusep3uTeta y beorpaay

VHpexcnpatse yaconuca: SCindeks
Ha rogumwmem HUBOY 06jaBrbyjy ce Tpu CBECKe Yaconuca.


WIN10
Sticky Note
Ukloniti rubriku dizajn korica


HACTABA U BACIUTAIBE

7-20

21-34

35-50

51-70

71-87

89-106

107-124

125-128

128-134

Awbena hykoguh

JosarH Murekosuh
Jenera Ipyjuh

Tatwjaqa nywau
BecHa lMunutosuh
Hatawa Mapyuheg

Mapuja Manosuh

TatujaHa Muxajnosuh
Haga Bacenuh
hophe Yexkpnuja

Mapuja Mapkosuh
3opuya CtuaHucasreesuh
ettposuh

AHactuacuja Mamyttosuh

VeaH Tacuh
lpaiaxa nyway
JujaHa Kapyosuh

[TPUKA3V 1 OLJEHE

Lpaiaxa [yHgoiaH

o CAAPXAJ

KOHUEMTYATM3ALIMIA BUCOKOWKOJCKOI OBPA3OBAMA:
HEOJIMBEPATIHM MPUCTYT

OBPA30OBARE KAO BPEAHOCT Y KYNITYPW LIKOJIE

AHATIN3A SAOATAKA 13 TECTOBA 3HARA EHITIECKOT
JE3VKA 3A CEAMM 1 OCMW PASPELLY CPB/IV MPEMA
BTYMOBOJ TAKCOHOMMIN

MEOATOLWKE MMITTIMKALIMIE KOMEPLIMIATIA3ALINIE
NIPATTVLLTA 3A IELLY PAHOT Y3PACTA Y TPALLY

OAHOC M3MEBRY CTPATEMVIJA VI TEXHUKA YYEDA,
AHKCMO3HOCTN 1 MCUMXOCOMATCKMX CUMITTOMA
YYEHMKA VI IX PASPEOA OCHOBHE LUKOJTE

NHOOPMUCAHOCT POANTEIBA O OBJTACTUMA
PAOA CTPYYHNX CAPAHMKAY MPEALWKONCKMM
YCTAHOBAMA

MEOATOLWKM ACTEKT KOPULLRERA
MYNTUMEOVIATHNX MPE3EHTALMIA Y YYNMOHNUM -
CTYOWIA CIYHAJA, CPBAJA

Mpuika3s krbure: YBAXKABARSE PASTHATOCTI Y OYHKLIVIV MO3NTMBHOT PA3BOJA AELIE

N MINAINX
YIYTCTBO 3A AYTOPE



STUDIES INTEACHING AND EDUCATION ¢ CONTENTS

7-20

21-34

35-50

51-70

71-87

89-106

107-124

125-128

128-134

Andela Bukovic¢

Jovan Miljkovi¢
Jelena Gruji¢

Tatjana Glusac
Vesna Pilipovi¢
Natasa Marcicev

Marija Malovi¢

Tatjana Mihajlovi¢
Nada Vaseli¢
Dorde Cekrlija

Marija Markovi¢
Zorica Stanisavljevi¢ Petrovi¢
Anastasija Mamutovic¢

Ivan Tasi¢
Dragana Glusac
Dijana Karuovic¢

REVIEWS

Dragana Gundogan

CONCEPTUALISATION OF HIGHER EDUCATION: THE NEOLIB-
ERAL APPROACH

EDUCATION AS AVALUE IN SCHOOL CULTURE

ANALYSIS OF ENGLISH LANGUAGE TEST TASKS FOR
SEVENTH- AND EIGHTH-GRADERS IN SERBIA ACCORDING
TO BLOOM'S TAXONOMY

THE PEDAGOGICAL IMPLICATIONS OF THE
COMMERCIALIZATION OF CHILDREN'S PLAYGROUNDS
IN'URBAN ENVIRONMENTS

RELATION BETWEEN LEARNING STRATEGIES AND
TECHNIQUES, ANXIETY, AND PSYCHOSOMATIC SYMPTOMS
IN 8TH AND 9TH GRADE ELEMENTARY SCHOOL STUDENTS

PARENTS'AWARENESS OF THE AREAS OF PROFESSIONAL
ACTIVITY OF EARLY CHILDHOOD EDUCATION SPECIALISTS

THE PEDAGOGICAL ASPECTS OF USING MULTIMEDIA
PRESENTATIONS IN THE CLASSROOM - CASE STUDY SERBIA

Book review: RECOGNITION OF DIVERSITY AS A FUNCTION OF THE POSITIVE DEVELOPMENT

OF CHILDREN AND YOUTH

CONTRIBUTORS NOTES



OBYYEHUE N BOCITUTAHUE o COAEPXAHUE

7-20

21-34

35-50

51-70

71-87

89-106

107-124

125-128

128-134

AHOxXena [Jxykosuy

VosaH Munbkosuy
EneHa lpyuy

TamesHa nywauy
BecHa Mununosuy
Hamawa Mapyuyes

Mapus Manosuy

TameaHa Muxatinosuy
Hada Bacenuy
JIxopoxe Yexpnus

Mapus Mapkosuy
3opuya Cmarucasneguy [lemposuy
Anacmacus Mamymosuy

VgaH Tacuy
[Apazara lnyway
JuaHa Kapyosuy

KPUTVIK 1 OB3OPBI

lpaeara [yHooeaH

KOHUEMTYANN3ALINA BbICLLETO OBPAZOBAHNA:
HEONVIBEPASTbHbBIA MOAXOA

OBPA3OBAHWE KAK LIEHHOCTb B KYJTbTYPE LUKOJ1bI

AHANN3 3AJAHVM TECTOB MO AHINCKOMY A3bIKY
OnA CEAbMOTO 1 BOCbMOTO KNTACCOB B CEPBEMI MO
TAKCOHOMWM BITIOMA

MEOATOMMYECKME MOCNEACTBMA KOMMEPLUVAN3ALIAN
VTPOBbIX MPOCTPAHCTB [U1A IETEM PAHHEIO BO3PACTA
BTOPOAE

OTHOWEHME MEXIY CTPATEMVIAMW VI TEXHVUKAMW
OBYYEHWA, TPEBOXHOCTbIO W TICUXOCOMATUYECKMIW
CUMOTOMAMUY YHALMXCA VI IX KITACCOB
OCHOBHOW LLIKOSBI

OCBEJOM/TEHHOCTb POAUTENEM O HAMPABTEHMAX
PABOTBI CMELMATIbHBIX COTPYOAHMKOB B JOWKOJIbHbBIX
YUYPEXAEHMAX

MEOATOMMYECKWE ACTEKTBI MCNONb3OBAHNA
MYNBTUMEUHBIX MPE3EHTALIY B KITACCE — HA
MPVMEPE CEPBAV

Kputvika n 6ubnuorpadus: YBAXKEHNE PASHOOBPA3VIA B OYHKLIM MO3NTMBHOIO PA3BUTIMA

LOETEN 1 MONOAOEXM

[TPABUTIO TTYBJIMKALMN [I]TI9 ABTOPOB






HactaBa v Bacnutamse, 2019, 68(1), 7-20 ISSN 0547-3330
UDK 378.014.5:330.831.8(4)"20" OpurmHanHm HayuHu pag
37.017(4)"20" https://doi:10.5937/nasvas1901007D

KoHuenTyanusaymja BUCOKOLWKONCKOT o6pasoBatba:
HeonnbepanHn NnpucTyn

Anhena Hykosuh'
Yuuterbcku dakynteT, YHuBep3uTeT y beorpaay,
Cpbuja
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Heonubepanusam Gociiaje gomuHaHiiHa ugeosoiuja Koja yitiuye Ha cee ceimeHiue
gpywiuga. ViciiospemeHo, 8UCOKOWKOJIICKO 0bpasosarbe 3axsaheHo je ipomeHama Koje
Metbajy relog ugeHiliuilieli, cCMucao, ynoie u donoxaj. Y pokycy aHanuse je ugeHiugpukosaree u
cainegasarbe Kiby4HUX HeoubepasnaHux ugeja — cs1060ga Wpxuwita, uHguaugyaausam, UHgueugyaaHa
cno06oga, oipaHuyeHa gpxasa, Koje WpaHcghopmuwly KoHYel il 8UCOKOWKO/ICKOT 0bpasosarba. OHe cy
cainegaHe Kpo3 ieHgeHYuje KoMepyujanusayuje u dpusailiuzayuje 8UCOKOWKOICKOT 06pazosarba,
UHCpymeHitanusayuje y ogHocy Ha tolipebe ekoHOMUuje 3Hara U ClUaHgapgu3layuje Kao iexHu4Kke
logpwke y oclugapusarby eoukacHociu u ocuiyparby kganuieiia. Ouwiliu 3aK/by4ydkK je ga ce
BUCOKOWKOJICKO 06pasosarse y HeosnubepanHom tpuciliylly KoHyelilyanu3syje Kpo3 ugejy eKoHOMCKOT
paciua. [log yitiuyajem HeonubepaaHux 8pegHOCiU, OHO ce cxeailtia UpesacxogHo KAo UpusaiiHo gobpo,
wito omoiyhasa reiogo To3uyuoHUparee Kao WpXuwWHoi akitiepa. Meroajy ce upaguyuoHarsHe ynoie
ctuygeHatta u tipoghecopd, Kao U UHCIUTYYUOHAIHA Mucuja yHugep3uilellia. Hbeioga UpumapHa capxa
je ga cnyxu totupebama akitiyesHe ekoHoMUje. YHU8ep3ulielll y KoHieKcily Heoaubepanusma ceojy
CywituHy y Hajeehoj Mepu uckasyje ekKOHOMCKUM je3ukom uclnaiiusocitiu, GpogykiiugHociu u
KOHKYpeHWwHOoCWU.

Auciupakiu

KroyuHe peyu: Heosnubepanusam, 8UCOKOWKOACKO 06pasosarbe, c1060gHO Wpxuw e,
KoMepyujanuzayuja eucokowKockoi 06pazoearad, UHCipymeHanusayuja
8UCOKOWKOJICKOI 06pa3osarsa.

YBop

Bucokolwwkoncko obpasoBarbe MocTaje jeaHa of HajnomnynapHuMjux Tema O Kojoj
ce jaBHO AucKyTyje. [MonnTnuka 1 ApywTBeHa npesBupara Kpajem 20. n noyeTkom 21.
BEKa MpeHesna Cy ce Ha yHMBep3uTeTe KOju MOJ HUXOBMM MPUTUCKOM TpaHChopmMuLLy
CBOj MONIOXaj, yNnory, CM1Mcao 1 HauvH fenoBara. CBefjoumn cMo Bennke pedopme Koja
Meha TpaAuLMOHaNHY CBPXY YHUBEP3UTETCKOr 06pa3oBatba, UAEHTUTET MHCTUTYLUWja,
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ynore npodecopa u ctyaeHaTa (Bodroski Spariosu, 2017: 1). Y MHorobpojHum pagosuma
N UCTPaXxuBarbMa Ha OBY TeMy MOXKe Ce YOouuTu fa je YecTo npefMeT aHanm3e yTuLaj
rno6anvsauumje 1 Bnagajyhe ngeonorunje Ha NPUPOLY BUCOKOLLKONICKOT 06pa3oBarba.

Hekapa je npeja o Bucokom obpasoBarby, a NocebHO yHUBep3uTeTUMa, 6rna jacHa
Kafda je pey o werosoj GyHKUMjKU 1 MecTy Y apywTey. [laHac ce oHa rybu y dparmeHTap-
HOCTU KyNType 1 OAroBOprMa yH/MBEp3UTETa Npej 1M3a30BrMa CosballkbuX NpUTUCaKa
(Winch & Gingell, 1999). Heonubepanvsamy Kao JOMUHAHTHOj MAEOOrNjY APYLITBA OTBO-
peH je NyT Aa npeobnukyje wkony n yHnsepautet (Hall, 2011).

Heonubepanusam: nojmoBHo ogpehere

Heonnbepanusam Kao Teopuja 06511MKoBaH je y AyCTpUjCKOj eKOHOMCKO] UKo 1
JIOHAOHCKOj BUCOKO] LKONW COLMjanHmX U eKOHOMCKIMX HayKa (Ppugpux Xajek — Friedrich
Hayek) n Ynkawkom yHuep3utety (MuntoH ®pugmaH — Milton Friedman). Hberoso
TEOPWjCKO ynopuLTe je y AeNnma eKOHOMUCTA Kojiu Cy G1nv NpUBPXKeHN naeju Heokna-
cnyHe ekoHomuje Andpepa Mapuwana (Alfred Marshall), Bunujama CreHnuja LleBoHca
(William Stanley Jevons) u JleoHa Bonpaca (LeonWalras), ca unbem fa ce 3ameHe Knacuy-
He ekOHoMcKe Teopuje Agama Cmuta (Adam Smith), [lejsnaa Prkapga (David Ricardo) un
Kapna Mapkca (Karl Marx) (Harvey, 2012).

HeonunbepanHa mnpeonorvja 3acHrBa ce Ha peadrpmucamy KNacMYHUX MOCTaBKM
nHAMBKAYanHe cnobofe, 3aluTTe NPUBaTHE CBOjUHE, TPXKILLIHO OPUjeHTUCAHOr pa3Boja
n npepy3eTHuwTBa. CynpoTCcTaB/beHa je TeopujaMa (Bennke) Ap>kaBHe MHTepBeHUuMje Y
npuepeau, Kao WTo je Teopuja LloHa MajHappa KejHca (John Maynard Keynes), koja je
Jowrna go n3paxaja Tpugecetnx rognHa 20. Beka Kao oArosop Ha Benuky genpecujy, a
Koja je nocne [pyror cBeTcKor pata 6una naeja Bogu/ba MHOMMM KpeaTopuma NofnTuke
(Harvey, 2012). Cnepehu ngejy cnobogHor TpXulUTa OCnopaBanm Cy Ap»aBHe UHTEPBEH-
unje, perynaTre, Ap>KaBHO BNAaCHULITBO W ApXKaBy onwiTer 6narocTtakba (Berend, 2009).

OcHoBHe BpeaHOCTM Heonubepanu3ma Cy: WHAWBWMAYanu3aM, WHAVMBUAYanHa
cnobopa, CNoHTaHW Nopefak, BlagaBuHa Npasa, orpaHnyeHa fpxasa, coboja TPXKILWITa,
BP/MHa NPOV3BOAHE, NPUPOAHN CKNaa nHTepeca n mup (Boas, 2003). MHansugyanmnsam
je jenHa of KIibyuHUX BpeHOCTY, jep Heonmnbepanusam nojefivHua Koju cam JOHOCU of-
nyKe 1 oproeopa 3a cebe nocmatpa Kao OCHOBHY jeauHWUUy aHanuse. MHavBuAayanHa
cnobopfa je npaBo ,CBOJCTBEHO JbyAcKoj npupoan” (Boas, 2003: 17). Heonnbepanusam
Kao KOoHLemnunja cBoje KopeHe 1MMa jow y 17. BeKy Y uaejn HacTanoj u3 otnopa npema
apUCTOKPATUjN KOja KUBU Ha padyH JPYruX JbyAu 1y CKnagy ¢ TM Hennbepanu ce 3ana-
Xy 3a NpaBo JbyAn fa 3aApe NIofoBe CBOra paga. Y cknagy ¢ HaBefjeHMM, Kao 1 rnas-
HUM NocTynaTuma o cnioboau, pasBuna ce 1 uaeja o IOboJHOM TPXKULITY U NOTpebu Aa
ce orpaHuun ytuuaj apxase. CnobofHO TPXKULLTE NMOCMaTpa ce Kao eKOHOMCKW cucTeM
cnoboHVX nojefnHaLa 1 ycnoB 3a cTBapake boratctea. AHanvsunpajyhn gpywTeo Heo-
nubepanu cy yBuaenu aa ce nopefak y ApyLITBY CTBapa CMOHTaHO Kao nocneanua geno-
Bakba NojefMHaLla Koju cBOje NocTynke ycknahyjy ca noctynumma gpyrux ga 6m octsapu-
nun umbese. OHY CMaTpajy Aa Ce HajBaXkHMje YCTaHOBe A PYLUTBA pa3Bujajy CMOHTaHO, 6e3
LeHTpanHor ycmepasatba (Hall, 2011). Kao jegaH o TBopaLia ose naeje, MuntoH ®Opugman
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Ce CHaXKHO NPOTMBIO LUNPEHY perynaTrBHe ynore Apxase, yKibyuyjyhn n gpxasy onwrer
6narocTatba, Te je NpeanoXuo NpusaTusaLunjy pasnnuumnTx 4p»KaBHUX GyHKLMja.

[ejsup Xapeu (Harvey, 2012) cmaTpa ga je Heonubepanvsam NpeBacxogHo nosnu-
TNYKa EKOHOMCKa Mpakca Koja MourBa Ha NpemMucy fa ce jbyAcko bnaroctame Haj6orbe
MO>Ke yHanpeauTy ocnobaharmem NHANBUAYANHUX NPpeay3eTHUUKKX cnoboAa 1 BeLTrHA
YHYTap UHCTUTYLIMOHANTHOT OKBUpa Koju 06e36ehyje cnobogy TpxuluTa u TprosuHe. p-
»aBa Tpeba fia ycrnocTaB/ba CTPYKTYpe Koje Cy noTpebHe 3a ocuryparbe npasa npmBaTHe
CBOjMHe, Kao U fia rapaHTyje 3a NpaBuIHO GYHKLMOHMCare TPXKMLWTA. TaMo rAe TPXKULWTa
He NocToje, Ha NprMep Yy 06nacTMa Kao LUTO Cy NPUPOLHU pecypcu, obpa3oBame, 34paB-
CTBEHa 1 coUujaNiHa 3allTITa, NMOTPEOHO KX je CTBOPUTU APKaBHOM akuujom. [pema Tome,
CYLUTVHCKa aeja HeonubepasHe naeonoruje jecte aa ce YoBekoBa 406po6bUT y Hajeehoj
Mepu yHanpehyje gonylwtarwem cioboge npefy3eTHUILTBA U jayaktbeM NPUBATHE CBOjUHE,
cnoboHor TPXKULWTa 1 CIobofiHe TProBUHE, JOK Ce APKaBHe UHTEPBEHLMje Ha TPXKMLL-
TUMa MOPajy APXKaTu Ha MUHUMaNHOM HuBOY (Harvey, 2012). LleHTpanHa vaeja je npaBo
Ha NPYBaTHO MpPeAy3eTHULLTBO 1 MPUBaTHY CI060AY, a NPUCYTHA je omnwTa TeHAaeHuUwja
npepacTarba CBUX APYLUTBEHUX eHTUTeTa y TpxuwHe aktepe (Olssen & Peters, 2005;
Venugopal, 2015).

Y Heonubepanu3my ce Bepyje aa nonuTrKy y Behoj mepu nokpehe eKOHOMCKM pacT
Hero ApylwTBeHe noTpebe. 3aKoHM TpXKKMLTa Tpebano 61 fa ynpasrbajy CBakom JbyACKOM
akTuBHowRy, WTO yKIbyuyje 1 naejy aa mbyam Tpeba aa nnahajy 3a ceako jaBHo fobpo, of
napKoBa, Nnaxa, ayTonyTeBa O BMCOKOr obpa3soBama (Giroux, 2014). O cepampaeceTmx
rogvHa 20. Beka Heonmbepanusam je noctao JOMMHAHTHA MAEOsornja Koja 0bnukyje cee
acnekte xuBoTa y CAl, ca TeHAEHLMjOM fia nocTaHe rnobanHa ugeonoruja (Giroux, 2014).
3acTynHuUm HeonmbepanHor nyTa 3ay3mmajy yTuuajHe nonoxaje y obpasosamy (Ha yHU-
BEP3MTETMMA) Y KIbyUHUM pXKaBHUM UHCTUTYLMjama (MUHUCTapCTBY rHaHCKja, LeHTpan-
HVUM 6aHKama), y mehyHapoaHUM rHaHCKjCKUM MHCTUTYLMjaMa (MM® - MehyHapoaHu
MOHeTapHu ¢oHf, CBeTcka H6aHKa 1 CBeTCKa TProBMHCKA opraHu3auuja). MHorn aytopu
3aK/byuyjy fia ce cuctemm obpasoBarba TpaHchopmully nof yTuuajem HeonmnbepasnHe
MoJepHu3aLmje, Kao 1 fia ce pa3Buja HOBU je3nK N OUCKYPC Yy nofpyujy obpasoBarba
(Ball, 2014; Giroux, 2014; Rizvi & Lingard, 2010; Rustin, 2016; Oleksenko, Molodychenko,
& Shcherbakova, 2017). Mpencnutyjyhu cBpxy obpa3oBarba faHac 1 KOHLeNTyanu3auujy
obpa3zoBHuXx pedopmu, Pussu u Jlnnrapp (Rizvi & Lingard, 2010) 3anaxajy Aa je cBpxa
obpa3zoBatba NperiHayeHa y GyHKUMjU eKOHOMCKUX pasnora. Takohe, cMaTpajy fia TakaB
WHCTPYMeHTasHu norneq Ha obpasoBare popmManHo 1 HedpopmanHo npomoBuile Behu-
Ha mehyHapofHuX opraHu3auuja U HauMoHanHux Bnaga. bon (Ball, 2014) youaBa ncte
npuctyne o6pa3oBHUM pedopmama y Lby KOHBepreHumje rnobanHe NonTrKe, Y OKBU-
pYy KOjux ce ca coumjaniemMoKpaTCKuxX npenasun Ha HeonnbepanHe NpeTrocTaBKe.

Bbe3 063mpa ga nu Heonubepanvsam CxXBaTaMO Kao MAEONOTUjy VAN MOSIUTUYKA
nporpam, Npeno3HajemMo KibyyHe BpefHOCHE AMMEH3Nje Kao LWTO Cy CI06oAa TPXKULLITA,
KOPUCHMYKM 1360p, NprBaTM3aLumja, Npeay3eTHULWTBO 1 HIUXOBO NCNO/baBake KPo3 Tpu
TeHAeHUuje: a) Komepumjanusaumja M nprBaTU3aLvja BUCOKOLLKOCKOr 06pa3oBatba;
6) WHCTpyMeHTanu3aluumja BMUCOKOLIKONCKOr 0Opa3oBahba; B) OCUrypare KBanuTeta
BMCOKOLLUKOMCKOT 06pa3oBatba Kpo3 perynauujy n ctaHgapansauujy.



Npeja cno6ogHor TpXKMLLTa, KOMepLUujanusayluja v npuBaTusaumja
BUCOKOLUKOJICKOT OOpa3oBara

Mpowuperse Teopuje Heonubepanrama Ha coumjanHy coepy yTmye Ha CBe HMBOE
obpaszoBatba (Brown, 2015; Giroux, 2014). MpeacTaBHUUM Heonnbepanmsama cmaTpajy
[la OBa uMeosnornja npyxa HajkomnneTHujy dopmy ApylTBeHOr ¢yHKLMOHMCama ”
3aroBapajy upejy fa cBe ApyLITBEHe MHTepaKkumje Tpeba nocMaTpaTh y KOHTEKCTY Tp-
xuwta (Brown, 2015; Harvey, 2012). OcHOBHa npemuca je Aa He NMoCToju KONEeKTUBHO
nobpo, Beh camo MHAMBUAYANHO U HeroBa MHTepaKkumja ca Tpxkuwrtem. CmaTtpa ce da
BpefHa fobpa n ycnyre 6orbe 06e36ehyje KOHKYPEHTHO TPXKULITE HEro ApPXKaBa, LTO 3a
nocneguuy Mma ctaB fa ux Tpeba npenycTuTy npeay3eTHUUMMA, jep ce Tako u3berasa
HefocCTaTak NoACTMLaja 1 NPoLeck AOHOLEHa OfJIyKa Y KojuMa JAOMUHMUPAjy NocebHu
WHTepecy 1 NonnTUYKK ytuuaju (Harvey, 2012).

Bricokolukoncko obpa3oBambe, Kao 1 CBM OCTanv HUBOW 06pa3oBatba, TpaauLMoHan-
HO je NocMaTpaHo Kao jaBHO Aobpo (Bodroski Spariosu, 2012). KoHuenT jaBHor gobpa (y
€KOHOMCKOj nepcnekTnen) ogpehyjy ABe CyLUTUHCKE KapaKTepucTUKe: HEUCKIbYUMBOCT
N HEKOHKYpPEeHTHa noTpola. lNpema Tome, HeMoryRHOCT UCKIbyurBarba NojeauHala u3
yXVBama KopucTy 6e3 063upa Aa fim 3a TO CHOCe TPOLLUKOBE WM He, Kao 1 MoryRHoCT
[a Kopuwhere Npon3Boga Nnn ycsiyre Huje cMakbeHa YiHeHULOM [ia je 1 gpyru noje-
OVHUM KOpUCTe NnokasaTesby Cy [1a je HeluTo jaBHO Ao6po (Stiglitz, 2008, npema Bodroski
Spariosu, 2012). JaBHa gobpa cTBapajy BenmKku 6poj ekcTepHanuja No3HaTx Nog MMeHOM
LpyLTBEeHa unu jaBHa KopucT. OHa cy noTeHUMjanHO CBMMa NMofjefHako AOCTYMHa, WTO
3Hauu fa cy gobpa 3a KONeKTUBHY NOTpoL kY. Takohe, jaBHa o6pa, OCUM LUTO Cy reHepan-
HO [OCTYMHa CBMMA, He Nofnexy KOHKypeHuuju. brxoBy npovssoamwy mopa GprHaHu-
paTv Ap>kaBa 13 onwTux nprxopa, 6e3 Hy»KHOr ocfarbarba Ha LieHe 1nm 61no Koje TpXKuL-
He MeXaHM13Me, Kao WTo cy HNp. wkonapuHe (Tilak, 2008).

Heonnbepannsam ca cHaxxHOM ycMmepeHowwhy Ha edpukacHOCT 1 NpoduT NpeTnocTa-
B/ba a 61 BUCOKOLLKOICKO obpa3oBatbe Tpebano Aa oyHKUMOHMLLE CYNPOTHO 1aeju jaB-
Hor 106pa, Kao NPEeBaCcXOAHO NPUBaTHO AOBPO, OLHOCHO Aa MOMPYIMa OANIMKE PrBaCKe
noTpoLre n MoryRHOCT nckrbyurBarba. OBa nornka JOBOAM [0 Tora fa ce obpa3oBame
CXBATU Kao YCJyra Koja ce TEXHUYKN MOXe HarIaTUTU O CBAKOT KOPMCHMKA 1 fla Ce MOXKe
KynoBaTu 1 MPOAaBaTV Ha TPXKULITY Kao CBaka Apyra BpcTa pobe (Bodroski Spariosu,
2012). Y HeonubepanHoj nepcneKkTnBU, BUCOKOLLKONICKO obpa3oBare Tpeba TpeTupatu
Kao MpuBaTHO JOOPO, WTO 3HauM fa nogjexe 3akoHMMa TpxuwTa. OBaKBO CXBaTahe
HocK ca coboMm croxeHe UmnAnKauuje, ykibyuyjyhn n prHaHcupare BYCOKOLLKOSICKOT
ob6pasoBatba.

Mpo6nem jaBHor dpUHaHCMpPaHa BUCOKOT 06pa3oBakba MOCTAO0 je XPOHMYaH Npobnem
y MHOTMM [paBama. Bnage cy cBoja pellerba npoHalunie y HeonmbepanHoj aprymeH-
Taumju, a Npe CBera y NosasuLTy [ia je TPXKULITE peLlere 3a cBe npobneme. BoheHe Tom
NOTMKOM, ipXKaBe ce MoBaye, ako He Kao jefMHU, OHJA Kao JOMUHaHTHN GuHaHCnjepum
BMCOKOI obpa3oBarba. OBakBe NpoMeHe youaBajy ce y nosehaHom 6pojy camodurHaHcu-
pajyhux ctygeHaTta, ogHOCHO bixoBoM pacTyhem yuewhy y uHaHCHpaksy jaBHOT cucteMa
BMCOKOr obpa3oBatba M nopacty 6poja NpuBaTHUX BMCOKOLWIKONCKMX ycTaHoBa (Tilak,
2008). Bucokolukoncko obpa3oBame JOXMB/baBa CBOjy TpaHChOpMaLujy U3 npeBacxos-
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HO jaBHOT, HENPOPUTHOT Yy NPUBATHO, OAHOCHO NPOdUTHO JOOPO. Y OCHOBKM OBe NpaKce je
CXBaTatbe [la Cy KOPUCTM Of BUCOKOLLKONCKOT 06pa3oBatba NPeBacxoHO NPUBATHE, LITO
3Hauu fa nojeauHal y Hajsehoj mepu moxe fa ux npucBoju 3a cebe (Bodroski Spariosu,
2012). Mpema ToMe, ako Cy KOPUCTU NpUBaTHE, BUCOKOLIKONCKO 0bpa3oBatrbe Tpeba fa
oCTaHe y IoOMeHy NpuBaTHe OfNYyKe, Kao 1 NprBaTHOr dUHaHCcKMpara. OBa Norvka Hanaxe
na he cBaku nojegnHal, prHaHCUpaTX CBOje BMCOKOLLKONCKO 0b6pa3oBatbe, jep My OHO
L[OHOCU OVPEKTHY WY MHANPEKTHY KOPUCT Kojy hie yrnaBHOM NpUcBojUTK 3a cebe 1 3a1o
OpYyLWTBO He Mopa Aa drHaHcMpa oHe Koju he no cBojoj npupoan u 3apahusaTty BuLle
(NpeTnocTaBKa je fa BNCOKOLIKONCKO 0b6pa3oBatbe JOHOCU 6osbe 3anocnetbe, a caMum
™M 1 Behy kopucT nojeguHuy). Tunak (Tilak, 2008) nctrnye ga npuctanuue oBe naeje Kao
aprymMeHT YyecTo HaBOfe [a je OBakaB CUCTEM CTyAaMpara edunkacHuju. CryaeHTMa je y
WHTepecy fa LWTO npe 3aBplue CTyamje 1 CaMUM TUM MnaTe Makbe TPOLUKOBE, LUTO 3Hauu
na he BpeaHuje n ca nosehaHUm ynaratbem Harnopa CTyanpaTh Kako 6u ctyaunje 3aBpLum-
N1 Ha Bpeme. Takobhe, HaBOAM Ce [ja Ce BEOMa YeCTo NCTUYE U Ja MIIafu BULLE LieHe CBOj
Y/IOXEeH HOBaL} Hero HoBaL, MOPeCKKX 06Be3HMKa.

NcTtoBpemeHo y3 npuxsaTarbe mieje 0 BYCOKOLIKOICKOM 06pa3oBatby Kao npu-
BaTHOM [06py, Mera ce M CxBaTare O MPUPOAUN BMCOKOLIKONCKUX YCTAHOBA, Koje ce
rnocmMaTpajy Kao npegyseha Ha TpXuUWTY obpa3oBHUx ycnyra (Bodroski Spariosu, 2012).
O6a ctaHoBUWTa cy obyxBaheHa KOHLENTOM Komepuujanu3aumje BUCOKOLLKONCKOT
obpa3zoBatba 1 bUMe ce 0b6jallrbaBajy HacTojarba 1 Npakca ia Ce OCHaXKN NOBE3aHOCT 13-
MeDhy BUCOKOLLKONCKOr 0bpa3oBarba 1 ekoHomcKor cektopa (Tilak, 2008).

Mocneauua oBakBUX NONA3ULLTA je Aia Ce BUCOKOLLKONICKO 06pa3oBatbe npeTeapa y
MehyHapOoAHM TPXKMLLHK CePBUC 3a Koju ce Bepyje Aa he Kpo3 0be3b6ehrBare ob6pa3oBatba
Kao ycsyre ocTBapuTU NPOPuT. YHNBEP3UTETU KOjU CY TPXKMLLUHO OpujeHTMCaHn obes-
6ehyjy 06pa3oBHY enaTHOCT ca MPMMapHUM LubeM CTUlakba 3apage. CTyaeHTr ce noc-
MaTpajy Kao KopucHuuuY, a npodecopu Kao npomssohaum ycnyre. Y cknagy ca TpKULLHOM
NTIOTUKOM, TeXN ce epUKaCHOCTU (0CTBAPUTU MPODUT, Ca LUTO Makbe yrarama), bnekcnoun-
HOCTU 1 ONCTaHKY Ha TPXKULWTY (OCTaTy KOHKYpeHTaH) (bogpowwku Cnapuocy, 2012). JegHa
of MaHudecTauuja oBux naeja je cee Behy 6poj TpaHCHaUMOHANHUX KOMMNaHMja Koje ak-
TUBHO YYeCTBYjy Y Npy»atby MehyHapoaHVX 06pa3oBHUX NpPorpama Ha NPpodUTHOj OCHO-
BV 1 YUMjUM Ce aKumjamMa Tpryje Ha 6ep3ama (Verger & Fontdevila, 2016).

OKpeTarbe Ka TPXKMILLTY je BUCOKOLLKOJICKO 06pa3oBatbe JOBeso A0 CTBaparba NapT-
HepcTaBa ca NpUBPeAHUM CY6jeKTMa Y 3ajeAHNYKMM NMOCIOBHO-UCTPAXNBAUKNM MOAYX-
BaTMMA, Kao 1 10 pa3Bujarba Npefy3eTHUYKOr fyxXa, Kao nocieauue ctBaparba KivmMe 3a
pa3BOj N KOHKYPEHTHOCTU camor yHuBep3uTeTa. Pa3Bujajy ce T3B. Npefy3eTHUYKN YHU-
BEP3MTETU, KOj MPOMOBULLY EKOHOMCKW Pa3Boj, @ OA4JINKYje UX TPXKMLLIHA opujeHTauunja,
WHOBATMBHOCT, aflanTUOUIHOCT, YCMepeHOCT Ha notpebe KopucHKKa, GnekcnbnnHocrT,
lwnpere 06nacTy pa3Boja, Kao U NPOMeHa Y HauMHy yrnpasibarba 3HatbeM. Mpeay3eTHNY-
K1 yHVBep3uTeT ce GoKycrpa Ha HayyHa U TEXHONOLKA UCTPaxrBara Koja Mmory 6utu
KomepLuMjanu3oBaHa 1 360r Tora nprMerbyje HoBe MHANKaTope KBanuTeTa 6asupaHe Ha
nepdopmaHcama. KoHTMHYyMpaHoO ce pa3Buja NapTHEPCTBO Ca NPYBPEAOM U NpoHanase
ce HoBU 13BOpU drHaHCKparba 1 OCTBapuBara npoduta (Taylor, 2017). CactaBHM feo
OBaKBOI KOHLENTa BMCOKOr obpa3oBarba je He caMo QYHKUMOHKCatbe YCMepPeHO Ha
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TpXxuMLWTe, Beh 1 pecTpyKTyprpare BUCOKOLLIKOJNICKUX YCTaHOBa Mo Mofeny Koprnopawuuj-
CKOI ynpaBsbatba. Y peneBaHTHOj nuTepaTypu, Nnojam KoprnopaTtusaumja yHuBep3unTeTa
(corporatization of the university) ykasyje Ha NTPUMeHY NMOCIOBHMX MeHaLIePCKNX TEXHMKA
Ha pykoBohemne yHnBep3utetom (Taylor, 2017). KoHTpona pacnonoXmnBmx pecypca, CHax-
Ha M3BPLUHa W LeHTpanHa agMUHUCTPaLmja Cy HeKe off OCHOBHUX OANNKa ynpasBibaba,
Koje cy aHanorHe KoprnopaumnjckoM yrnpassbatby. Ypas/batbe CUCTEMOM O03r0 Hajose,
pa3fBojeHOCT OHUX KOju IOHOCE OAJIYKe U OHKX Koju 06e36ehyjy ycnyry jecte mogen Koju
npowv3unasu n3 HeonnbepanHe noruvke (Taylor, 2017).

YKpaTKo, HeonmbepanHa Maeonormja NoACTMYE N3M1asak YHBEP3MTETa Ha TPXKULUTE, LITO
je poserno Jo TakMmyerba 3a CTyAeHTe, CPefCTBa 1 NPECTUX, Metare HaurHa ynpas/bata 1
napTHepcTaBa ca NpuBpeHUM cybjekTrma. Takohe, npefy3eTHMLLTBO, KOje je MoCTano oaJiu-
Ka yHKLMOHVCama yHMBeP3nTEeTa, NojaB/byje Ce 1 Kao BaxaH UCXOA yyera CTyaeHTa. Pas-
BUjarbe Npefly3eTHNYKOT flyXa Kof, CTyfieHaTa, Kako 61 ce oAroBopuio Ha rnobanHe eKoHOM-
CKe TpeHOoBe [pYLITBa, NOCTaje BaxaH Aeo CTyaujckor nporpama. lNpema HeonvbepanHoj
norvym, 3anoLbMBOCT AUMIOMUPAHOr CTyeHTa MMa Kiby4YHr 3Hauvaj. OaroBopHOCT YHUBEp-
3nTeTa Npema TPXULLTY pafa onpaBaaBa ce Kao JOOpobuT 3a cTygeHTa.

EKoHOMWMja 3Hatba M NHCTPYMEHTanHu nornen
Ha BUCOKOLLKOJNCKO o6pasoBatbe

Heonnbepanusam je vpeonorvja Beoma 6nvcka rnob6anvsaumju, nocebHo Kaga
ce roBopy 0 cnoboAHOM TPXKULTY, jep Hajuewhe npeacTaB/ba Gopmy Kpo3 Kojy Kojy cy
CTPYKTYpPUVPaHM NIOKanHu 1 rnobanHu ogHocu (Olssen & Peters, 2005). JegHa og naeonolu-
K1X NPETNOCTaBKM jecTe noTpeba cTBaparba jeAUHCTBEHOT F06aNHOr TPXKKMLWTA. EKOHOM-
CKa Norvka je JOMWHAHTHA Y OBOj MAEONOrMjW, a jedHO Of Haj3HayajHujuX Havena je
edurKacHocT. [podutHN cekTop obpa3oBarbe CxBaTa Kao 1aeanHo CpefCcTBO KOjum ce To
NOCTMXe, jep NpefcTaB/ba CTPaTELLKM CEKTOP Y KOMe [ona3mn A0 CTBapaha JbyACKOr Kanu-
Tana (Kanic¢ i Kovac, 2017). O6pa3oBHM cucTeMu Cy NOJ, BeNVKM NPUTUCKOM Aa nosehajy
o6um dopmanHor obpazoBara MIAAUX, anv 1 Ja KX yCKnaje ca 3axTeBuMma robasnHe
ekoHomuje (Rizvi & Lingard, 2010).

Koju cy To HoBOHacTan! KOHLENTN y eKOHOMUjU KOju TaKo CHaxHO pedopmuLly
obpa3zoBarbe? 3a caBpemeHy dasy ApYyLITBEHO-EKOHOMCKOT pa3Boja KapaKTepuCcTnYHa je
T3B. EKOHOMMja 3HaHba, YMja Cy OCHOBHA CBOjCTBa PacT yfarama y HayuyHa UCTpaXknBarba,
pa3Boj BUCOKe TexHoNorvje, cBeobyxBaTHa WHTeNnekTyanusauvja ApyLWTBEHE MpPOu3-
BOJH€, Y KOjOj MHTENEKTYalIHUM pecypcuma npunaga ognyyyjyha ynora (Maistry, 2014). Y
HOBOj eKOHOMWj I 3Hatbe fobuja ynory Behy Hero nkag gocag. TepMUHK, APYLITBO 3HaHba",
+APYLWTBO Koje yumn', ,Kanutan 3Hama’, ,eKOHOMMja 3aCHOBaHa Ha 3Hamby" Cy HajyuyecTanuju
TepMUHY Koje cycpeheMo y pefieBaHTHOj nuTepaTtypu.

KoHuenT ekoHOMMja 3Harba MoYeo je Aa ce pas3Buja TOKOM Lue3fjeceTux rofguHa
npowsor Beka. Mutep Opakep (Peter Drucker) je 1969. rognHe npBu NyT ynotpebno
nojam ApyLUTBO 3Hakba 1 Nof M NOAPa3yMeBao HajKOHKYPEHTHMje 4PYLUTBO Y UCTOPUjn
YyoBeYaHCTBa YMja je EKOHOMM]ja 3acCHOBaHa Ha 3Hamy (Rizvi & Lingard, 2010). KoHuenT je
nocebHO Nonynaprn3oBaH TOKOM eBefeceTux y pagosrmMa Pobepta Pajxa (Robert Rajh).
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OcHoBHa nfeja je fa je cuctem ob6pa3oBarba HajoAroBOPHMjM 3a pacT 1 TpaHchopmaumjy
3Hatba, a CaMMM TUM 3a MOCTN3aHe EKOHOMCKOT HarnpeTka. Obpa3oBarbem ce CTBapajy, paj-
HMLM 3HaHba” Koju Cy cnocobHM Aa ce apanTunpajy Ha 6p3e MpoMeHe y OKpYXKeky 1 Koju Cy
nocseheHn camonobosbiwamny (Maistry, 2014). Y 0CHOBM eKOHOMUje 3aCHOBaHE Ha 3Hakby
je Teopuja rbyacKor Kanutana amepuukrx ekoHommucta Teogopa LLynua (Theodor Shulc) n
lapuja bekepa (Gary Becker) koju cy noKpeHynv nuTare 1 AeTa’bHO pacnpaB/basiy O CyLl-
TUHW JbYACKOT KanuTasa Kao pa3BOjHOr pecypca, nctmiyyhm fa eKoHoOMCKM ycrecu noje-
AVHaLa, Kao 1 eKOHOMMja HALMOHAMHMX AP»KaBa, 3aBMCe Of TOra KOIMKO eKCTEH3UBHO U
edeKTMBHO /byan UHBeCTUPaAjy y cebe (Jovanovi¢ Kranjec, 2013; Kuli¢, 2012). Teopujy cy n
[arbe pa3Bujany MHOrv ayTopu, nocebHo ekoHoMKCTH. HoBa eKOHOMCKa npakca, no3HaTta
Kao Beh nNomeHyTa eKOHOMMja 3aCHOBaHa Ha 3Hamby, AOHEeNa je KBanuTaTVBHe NPOMeHe
y CXBaTakby KOHLeNTa jbyACKOr KanuTana, NocebHO Y CMUCTTY HeroBor LWMpera ca Cyme
3Hatba Koje nojeMHuM nocenyjy Ha AMHaMUUKe npoLece Kpo3 Koje ce 3Hatba oborahyjy n
o6HaBsbajy (Matthews & Candy, 1999, npema Kuli¢, 2012). Y TakBoj npakcu, abmpmucaxu
CY HOBW KOHLIEMTM Kao LUTO CY,MHTeNeKTyaIHO-KpeaTUBHM pecypcu’,,pa3Boj JbyACKUX pe-
cypca” u cn. (Kuli¢, 2012). EkoHomncTr 06pa3oBarba Ha OCHOBY OBUMX Teopuja adprpmMmuLLy
3Hauaj u noTpeOby ynarama y jbyfe, OAHOCHO Y HIXOBO 06pa3oBakbe.

M3 KoHuenaTa ApYyWTBO 3Hakba M JbYACKM KanuTan npowvsalao je KoHuenT ,no-
XKMBOTHOT yuyera” (Liessmann, 2009). CB1 0BM MojMOBK Cy 6as3vpaHn Ha npemMucy fa
rno6anusaumja Mera eKOHOMMjy Koja ce OrpOMHOM BP3UHOM U3 MHAYCTPUjCKe TpaHchop-
Muncana y uHGopmMaLMoHy UM eKOHOMUjy HemaTepujanHux pecypca. Te npomeHe memajy
npupogy nocna v npodune pagHuka. HoBm ycnosu paga of pagHuka 3axteBajy Behy
dnekcnbunHoct, obaB/barbe BUWe 3afjaTaka opjeaHom (multitasking) n KoHTUHYM-
paHo yuerbe. Ba)kHO je Harnacutu fa cy y oBe naeje yTkaHe 1 KibyYHe nocTaBKe Heonu-
6epanun3ma: cnobopna nsbopa v MHAMBUAYANHW NPUCTYN NPeCyAHUM pecypcuma, OLHOCHO
3Hatby. CBAKO MOXe fla CTekHe 3Hame 1 yhe y Takmuuere fa 61 folwao Ao 3Hama Kao
HajBakKHMjer Npon3BoAHOr cpeacTsa (Liessmann, 2009).

Y nocnepwoj AeLeHWju MNOKPeHyTe Cy Benuke MPOMEHe Y BUCOKOLUKOSICKOM
obpasoBatby y nmornegy nporpama 1 CUCTEMa, Kao OAroBop Ha notpebe nocnopasala
3a 06pa3OBHOM pPaIHOM CHaroMm, a CBe y Luby ycarfallaBarba ca TPXKULWTeM paja Koje
CBe BULUe 3axTeBa MHOBATUBHOCT U ePUKACHOCT. Y TOM CMUCITY, NPeA BUCOKOLLIKOJICKO
obpa3oBarbe CTaB/beHN Cy 3aXTEBM 3a Pa3BOjeM CMCTEMA JOXKMBOTHOT yyera, CTPyYHOr
ycaBpLUIaBama, CTULlarba KBanudukaumja n npekBanudrkalmja, Kao 1 passujarbe NoTeH-
unjana. AKTyennsoBaHa je notpeba fa ce Ko CTyAeHaTa pa3Bujajy KOMMeTeHLmje 3a u-
BOT 1 paj y OPYLITBY, 3Haka U CMOCOBHOCT npunarohaBarba NPOMEHIbUBIM YCIIOB/MA
Koje AuKTMpa TPXKKMLWTe pafa, TypOyneHTHa CBeTCKa eKOHOMCKa CuTyaluja, pa3Boj HayKe,
TeXHVKe 1 TeXHonoruje n ap.

Y rno6anHoj HeonubepanHoj KynTypu n3pakeHa je notpeba 3a CTanHUM ycaBp-
LIaBaHEM 1 [OXMBOTHUM yuyereM nojeauHua (Popovi¢, 2014). Ynarare y obpasoBame
CXBaTa ce NpeBacxo4HO Kao MHBECTULNja KOja AyrOpOYHO refaHo pe3ynTnpa no3suTMBHUM
edektMa. OBe naeje yTmuy Ha came cafipaje 1 CyLTVHY BUCOKOLLKONCKOr 06pa3oBatba.
Kao npumep MHCTpymeHTanm3aumje BUCOKOLIKOICKOT 06pa30oBatba, MOXe Ce HaBecTu
Bonomcka pedpopma obpa3oBarba Koja je MOKpeHyTa y Liby NMpeBasuiaxerba eKOHOMCKe
CTarHauwje, Kpo3 cTBaparbe KOMMATUOUTHOT U YNopeanBOr eBPONCKOr CUCTEMa BUCOKOT
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obpa3oBatba Kako 61 61O MehyHapOoaHO KOHKYPEHTHUjU 1 PeneBaHTHUjK 3a notpebe
eKoHOMMje 3Hama (Bodroski Spariosu, 2017). lMpomeHe cy uwine y cmepy Kpeupaha Kypu-
KyJlyMa 3aCHOBaHUX Ha MCXOAMMa YUerba 1 pa3Bujarby KOMMeTeHUMja CcTyaeHaTa y cknagy
ca notpebama caBpemeHor ApyLUTBa, Ka noseharby 1 pa3Bojy MoryhHOCTU 3anoLubaBakba
N KOHKYPEHTHOCTM Ha TPXULWTY pafa. YKasyje ce Ha 3Hayaj u notpeby fa ce HAcTaBHU
nporpamy 1 NnaHoOBY OCaBPeMeHe 1 YCKnafe C akTyenHum notpebama gpywiTea, pas-
BOjeM HayKe 1 TeXHosorunje, la ce BUCOKO 0Opa3oBarbe NoBeXe ca APYrM CEKTOPUMA,
O[HOCHO CBETOM pafa, NPV Yemy ce Ta NMoBe3aHOCT Hajuyelwhe OAHOCU Ha 3a40BObEHE
notpeba TpxuwTa paga (Bodroski Spariosu, 2017).

CBpxa BMCOKOLUKONCKOr 0obpa3oBama pefeduHue ce cBoherem obpa3oBarba
Ha QYHKLUMjy pa3Boja JbyACKOr KanuTana M Ha 3afjoBOSbaBatbe eKCTepHO AedurHUcaHmx
notpeba 1 BpegHocTn. CBpXa BMCOKOLLKONICKOr obpa3oBatba Nomepa ce of obpasoBarba
Mane rpyne mnagumx y OyxXy akafeMCKUX BPefHOCTU y ennTHOM cuctemy (y Xymb6on-
TOBOM CMUCJTY) Ka o6e3behBary CTpyuyHUX U NpodecrioHanHUX BeWTHa 3a noTpebe
3anolwbaBatba Beher 6poja sbyam y macoBHoMm cuctemy (Bodroski Spariosu, 2017). Ynora
BMCOKOLLIKONICKOT 06pa3oBatba carnefaBa ce y cKiafy ca notpebama rnobanHe ekoHoMuje
N ocuryparba KOMMETUTMBHOCTM HaLMOHanHe ekoHomuje. OHa je cBefileHa Ha npunpemy
LieNIOKyMHe akafemcke ronynauuvje 3a ApYLUITBEHE U TEXHOMOLWKE MPOMeHe. Y OKBUpPY
BornorcKke peknapauyje, Ha NpuUmep, eKCNMLMUTHO Ce HaBOAW fa 6V OCHOBHe cTyauje
N cTeyeHa 3Bama Tpebano Aa Oyay mpeno3HambrBa U perieBaHTHA 3a TPXMLITE paja
(Bologna Declaration, 1999). Kako 6v yH1MBep3MTETN ePrKacHUje NCMYHWUN 3aAaTakK Koju je
npezn UX NOCTaBKIa eBPONcKa NprBpesa, OCMULLIbEH je jeAUHCTBEH eBPOMNCKM BUCOKOLL-
KONCKM npocTop, no3Hatunju kao EHEA (European Higher Education Area). Hberos cmmcao
Ce OfIHOCY Ha yCrocTaB/batbe 1 PyHAAMeHTaNHO TpaHchopMmcare NHCTUTYLMja 1 NoNK-
TKa BUCOKOI 0bpa3oBarba eBPOMNCKUX paBa. JeaaH of OCHOBHMX NpaBaLla jecTe yjen-
HauaBarbe M TPAHCMAPEHTHOCT C1CTEMa BMCOKOLUKONCKOT 00pa3oBakba, WTO A0BOAM O
TpeHza nosehaHe cTaHAapamM3aumje 1 GUPOKpPaTU3aLMje BUCOKOLLKONICKOT 0bpa3oBamba.

EdukacHOCT cuctema u cTaHgapausauyvja
BMCOKOLUKOJICKOr 0Opa3oBatba

Y KOHTEKCTY KoMepLujanmsaumje n MHCTPYMeHTanm3aumje BUCOKOLLKOMICKOT obpa-
30Bakba, Kao Kiby4Ha Ce MoCTaBbajy MUTama Kako OUTU KOHKYpPEHTaH, Kako ocurypatu
KBanUTET MPOK3BOAA, HErOBY KOPWCHOCT U noy3gaHocT. HeonnbepanHn mopgen ocu-
rypama KanuteTa Kpo3 perynauujy, ctaHgapavsaunjy n kBaHTuduKaumjy ycnoctassba
KOHTPOJY aHanorHy GuHaHC1jCKoj KOHTPOJN Y eKOHOMUjU 1 Nopeckom crucTemy (Pavlovic-
Breneselovi¢ i Krnjaja, 2018). Y Tom cmucny cTaHgapguvsauvja y BUCOKOLLIKOJICKOM
06pa3oBarby MOXe Ce MoCMATPaTX Kao TEXHUYKA NoJApPLIKA OCTBAPEHY HeonmbepanHux
naeja. HajonwTuje, cTaHdapamn npeactaB/bajy HOPMe Ha OCHOBY KOjux ce obpa3oBare
Kpo3 o6pa3oBHa nocturHyha moxe meputu u npouerbmeati (Winch & Gingell, 1999: 228).
CraHpapau3aumja je onwTy TPEH[ KOjy 3axBaTa CBe CEKTOpe 06pa3oBatba, a OAJINKYje je
YCMEpPEHOCT Ha MepJbrBe KapaKTepucTuke, TEPMUHOMOMMja MCXoAa, nocturiyha, ocu-
rypara KBanuteTa, noamsame epukacHoct un cn. (Radulovi¢, 2007). OHa npepacTaB/ba
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nornep ofo3ro, CPeAcTBO KOjUM Ce yBOAW pef U NojmKe KBanuteT obpa3oBamsa, jep omMo-
ryhaea eroso mepere 1 NpoLeHy eprKacHOCTN.

OBa TeHfeHUMja ce youaBa y pepopmMu BUCOKOLLKONICKOr obpa3oBatba y EBponu.
Bbonomcka pedpopma nounBa Ha naeju yjeanrerba, yjegHauyaBakba, XapMoHU3aLnje 1 CUH-
XpOHM3aLUumje 06pa3oBHMX CCTeMa U 06Pa3OBHMX NONUTMKA CBMX 3eMarba EBpone, kako
61 6une y moryhHOCTU fa yHanpeze cucteM BUCOKOT 0bpa3oBama U Ha Taj HauvH byny
KOHKYPEHTHE Ha rno6asHOM TPXMULITY Y NO3MLMOHNPAjY Ce Ha CBETCKOj Mamnu KBanuTeT-
HOT LUKOJICTBa M BUCOKOKBaNMdUKoBaHMX 1 obpa3oBaHUX CTpyyrbaka (Lungulov, 2011).
Bonotckum npouecom Tpebano je ojayaTv KOHKYPEHTHOCT M aTPaKTMBHOCT BUCOKOT
obpasoBarba y EBponu, nopctahm mMobunHocT cTtygeHata M nosehatn moryhHocTt
3anouw/baBama.

Y uwby edukacHujer GyHKUMOHMCama cucTeMa, NoTpebHo je 0be3beanTn naky
UMT/BUBOCT, Kao U YNopeaMBOCT AUMAOMa 1 NOTBpAa O NepuofrMa yyera y pasnnuu-
TUM KOHTEKCTVMMA (MHCTUTYLMOHANHO/BAaHVHCTUTYLIMOHAMNHO, aKaJeMCKO/CTPYKOBHO).
Ce To omoryhaBa ¢nekcMbUnHOCT y norneay npu3HaBama CTeyeHrx KBanndukauwja
Y PasiMunTM CUCTEMUMA M TPAHCMAPEHTHOCT y HUXOBOM JOKYMeHTOBakby. CTBapatbe
jeQnHCTBEHOTr NPOCTOPa BMCOKOLLKONCKOr 06pa3oBara HacTaso je 13 uaeje fa ce CTaH-
LapAau3yjy o6pa3oBHEe aKTUBHOCTY MHCTPYMEHTMA KPeaUTHOr CCTeMa, 3aCHOBAHOr Ha
NCXoArMa y CTBapaky jeAVHCTBEHOr NPOCTOPa, YK/byuyjyin 1 jefMHCTBEHO TpXKHMLITE
pagpa n obpasoBHuMx ycnyra (Bodroski Spariosu, 2017: 110).

NHcTpymeHTU Koju cy pa3BujeHn y Toj GyHKLMju cy: cuctem Kpeputa ECTS (European
Credit Transfer and Accumulation System) 3aCHOBaH Ha NCXOAMMA, HALMIOHAIHY OKBUP KBa-
nudukaumja n gopatak gunnomu. Cuctem KpeamTa 3acHMBa ce Ha pagHom ontepehetrby
CTyfeHaTa y nocTu3amy oppeheHnx 06pa3oBHMX MCXOAA W CYXKMW 3a MPUKyNibake 1
npeHollere 60A0Ba, Koje ce 3aCHMBA Ha TPaHCMAPEHTHUM ncxoamma yyerwa (Bodrosdki
Spariosu, 2017). lNona3nwTe OBOr CMCTEMA je Ja Ce MOXKe KBAaHTUTATMBHO M3Pa3nTK LWTa
WHAOVBYAYa 3Ha, pa3syme, MOXe fa ypaau y ogpeheHom nporpamy nnm nepuogy yyema,
OHOCHO MpeAcTaB/ba pafHO ontepeheme CTyaeHTa y OCTBapuBamy MCXOAa yuekba.
HauunoHanHn okBup KBanuduKaLlmja cyxy Tome ia ce jacHO noBeXy KBanudbukauuje y
CMUCTY HMBOQ, pagHor onTepehetba, Mcxofa yuerba n npoduna. OBakBa CTaHAapAmM3aumja
omoryhaBa 06jeKkTuBHMje nopeherbe CTeUeHUX KOMNEeTEeHUMja PasnMunuTX KaHauAaaTa,
jep faje yBua y CTpyKTypy KyprKynyma, [OAaTHUX akTMBHOCTY U aHraXoBakba CTyfleHaTa,
Kao 1 nHdopmaLmje 0 caMoj BUCOKOLLKOJNICKOj YCTaHOBU, Ha OCHOBY Yera nocnopasal
nakKue, 6p>ke n epuKacHuje MoXe 3aK/byumT 0 KBanudmrKalmjama kaHguaata (Lungulov
i Stipi¢, 2012).

[Jopatak gunnomun omoryhaBa jeAVHCTBEHY NPOMOLMjY CTYAMJCKUX Mporpama Koju
Ce Ha YHMBep3WTeTy peanusyjy, Mcxofa yyera 1 KOMMeTeHLMja CBPLUEHMX CTyAeHaTa, a
KBaJITET 1 3HAYaj HMXOBe 0Opa3OBHe yCiyre Ha Taj HAauMH MOCTaje TPaHCNapeHTHUjU.
Takohe, 3HaTHO ce onaklwasa 1 ybp3aBa agMVHUCTPATUBHA NpoLueaypa y Besu ca npu-
3HaBarbeM 1 BpeAHOBakbeM CTeueHOr obpas3oBama 1 KBanuduKauumja 3a CTyaeHTe u3
MHocTpaHcTea (Bodroski Spariosu, 2017). logaTak Aunnomu KOpUCTaH je 3a CTyfeHTe U
YHVBep3uTeTe, anuv 1 NocnofasLe, jep npefctasba MoryhHOCT 3a 6pxe npoHanaxere
1 3anolbaBakbe NojeanHalla ¢ ajekKBaTHMM KBanudukaumjama, BelTriHaMa 1 3Hakb1ma
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noTpebHNM 3a KOHKPETHO pafHO MecTo 1 obaBsbare ogpeheHe BpcTe nocna (Bologna
Declaration, 1999).

CraHpapausauuja je npucyTHa 1y npouecrma npoBepe 1 ocuryparba Keanmterta
Y BUCOKOLLKONICKOM 0bpa3zoBamny. Ha nogpyujy EHEA yBefieHV Cy jeAUHCTBEHM CTaHaap-
OM 33 ocurypame KBanuteTa, Koju omoryhaBajy jeAVHCTBEHY MpPOBepYy BUCOKOLLKOJSI-
CKUX YCTaHOBa 1 Y cknagy ¢ Tum yHanpehere kBanuteta. CtaHgapam cy yHUBep3anHu 1
NMPVYIMEH/BUBU Ha CBE BMCOKOLLKOJCKe yCTaHOBe 6e3 063upa Ha CTPYKTypy, GyHKUMjy 1
BenunumHy. Tpebano 6y HarnacuTn Aa Cy CTaHAAPAN npeaBuheHN Kao MHCTPYMEHT Koju
ce KOpUCTK KaKo 3a Crosballitbe BpefHOBatbe KBAIUTETA, WTO YNHE CTPYYHE areHuuje n
KOMMCHje, Tako 1 3a YHyTpallkbe BpefJHOBake, O4HOCHO CaMOMNpoLeHy Koja ce Hajyelwwhe
ornepay cMcTeMaTCKOM MPUKYyrsbatkby NoAaTaka v MoBpaTHMX MHPOopMaLvja oA CTyAeHaTa,
npefaBaya 1 OCTanunx 3aMHTepecoBaHux cTpaHa (Bodroski Spariosu, 2017).

3aKk/byuyak

Mop ytnuajem Heonmbepanv3ma BUCOKOLLKONCKO obpa3oBame ce CBe Make Tpe-
TMPa Kao jaBHO JOOPO U nokasyje TeHAeHUWjy MCKIbyyriBakba OHUX CBOjCTaBa Koje ra
ofpehyjy Kao KONEKTVBHO HacTojatbe. YMeCTO jaBHOr fobpa, obpa3oBatbe Nonpuma Ka-
paKkTepucTrKe pobe Koja ce Npofaje Ha CJIo60AHOM TPXKULLTY. BUCOKOLIKONCKe ycTaHOBe
nocmaTpajy ce Kao npegyseha Ha TPXKMLITY 06PA30BHKIX YCIIYTa, Koje Cy TEXHUYKM HannaTtu-
Be of ctyfeHaTa (Bodroski Spariosu, 2017). Y cknagy ¢ TM, Mekbajy ce ynore cTyaeHara
n npodecopa. CTyAeHTN Ce CxBaTajy Kao KOPUCHWLM yCyre Kojy npy»ajy npodecopu.
CTyfeHT je KOpUCHMK 06pa3oBHe YCNIyre Koju yrake y CBOje 3Harbe, Kao pecypc Koju he
My omoryhuty 6os/by npunpemy 3a TPXKMLWTe pafa. KomepLmjarnHOM NOrMKoM cucTem ce
AnBep3ndurKyje. KoHLenTyanHo ce Metba BUCOKOLLKONICKO 06pa3oBatbe Y TOM CMUCHTY LITO
ce rybu TpagmumMoHanHa ynora jaBHO GUHAHCUPAHUX Y UHCTUTYLMOHAIHO ayTOHOMHMX
yHMBep3uTeTa. Brcokowkoncko obpasoBame cafja 06e36ehyjy pasHe BpcTe MHCTUTYLMjA
o[l APXaBHMX 1 NPVBaTHUX YHUBEP3UTET], [0 Npeay3eha 1 KomnaHuja, na cBe Jo BUPTYen-
HWUX eHTUTeTa. JeHa Ofy OCHOBHIX MPeOoKynaLuja YHUBep3uTeTa jecte Komogmdukauuja
(Nnpouec npeTBapah-a NpeaMeTa, BeLWTHHA, Aobapa 1 ycyra y poby Ha TPXKULITY) 1 KOMep-
unjanusagmja.

BrcokoLkoncko obpa3oBame KOHLENTyanmsyje ce Kpo3 npaejy eKOHOMCKOr pacTa.
CBpxa obpa3oBarba pepedrHmMcaHa je HeroBrM cBohermeM Ha GyHKUMjy pa3Boja Jbya-
CKor KanuTana. Moxe ce 3aK/byunTy Aa je CBpXa BUCOKOLLKOJICKOr 06pa3oBarba CBefieHa
Ha YCKY eKCTepHY MHCTpyMeHTanu3aumjy y OgHOCY Ha MHXepeHTHe obpa3oBHe LuibeBe.
HberoBa nprmapHa cBpxa je Aa cnyu notpebama npuspene. CBako Ko opraHusyje/obes-
6ehyje BUCOKOLIKONCKO 0bpa3oBame Tpeba fa MMma Ha yMy noTpebe ekoHomuje. Hecymrbm-
BO, Heonmbepanmsam npefcTaB/ba OCHOBY CBera LUTO y 06pa3oBakby MOXEMO Ha3BaTu Tp-
XVLLIHOM BpeHOCHOM opujeHTaumjom. OnLITK 3aKibyyak je fia HeonmnbeparHa ngeonoruja
BMCOKOLLIKONICKO 06pa3oBake peayKyje 1 paunoHanusyje Kako v 6uno LWto eKoHOMUY-
Huje n edukacHuje. Mogpehyje ra akTyenHoj rnobanHoj ekoHoMuju, nogenun paga, Mohu
BENIMKMNX KOPMopaLuja, a Hherosa CylwTnHa ce y Hajaehoj Mmepu objalibaBa EKOHOMCKUM
je3nKoM NCnNaTMBOCTM, NPOAYKTUBHOCTU U KBaHTUdUKaLMje Mep/bIBIX YUMHaKa.
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Conceptualisation of higher education:
The neoliberal approach

Andela Dukovi¢
Teacher Education Faculty,
University of Belgrade, Serbia

Neoliberalism has become the dominant ideology of our time, impacting all segments of
society. At the same time, higher education has been undergoing changes altering its identity,
purpose, roles and position. Our analysis focuses on identifying and examining key neoliberal concepts
- the free market, individualism, individual freedom, the diminished state — which have been transforming
the concept of higher education. These ideas are examined through the trends of commercialization and
privatization of higher education, its instrumentalization in accordance with the needs of a knowledge
economy, and standardization as an instrument in the striving for efficiency and quality assurance. The
overall conclusion is that higher education, from a neoliberal perspective, is conceptualized in terms of
economic growth. Under the influence of neoliberal values, higher education is regarded primarily as a
private good, thus enabling its positioning as an economic agent. The traditional roles of students and

Abstract

teachedrs are being transformed, as is the insitutional mission of the university, whose primary purpose
has become to serve the needs of the current economy. In the neoliberal context, the essence of the
university is expressed primarily through the economic terms of profitability, productivity and competitiveness.

Keywords: neoliberalism, higher education, free market, commercialization of higher education,
instrumentalization of higher education.

KoHuenTyanusauus Bbicwiero o6pasoBaHus:
HeonunbepanbHbIN NOAX0A

AHpxena [KyKkoBu4
QaKynbTeT Nefjarornyeckoro o6pasoBaHus,
YHusepcutet B benrpage, Cepbus

Heonub6epanusm cmaHosumca 0oMuHupytoujeli udeosioeueli, Komopads 3ampazusdaem 8ce
csiou obwecmea. B mo e 8pems, Ha 8bicuwiee 06pazosdHue 81UAIOM 06CMoAMeNbCMEd,
Komopble MeHsI0m e20 UOeHMUYHOCMb, 3Ha4eHUe, POsIU U NOsIoXeHUe. Liesi 0aHHO20 aHasu3a 3akmoyaemcs
8 8bIABJIEHUU U U3yYeHUU KJTI04eBblX HeoubepasbHbix udeli — pelHOYHOU c806006bl, UHOUBUOYATU3MA,
UHOUBUOYAsbHOU c80600bI, 02PAHUYEHHO20 20CYOdPCMBa, KOMopble MPAaHCHOPMUPYIOM KOHUeNUUo
sbicwiezo 06pazosaHus. OHU peccMompeHsbl Yepe3 meHOeHyUU KOMMepyuanu3ayuu u npusamusayuu
8bIClEe20 06pA308aHUA, UHCMPYMEHMAnu3ayuu 8 c8A3u ¢ NOMpebHOCMAMU 3KOHOMUKU 3HAHUU,
cmaHoapmu3ayuu 8 Kayecmae mexHu4eckoli NO00ePKKU 8 00CMUKeHUU 3¢hheKmUBHOCMU U 2apaHmuu
kayecmaa. CoenacHo obwemy 8bi8o0dy, svicuiee 0bpaszosaHue 8 HeosiubepasbHOM nooxooe

Pe3tome
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KOHUyenmyanuupyemcs yepe3 udeto SKOHoMu4ecko20 pocma. [100 8/1usHUeM HeosubepansHbix yeHHocmeu
obpasosaHue 8 nepgyto o4epedb NOHUMAEMCA KaK YHacmHoe Ka4yecmaeo, Ymo no3gosisem emy
No3UyUOHUPOBAMbLCA HA pbIHKe. TpaduyuoHHbIe posiu cmyodeHmos u npenodasamesneli, a makxe
UHCMUMYYUOHA/IbHAsA MUCCUA yHUBEpcUMema meHatomcs. E2o ocHosHas yesi cocmoum 8 mom, Ymobsl
CAYXKUMb NOMpPebHOCMAM CO8peMeHHOU 3KOHOMUKU. YHU8epcumem, 8 KOHmeKcme Heonubepasnauzmd,
06BACHAEM CBOI0 CYUHOCMb 8 HAUGOJTbLLIEU MEPe IKOHOMUYECKUM A3bIKOM 3¢hghekmusHOCMU, OKyndemocmu,
npou38o0uMesIbHOCMU U KOHKYpeHmocnocobHocmu.

Knioyeeble ciosa: Heonubepanusm, svicluee 06pazosaHue, ce0600HbIU PbIHOK, KOMMepuyuaau3ayus
8bICle20 06pa308aHUs, UHCMPYMEHMAnu3ayus 8bicluezo 06pa3o8aHus.
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O6pasoBaibe Kao BpeAHOCT Y KynTypu wiKone'

JoBaH MumkoBuh?
Opemetbe 3a neparorujy n aHgparorujy, ®unoszodckm pakynrert,
YHuBep3uteT y beorpaay, Cpbuja
Jenena lpyjuh

Opemetbe 3a neparorujy n aHgparorujy, ®unoszodckm pakynrert,
YHusep3utet y beorpagy, Cpbuja

BpegHociuu ce Hanase y ocHosu c8ake genaittiHociuu, ia u obpasosHe. Obpasosarve je og
€80i HaclliaHka Gpomosucano paznuyuilie 8pegHoOCiiu, a y ucllio speme ce, camo o cebu,
cmatlipano epegHownhy, wito je u tpegycos spwerba gpyuiiliseHe yHKyuje obpasosarea. ¥ Kpusu
caspemeHe yugunusayuje, 0g eCeHyujasHe 8axHocliu je ga wKosa Kao 8aciiuitiHo-o6pa3osHa
UHCWuUWyyuja u HacliasHUYU Kao reHu ekcloHeHWu coliciiseHUM UpumMepom HegaoCMUC/IeHO
geMoHclipupajy ga o6pazosarse goxxuseasdjy Kao 8pegHocil, He camo geknapaitiugHo, seh Uy cgojum
GpoghecuoHanHum akiiusHociuma. Ljure uctupaxusarea Yuje peynitiaitie Upe3seHillyjeMo y 080M pagy
6uo je ga uctuitiamo u calnegamo HaciasHU4Ky depuelyujy 06pazosarea kao 8pegHoCU y Kyaypu
wKose. Peayniuattiu cy ykasanu Ha o ga ce obpasosarve (cainegasaro tpeko liepyeliyuje o6pazosarea
Kao mexaHu3ma Upomouyuje 3alioc/ieHoi y opiaHu3ayuju u Upeko epyelyuje Mmepa u toctuyuaka y
opiaHu3ayuju Koju 3a yuse umajy payunuitiayujy o6pasoearea 3aliocieHux) He cMailipa oplaHU3ayUuoOHOM
spegHowhy y Kynitlypama wkod Koje cMo uctuiiusanu.

Auciuipakiu

KmoyuHe peyu:  06paszosarbe Kao 8pegHOCil, OPIaHU3AUUOHA Kyaillypa, Kynilypa wkoJe.

YBop

KeanuteT BacnnTHO-06pa3oBHOr pafa ce 06e36ehyje foOPVM Kagpom, TO jecT KOM-
NeTeHTHUM HacTaBHMLMMA. Mlako yecTo fienajy camum y yUMOHULM, HAacTaBHMLM Y3 CBY ayTo-
HOMMUjy KOjy MMajy y CBOM pafly CamMo YAPY>KEHUM CHaraMa vy CUHepPruju Mory ia [OCerHy
BacnuTHe 1 obpasoBHe unbese. OHY, Nopes CBOjUX NHANBUAYANHNUX BPeLHOCTUN Koje 1X
pa3nuKyjy og Apyrux, gene n Heke 3ajedHNYKe BPeOHOCTU Koje Cy KapaKTepucTuyHe 3a

1 Pap je HacTao y okBMpy npojekTa MIHCTUTYTa 3a neparorujy u aHgparorujy (Gunosodpcku dpakynter,
Beorpag) ,Mogenu npouermrBama 1 cTpaternje yHanpeherba kBanuteTa obpazosama” (6p.179060),
Koju ¢puHaHCcMpa MMHNCTapCTBO NPOCBETE, HayKe 1 TEXHONMOLWKOT pa3Boja Penybnvike Cpbuje.

2 jovan.miljkovic@f.bg.ac.rs
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KOJIEKTVB Y KOME Pafie 1 Koje UMHE OKOCHULLY OpraHM3aLroHe KynType cBake nojeiviHauHe
WwKone. Jep, Kako He MocToje ABa WAEHTUYHA NOjeAVHLA, TaKo He MOCToje HU ABe UAEHTU-
UHe opraHu3auuje, na HU WKoJe, Ma KOJIMKO Ce APYLUTBO 1 ApXKaBa TPYAWUIMN A KX CTaH-
papau3syjy. Ouekyje ce Aa ce y BaCNUTHO-06PA30BHOj MHCTUTYLMjV 06Pa30Bakbe U yuete
CMaTpajy, AOKNBIbABAjY 1 MPOMOBULLY Kao BPEAHOCTY, OA4HOCHO [1a Cy HEKE Of AOMVHAHT-
HVX BPEeAHOCTY 13 Koje MPouCTUYy pasnnumte HOpMe 1 NpaBifia NoHallarba Koje Aene CBu
3anocsieHn. [la nim je obpasoBarbe ayTeHTUUYHA BPEAHOCT OKO KOje je MHTerpricaHa opra-
HM3aLMOHa KyNITypa Y HaLMM LKOsIaMa Uin Ce paav CaMo O AeKNapaTUBHOj BPEeAHOCTY,
dnockynu koja HeMa ofpasa Ha Jenakbe 1 MoCTyrnKe HaCTaBHMKa — MUTatbe je Ha Koje hemo
MOKyLLIAT Jja OATOBOPVIMO Y HaCcTaBKYy OBOra paja.

Mebhy3aBMCHOCT opraHu3aLoHe KynType n o6pa3oBatba Kao BpegHOCTU

OpraHusaymnoHa KynTtypa je ,C1cTem NpeTnocTaBku, BepOBaba, BPeAHOCTN 1 HOPMU
NnoHallaka Koje Cy YIaHOBM jejHe OpraHu3auuje pasBuam 1 YCBOjUIN KPO3 3ajeAHNYKO
WCKYCTBO 1 KOj1 YCMepaBajy HIXOBO MULW/bene 1 NoHawame” (Janicijevi¢, 1997: 42). OHa
HacTaje ,yuereM y npouecy couunjanHe nHTepakuuje, ogpkaBa ce (mepnetyrpa) yuyerem
1 obpasoBarbeM, 1 Merba yuyerbeM 1 obpasoBamem” (Miljkovi¢, 2008: 154). Yak n kapa je
He naHMpamo 1 He ynpaB/baMo HhOMe, OpraHmM3aumoHa Kyntypa he ce y ceakom coumjan-
HOM CMCTeMy Pa3BUTU Ha OCHOBY JOMWHAHTHNX BPEAHOCTM 1 MPEHOCUTH YUereM, a CBaka
opraHu3alyja Koja je CBeCHa CHare OBOI opraHm3aumnoHor peHomeHa nokyluahe aa jacHo
apTMKynuLLe BPeJHOCTY KOje CTOje Y HheHOj OCHOBY 1 ia bUMa ynpaBsba y3 nomoh obpaso-
Bahba CBOjMX YIAHOBA. Y OBOM KOHTEKCTY, BaXKHO je HarnacuTu,fa ce penauuja yueroe/obpa-
30Batbe — OpraHM3aLMoHa KynTypa MoXe carnefjaTi y Hajmarbe iBe AVMeH3Mje: yuerbe Kao
npefycsioB HaCTaHKa, Ofp»Katba U Metbatba OpraHu3aLMoHe KynType 1 KynTypa Koja cTBapa
MOBOJbHY K/IMMY 3a jaB/bahbe 1 Pa3Boj yuetba U 06pa3oBama y opraHmn3aLmju, O4HOCHO Kyi-
Typa uuju je jegaH og 6a3nuHNX cagpaja (BpegHocTn) yuerse” (Miljkovic, 2008: 154).

KamepoH n KeuH (Cameron & Quinn, 2006: 5-6) nctnuy ga sehnHa HayyHuMKa Koja
npoyyaBa opraHusauunoHe GeHoMeHe Npeno3Haje CHaxHe edeKTe Koje opraHmM3aLmoHa
KynTypa nma Ha nepdopmaHce n ayropouHy ebeKTVBHOCT opraHu3auuje, Kao 1 Ha UH-
AuBuaye y opraHvsauujy, y norneay pagHor mopasna, noceeheHocT, NpoayKTMBHOCTM 1
HXOBOT MEHTANHOT 34paBsba. Y ucto Bpeme, aytopu (Cameron & Quinn, 2006: 11) Harna-
LIaBajy Aa je Heycrex Koju Cy MHOre opraHu3aLumje foXuBIbaBane y edpekTriMa NpomMeHa, y
Koje Cy yHoCWe 3HaTaH TPYA U 3HaTHa CPeACTBa, YC/TOB/bEeH YNPaBo TYMeE LUTO Cy OpraHu-
3aLMOHe BPeJHOCTUN OCTajane HermpomereHe. Y Npuor TBpAHE Aa KynTypa LWKone yTu-
ye Ha nocBeheHOCT HacTaBHUKa FOBOPU 1 eMMMPUjCKO UCTPakMBakbe Y KOjem Cy ayTopu
(Veeriah, Piaw, & Li, 2017: 10) nobunu cHaxkHy Kopenauujy n3mehy LUKONCKe KynType u
nocseheHocTn HacTaBHMKa. OHO LITO je BeOMa 3HauyajHO 3a Halle NCTpaxrBame je 1 Aa
cy nomeHyTu aytopu (Veeriah, Piaw, & Li, 2017: 11) npoHawnm v CTaTUCTUYKN 3HAYajHY
MOBE3aHOCT Cpefher UHTeH3UTeTa n3mehy CTpyUHOr ycaBpLuaBatba HaCTaBHUKA (Kao WH-
AMKaTopa LUKONCKe KynType) 1 nocBeReHoCTU HacTaBHUKA. [pumMeHoM MynTune perpe-
CMOHe aHanu3e obujeHn Cy pesynTaTi Koju CTPYYHUM ycaBpluaBakeM HacTaBHMKa 0bja-
WwibaBajy 34,4% BapuvjaHce opraHn3aluoHe nocBeheHocTn HacTaBHuKa (Veeriah, Piaw, &
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Li, 2017: 12). IHTepecaHTHW pe3ynTaTu Cy JOOMjeHM 1 Y CiyYajy YTuLaja OpraHmn3aLMoHe
KyNType Ha yuyene HacTaBHUKa. Aytopu (Somprach, Prasertcharoesuk, & Ngang, 2015) cy
YTBPAWIM NO3UTUBHY Kopenauujy nsmehy opraHmsaumnoHe KynType 1 yyerba HacTaBHUKa.
Op nmeT ncTpaXxmBaHUX TUMOBa OpPraHU3aLMoHe KynType, KynTypa KiaHa je numana Hajus-
pakeHwjy NOBe3aHOCT C yYeteM HacTaBHVKa, JOK je ajanTuMBHa KynTypa Mmana Hajcna-
6ujy nosesaHocT. Aytopu (Somprach, Prasertcharoesuk, & Ngang, 2015: 1043) objaLutba-
Bajy OBaj Hanas TMe LUTO KyNTypa KnaHa KoA HacTaBHMKa cTBapa ocehaj mprnagHoCcTv 1
NojasHOCTK, MOHOC LWITO Cy Ae0 OpraHv3auuje, pafocT WTO Paje U yye jefHn C Apyruma,
KaKo 61 ojauanuv v pa3BuaM LLKOJY Y KOjoj paje.

C acnekTa Haller pafja BaXHoO je Harnacutu fa je mehy ncrpakuBaunmma opraHuvsa-
LiMOHe KynType MOCTUrHyTa penaTyBHa CarfacHOCT Aa OHa Ma TpW OCHOBHa m3Bopa: (1)
HaLMOHasHy KynTypy y Kojoj opraHu3aumja obas/ba CBOjy AeNaTHOCT; (2) NpuBpefHy rpaHy
Yy KOjoj ce opraHu3aumja Hanasu; (3) TMYHOCT OCHKMBaYa UM AOMUHAHTHOT Nngepa y opra-
Hu3aumju (Janicijevi¢, 1997:261). YnpaBo Apyrv NTOMeHyTH N3BOP OpraHun3aLnoHe KynType
Aaje Ham Hapy fa he 6e3 063Upa Ha KapaKTepPUCTVIKE HALMOHAJTHE KYType U JINYHOCTH
TPeHyTHOT nuAepa LKose, 360r Tora WTO ce CBe WKose 6aBe BaCMMTHO-06pa3oBHOM fe-
natHowhy, oHe pa3BUTU N CINYHe BpefHOCTU, Mehy Kojuma 6u obpa3oBarbe Tpebano da
6yne jenHa o JOMUHAHTHYX. Y npusior Tome roBopu 1 1Bpaka JaHuhumjesrha (1997: 263),
KOoju cMaTpa fa ce opraHv3auuje ,y NCTOM NPUBPERHOM CEKTOPY Mnu rpaHu cycpehy ca
CIMYHUM NpobneMmnMa 1 pafe y CIMYHUM YCITOBUMA Tako Aa cy npegoapeheHe aa passujy
CJIMYHe NpeTrnocTaBKe, BepoBaka ¥ BPeLHOCTU Y CBOjUM KynTypama“. YnpaBo TO NCTuuy
Masnosuh 1 Orbava (2011: 73) kKapga npaBe AUCTUHKLM]Y 13Mehy LLIKONCKe KynType 1 KynTy-
pe wKone:,KynTypa WKoJe je 3ajefHnYKa CBMM LuKonama”

Kapa roBopriMo 0 HacTaHKy 1 pa3Bojy KynType LiKofe, Tpeba nctahu muwbere Ka-
nnaHa n OeumHrca (Kaplan & Owings, 2013: 7) npema Kojem ce oBaj npouec oABuja Kpo3
TPy noBe3aHa KoHuenTa: (1) HauMH pellaBarba YHYTpaLlHbKX U CMOoSballkbKX OpraH13aLmo-
HYIX Npobnema Koje rpyna ycrnewHo npumetbyje NpeHoCcr ce HOBMM YSlaHOBKIMA KONEeKTUBA
Kao mcnpaBaH HauyMH nepuenuuje, pasmuilibama, oceharba 1 NoHallara y Be3n C OBUM
npobnemnma; (2) HaunH 1 NPUHLMN NPUCTYNa Npobnemy BpemMeHOM MOCTajy 3ajefHNYKa
npeTnocTaBka peasiHOCTX, UCTVHE, JbyAcKe Npupoae 1 ogHoca Mehy sbyarnma; (3) Tokom
BpeMeHa OBe MPeTNoCTaBKe, KPUCTANIM30BaHe 1 OjayaHe NMoHaB/bakbeM, He NPencnuTyjy ce
1 NoMaKo ynase y NOACBECT, a HbUX0Ba CHara 6alll Iexu y TOMe LUTO ce NPUMetbyjy HecBec-
Ho, 6e3 NpeTxoAHOr NpencnuTMBarba. [lakne, caMmo NPUHLMNM yCnewwHUX MoAena peLletba
npob6nema ce BpeMeHOM TpaHCHOPMULLY Y HECBECHA BepOBatba 1 BpeaHocTu. Mpobnem je
LUTO OHM HaCTaB/bajy Aa ce NPrMekbyjy jedHO Bpeme 1 Kafa npecTaHy aa oyay GyHKumoHan-
HW, CBe AOK YNaHOBM OpraHmn3aLyje He MOYHy Aa NPenCnuTyjy HINXOBY BPeAHOCT 1 edeKTe.

Bpenn HanomeHyTV fa opraHu3auMoHa KynTypa Huje jefuHCTBeH PpeHOMeH n Aa
Kafa roBOprMO O KOHKPETHOj OpraHm3aunjy, y OBOM CJlyyajy LKOSKW, Npe roBOPMMO O AO-
MWHAHTHOj KyNTYpW Y KOjoj eranctumpa suie cynkyntypa (Reynolds, 2010), kKoje ce npema
npaBLUy NpocTMparba MOry NOAENNTY Ha XOPU3OHTasNHe, BepTUKalHe 1 ujaroHasHe, a
npema OAHOCY HUXOBUX BPEAHOCTI Y KOHTEKCTY AOMUHAHTHE Ky/Type Ha nogp»kasajyhe
CYNKynType, OPTOroHanHe Cynkyntype u koHtpakyntype (Miljkovi¢ i Schramm, 2015). Ka-
MepoH 1 KenH (Cameron & Quinn, 2006: 17-18) cmaTpajy Aa cy Tewkohe y koopavHauuju
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N MHTerpmncary akTMBHOCTN OpraHM3aLMoHKX NpoLieca YecTo pesyntaT KynTypHOr CyKo-
6a n3mehy pasnUUMTX OpraHM3aLMOHNX jeAnHNLA Y KOjuMa ce pasBujajy CynkynType,
anu ynpkoc Tome He Tpeba 3abopaBuTK Ja je KynTypa ,J1enak Koju ogp»asa jeiMHCTBO
opraHumzauumje” (Cameron & Quinn, 2006: 18).

Y xerbu fa HanpaByMO jacHy AUCTUHKLM]Y n3mehy aeknapaTMBHOr UCTHLaHba obpa-
30Baba Kao BPeAHOCTW Yy KyNTypu LUKOJIE U peasTHOr CTakba Mo OBOM MUTakby, HEOMXOAHO
je peduHVCcaT 06pa3oBarbe Kao BPEAHOCT y KyNTypy LWKOseE. Y OBOM KOHTeKCTY [un v Mu-
TepcoH (Deal & Peterson, 2009: 14) cmaTpajy fa Cy BPeAHOCTU CYLUTMHA OHOra LTO LIKO-
na cMaTpa BaXXHUM, OAHOCHO CeT CTaHAapAa LuTa 3Hauu ,A400po’, WTa 3HauM KBaNIMTET, LWTa
peduHULEe N3BPCHOCT. MicTW ayTopy Harnalasajy Aa ce y LeHTPY KyNnType LuKose Hanase
BPeAHOCTN Koje yCMepaBajy AyropoYHO NiaHuparbe, anokaumnjy pecypca y UHCTUTYLn)u,
Kao 1 CBaKOAHEBHE LUKOJICKe aKTMBHOCTW, @ MM Ce Hajamo Aa obpa3oBarbe HacTaBHMKa
MOXeMO [la YBPCTUMO Y NMOMeHyTe BPeAHOCTH, jep ,Aybrbe BPeAHOCTU 1 CBPXa OBNIMKYjy
wkoncky Busujy” (Deal & Peterson, 2009: 13). MNog nojMom obpazosarbe Kao 8pegHOCiU
nopapasymeBany CMO BepoBatbe fja ce 0bpa3oBare jaB/ba Kao MexaH13am npomovlmje y
OKBMPY LUKOJIE, @ UMju Cy NoKasaTesby Mepe 1 NoCTynum Kojuma je b nocnewmsame n
ycMepaBare yuerba 1 06pa3oBatrba 3aMoc/eHNX/HacTaBHUKa Y BaCMUTHO-06pa30BHOj NH-
cTutyumju. lakne, ako ce y WKonm obpa3oBare 3ancTa CMaTpa opraH13aLroHOM Bpea-
Holwhy, oHAa 3anocieHn Koju npeay3rMajy 06pa3oBHe akTUBHOCTU C LiMSbeM COMCTBEHOT
npodecroHanHor 1 IMYHOT pa3Boja MOPajy UMaTh n3BecHe 6eHedUTe of Tora y opraHumsa-
umju (MexaHr3am NpomMoLje), a cama opraHu3aLmja AOHOCH 1 CNPOBOAM MepPe 1 NOCTYMNKe
KojuMa je Lnsb fja TakBO MOHaLlare oxpabpu n noapxu. CBe 0BO jecTe y cKapy ca KoHLen-
LIjOM LIENOXKMBOTHOT yyerba 1 00pa3oBamba, aiv 1 cCa HaMepOM 3aKOHOAABLA Aia Ce HeKe
06pa3oBHe akTMBHOCTY y4MHe 0baBe3HMM 3a CBe HaCTaBHMKe 3aKOHOM O OCHOBaMa C1CTe-
Ma obpa3zoBarba 1 BacnuTama (2018), 3apaa ycnewwHoOCTV BaCNUTHO-06pa3oBHOT npoLieca.

CmaTpamo fia je nuTarbe 0bpa3oBakba Kao BPeJHOCTU y KyNTypy LIKOJe eceHumjan-
HO MK1Takbe LWKOJICTBA, jep je AUPEKTHO MOBe3aHO ca CTPYUYHMM yCaBpLUaBakbem HacTaBHU-
Ka, tbuxoBom edukacHowhy n edbektmsHowhy (a TMe 1 BeMKM AesnioM ¢ epukacHowwhy
LUKOJICKOT CMCTEMA), He 3abopassbajyhn fa 61 HacTaBHULM Tpebano v aa cy y30p yyeHu-
LMMa, Na OBO NUTakbe, Mopes NuTaka ePprkacHoCTH, Jobrja U MOpanHy AUMEH3N)Y.

MeToponowkn oKk P UCTpaxKnBaka

MpenmeT NCTpaXmBakba je HaCcTaBHUYKa nepLenuumja obpasoBara Kao BPeAHOCTM Y
OpraH13aumnoHoOj KynTypu LKOJSE Y KOjoj page.

Onpepesbyjyhiv ce 3a KBaHTUTAaTUBHY WUCTPaXkMBauky Mapagurmy, Ha npurogHoMm
Y30pKYy? HaCTaBHMKa OCHOBHUX W CpefrbUX LWKOMa, NPUMEHOM YNUTHMKA 1 cKane Jlukep-
TOBOTI TWMa, NOKYLIaNM CMO fla peanu3yjemo cnefehv CTpaxmnBauky Lumb — UCAUTATA 1
carnefaTti HaCTaBHMYKY nepuenuujy obpasoBarba Kao BPeHOCTW Y KyNnTypu LLKOe.

3 Yy30pKy Mma BuLLE NCMUTaHMKA XeHCKor nona (104) Hero mywKor (46); AROMUHUPajy HaCTaBHULM
L pYLWTBEHO-XYMaHUCTUYKe 06nacTn obpasoBarba (52%); HajBuLLE je HaCTaBHWKa U3 rMHaswja (53,3%),
cnefie HaCTaBHULM 13 Cpefbe YeTBOPOroanLuHbe WwKone (24,7%), 3aTMM HaCTaBHULM N3 OCHOBHE
wkone (20,7%) 1 Ha Kpajy HaCcTaBHULM U3 CpeAtbe Tporofuiukbe wkose (10%).
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Linrb je onepaumnoHan3oBaH NPeKo NCTPaXKMBaYKMX 3afaTaKka:

- Wcnntatn nepuenuujy obpasoBarba Kao MexaHU3Ma COMCTBEHe MpoMoLMje Ha-
CTaBHWKa, NCTPaXKMBaHy NpPeKo nepuenuuje Bh1XoBe napTuyunaumje y pasiamuu-
TM 06Pa30BHMM aKTMBHOCTMMA — Y MPOrpaMmma CTPyUHOr yCcaBpLUaBarba, Kao 1y
Apyrum obnuumma popmanHor n HedbopmanHor o6pasoBatba;

- WcnuTtatn nepuenuunjy mepa/noctynaka KojumMa je Lusb nocnelvBarbe 1 ycmepa-
Bahbe yueha 1 06pa3oBahba y OpraH13aLNoHOj KynTypu LUKOME Y KOjoj page;

- Carnegatn nepuenuujy obpasoBara Kao BPeHOCTW y KyNTypu LWKOMe y CBeTy
He3aBUCHUX Bapujabnu.

3aBuUCHY Bapujabny y uctpaxmBary npeacTaB/ba HaCTaBHMYKa neplenuurja obpa-
30Batba Kao BpeAHOCTM Y OPraHmn3aLMoHOoj KynTypu WKose y Kojoj paae. [Npu kpenpamy
OBe KOMMeKcHe Bapujabne sogmnm cmo ce ybeherem fla ce obpa3oBarbe Kao BpefHOCT
y CBaKOj opraH13aumju mopa jaBuTy 6ap Kpo3 iBa MexaHu3Ma: a) Kpo3 obpa3oBatbe Kao
MeXaHM13aMm NpomoLiMje 3aMnoC/IeHOr y opraHm3auumju 1 6) Kpos mepe/nocTynke y opraHu-
3aumjy Koju 3a uub UMajy daumnutaumjy obpasoBara 3amnocsieHrx. YnpaBo Cy oBa ABa
MexaH13Ma VHAUKATOpU 3aBuUCHe Bapujabie, a KX CMO onepaLloHanv3oBany nNpeko
FbMXOBUX AUMEH3Mja Ha cnefehn HaumH:

(1) npBY NHAUKaTOP 3aBMCHe Bapujabne je HaclliasHUYKa tepyeldyuja obpazosarba
Kado mexaHusma Upomouyuje y OpraHn3aLMoHOj KynTypu LIKOJe y KOjoj pafe, ncnutaHa
npeko nepuenuuje HacTaBHVKa fa HKxoBa napTuymnaymnja y o6aBesHoM CTPYUYHOM yca-
BpLUABatby, Kao 1 y popmanHom obpasoBary mny HedbopmanHoM obpasoBatby, jecte y
LLIKONN MexaHM3aM nuyHe npomouuje. OBa TpY Pas3nnYMNTO of NerncriaTtmsee npenosHata
BMAA ycaBplUaBaha Cy CBaKM NojeAUHAYHO NCNUTaHN Kpo3 cnefehe gumeHsnje mexaHu-
3Ma npomouuje: a) cTulakbe 6osbe xXujepapxujcke nosuunje, 6) ctuyame Behe nnate, B)
npomeHy obuma nocsna, r) noseharbe KOHTpone Haf NOCIOM Koju 06aBrbajy, fi) CTLame
Beher nowToBama o CTpaHe capafHuKa, h) ctuyare 6eHeduTa Ha pagHOM MecCTy.

(2) npyrn nHgMKaTop 3aBUCHEe Bapujabne je HacTaBHWYKa nepuenuuja dociiojarba
Mepa u Uocylaka Kojuma je yusb tocliewusarse U ycMepasarse yyerba u o6paszosarbad y
OpraHM3auroHOj KynTypu LLKOJE Y KOjoj paje, UCNnTaHa Npeko nepuenuumje HacTaBHUKa
[a 'y opraHm3aLmjy nocToje Mepe 1 NOCTYNLUM KojumMa je uub daumnmtaumja huxose nap-
TUuMnaymje y 06aBe3HoOM CTPYYHOM ycaBpLUaBakby, Kao 1 Y GOpMaTHOM uiv Hepopman-
HOM ob6pa3oBamy. OBa TpK PasNMuUUTO Of Nerucnatmee npenosHata obpa3oBHa nyTa cy
CBaKW MNojeauHaYHoO UcnuTaHu Kpo3 cnefehe ariMeH3mje opraHM3auoHnx Mepa 1 nocTy-
naka: (a) dvHaHcMparbe ycaBpLuaBara of 06pa3oBHe MHCTUTYUWje, (6) nnaheHo oacycTBO
TOKOM YycCaBpLUIaBama, (B) Boherbe eBMAeHLMje O CTPYUYHOM ycaBpLUuaBamwy Koje ob6aBrba
06pa3oBHa MHCTUTYLMja, (I) Ka3He Kao Mepe Kojuma je Lnb CaHKLMOHKCake OACYCTBa
napTyuMnaumje y nporpammma CTPy4yHOr ycaBpluaBara, @ Kao Mepa 3a nocnelmnsame
napTuyunauvje y nporpamvima obyke Koje npeaysrmMa WKoma y OKBUPY CBOjUX Pa3BOjHMX
aKTVBHOCTU je UCMWTaH 1 MHAMKATOP (A) UHTepHe 06pa3oBHE aKTUBHOCTM Koje Kpeunpa
06pa3oBHa MHCTUTYLMja.

HesaBucHe Bapujabne npepnctaBrbajy: 6uosiowke Kapakiiepuciiuke ucluiiaHuka
(non n roguHe cTapocTu), 0bpazosHe Kapakiiepuciiuke uctiutiaHuka (06pa3oBHY HUBO,
obnact obpasoBatba NCNUTaHMKa, 6poj caT Noxahaka nporpama Koje je akpeanToBao
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3aBop 3a yHanpehuBame obpasoBarba M BacnuTara y nociefmux neT roguHa, 6poj
catn noxaharba 06pPa3oBHMX MPOrpama y OKBUPY LIKOJICKUX Pa3BOjHMX aKTUBHOCTU Y
nocnefhrx NeT roarHa 1 HauuH HeroBe peanvsauyje, Kapaktepuctmke popmasnHor ob-
pa3oBatba NCNUTaHWUKa Y NOCIeabUX NeT roarHa, 6poj catm HedopmanHor obpasoBara
y nocnefmwux neT roanHa), pagHe Kapakepuctiuke uciuiiaHuka (YKynaH pagHu cTax y
obpa3oBatby, BpCcTa 06pa3oBHE MHCTUTYLMjE Y KOjOj UCMMTaHULM TPEHYTHO page, xXuje-
papxujcka nosuumja NCnmnTaHmKa y 06pas3oBHOj MHCTUTYLW)N).

WcTpaxkmBatbe je cnpoBefeHo C OMLWTOM XMMNOTe30M fa HaCTaBHULM CMaTpajy Aa je
obpa3oBarbe BPeAHOCT Y OpraH13auUroHoj KynTypu LLKOJe y KOjoj page.

AHanusa v nHTepnpeTayuja go6ujeHnx pesyntara

Mepuenuuja o6pasoBarba Kao MexaHM3ma
npomMouuje y KyniTypu wKone

Og 150 ncnutaHurka, 139 je y nocneamunx neT roguHa NapTyumMnmpano y nporpamum-
Ma CTPYUHOr ycaBpLUaBakba Koje je akpeanToBao 3aBoj 3a yHanpehuBame Bacnutara 1
obpa3zoBatba, 108 y nporpaMmmma CTPYUYHOT yCaBpllaBaka OAPXKaHNX Yy OKBMPY LLIKONCKMX
pa3BojHMX aKTUBHOCTU, 11 y dopmanHom, a 64 y Hekom 061Ky HepopmanHor obpaso-
Bama. M3 Tabene 1 moxemo BugeTu Aa Hajsehn 6poj McnuTaHMX HaCTaBHMKA He CMaTpa
obpa3oBatbe MexaH13MOM COMCTBEHE MPOMOLMje Y LIKOMW Y KOjoj page.

Tabena 1
HacitiasHuuka Gepyedyuja 06pazo8area Kao MexaHu3ma dpomouuje

y nporpamuva Koje Yy nporpamviMa y Hekom 00Ky

[MapTiymnaumja kao ) . y dopmanHom

MeXaH/3aM MpONOLe.. je aKpeamMToBao  LLKOMCKMX Pa3BOjHMX R HedopmanHor
3YOB AKTUBHOCTM 0bpazoBatba

f % f % f % f %

Y NOTNYHOCTY Ce He CNaxem 40 26,7 29 19,3 1 07 18 12
LlenvMmMUHO ce He Cnaxem 54 36 47 31,3 2 13 29 193
Heonnyyar/a cam 41 273 27 18 6 4 15 10
[lenmmuHo ce cnaxem 3 2 4 2,7 2 13 2 13

Y NOTNYHOCTY Ce CNaXKem 1 0,7 1 07 0 0 0 0
YKymnHO 139 92,7 108 72 11 73 64 42,7
Lo w2 @ w oW m W
YKynHO 150 100 150 100 150 100 150 100

MopaxaBajyha je uMkbeHuLa fa BrLLe 0 MOSIOBUHE UCMUTAHUKA Nporpame obaBe3Hor
CTPYYHOT ycaBpLUaBatba Koje flernciaTiiBa HarfallaBa Kao jeflaH off MexaHvi3ama Hanpegao-
Batba Y HACTaBHMYKOj Kapuijepun He AOXKMB/baBa Kao MexaHr3am iMuHe npomovuuje. Y ncto
Bpeme, BehurHa ncnuTaHrKa Kojvi NoavKy cBoj GopMasHn HUBO 06pa3oBarba Huje curypHa
[a N1 je TO MexaHr3am HanpefoBatba Y Cy»0u, a LUTO ce Tuye HepopManHor o6pa3oBarba,
BefviHa je carnacHa fa ce He paay 0 MexaH13my NMPOMOLMje, LUTO CE 1 OUYEKMBarIO.
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YMHM Ham ce Aa je OBaKBO U3Pa3nTO HEraTUBHO MULLIbeHe HacTaBHUKa nocneanua
pobpor nosHaBara npakce 1 GyHKLUMOHMCaba CaMor HauMHa MpoMoLuje y KynTypu KO-
ne, a U HeOAJTYYHOCT UCMUTaHKKa O GOpMarIHOM 06pa3oBatby MOXKEMO MHTEPMNPETUPATA Y
npaBsLy HbeHe Herayunje Kao MexaHn3ma npomouuje, jep ce OHO He Npeno3Haje Kao jegaH
Of YC/10Ba 3a CTuLambe Bulle Xxnjepapxujcke nosuuuje y NpaBunHuKy o ctanHom CTpyu-
HOM yCaBplUaBakby 1 HarnpeAoBaky 3Barba HaCTaBHUKA, BacnuMTaya 1 CTPYYHUX capagHu-
Ka (2017).

AHanusupajyhu nojeguHavHe MHAMKaTOpe Kojuma cMo yTBphriBany aa nu je obpaso-
Bakbe MexaHV3am NpomoLmje y OpraHn3aLroHoj KynTypu WKone, fobunm cmo y Hajsehoj
Mepu oApuYHe OArosope.

LWTo ce Tvye naptTuumnaymje y nporpammma CTPyUHOr ycaBpluaBatba Koje je akpe-
AuToBao 3aBog, camo 5,3% ncnuTaHmKa ce cnaxke fa cy 3axsasbyjyhn naptuuunupary y
0BaKBOM 06pa3oBahy Aobunm yHanpehetbe, 45% mncnmTaHuKa cMaTpa Aa cy 3axBasbyjyhin
0BOj aKTMBHOCTM cTeknu Behy nnaty, Aok 22,5% cmaTpa Aia UM ce 3axBasbyjyhin oBoj akTUB-
HOCTM NpomeHno obmm nocna. [la je octBapmno Behy KOHTPOY Haf NOC/IOM YNPaBo 3ax-
Basbyjyhu napTuumnaumju y nporpaMmmma CTPYYHOr ycaBplUaBarba Koje je akpeautoBao
3aBog cmaTtpa 39,4% 1CnnTaHuKa, a Aa je CTEKNO Heke beHedurTe cMaTpa 26,7% ncnutaHu-
ka. O no3uumju napTmymMnaymje y nporpammma CTPyYHOr yCaBpluaBatba Koje je akpeauTo-
Bao 3aBOA Y X1jepapxujyi opraHn3aLMoHNX BPeAHOCTM WKOa, Hajoosbe roBopu nopartak
Aa ce camo 14,7% ncnuTtaHrKa CJIOXKMII0 ca TBPAHOM fa Cy napTiumnaumnjom cteknm sehe
noLuToBakbe CBOjUX Konera.

Ncnntanmum cy joww nowvje NpoueHnn Kao mexaHrsam npomMovmje naptuyunasmnjy
y CTPYYHOM yCaBpLUaBatby KOje ce opraHusyje y lukonama. la je nobnno yHanpeherbe 3ax-
Basbyjyhu napTrumnaymj y oBom 0651MKy CTPYUHOr ycaBpLiaBakba cmatpa 3,4% uncnmta-
HUKa, 23,4% ncnutaHuKa cMaTpa fia je Ha oBaj HaumH gobuno Behy nnaty, Aok ce obum
nocna 3axeasbyjyfiiv OBOM ycaBpLUaBakby NpoMeHuno 3a 12% mncnutaHuka. Behy KoHTpony
Hag nocnom je cteknio 30% MCnUTaHMX HacTaBHUKA, AOK je 20% KX nepumnupano aa je
CTekno 6eHeduUTe Ha OCHOBY OBOT BMa ycaBpluaBarba. Camo 13,3% mcnutaHuka cmatpa
[a je napTMumnaumja y CTpy4YHOM ycaBplUaBakby Koje ce opraHusyje y Kosiama pesynTtn-
pana BehnmM NoLWTOBareM Of, CTPaHe Konera.

Op yKynHo 12 ncnmtaHmKa Koju cy y NpeTXOAHUX NeT roAuHa naptiumunupaniy ¢op-
MaJIHoM 06pa3oBakby, CaMo jefiaH UCMMTaHUK CMaTpa fda je To foseno o yHanpehetba
Ha mocuy, WecT cmaTpa fa je fobuno Behy nnaty, a 3a NETOPO NCNUTaHMKa Ce MPOMEHMO
obum nocna. [la je 3axsaswyjyhu naptuuunauymjy y popmanHom obpasoBarby 0CTBApUIIO
BeNy KOHTPONY Ha Nocny, cMaTpa TPoje NCNUTaHKKa, AOK je HUX CeMOPO 13jaBuio Aa je
Ha OCHOBY OBOT B/fja ycaBpLUaBara cTeko 6eHeduTe. [lonoBmHa of 12 ncnmuTaHUKa Koju
cy naptiuunupany y GopmanHom obpasoBamby y Nociefhux net rognmHa cMmatpa aa cy Ha
0Baj HaumH cTeknu Behe noluToBakbe Of CTPaHe Konera.

Maptuumnaumrja y HedopmanHom obpazoBary ce y nepuenumju UCnmUTaHMKa no-
Kasafla Kao Hajnowmnju mexaHmnsam npomoumje, Wro ce n oyeknsano. Camo 3,3% ncnmra-
HVKa cMaTpa fAa je 3axBasbyjyhy mapTuumnaumjn y oBom obnmvKy ycaBpluaBakba 4o6uno
yHanpehetbe, fok 10,7% cmaTpa fa je pobuno Behy nnaty, a 3a 4,7% ucnrTaHrKa ce npo-
MeHmo 0bum nocna. [la je 3axsarbyjyhin HedopmanHom 06pa3oBaky 0CTBapmIO Behy KOH-
Tpony Hag nocnom cMmatpa 17,3% OHUX Koju Cy y4eCTBOBaAM y OBOM BUAy yCaBpluaBamba,
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BOK 5,4% munx cmaTpa fa je cTekno 6eHeduTe. [la je cTekno Behe nowwtoBare Konera 3ax-
Basbyjyhu naptuumnaymnjy y HebopmanHom obpasoBarby cMaTpa camo 9,3% ncnmTaHmnkKa
KOju Cy NPpaKkTUKOBanu OBaj BMA yCaBpLUaBaka.

Mepuenuuja Mepa 1 NocTynaka Kojuma je Lwb nocnewinBatbe
1 ycMepaBatbe yuerba 1 o6pa3oBakba y KyNnTypu LWKone

AHanu3upajyhu nopatke npeseHToBaHe y Tabenu 2, MOXeMOo KOHCTaTOBaTK fia y Ky/i-
ypu WKoa y Kojumd je cipogegeHo UcCtupaxusarbe He Uocilioje Mepe KojumMa je Yusb tocue-
wugaree U ycmepasdarbe yuerba u 06pazosarba 3aioc/1eHuX.

N3 Tabene 2 moxemo BuaeT aa je 54,7% ncnutaHuka HeOZly4yHo Mo NuTaky Mepa
KOje nocnewyjy naptuumnaumjy y nporpammmMa Koje je akpeamntoBao 3aBog, JoK ce 22,7%
FUX AeIMMUYHO He Cnaxke fia OHe noctoje. Takohe, 34,7% mncnutaHuka je HeoglyuyHo no
nUTaky NapTuymnaguje y nporpammma LKONCKNX Pa3BOjHUX akTUBHOCTY, a 24% ce genu-
MWYHO He cflaxe C TUM Aa oHe noctoje. C 0631poMm Ha To fja rOBOPMMO O Mepama Koje 6u
CBaKM HacTaBHMK Tpebano fa npeno3Ha YKONMKO NOCToje, HEOATYYHOCT NCNUTaHMKa jefu-
HO MOXEMO VHTEPMPETNPATA Kao HeNnocTojarbe Mepa Koje NofCcTMyy 06aBe3HO CTPYUYHO
ycaBpLUaBarbe. FbuxoBa HeolyYHOCT MOXe OUTK pe3ynTaT JaBatba COLMjaTHO NMOXKESbHUX
O[roBOpa, jep AaBarbeM UCKPEHNX OArOBOPA MOTY OrofnTy HeQYHKLUMOHUCAre 1 Hemoh
CuCTema ycaBpLUABarba HAaCcTaBHMKa Koju 61 Tpebano fa nocToju y buxoBoj wkonu. C 06-
3MPOM Ha TO fia pe3yNnTaT! HaBoAe Aa Ce y Npakcy CBaku Aeo lNpaBuiiHMKa CeneKkTMBHO
KOPUCTY, MMa OCHOBA 3a MPETNOCTaBKy [ia je CTPYYHO yCaBpluaBaHe UCKIbyYMBO Ha HacTa-
BHULMMA, KaKo Y 0fabrpy HaumMHa 1 cagprkaja ycaBplLuaBahba Tako Uy KOHTponu, npahemy
HanpeTKa, Na Yak 1y cnoboam ogcycTsa naptuumnaumje. Moxe ce npeTnoctaBuTy fa me-
HaLIMEeHTY LLKOJe H1je Un/b ia No6Oosblua CTaTyC 1 KBaUTET paja CBoje LLKOMe KPO3 KoMre-
TeHTaH Kagap, Beh fa opgpku noctojehe cTarbe 1 MUHUMaNHO 3a0BOJbU 3aXTeBeE [pXKaBe.

Tabena 2
HactuasHuyka Gepyedyuja dociojarea opiaHu3ayujckux Mepa u docilyiaka Kojuma je yure
{ocliewugarbe U ycmepasarbe wuxosoi yyerpa u 00pasosara

[NocToje Mepe Kojuma je by NporpamiMa Koje y Mporpammnma y dopmManHoMm Yy Hekom 0bmKy
NoCrelVBarbe U yCMepaBatbe  je akpeamuToBao  WKOMCKUX Pa3BOjHKX  0Dpa3oBarby HedopmanHor
napTiumMnauyje... 3asoa AKTMBHOCTM 0bpa3oBarba
% f % f % f %
Y MOTMYHOCTU Ce HE Caxem 6 4 1 07 2 13 16 10,7
[lenMmYHO ce He Cnaxem 34 22,7 36 24 2 13 27 18
Heopanyuar/a cam 82 54,7 52 34,7 6 4 20 13,3
[lenMnyHo ce cnaxem 17 11,3 18 12 1 0,7 1 0,7
Y MOTAYHOCTM Ce Caxem 0 0 1 07 0 0 0 0
YKynHo 139 92,7 108 72 11 73 64 42,7
E:i ;Ea;sgjca:eaﬁmia;;i 1 73 ) 28 139 97 8 573
YKynHO 150 100 150 100 150 100 150 100
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Kao n y npetxogHom cnyuajy, wect (54,5%) ncnutaHuka je Heogny4yHo no nutakby
Mepa Koje nocneLuyjy u ycmepanajy ¢opmanHo obpasoBame. C Apyre cTpaHe, camo jefiaH
ncnutaHuk (0,7% yKynHOT y30pKa) ce criaxe a NocToje Mepe Koje nocneLlyjy n ycmepa-
Bajy HedopmanHo obpaszoBame. OBM NOAaLM BoLe 3aK/byuKy Aia LLKose He moacTudy dop-
MasiHo 1 HedopmanHo obpa3oBatbe CBOjMX 3anNOCNEHMX, jep ce fJofaTHOM obpa3oBarby
HaXkaNloCT He npuAaaje 3Hayaj Hu y MpaBunHMKy. Camnm TM, OYEKMBAHO je Aa AnpeKTopn
He Bofe eBuAeHLMjy 0 06Pa30BHNM akTMBHOCTMA KOje HICY 3aKOHCKM OCHaXKeHe 1 pe-
rynucaHe, Nako 1 TakBe akTMBHOCTM MOTY KOPUCTUTU HacTaBHULMMA, MOCeOHO HacTaBak
¢dopmanHor obpasoBatba.

Ha ocHOBY cBera, MoXe ce 3aK/byuynTu Aa HaclidsHUYU He 8uge ga y opiaHu3ayuoHoj
Kyniypu wkosa Gocitioje Mepe Koje 6u liogciiaksie u Moiuusucase HaclidsHUKe ga ce KOH-
uHyupaHo ycaspwasajy u obpasyjy. Hemctuuare 1 HenmpoMoBMCarbe KOHTUHYMpPaHOT
yuyera 1 06pa3oBarba HAaCTaBHMKA MOXE MMATK flolle KOHCEKBEHLIe, jep YKOMNKO camu
HacTaBHULM He BepPYjy Aa je o6pa3oBatbe BPefHOCT, CyMrbamo Aa he CBOjuUM noHallarmem
TaKBO BepoBate Mohu ia NpeHecy CBOjUM yUYeHMLMMA, a TO je HajBaXkHuje.

AHanusnpajyhv nojegnHauHe MHAMKaTOpE KOjMa CMO yTBpHUBanu fa v nocroje y
KYNTYypW LIKONa Mepe Koj/Ma je Lu/b NocnelviBakbe U ycmepaBake yyerba 3anocsieHunx,
pobvnu cmo y Hajaehoj mepu opryHe oiroBope.

Mnak, noctoje n3yseuu Koju Cy BpefHu naxkme. Ha npBom mecTy ce pagm o Tome fa
wkona nnaha nporpame Koje je akpeantoBao 3aBof (44,6% ncnutaHuKa ce ciaxe C OBOM
TBPAHOM, HacynpoT 36,7% OHUX KOju ce He cnaxy, oK Cy oCTany Ounu HeoaslyuHu), Kao u
0 Bohemy LKOJCKe eBMAeHLIMje 0 OBOM 06NMKY 06aBe3HOr CTpyyYHOr ycaBpLuaBarba (70,7%
NCMMTaHUKa Ce Cllaxe C OBOM TBPAHOM, of yera 60% y notnyHocTw). LUTo ce Tnue puHak-
cuparba 06aBe3HOr CTPYYHOT YCaBpLUaBaka, OHO je Y Haf/1IeXXHOCTY NNoKaslHe camoyrnpaBse
1 3aBUCK Of BULLE YrHUnaLua (byLieTa Kojum pacrnonake floKkanHa caMoynpaBa 3a OBY Ha-
MeHY, LieHe obyKa utg.). YnrbeHunua aa ce Bule o TpehuHe ucnutaHuka (36,7%) He cnaxe
C OBOM TBPAHOM YKa3yje Ha TO [ia je BepoBaTHO 610 cinyvajeBa Kafa Cy HaCTaBHULM CaMu
CHOCWIM TPOLLKOBE 3a CBOjy NapTuumnnaumjy y nporpaMmmma Koje je akpegmtosao 3asog. Y
npwnor ose TBPAHE roBOpe 1 pe3ynTaTi jelHOr paHujer uctpaxkueama (Miljkovic i Mrksic,
2013), npema Kojem Cy HaCTaBHML HaBOAWIY Ja je jedaH of pa3fiora 3a HeJOBOJbHY nap-
Tuunauujy y obaBesHOM CTPYYHOM ycaBplUuaBakby HeafeKBaTHO peann3oBare HeroBor
drHaHCupamsa.

Boheme eBnpeHuUmje 0 0BoM 00Ky CTPYUYHOT yCaBpLUuaBarba jecTe y JoMeHy paja
LUKOJE, WITO OHA, cyaehn npema usjaBama UcnmTaHuka, u cnposoaun. OHO WTo je Npobre-
MaTMYHO jecy u3sjaBe BehnHe ucnutaHuka (41,7% ce cnaxe, 23% je HeoplyuHo, a 35,3%
ce He Cflaxe) NpemMa Kojuma 3a notpebe napTvumnaumje y nporpammmMa Koje je akpeamTo-
Bao 3aBof He fobujajy nnaheHe cnobogHe AaHe, MaKo je 1 To perynuncaHo MpaBriHUKOM.
CmaTpamo [ia je BepOBaTHU Y3POK TO LUTO Ce OBaj BUA CTPYYHOT yCaBpLUaBarba, Kaja je Ha
HUBOY Liene WKOoe, yrnaBHOM peannsyje BUKeHAO0M, Ma UCAUTaHULM 1 HeMajy yTUcakK fa cy
3a Ty cBpXy ocnoboheHn of nocna. Buwe o HaBefeHor 3abpubaBajy 13jaBe CNUTaHMKa
KOju Ce yornwiTe H/UCY YCaBpLUaBanu Ha OBaj HauMH y NPOTEKANX NeT rogmHa O CaHKumnjama
Koje cy Tprenu 36or csor nponycta. CBM McnutaHnumy cy 6unm carnacHu ga cy gobwnm yc-
MeHy oromeHry, nako lNpaBuHUK Npefsrba 1 MHOTo OLWTpKje Ka3He 3a OBaKBO MOHaLlakbe.
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LLTo ce Tue napTuymunaymje y nporpaMmmma LWKONCKMX Pa3BOjHUX aKTUBHOCTH, OAro-
BOPU UCMMTaHMKa Cy AOCTa CIIMYHM NpeTxoaHuM. Hajsehn npoueHat ucnmtaHmka (56,4%)
Ce He Cnaxe ca TBpAHOM Aa WKona prHaHCMpa 0Baj BUA CTPYYHOT yCaBpLUaBakba, Kao n
y Ciiyydajy TBpAHbe Aa gobujajy nnaheHo ogcycTBo y CBpXy naptuuunaumje y nporpammma
LUIKOJICKMX Pa3BOjHUX akKTUBHOCTM (48,1% ce He cnaxe, 18,5% Huje curypHo, ook ce 33,3%
cnaxe c oBOM TBpAHOM). [1a WwKona BoAM eBMAEHLMjy O OBOM BuAy CTPYUYHOr yCaBplLua-
Barba cnaxe ce 58,3% ncnutaHuka, a 61,1% ncnutaHrka TBPAW Aa LWKOMa OpraHu3yje oBa-
KaB BMA CTPYYHOT yCaBpLUaBaka. YNPKOC OBe ABe adupmaTBHE Mepe, camo 2,6% ncnu-
TaHVKa TBPAM Ja Ce KaxHaBa Of4CYCTBO C OBOT BMAa CTPYYHOT yCaBpLlaBamba, ann HUCMO
ycnenuv fa ca3Hamo O KaKBMM Ce Ka3Hama paau.

Y norneny mepa Kojuma je uusb ia nocnelue n ycmepe popmanHo obpasoBarbe, MoXxe-
MO KOHCTaTOBaTM fja OHe He nocToje. BehinHa of ncnutaHmKa Koju napTmuunmpajy y oBom
BMAYy 06pa3oBarba (63,6%) ce He Crake ca TBPAHOM [a LWKosa GUHAHCUPA HUXOBO LLKOJO-
Bahbe, Kao HYI ca TBPAHOM f1a fo6ujajy nnaheHo ofcycTBo (63,7%), a HY ca TBPAHOM Aa ce
KaXHbaBa OICYCTBO C OBOr 06/MKa ycaBpLuaBarba (86%). OHY Koju Cy TBpAUNM fa nocToje
KasHe (1,3%) Karky ia ce pagu 0 yCMEHVM OMOMeHaMa, a jeNHY acnekT Koju ce NpUenmxmo
adrpmMaTUBHOj Mepu je Bohere eBuAaeHUMje Y LWKOM 0 NnapTuumnauymju y dopmanHom ob-
pa3oBamy (rae MMaMo nofjefHak NpoLueHaT NCMUTaHMKa KOoju ce CI1aXky 1 OHUX KOjU ce He
C1axy € OBOM TBPAHOM — M0 45,5%, [OK Cy OCTanu HeOA lyYHM MO OBOM NUTakby).

Kao WTo CMO MO 1 OYeKMBaTU, HajNoLLIMja je cUTyauunja No nNuTary Mepa Kojruma
je unrb nocnewrBakbe 1 ycmepaBakbe HepopManHor obpasoBarba — CBe MHAMKaTOpe Cy
VCMNTAHULWN HEraTUBHO MPOLEeHWN, N To: 62,5% ncnntaHrKa ce He crlaXke ca TBPAHOM
Ja WKosa puHaHCMpa UxoBo HedpopmanHo obpasoBambe, oK ce 68,7% He cnake ca TBp-
OHOM Aa WwKosna obesbehyje nnaheHo ofcyCcTBO y OBY CBPXY, a Yak HUjelHa ocoba Huje
pekna Aa nocToje KasHe 3a M30CTajakbe C 0BaKBOr ycaBpLUaBaa. [la lWKona BOAn eBUAaeH-
unjy o naptuyunaumju y HepopmanHom obpasoBamy cMatpa 39,1% mMcnutaHmKa, Hacy-
npoT 48,5% OHUX Kojy Mucne CynpoTHO.

Mepuenuuja o6pa3oBarba Kao BpeQHOCTUN Y KYNITypHU LLKone
y CBeTNy He3aBUCHMX Bapujabnu

Mpunnkom obpage nogataka NPOHALAN CMO HEKOMIMKO CTaTUCTUYKM 3HAYajHUX No-
BE3aHOCTM 13Mehy nojearHuX GUONOLIKUX, PafHUX U OOPA30BHUX KAPAKTEPUCTMKA UC-
NUTaHWKa 1 HbUXOBE Mepuenuuje nojefuHnX aumeHsnja obpasoBarba Kao BPegHoOCTH Yy
KynTypu wkosne. CBe fobuijeHe CTaTUCTUUKE NMOBE3aHOCTU Cy Ha HMBOY 3HauyajHocTu .005.

MNon ncnuTaHmKa je CTaTUCTUYKM 3HaYajHO MOBe3aH Ca TPU AUMEH3Uje 3aBrCHe Ba-
purjabne, o Kojux ce CBe TPW OAHOCE Ha LLKOJICKE Pa3BOjHE akTUBHOCTM Kao Aena obases-
HOT CTPYYHOT yCaBpLlaBata HacTaBHUKA. [luMeH3Mje ca Kojuma CMO JOOWUIN CTaTUCTUYKK
3HauajHy NoBe3aHOCT Mnona ncnuTaHuka cy cnepehe:

— NOBEe3aHOCT cnabor nHTeH3nTeTa (c=.299) ca nepuenumjom NocTojarba 0b6pas3os-

HVX aKTMBHOCTW CTPYYHOT yCaBpluaBarba HaCTaBHUKA KOje OpraHu3yje WKona;
— NoBe3aHoCT cflabor NHTeH3nTeTa (c= .247) ca nepuenLumjom NoCTojarba Ka3Hu 36or
HeyyeCTBOBaHa Yy LWKOMCKUM Pa3BOjHMM aKTVBHOCTUMA;
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— NoBe3aHOCT cflabor NHTeH3uTeTa (c=.289) ca nepuenumnjoMm NCNUTaHKKa ,b4a ux je
yyewhe y WKONCKMM Pa3BOjHUM aKTMBHOCTMMA JOBENO A0 6orbe xujepapxmjcke
nosuuuje”.

Y cnyuvajy npBe CTaTUCTUYKM 3HayajHe NMOBEe3aHOCTH, »KeHe Cy Y BeheM npoueHTy y
O[HOCY Ha MyLLKapLe nepumnupane fa ce y hrxXoBoj LWKOW OpraHn3yjy o6pa3oBHe ak-
TUBHOCTW CTPYYHOT yCaBpLUaBatba.

Y cnyvajy gpyre CTaTUCTUYKM 3HayajHe NoBe3aHoCTy, 8,69% MyLIKMX UCMUTAHMKA je
13jaBW/IO da NOCTOje Ka3He 3a oACyCTBO MapTuuunaumje y WKONCKMM Pa3BOjHUM aKTMB-
HOCTVMA, AOK HUjeiHa XeHa Huje NOTBpAMIa CBOjUM OrOBOPOM MOCTOjatbe KasHMU.

Y cnyuyajy Tpehe CcTaTUCTUYKK 3HayajHe NoBe3aHOCTU, Yak 12,12% MyLIKUX ncnmta-
HUKa, y ofHOCY Ha 1,33% »eHcKux, 6110 je carnacHo ca HaBeleHOM TBPAHOM.

Ha ocHoBy gobujeHnx nopataka, YMHM Ham Ce Aa Cce MyLIKapuy Makbe UHTepecyjy
3a OBaj BUA CTPYYHOr yCaBpLUaBakba Y CBOM KOJIEKTVBY Y OQHOCY Ha XeHe, Na BepoBaTHO
N Make yuyecTByjy y HeMmy, 360r vera ux Kax<rbaBa (onomeHe) gupekrtop. Kako ce pagu
O VIHTEPHMM, YCMEHUM ONMOMeHaMa, CaMO OHU KOju Cy OMOMEHYTU CBECHM Cy OBOT BMAa
KaXmaBaha, YMme objallbaBamo nepLenuunjy HacTaBHMLA Aa Y HUXOBOM KONEKTUBY He
NoCTOje Ka3He 3a OBY BPCTY anceHTn3Ma.

lWto ce Tnue Tpehe CTaTUCTMUYKKU 3HauyajHe MOBE3aHOCTW, OHA je, Mpema Hallem
MULLIbERY, NOCNeanLa cBenpucyTHe deMmHmn3aLmje HacTaBHMYKKX Npodecnja (Radovi,
2007), y kojoj ce Beha nakra nocsehyje MyLLKOj MambMHCKO]j rpynu, anu Takohe n Bule
nyTa JeTeKTOBaHOj AOMMHALMj MyLUKapala Ha ynpaB/baykuM nosuunjama y obpaso-
Bakby, Kao 1y npodecnoHanHomM Hanpeposawy (Vrcelj, 2014).

foanHe ncnuTaHrka cy CTaTUCTUYKM 3HaYajHO NoBe3aHe Be3aMa Ccpefer NHTEeH3W-
TeTa (c= .544) ca nepuenumnjoMm UCnUTaHuKa aa cy cteknun 6eHedpuTte 3axsasbyjyhn Hedop-
MasIHOM 06pa3oBatby.

NcnuTtaHnum Koju nmajy nsmehy 36 n 45 rogrHa xmBoTa y Behem npoueHTy (7,8%)
ce caXky C OBOM TBPAHOM HEro OHM KOju Cy Yy KaTeropuju AeceT roAanHa CTapujux um
mnahux ncnutaHmnka (no 1,6%). MiHTepecaHTHO je fa ce HUKO of UCNuTaHnKa maahbux o
25 vnu cTapujux of 55 roamMHa Huje ClIoXKMO ca OBOM TBPAHOM. Tare 0 KakBUM ce be-
HedrTMa o HedopMmanHor 06pa3oBarba Pajm 3axTeBa foAaTHA UCTPaXKMBaHa, a MU He
OGUCMO UCKIbYUMNY HU GeHeduTe Koju ce cTUdy ydewhem Ha pas3nnuuTimMm o6pasoBHNUM
nporpammmMa y okBpy MehyHapoaHVX NpojeKaTa, Ha Kojuma oBa CTapoCHa rpyna, npema
HalueM MCKYCTBY, MapTuumMnmpa y Hajgsehem 6pojy.

Ha cnnyaH HaunH MOXKeMO MPOTYMAunUTU 1 CTaTUCTUYKK 3HaYajHy NOBE3aHOCT HMBOA
obpazoBatrba UCNUTAHKKA Koja je cpefrber nHTeH3nTeTa (c=.519), ca 6eHedurTIMa Koje nc-
nuTaHum fobujajy og HepopmanHor obpasoBarsa. Y Cjlyyajy oBe NOBe3aHOCTU, KaTeropuja
HaCTaBHMKa Ca 3aBpLUEHMM MacTep ctyaujama y Behoj mepu (10,9% mcnutaHmKa) cmaTtpa
[a je nmana 6eHedute of HepopmanHor obpasoBarba y ofHOCY Ha 1,6% mMcnuTaHrKa ca
3aBPLIEHM OCHOBHUM CTyAMWjaMa, AOK OHM Ca 3aBPLUEHNM MarncTapcknum 1 AOKTOPCKUM
cTyamjama cmaTtpajy fa HACY UMann HUKaKkee KOpUCTW. YNpaBo KaTeropuja HacTaBHMKa ca
3aBpLIEHM MacTep CTyAnjaMma YMHOrOMe KopecnoHAMpa ca NPeTXOAHO ONMCcaHOM CTapo-
CHOM KaTeropujom, na CMo CKNOHM a OBOj MOBE3aHOCTM MPUMNULLEMO UCTe pa3nore.

NcTpaxnBarbeM cMo naeHTUPMKOBaNM joLL fiBe CTaTUCTUYKM 3HaUajHe MoBe3aHoCTH,
1 10 n3mehy:
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- 6poja caTn HedopmanHor obpaszoBarba HaCTaBHUKA U HUXOBOI MULLIbEHA A3 je
HedopmanHo obpasoBarbe MexaHr3am NpomoLuje;
— 0obnacTn 6a3myHor obpa3oBakba HaCTaBHMKa 1 HIXOBE NepLenLuje ocTBaprBaka
Behe KoHTpone Ha nocny 3axBarbyjyhu HedopmanHom o6pa3oBatby.
Y cnyyajy npBe nomeHyTe CTaTUCTUYKM 3HaYajHe NoBe3aHoCTuW, Mmoxemo pehu aa je
OHa cpefimer nHTeHsuTeTa (c=.505), a fa camo Mehy OHMMa KOoju Cy OCTBapuIv BULLE Of
CTO caTu napTuymnayunje y oBom Bray obpasoBara MMa NCNuTaHMKa Koju cMaTpajy Aa je
HedopManHo obpasoBarbe MexaHu3am npomoumje. C 0631Mpom Ha To fa ce paan o camo
[Ba UCMWTaHUKa, CMaTPaMo Ja ce Pajn O M30I0BaHMM ClyyajeBMMa Ymnje MULLTberbe He
pedneKkTyje NpaBo CTake Mo OBOM NUTakY.
Y cnyuyajy gpyre CTaTUCTUYKYM 3HayajHe NOBe3aHOCTY, MOXEeMO KOHCTaToBaTu Jia je u
OHa cpefher HTeH3unTeTa (c=.544), a fa Cy HaCTaBHMLNM Ca APYLUTBEHO-XYMaHNCTUUYKOM
obnawhy 6a3snyHor obpazoBarba y 3HaTHO Behoj Mepun y OfHOCY Ha Apyre HacTaBHUKe
nepuunupann fa cy octBapunu Behy KOHTpony Ha nocny 3axsasyjyhun HedopmanHom
obpa3zoBatby. [peTnocTaB/mbaMo Aa cagpaj HedbopmanHor obpasoBara y Kojem cy nap-
TULMNPany HaCTaBHULW 13 APYLUTBEHO-XYMaHNUCTMUKMX obnacTy y Behoj Mepun moxe fa
Ce NPUMEHN Y HIXOBOM CBAaKOAHEBHOM pafly Hero cagp»aju obpasoBarba OCTaNMX Ha-
CTaBHWKa, 1 [a je TO Pa3sor mb1XoBe nepuenuumje ocTBapriBarba Behe KOHTposie Ha nocsny
3axBasbyjyhu oBom Bray obpasoBatba.

3akrbyyak

HakoH aHanu3e pe3yntaTa eMNUPUjCKOr NCTPaXkMBaka peann3oBaHOr Ha Npuroa-
HOM y30pPKYy HacTaBHMKa OCHOBHUX W CpefiibMX LUKOJa, MOXKe Ce KOHCTaToBaTu fja ce 06-
pasoearse y WKOJCKOj Kyalypu He depyuliupa Kao 8pegHocil, WTO 3HauM Aa HUCMO Mo-
TBPAUAN ONWWTY XMUMNoTe3y McTpaxnBara. OBaj 3aK/by4yak U3BOAMMO Ha OCHOBY TBPAHM
HacTaBHVKa (McnuTaHKKa) Aa obpa3oBare HUje MexaHu3am npomoumje 1 yHanpehetba
3aMnoc/ieHNX Y OCHOBHUM 1 CPefbUM LLIKOSlamMa, Kao M Ha OCHOBY TBPAHMW Aa Y WKoama
YrMaBHOM He MOCToje Mepe 1 MOCTYNuM Kojuma je uub yHanpehrBarbe, ycmepaBatbe t
oJlaKllaBakbe CTPYYHOT ycaBplUuaBatba 3aroc/ieHyX.

Moxpa pasnore 3a fjobujeHe pe3ysnTate MOXKEMO TPaKUTK Y HUCKOM Yyrieay Koju
YXMBajy BacnuTHo-obpasosHe npodecmje (Miljkovi¢, 2011), Kao 1 y 6pojHIM JpywiTBe-
HUM 1 UICTOPUjCKM NpOLLeCMa Koju Cy JOBENV [0 HhUXOBOT ypyllaBaka U AeKafeHumje.
WnycTpauuje pagu, npema nctpaxmsamy Koje je cnposeo Musbkosuh (2011: 48-49), nuc-
NUTaHULM Koju ce He 6aBe NpodecnoHanHo obpasoBarbeM 1 BaCnmnTakbem CMaTpajy aa je
nocao yuutesba Texak, nnaheH mare Hero LITO 3acyXyje, ca 3aXTEBHUM UHULMjaNTHAM
obpa3oBatbeM 1 HUCKUM yrieaom y ApyLuTBy. CIMYHO Cy MPOLieHeHN 1 OCHOBHOLLIKOJICKM
N CPefHOLLKONCKM HacTaBHMLM, C TUM LUTO je MOCao CPefhOLLKONCKMX NPOLeHEH 1 Kao
Heb6e30epfaH! XanocHo je wTo BehrHa NCNTAHKIKA He XXeJn fia Ce HbXOBU NoTomuy baBe
0BUMM npodecnjama, a HaPOUNTO HE HIMXOBMN MYLLKM MOTOMLM — Hafla3u Cy HaBeAeHor nC-
TpaxuBama Koju pednekTyjy 6pojHe npobneme 1 Teme 3a NCTPaxKmBaHe.

be3 063upa Ha y3poke Tora WTO ce obpa3oBarbe Ha BUAM Kao BPEAHOCT Yy LWKOMCKO)
KyNTypW, LUTO 3aC/1y»Kyje WPy 1 aprymMeHTOBaHMjy NonemMmKy (3a oueKkmnBaTm je HOBMX NCTpa-
XKMBAUKKX aKTUBHOCTU), CUTYPHM CMO [a ce O nocsieanuamMa JobujeHnx pesyntaTta MoXemo
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CNOXMTU. BacnnTHO-06pa3oBHa MHCTUTYLWja Y UMjoj Ce OpraH13aLMOHOj KyNnTypu He Heryje
1 He HarnalwaBa 0bpa3oBarbe Kao BPeAHOCT MOXe CaMo TEXHUYKM Aa ogpabyje eactuiliHu u
06pasosHu Gipoyec, C o4eKMBarbeM [ia je JOBO/bHO CaMO JekJlapaTBHO noTephrBarbe ocT-
BapeHOCTV NOCTaB/beHUX LimbeBa 1 ncxopa. OBo cumysiuparbe BacnmTarba v obpasoBamba he
CUTYPHO HaCTaBWTM fja Ce OApPaXkaBa 1 Ha APYLUTBO Y KOjeM ce 0fBUja, Ha HauMH KOj/ OCTaBsba
MecTa caMo 3a necrmmsam, jep 6e3 obpasoBara Kao H6asnyHe BpeAHOCTN BacnuUTHO-o6pa-
30BHUX UHCTUTYLNja HE MOXe Ce 0CTBapUTL NocBeReHOCT HaCTaBHUKa, a 6e3 e hie n epekTn
HacTaBHMYKOT pafa 6uUTK y Hajborbem cyyajy camo 3ai0BosbaBajyin, a HKafa U3BpCHU.
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Education as a value in school culture
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All activities, including education, are underpinned by values. Since its beginnings, education
has promoted various values, and at the same time was itself perceived as a value, which is
a prerequisite for performing its social function. The crisis of contemporary civilization makes it essentially
important for school as an educational institution, and for teachers as its key actors, to demonstrate
unequivocally by personal example that they perceive education as a value, not only declaratively but
also through their professional activities. The current study aimed to explore teachers’ perceptions of
education as a value in school culture, specifically, their perceptions of education as a mechanism for
promoting employees within an organization and their perceptions of measures and procedures in the
organization aimed at facilitating employees’ education. Our findings suggest that education is not
regarded as an organizational value within the culture of the schools included in our study.

Abstract

Keywords: education as a value, organizational culture, school culture.

O6pa3soBaHNe KaK LLeHHOCTb B KyNbType LKObl

Moean Munbkosnu
Kadepnpa neparorvikn n anagparoruku, unocopckunin pakynbreT,
YHusepcutet B benrpage, Cepbusa
Enena MNpynu
Kadepnpa neparorvkn n anaparoruku, unocopckunin pakynbreT,
YHusepcutet B benrpage, Cepbusa

LleHHOCMU nexam & ocHoge n1to6ol desmesibHOCMU, 8 MOM Yucsie u obpazosamesvHol. C
MOMeHMAd c8oe20 co30aHUsA 06pa308aHuUe NONYAPUIUPOBASIO PA3HbIe UEHHOCMU, U 8 MO Xe
8pems Camo no cebe OHO CHUMATOCh UEHHOCMbIO U HEOBXOOUMbIM YC108UeM 0715 8bINOSTHEHUS COYUANbHOU
hyHKYUU 06pazo8aHus. B ycrosusx kpusuca cospeMeHHOU Yusuu3ayuu nepgocmeneHHoe 3HaqyeHue
umMeem WKo/1a Kak 80ChUMamesibHo-06pasosamesibHoe 3agedeHue U y4umeris, Kaxk e2o npedcmasumernd,
Komopele IUYHbIM NPUMEPOM 0eMOHCMPUPYIOM C80U BOCNPUAMUS 06pA308aHUs KAK UeHHOCMU, U He
MosibKo deKiapamueHo, HO U 8 ceoeli npogheccuoHanbHol desmesnsHocmu. Llesibio uccnedosaHus,
pe3ysibmamsl KOMopo2o npedcmaessieHol 8 0aHHOU cmamese, 6110 U3yyeHue 80CNPUSMUs 06pa3oeaHus
KaK YeHHOCMU 8 Kysibmype WKoJ1bl. Pe3ysemamel Nokazasu, 4mo obpdsosaHue (pdccmampugaemoe
uepes ocnpusmue 06pazo8aHuUs KaK MEXaHU3Md npo0sUXeHUs pdbOMHUKA 8 0p2aHu3ayuu u yepes
gocnpusmue mep u npouyedyp 8 0p2aHU3aYUU, HANPAB/IeHHbIX HA codelicmeue 8 0OPA308aHUU PAGOMHUKOB)
He cyumaemcs opeaHu3auyuOHHOU YeHHOCMbIO 8 Kyllbmype UCCiedyemMblX WKOI.

Pe3iome

Knroueesie cniosa: o6pasosaHue Kak yeHHOCMb, OP2aHU3AYUOHHASA Ky/Ibmypad, Ky/ibmypd WKOTbI.
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Abstract Cognitive processes are the foundation of the cognitive domain of critical thinking. Even

though developing these processes is an educational priority in many countries, including
Serbia, the concept itself and the ways in which these cognitive actions can be assessed are left to teachers
to discover. The aim of this paper is to investigate what cognitive processes are required of seventh- and
eighth-graders in Serbia in order to complete the tasks included in English language tests. The authors
collected 14 tests, designed by 14 English language teachers, for each grade. The authors analyzed the
tasks and determined the levels of cognitive complexity required for completing them according to Bloom’s
Taxonomy for the cognitive domain while relying on the descriptions of these levels and the instructions
for task classification. Generally speaking, very few tasks target higher-order thinking levels. Moreover,
the teachers seem to include more cognitively demanding tasks in tests for seventh-graders. The findings
raise several questions that would be worth considering in the immediate future: To what degree are
English language teachers acquainted with cognitive processes and their implementation in teaching
practice? Do they possess the requisite knowledge and skills for constructing tests that would successfully
assess the students’ ability to perform at different levels of cognitive complexity in the foreign language?

Keywords: teaching English as a foreign language, cognitive processes, critical thinking, tests, Bloom’s
Taxonomy.
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Introduction

As is the case in many other countries, critical thinking is one of the educational pri-
orities in Serbia as well. However, the meaning of the concept and the ways in which it can
be taught and promoted are left to teachers to discover. During their formal education,
English language teachers generally receive no, or only very little, information regarding
the concept of critical thinking and its constitutive elements. Moreover, the opportunities
to learn about them in professional development activities are rather scarce; hence, it is
entirely up to teachers to reach a full understanding of the concept and find appropri-
ate ways to instill the associated skills in their students. In order for teachers to discover
whether their students have acquired those skills and whether any improvement is still
needed, they would need to conduct assessments that would require their students to
display abilities to perform tasks at different levels of cognitive capacity.

This paper aims to explore what cognitive processes, as parts of the cognitive do-
main of critical thinking, are required of seventh- and eighth-graders in Serbia for com-
pleting tasks in English language tests. More precisely, the aim is to determine whether
teacher-made tests assessing students’ knowledge of English as a foreign language con-
tain tasks at the higher-order thinking level, which would imply students’ ability to use
the language independently and for communication purposes, which is the ultimate goal
of foreign language teaching/learning. It needs to be stated very clearly that it is not the
authors’ intention to criticize the participant teachers’ test-designing skills, but to shed
light on the difficulty they are facing — a situation in which they are required to promote
and thus monitor the development of their students’ cognitive processing, yet are given
no resources, tools, or guidance for how to do so.

Critical thinking and English language teaching and assessment

It is exceptionally hard to give a comprehensive and precise definition of critical think-
ing since it is composed of many skills and sub-skills, comprises different levels of complex-
ity, and involves numerous personal traits. Critical thinking comprises the cognitive and the
non-cognitive domain. The former is commonly defined by the evaluation of various intel-
lectual products (ideas, beliefs, etc.) in order to determine their qualities, such as relevance,
validity, groundness on evidence, etc. (Pesi¢, 2011, p. 7). Authors such as Cohen, Salas and
Riedel (2002) and Halpern (2003) add to this the metacognitive aspect of the cognitive do-
main, claiming it is equally important for an individual to evaluate the product as it is to eval-
uate the very process of thinking. More precisely, a person needs to be capable of monitoring
his/her own thinking process in order to correct misconceptions, notice sources of potential
conceptual mistakes, etc. These cognitive actions presuppose a number of cognitive process-
es, such as analysis, interpretation, drawing conclusions, and the like. Besides evaluation and
metacognition as forms of critical thinking cognitive capacities, critical thinking encompass-
es a number of non-cognitive qualities. These include dispositions or habits of mind (Facione,
1990), such as open- and fair-mindedness, inquisitiveness, flexibility, a desire to be well-in-
formed, and the like (Lai, 2011). Additionally, it is paramount for a critical thinker to possess
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a number of personal traits such as systematicity, perseverance, tolerance, activism, social
responsibility, etc. (Mirkov & Stokani¢, 2015, p. 26). This paper deals only with the cognitive
domain of critical thinking. More precisely, it examines various levels of complexity of cogni-
tive processes required for completing the tasks included in English language tests.

Bloom and his associates (Bloom, Englehart, Furst, Hill, & Krathwohl, 1956) proposed
a taxonomy of educational objectives related to cognitive, affective and psychomotor
domains of development, specifying how students would be expected to be changed
by the educative process (Bloom et al., 1956, p. 26). By doing so, they attempted to fa-
cilitate communication and understanding of the outcomes among different individuals
and institutions responsible for designing or achieving them. Speaking of the cognitive
domain, Bloom et al. (1956) asserted that educational objectives and respective cognitive
processes could be arranged into six hierarchically organized levels: (1) knowledge, (2)
understanding, (3) application, (4) analysis, (5) synthesis, and (6) evaluation. The first level
presupposes storing information and one’s ability to retrieve it and serves as a basis for all
other ends or purposes of education (Bloom et al., 1956, p. 33). The subsequent levels are,
thus, cumulative in that “the objectives in one class are likely to make use of and be built
on the behaviors found in the preceding classes” (Bloom et al., 1956, p. 18). Hence, the tax-
onomy explains the progression from simple to complex behaviors, from the concrete or
tangible to the abstract or intangible (Bloom et al., 1956, p. 30), from lower-order cognitive
processes (knowledge, understanding, analysis) to higher-order cognitive processes (ap-
plication, synthesis, evaluation). The former group does not presuppose complex mental
processing, while the latter is considered to form one’s capacity to think critically (Kenne-
dy et al., 1991, as cited in Lai, 2011, p. 8) since students must perform several cognitive
processes of different complexity to deal with a novel situation. The aim of our paper is to
discover what cognitive processes are required from the seventh- and eighth-graders in
our sample in order to complete the tasks in their English language tests, with an empha-
sis on higher-order processes, as they presuppose independent and creative language
use, which is the overarching aim of foreign language learning.

Though there are certain discrepancies in their definitions of critical thinking, owing
to its rather complex nature and contrasting approaches to it (e.g., philosophical, cognitiv-
ist), different authors agree that critical thinking yields benefits beyond academic success.
It represents an exceptionally important life skill without which it is impossible to thrive
in today’s world. In that regard, critical thinking may be referred to as a global skill, but
its application presupposes a thorough understanding of the domain in which it is to be
applied (Cohen et al., 2002; Halpern, 2003). In addition, this skill can be viewed within the
confines of the classroom — as a content-dependent skill, which is dependent upon the
type of reasoning typical of a specific discipline (Glaser, 1984; McPeck, 1981; Paul & Elder,
2008). Cognitive processes do not evolve completely naturally, nor are they gained simply
as one grows up; rather, they need to be taught carefully and practiced continually from
an early age. In the school context, it is necessary for any subject teacher to foster devel-
opment of cognitive processes (Paul & Elder, 2008, p. 88) and use various teaching and as-
sessment techniques that stimulate them. If this approach is adopted, knowledge ceases
to be memorized and ready only for regurgitation; its acquisition is gradual, as the student
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is engaged in a number of cognitive activities that help him/her first subsume the new
material within the already existing knowledge base and finally use it in novel situations
(Anderson et al., 2001). Contemporary foreign language teaching is by nature dependent
upon employing different cognitive processes. Namely, first one needs to remember dif-
ferent grammar rules, paradigms, and vocabulary items (level of knowledge) to be able to
use them in very controlled situations (level of application) or to understand them when
one hears them (level of understanding), before eventually progressing to finding the
most adequate way of expressing oneself while choosing among different options (level
of analysis), to finally using language in novel situations, which requires the synthesis of
different types of linguistic knowledge and skills. The ultimate goal of foreign language
learning is communication, i.e., independent, creative use of the language, corresponding
to higher-order cognitive processes (e.g., levels of synthesis and/or evaluation). Beyond
this, the foreign language classroom is a suitable context for the promotion of overall crit-
ical thinking capacity, as students learn the cultural norms of the people whose language
they are studying and are thus taught to be tolerant, open-minded, culture-sensitive, etc.,
all of which are important non-cognitive qualities of critical thinking. In our paper, cogni-
tive processes are explored as content-dependent since we are investigating their pres-
ence and use in learning English as a foreign language.

In Serbia, the planned outcomes of foreign language education both for the seventh
and the eighth grade (Rulebook on the Curriculum for the Seventh Grade of Elementary
School, 2018; Rulebook on the Curriculum for the Eighth Grade of Elementary School,
2018) clearly put forward such educational outcomes which presuppose different cogni-
tive processes (e.g. comprehending, retelling, interpreting, describing, creating, express-
ing, etc.), the highest being the independent use of the foreign language for personal and
creative purposes (e.g., taking part in communication while adhering to the sociocultural
norms of the language, expressing one’s own needs and interests) and dealing with novel
situations, expressing and arguing one’s point of view, etc. The planned outcomes for the
two grades differ primarily in terms of the aspects of knowledge to be acquired, not so
much in relation to students’ ability to use the language for executing tasks at different
levels of cognitive complexity. In other words, it is intended that students develop and
utilize the same cognitive processes in the two grades using level-appropriate language.

In the English language classroom, as a content-dependent domain, it is important,
and as previously seen, obligatory, to improve students’ ability to operate with and use the
knowledge of the foreign language at different levels of cognitive complexity. In alignment
with the prevailing approach to language teaching nowadays — the communicative ap-
proach, the ultimate goal of foreign language learning is the independent use of the for-
eign language by a learner in real-life, unrehearsed situations (Brown, 2001, p. 43). In the
same vein, the general prescribed objectives for foreign language learning that all European
countries need to comply with outline a general progression in foreign language learning
from using the language in strictly controlled, familiar contexts (level of understanding or
application), to using it in less familiar ones (level of application or analysis), and on to usage
in totally new ones (level of synthesis or evaluation) (Council of Europe, 2002, p. 24). This only
indicates a tendency to gradually develop the skills of the students regarding what they
can do with the gathered linguistic input. Thus, the teaching of cognitive processes in the
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domain of the foreign language classroom can be applied successfully to learning and/or
improving language skills, such as reading (Wilson, 2016) and speaking (Rubin, 2017) since
both require a gradual progression from controlled activities (at the application or analysis
level) to free ones (synthesis or evaluation level). Moreover, even when acquiring language
knowledge, such as vocabulary or grammar, a student can improve or build different cog-
nitive capacities. For example, when practicing vocabulary, students may be given a text
from which some words have been omitted and they may be asked to complete the text
with their own words (application level) or with the words provided (level of understand-
ing). Whenever students are faced with a language problem, i.e., a task to solve, they are
prompted to use their domain-specific cognitive processes.

The combination of cognitive processing development and foreign language learn-
ing is beneficial for many reasons: it leads to the gradual acquisition of knowledge, which
is more easily subsumed into the existing knowledge base; it is retained far longer than
material learned through rote learning; it increases the general critical thinking capacity
of students as they can transfer the critical thinking pattern to other domains; it can boost
students’ motivation as they are active participants and their opinions are valued; it pro-
vides better chances for the application of the acquired knowledge; it resembles real-life
situations and thus equips students with those abilities and skills they will need in their
everyday living.

In order to understand fully what each level represents and what foreign language
activities may be done at each stage, the authors provide the following list of foreign lan-
guage activities, which is a modification of a list proposed by Bobrowski (2006):

Table 1
Modified model of the teaching/learning process of cognitive processes in the foreign language
classroom proposed by Bobrowski (2006)

Level of Bloom's

Description Key words Example questions Example language activities
Taxonomy P y Peq pielangueg
Knowledge Recalls information, definitions, Who, what, where, Whatis...? Complete the sentences
descriptions, facts; when, which; Wherels . ? with the appropriate form of
Can cite or recognize accurate  Find, choose, define,  \yhendid 2 the verbto be in the Present
information regarding a list, label, show, spell, Simple tense.
’ Canyourecall ...?
question; match, name, tel,
Has some sense of what recall select, organize,  Canyouselect....7
information is relevant. outline.
Understanding  Understands a concept, How, why; Howdid ... happen?  Complete the sentences with
process, context etc; Relate, compare, con-  How would you one Qf the following words
Can process answers to critical-  trast, illustrate, trans- describe ...2 provided.
inqiry questions and articu- - late, infer, demonstrate, yyhatis meant by ...?
late what remains unclear: summarize, interpret,

Can you explain what

Has some understanding of ~ Show, explain, classify, ishappening .. 2

how a certain item of knowl- selgct, rephrase, distin-
edge is linked with other items quish, order, compare
in the knowledge base. and contrast.
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Application Can apply and transfer Apply, construct, Howwouldyou use ...?  Complete the sentences with
particular knowledge to make use of, plan, What would resultif 7 an appropriate present tense.
new situations; build, develop, model,

; interview, experiment What elements
Canteach this knowledge g S p would you choose
t0 others. with, identify. tochange .2

Analysis Can solve complex problems  Analyze, dissect, What inferences can Indicate which word does
by applying and generalizing  inspect, divide, simplify, you make? not belong to each of the fol-
concepts; solve, test, examine. What conclusions lowing groups of words and
Can produce a solution that can you draw? explain why.
is reusable and transferable What would
to similar solutions. happen ff .2

Synthesis Synthesis of the acquired Analyze, dissect, Can you suggest Describe one of the two
knowledge and production of  inspect, divide, simplify, solutions ...? people in the pictures.
something unique. solve, test, examine. 3, you llustrate .2

Evaluation Makes new linkagesamong  Theorize, design, How feasible is the Write an essay containing

concepts and problem solu-
tions which have not been
seen before;

Makes judgments about the
value of something.

formulate, discover,

make up, hypothesize,
prove, invent, create an

original work.

planto...?

Can you predict
the outcomeif ...?

What is necessary
todiscover...?

250 to 500 words, describing
and evaluating the foregoing
poem. In your description you
should employ such terms as
will reveal your recognition

of formal characteristics of

the poem. Your principles of
evaluation should be made
clear/ although they should
not be deliberately described
or defended. (Taken from
Bloom et al, 1956: 198)

Even though both Bloom et al. (1956) and Anderson et al. (2001) claim that the
taxonomy can be applied both for setting teaching/learning and assessment goals, it is
questionable how English language teachers around the world make use of it (Beaumont,
2010, p. 1). However, drawing on the ideas of Dimitrijevi¢ (1999, p. 54, 122, 225-226) and
Hughes (2003, p. 1) that we can test only what we taught and in the manner in which it
was taught, it suffices to say that if we promote cognitive processing in our classroom,
then we should correspondingly test it by giving students tasks that would require them
to exhibit cognitive capabilities at different levels of complexity while solving language
tasks. Unfortunately, literature regarding testing cognitive processes in the domain of the
English language barely exists. One of the two directly relevant papers the authors came
across is that by Fahim, Bagherkazemi, and Alemi (2010), who found that those students
who performed well on a Watson-Glaser Critical Thinking Appraisal measuring general
CT skills performed better on EFL tests as well, which might imply that solving English
language tasks involves using one’s thinking capabilities. The second paper, written by
Yanning (2017), reports on positive correlations between the students’ critical thinking
and writing scores in the second language classroom.
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Methodology

Context

The participants in this study were 14 English language teachers from both urban
and rural primary schools in Serbia, aged 30-45 and with 2-23 years of teaching experi-
ence. The research was conducted in 2017 and it included contacting teachers of English
and asking them to share with the third author some of their self-made tests for assessing
their students’ knowledge of the language. All teachers who consented to participation
taught both seventh- and eighth-graders and shared one test for each grade. Moreover,
the obtained tests were achievement tests measuring the quality of accumulated knowl-
edge after a certain period of learning. By quality of knowledge, we mean the use of lan-
guage information acquired for solving language tasks that require different kinds of ma-
nipulation of that information, i.e., different cognitive processes. The authors made use of
teacher-made tests for this purpose since it is supposed they contain only that content
which was previously covered in class (Dimitrijevi¢, 1999, p. 68).

The seventh and eighth grades were chosen with a clear purpose in mind, as these
students had been learning English for at least 7 or 8 years and had probably achieved
sufficient language proficiency to enable them to use the language for communicative
purposes in a variety of situations.

Procedure

The received tests were analyzed in the following manner: having carefully studied
the definitions, descriptions, and examples of the six levels of cognitive processing given
by Bloom et al. (1956, p. 62-197), as well as the recommendations put forward by Bloom
et al. (1956, p. 45-59) regarding the classification of tasks, the authors then went about
the meticulous task of assigning to every test task a corresponding level of Bloom’s Taxon-
omy while carefully considering the instruction for the tasks and assuming, as previously
stated, that the entire content of the test had been previously covered. Once a level was
determined for each task, the authors compared their ratings. In cases where discrepan-
cies emerged, the researchers analyzed those tasks again and compared them against the
relevant descriptions and definitions. Once a consensus was reached with respect to each
individual task, the authors counted the number of tasks at each of the levels of Bloom's
Taxonomy in order to ascertain the number of tasks at each level included in the analyzed
tests for a certain grade.

Results

Fourteen tests were analyzed for the seventh grade, comprising 60 tasks altogether.
As presented in Table 2, the prevailing levels at which these tasks operated were under-
standing (28 tasks), followed by knowledge (14 tasks), and application (14 tasks). Only a
few tasks could be classified as demanding higher-order cognitive processes (3 — analysis
and 1 - synthesis).
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Table 2
Levels of cognitive processing in tests for seventh-graders
Level of Number of
Bloom's tasks at this Examples of types of tasks
Taxonomy level

Translate the following words into English;
Match the words on the left with their synonyms on the right;

Knowledge 14 ) . .
Complete the sentences with an appropriate form of be going to;
Order the given words to form a sentence.
Read the text and answer the questions in full sentences;

Understanding 28 Complete the sentences with one of the following words;
Complete the dialogue using someone, somewhere, something etc.
Complete the sentences using the passive voice in an appropriate tense;

Application 14 Complete the following sentences with an appropriate past tense;
Write sentences using the given words.
Name 3 things that make you happy, three that stress you and three
things parents should do to keep their children healthy.

Analysis 3 Indicate the word that does not belong to each group and explain why
it does not belong.
Indicate which of the following sentences are in the Present Simple.
Describe one of the two people in the pictures — what he/she looks like

Synthesis 1 and is like.
Complete the sentences with your own ideas.

Evaluation 0 -

Total: 60

A closer look at individual teachers’ tests (Table 3) reveals that there are teachers
who completely excluded from their tests tasks at the first level (see tests 3, 8,9, 11, and
14). Rather, their tests contained only understanding and application tasks (see tests 3
and 11) or understanding and synthesis (see test 13). One test contained tasks at rather
challenging levels of the Taxonomy (test 8), whereas test 14 contained only one task with
the aim of assessing students’ ability to apply knowledge, rather than simply recall it.

Table 3

Levels of cognitive processing in individual teachers tests for the seventh grade

Knowledge Understanding  Application Analysis Synthesis  Evaluation
Test 1 3 2
Test 2 1 2 1
Test 3 4 1
Test4 1 5
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Test 5 2

Test6 2 2 1

Test7 2 1

Test 8 3 1

Test9 2 1 1

Test 10 1 3 1

Test 11 3 2

Test 12 1 1 1

Test 13 1 2 1
Test 14 1

Total: 14 28 14 3 1 0

The analyzed tests for eight-graders included 14 tests comprising 66 tasks altogeth-
er. The results given in Table 4 show that these tests were composed almost exclusively of
tasks at the two lowest levels of the Taxonomy (25 tasks at the knowledge level and 29 at
the level of understanding). Only four tasks belonged to the higher-order levels (3 — ana-
lysis and 1 - synthesis).

Table 4
Levels of cognitive processing in tests for eighth-graders
Level of Number of
Bloom'’s tasks at this Examples of types of tasks
Taxonomy level
Circle the correct form of the verb to be in each passive sentence.
Knowledge 25 Complete the sentences with was/were +ing.
Give examples of the following geographical items that are preceded by the.
Order the sentences to form a dialogue.
Understanding 29 Paraphrase the sentences using the words in brackets.
Match the words and their definitions.
Complete the sentences with the Past Continuous or Past Simple tense.
Complete the sentences with a or the where necessary. If the article is not needed,

Application 8 putx.

Make a question for each of the following sentences so that the bolded word is the
answer.
Are the following characteristics good or bad?

Analyss 3 Circle the word that does not belong to the group according to a certain criterion.
Read the text and the descriptions of people and decide which person is the best
candidate for each position.

Synthesis 1 Complete the sentences with your own ideas.

Evaluation 0 -

Total: 66
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The analysis of individual teachers’ tests for eighth-graders (Table 5) shows that all
but three teachers (tests 4, 13 and 14) employed elements at the knowledge level. Teach-
ers mainly combined tasks which function at the first two levels. Only seven of them in-
corporated tasks functioning at the application level (see tests 1, 2,4, 10, 11, 12 and 13)
and when such elements were used, only one such task was present per test, with the
exception of test 2 (containing two tasks at the level of application). This is in contrast to
the practice these same teachers displayed in the tests for seventh-graders, in which it
was not uncommon to find two or three application-level tasks in a single test (see Table
3,tests 5,8and 11).

Table 5
Levels of cognitive processing in individual teachers’tests for the eighth grade

Knowledge Understanding Application  Analysis Synthesis Evaluation

Test 1 1 3 1 1
Test 2 3 2 1
Test3 3 1

Test 4
Test 5
Test 6

oD W

2

2
Test7 2
Test 8 4
Test9 3
Test 10 1
Test 11 3
Test 12 1

Test 13

N W w NN N

Test 14

Total: 25 29 8 3 1 0

Discussion

The findings are surprising in that the same teachers were found to have given more
lower-order cognitive tasks to older students. In other words, far more tasks at the low-
est level of Bloom'’s Taxonomy were given in the eighth grade than in the seventh grade.
Moreover, a smaller number of application-level tasks were given to eighth-graders than
to seventh-graders, whereas the numbers of understanding, analysis, and synthesis tasks
were nearly identical. This is indicative of a general trend among the teachers to give
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eighth-graders tasks that simply require their recall of information. Such findings lead to
the conclusion that the tasks given to eighth-graders for the purpose of assessing their
knowledge of English are cognitively easier than those given to seventh-graders. The au-
thors acknowledge that the knowledge of rules, definitions, and paradigms in a language
is the basis for performing more complex thinking protocols, and they do agree with the
claim of Bloom et al. (1956, p. 32-36) that there are a number of justifications for the teach-
ing of knowledge, but they believe that such levels of cognitive processing should not be
predominant either in language teaching or testing (as is the case with the analyzed tests)
since it decreases students’ communicative competence and deprives them of the oppor-
tunity to use language creatively. This is especially true in cases involving students who
have been learning a language for a number of years and therefore would be expected to
function as relatively autonomous language users.

Generally speaking, the findings are in accordance with what Bloom et al. (1956, p.
89) claimed to be a trend both in schools and at colleges — the emphasis on those intel-
lectual abilities and skills that involve comprehension. However, since testing should be a
reflection of the teaching process (Dimitrijevi¢, 1999, p. 54, 122, 225-226; Heaton, 1990, p.
13; Hughes, 2003, p. 1) and the tasks the test is composed of should be those types of tasks
that were practiced during the learning process (Dimitrijevi¢, 1999, p. 122), the findings
are discouraging, as the participant teachers displayed an inclination to ask eighth-grad-
ers to simply regurgitate information (knowledge level) despite their cognitive and lin-
guistic abilities being well beyond this level. Since the ultimate goal of language learning
is communication, the transferability of the knowledge displayed by the students of the
participant teachers on the actual tests analyzed is doubtful. Tasks at higher levels require
language production, not mere recognition and/or remembering, but were quite scarce
in the obtained sample. Again, if the test situation is reflective of the teaching process,
then it appears obvious that eighth-graders had been primarily taught rules and defini-
tions and had not been given many opportunities to apply or use knowledge for com-
munication. On the other hand, seventh-graders seem to have been taught to more fully
understand and apply knowledge rather than to simply recall isolated pieces. Moreover,
an analysis of the individual tests (Tables 3 and 5) shows that some of the tests for sev-
enth-graders at times contained not a single task on the first level of thinking, whereas
several tests for eighth-graders were composed predominantly of tasks at the lowest lev-
els (Table 5, tests 3, 8, 9).

The findings indicate that the prevailing testing approach among the participants
is the structuralist approach (Heaton, 1990, p. 15), which is indicative of a somewhat tra-
ditional teaching style. However, an important element must be taken into consideration
here - courses in foreign language assessment at English language departments in Ser-
bia have only recently been introduced; hence, the participant teachers may not have
received any formal education regarding test construction. That said, we must not jump
to the conclusion that their teaching is reflected in their tests, as should be the case, since
they may not be aware of this priority. Moreover, the participant teachers were probably
not acquainted with the notion of critical thinking or cognitive processes during their
formal education and likely have encountered only few occasions when they could have
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received some information about it during their professional development,? so they must
not be criticized for not including tasks at different levels of cognitive complexity in their
tests. In this light, they should certainly be held more accountable for assessing their stu-
dents’ knowledge of rules and definitions than for assessing these students’ free and cre-
ative use of the language, despite their students having studied English for at least 7 years
(since the first grade of elementary school). A justification for such a decision may lie in the
fact that the types of tasks the teachers appear to use in their tests are objective and easy
to score, whereas the tasks requiring knowledge production (typically those operating at
the higher levels of Bloom’s Taxonomy) may imply subjectivity on the part of the teacher
in grading, something which they may be seeking to avoid.

Conclusions and implications

On the one hand, the results of this research are encouraging. Namely, in contrast
to the observation made by Glusac and Pilipovi¢ (2017) that a growing number of En-
glish language teachers tend to use the tests that come along with the course book they
are using, the teachers contacted by the authors who chose to cooperate and share their
tests for the sake of the study designed the tests themselves in attempting to assess their
students’ knowledge. On the other hand, an analysis of the levels of cognitive processing
required in these tests revealed that the complexity of tasks did not increase with age,
but rather decreased. If such a finding reflects the manner of teaching, then the results
are rather unsettling. If the findings reflect the participant teachers’ lack of knowledge of
critical thinking in general or cognitive processes and how they can be tested, then they
should be provided with opportunities to gain insight into these elements immediately,
as success in both their further education and the job market their students will soon en-
counter has largely depended on one’s thinking abilities for quite some time now.

On the other hand, it may be unreasonable to make judgments regarding the levels
of cognitive processing involved based on isolated tests these teachers decided to share
with us, which had been developed for particular grades, since these teachers may be
using a battery of tests containing a range of tasks that assess different levels of thinking.
However, when examining the collected sample of tests, it appears obvious that there
is an inclination among participant teachers towards utilizing a more or less similar ap-
proach to testing — that which focuses mainly on language elements and lower-order
cognitive processes. Such testing is probably the result of the structuralist approach to
teaching, a finding which the authors did not intend to discover, but which is a valuable
revelation nonetheless. Among others, Heaton (1990, p. 10) warns against such focus-on-
form practice as it can “indeed have a harmful effect on the communicative teaching of
the language!” Moreover, as the participants are likely lacking a formal education in test
design, they may be designing tests that do not really reflect their teaching practice. In
other words, they may be employing an approach that is not structuralist, yet relying on

2 Since 2006, there has been only one accredited seminar entitled “Developing critical thinking in
EFL"in the academic years of 2014/2015 and 2015/2016. (Link for accredited seminars since 2006:
http://zuov.gov.rs/katalozi-programa-stalnog-strucnog-usavrsavanja/)
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that approach in testing. Should this assumption be proven correct, that would mean that
they are violating one of the fundamental principles of testing — to assess in a manner
that reflects the way the students were taught. Anderson et al. (2001, p. 254) warn against
instructional and assessment activities not being aligned, since it decreases the instruc-
tional validity of the assessment and the likelihood of students’ good performance on
external tests.

Furthermore, the research presented may contain a number of additional limita-
tions, such as the different determinations of levels of cognitive complexity by different
researchers, possible failure in not placing the analyzed tests in a relevant educational
context, or the issue of not having obtained information regarding the origin of the tests
analyzed (whether the contacted teachers designed or borrowed them), all of which
might significantly impact the reading of the findings.
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AHanunsa 3apaTtaka U3 TeCTOBa 3Hatba €HIeCKOr je3nKa
3a cegmu n ocmu paspea 'y Cpb6ujun
npema bnymoBoj TakcoHoMMjn

Tatjana Mywau,
MakynTeT 3a NpaBHe 1 NocsioBHe ctyauje,Ap Nasap Bpkatuh,
Hosu Cag, Cpbuja

BecHa Mununosuh
MakynTeT 3a NpaBHe 1 NocoBHe ctyauje,[p Jlasap Bpkatuh?,
Hosu Cag, Cpbuja

Harawa Mapuuhes
Cpegtba wkona, Hoeu beuej, Cpbuja

Mako je kpulliuuko Mulberse 06pazosHuU Opuopultielti y MHOIUM 3eM/bama, ykrvydyjyhu
u Hawy, cam Gojam Kputiu4Koi MUW/berbd, Ko U C8U e/leMeHlU Koje YKIbydyje U Ha4UHU
Ha Koje ce oHU Moly Liogy4yasailiu U 8pegHo8alliu, 0ClA8/beHU Cy HaCUAsHUYUMA ga uUx camu OWKpuUjy.
Lusre 0801 paga je ga ce uclipaxxu Koju ce KOIHUWUBHU Upoyecu 3axiuesajy Upu uspagu 3agatiaka y
ieclioguMa 3HArLA EHINIECKOI je3UKa 3a cegmu U 0CMU pa3peg 0cHOoB8He wikose y Cpbuju. Y3opak ce
cacwojao og 14 Weciosa 3a ceaku UoMeHyWiu paspeg, Koje je caciuasusio 14 HacasHUKaA eHineckor
jesuka. Aytuopke cy aHanusupasne 3agalike u ogpeguJie HUBoe KOTHUWUBHUX pagrbu tipema baymosoj
iakcoHoMuju Koje je liotipebHo cliposeciiu ga bu Ce ypagusiu jesudku 3agayu og Kojux cy ce cacttiojanu
aHanusupaHu Weciosu 3Hara. Ayltiopke cy ce punukom ogpehusara HUgoa gogusie oducuma
KOTHUiusHUX poyeca u ylyliclusuma 3a kaacugukayujy 3agaiiaka. YolwiieHo jogopehu, y
aHanusupaHum tecttioguma docitioju eeoma manu 6poj 3agalliaka Koju 3axiliesdjy c/ioxeHe KOTHUliugHe
pagrve. Takobe, HacliasHUYU ykbydyjy suuie KOTHULUBHO 3axilie8HUjuX 3agalliaka y tecitiose 3a cegmu
paspeg. [pukylirveHu Gogayu ollisapajy HekouKo Tuiliakd Koja 6u 8a/basio UCpaxuitiu y CKopujoj
6ygyhHocttiu: Konuko HacluasHuyu clupaHoi jesuka 0o3Hajy KoHUell KpulliuyKol MUberad U Helosy
uminemeHwayujy y Hactdasu? [la iu umajy 3Harea u sewiiuHe HeolxogHe 3a Uspagy Wecltiosd 3Hara
Koju 6u ycliewHo UpoyeHuIu ciocobHOCI y4eHUKa ga Kopuciiu je3uyko 3Haree y 3agayuma pasnuduite
KOiHUtIUBHe cioxeHoctiu?

Auciupakiu

KroyuHe peyu: Hacliaea eHineckol je3uka Kao ClipaHoi, KOTHUUUBHU Upoyecu, Kputiu4Ko MUl/berbe,
8pegHosarve, tecttiosu 3Harba, baiymosa twakcoHomuja.
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AHanus 3agaHuni TeCTOB MO AaHMUINCKOMY A3bIKY
ANA cefAbMOro 1 BOCbMOro Knaccos B Cep6un
no TakcoHomum bnroma

TaTtbana Myway
MakynbteT npaBa v 6usHeca «[-p Jlazap Bpkatnu,
Hoeu Cag, Cepbus

BecHa Mununosuy
MakynbteT npaBa v 6usHeca «[-p Jlazap Bpkatnu,
Hoswu Cag, Cepbus

Hartawa Mapunues
CpepgHss wkona, Hosu beven, Cepbus

Xoms Kpumuydeckoe MbiluieHUe A8719emcs 06pa3osamesbHbIM NPUOPUMEMOoM 80 MHO2UX
CMpPaHax, 8 Mom 4ucsie u 8 Hawed, NOHAMUe KpUmu4yecKo2o MbllU/IeHUs, a Makxe 8ce e2o
371eMeHMel, BK/IOYASA U CNOCO6bI NPeno0agaHus U OYeHKU, ocmassieHsl y4umessM, 4mobbl Camum ux
06Hapyxume. Ljesi 0aHHOU pabomel 3aKMOYAHMCA 8 U3yYeHUU KOZHUMUBHBIX NPOLeccos, He0OX00UMbIX
npu pewieHuU 3a0daHuli mecmos No aHzutickoMy A3blKy 0/19 ceDbMO020 U 80CbMO20 K/1ACCO8 OCHOBHOUI
wikosibl 8 Cepbuu. AHanus nposedeH Ha npumepe 14 mecmos 0718 Kax0020 U3 SMux K/1dccos, Komopble

Pestome

cocmassieHol 14 yuumenamu aHenulickozo A36iKd. ABmopbl NpoOaHAIU3uposeasu 3a0aHus u onpedeaunu
YPOBHU KO2HUMUBHbIX Oelicmauli Ha 0CHO8e MAakcoHoMuu btoma, Heobxo0UMbIX 0715 8bINOSIHEHUSA
JIUH2BUCMUYeECKUX 3a0aHull aHanu3upyemeix mecmos 3HaHud. [lpu onpedeneHuu ypogHeli asmopbl
PYyKOB80OCMBOBAIUCL ONUCAHUSMU NO3HABAMETIbHbIX NPOUECCo8 U UHCMPYKYUSMU NO Kdccugpukayuu
3a0aHull. Bumoze MOXHO cKazame 4mo 8 aHAIu3upyeMblX mecmax o4eHb Maso 3a0aHuti, mpebdyrouwux
CJI0XHbIX KO2HUMUBHbIX Oelicmeuli. Kpome moeo, ydumersns ektoyarom 60os1bwe 3a0aHuli C KoeHomus-
HbIMU mpebo8aHuUAMU 8 mecmel 0714 cedbMo2o Knaccd. CObpaHHble OaHHbIe YyKa3bl8arom Ha HECKO/bKO
npob6siem, Komopele 00/1XKHbI 6biMb U3yyeHbl 8 6ruxatiem 6y0yujem, a UMEeHHO: HACKOJIbKO yyumeris
UHOCMPAHHBIX A3bIKOB 03HAKOMJIEHbI C KOHUenyuel Kpumuy4eckoeo MelWIeHUSA U ee NpuMeHeHUeM 8
npenodasaruu; 06;1a0aoM U OHU 3HAHUAMU U HABbIKAMU, HeO6X00UMbIMU 0719 COCMAs/ieHUs mecmos
3HAHuU, Komopble N03801UsIU bbl yCNeWHO oyeHUMb CNOCOBHOCMb YYAUUXCA UCNO/Tb308dMb JIUH2BU-
cmuyeckue 3HaHUS 8 3a0aHUAX pas/Iu4yHOU Ko2HUMUBHOU C/I0XKHOCMU.

Kntoyesble crioea: npenodasaHue aHeaulickozo Kak UHOCMPAHHO20 A3bIKA, KOZHUMUBHbIE NPOYECCbl,
Kpumuuyeckoe Mbil/ieHue, OUeHKd, Npo8epKda 3HaHuUl, makcoHomus boma.
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Meparowke nMmnankKaunje Komepunjannsayuje
urpanuiuTa 3a ey paHor yspacrtay rpagy

Mapuja Manosuh'’
Bucoka WwKona CTpyKoBHMX CTyaunja 3a BacnuTave ,Muxanno MaBnos’,
Bpuwau, Cpbuja

—o0C==Do<

Y pagy ce tionasu og cltiaHosuwilia ga cy gusajHupaHu tpocttiopu 3a uipy geue (uipanuwitia
U uipaoHuye) gpywtigeHo u KyailypHo 061uKo8aHU, iie ga ogpaxasdjy 0gHocC gpywiiea
Upema geltiurbcitisy u ogpeheHy c/uky o gelteilly, Kao u ga camu Gpociiopu c80juM U3UYKUM,
CUMbOTUYKUM, COYUjaIHUM U gUCKYp3UBHUM guMeH3ujama obJ1uKyjy ycrose u kapakiiepucitiuke
ogpaciuarba geye, kuxos ugeHwuiel u Ha4uHe yyewha y 3ajegHuyu. Y KoHWeKcly caspemeHux
ypbaHux cpeguHa, pewersa gusajHUpaHux tpocitiopd 3a uipy geye Cy yMHOIOME yC108/beHa eKOHOMCKUM,
KoMepyujanHum, ypbaHucliuykum u apxuiiekioHCKUM Mepuauma, wito gogogu go toia ga geya
ogpacitajy y Kynitlypu Koja ce Moxe gegpuHucalliu Kao cagpemena, ypbaHa, WpXxuwHo TocpegosaHa
kyniypa. Ocnarbajyhu ce Ha GociimogepHe ieopujcke opujeHtiayuje — CO4UOKY Iy pHy lieopujy y4erba
U paseoja, Hose iieopuje geturbClu8a U UOCCWPYKMYpanu3am, y 060M pagy Hactiojumo ga Kputduyku
cainegamo Uegaiowke uMUauKayuje komepyujanusayuje uipanuwiua 3a geyy paHoi ypactua y ipagy.

Auciupakiu

KmoyuHe peuu: gobpobuil, Komepyujanuzayuja, uipa, ipaso Ha ipag, ypbavusayuja.

YBop

PaHO fleTMHCTBO, KOje ce Y HalleM je3uky oapehyje Kao npeawKoncky y3pacT, nepu-
o[l je HajarHaMMYHMjer pa3Boja 1 yUYetba 1 Kao TakaB NpefaMeT je 6pojHYIX NeaarowKnx ne-
TpakmBama 1 pacnpasa. OBaj paj npeAcTaB/ba TeXY Aa ce NpoMULLIbake 0 PeHOMEHY
BacnuTamba AeLie paHor y3pacTta NpoLWmnpy C MHCTUTYLMOHANHOT HAa BAHUHCTUTYLMOHAMHN
KOHTEKCT, Ha KOM CY HECYMHIMBO NPUCYTHU BPOjHN BaCNUTHU yTULLAj L.

OppacTarbe y caBpeMeHOM rpagy “mMa 6pojHe cneundryHoCTH Y Koje ce Moxe ybpoja-
T 1 noBehaHa MHCTUTYLUMOHanNM3aLmja fedje cBakogHesuLe. »KUBOT JeLle paHor y3pacTa
y rpagoBrMa Hajuelhe ce oaguja usmehy Tpu, MoXKaa He MHCTUTYLIMOHANHA, anu CBaKako
CTPYKTypripaHa OKBMpa: nopoguue — Kyhe, BaCMMTHO-06pa30BHMX YCTaHOBA M NPoOCTopa
3a npoBohetbe C/I060AHOT BpeMeHa 1 Urpy — jaBHMX npocTtopa (Lazarevic i Malovi¢, 2017).

1 m.malovic@outlook.com
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Opyra cneunduryHocT ogpacTarba y rpagy jecte KomepLmjanmsaumja 4eTUHCTBA Koja je npu-
MeTHa Ha CBa TPY NOMeHyTa OKBMpa ogpacTarba. Y oBoM pagy hemo ce 6aBuTy nrTarmrMa
KaKo je [O OBe MojaBe OO 1 KakBe edpeKkTe KoMmepLmjanmsalmja urpanmita Ha Kojuma
[ela NpenLwKoncKor y3pacrta nposofe C/I0604HO BpeMe MOXe MMaTW Y nornegy Bacnu-
Takba, Pa3Boja 1 yuerba feLle, Kao U Ha KOoju HauMH OHa 06MKyje AeTUHCTBO 1 MeHa KynTy-
py, HajsuLe ce doKycrpajyhiv Ha OKBMP AETUHCTBA KOjY YMHE jaBHU MPOCTOPU — NPOCTOPU
3a npoBohetbe CIobOAHOr BpeMeHa, KOHKPETHO, UrpanuLuTa y rpagy.

Y nocneame Tpu feLieHnje mera ce OAHOC jaBHUX NONIUTUKA NPema pa3Bojy 1 yuery
[eLle paHor y3pacTa y roToBO CBUM efIoBMMa CBETa 1 HAaCTOju ce Aia ce, Y CKnagy ca NpuH-
uunrma KoHBeHuuje YH o npaBuma feTeTa, CBOj el paHor y3pacta obe3bean npaso
Ha »KUBOT, yyetbe, pa3Boj U napTuumnaumjy, Te ce Kpenpajy mepe noamnTrke n gpyLuTseHa
npakca Koja nonasu of Hajbosber nHTepeca AeTeTa y KOjoj HUjegHo AeTe Huje AUCKPUMM-
HucaHo (Baucal, 2012). MNuTtarbe apyLwTBeHOr ofgHoca npeMa GeHoMeHy KomepLmjanmsa-
Luje paHor AeTUHCTBa 1 Nedarowknx NMnarkaumvja Koje oBa nojaea nmMa Hepackugmueo je
NoBe3aHOo C NUTabeM jaBHUX NOIUTMKA NPEMa PaHOM AeTUHCTBY, 3aTO je BaXKHO Aa Kpu-
TUYKNM carfiefamo 0Baj OfHOC.

Wrpa je npeno3HaTta Kao HajBa)KHWjU ,cacTojak 3apaBor feturbctea” (Wallace, Pye,
Nunney, & Nick, 2009), oHa y paHOM AeTnHCTBY NpefcTaB/ba Hocehy npakcy y u ipema
CBeTy Koja moaynvpe AeTeTOB Pa3BOoj U yuere 1 yHanpehyje KBanuTeT HheroBor »unso-
Ta. Irpa HoCn BenuKku noteHuuWjan 3a yyere 1 pa3Boj nojeanHaua, ann 1 ApyLiTea jep
omoryhaBa ynotpeby ,kanauuteta dnekcmbunHoctn” (Marjanovi¢, 1987), uume gonpu-
HOCK pa3Bujary pPasHONUKUX obpasalia MoHallara 3axBasbyjyhu Kojuma moxemo cset
TpaHcpopmmUcaTy NpemMa CBOjoj nAaeju, a cebe MeraTh y CKagy ¢ TOM TpaHchopMaLmnjom
(Krnjaja, 2010). Mrpa ce HMKapa He JeluaBa y BaKyyMy U yBeK je Nog yTuuajem Kyntype y
Kojoj HacTaje. Tako cxBaheHa vrpa jecTe 3ajeHNUKN KOHCTPYKT fieTeTa U KynType y Kojoj
XVBU 1 NpefcTaB/ba cTasHy MOryhHOCT wrxoBor obocTpaHor Mewara (Krnjaja, 2012).
Wrpa rma BenvKm yT1Laj Ha [ETETOB XXMBOT Cafja U OBAe U 6aB/bere NTakem KomepLmja-
nv3aumje NpocTopa 3a Urpy y HepackruamnBoj je Be3n C MUTabeM Ha KOju HauvH Nogynu-
pemo 1 nogprkaBamo Aeuju pa3Boj U yuere — Kako MX yCMepaBaMo, Kao 1 ca NuTamem
LAPYLITBEHOr OAHOCa NpemMa AeLu.

MpocTope 3a Aeuy y rpagy HEKM ayTopu ONKCYjy Kao ,Npor3Bog npakce ypbaHe no-
NUTKKe KojuMa ce GopMupajy KOHKPETHM NPOCTOpW, a Yy Koje cy yrpaheHe cTpyKTypHe
KapaKTepuCTuKe APYLUTBA, ANCKYP3MBHE KOHCTPYKLUMje AeTUHCTBA, NPEKO KOjuX ce Npea-
CTaBe 1 'ca3Harba’ 0 feuu npeHoce y apywTsy” (Alanen, 2004: 349). VirpanuwTa cy Au3aj-
HVPaHW NPOCTOPM 3a UFpy feLe Koju MOry 6UTU CMeLITeHV Ha OTBOPEHE MM 3aTBOPeHe
npocTope (MrpaoHuULe), a Koju Cy HaMereHU Aeun 3a OKynsbarbe 1 6opaBak pagn npo-
Bohema cnobofHor BpeMeHa U urpe. lNutare KBanmTeTa XMBOTa AeLle y rpagy noBe3aHo
je ca nnTarbem KapakTepncTrika NpoCcTopa HaMeHeHMX Aeyjoj Urpu.

OppacTajyhiv y rpagoBrmMa Aeua ce YrmaBHOM Wrpajy ynpaBo Ha AU3ajHUPaHNM
npocToprMa 3a urpy, jep y ypbaHum cpefmHama npeosnahyjy npoctopu 3a cneynduyry
HaMeHy, HeCTPYKTypUpaHMX NpocTopa roToBo fa Hema. YpbaHocT ce oapehyje He camo
npema 6pojy cTaHOBHUKA, Beh 1 npema rycTrHM HaCerbeHOCTY, EKOHOMCKO]j GYHKLMjL 1
nocTojakby ypbaHuctuuke nHppactpyktype (UNESCO, 2012). YpbaHe cpefiviHe MAaHCKM Cy
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ypehuBaHe, cTora cy 1 iledja UrpanuiuTa, jM3ajHupaHa 3a cneynduyHy HameHy — urpy u
npoohetrbe cnobofHoOr BpemeHa, cacTaBHY fieo ypbaHuX Hacerba.

WrpanuwTa npeacras/bajy NpoOCToOpe KOju MMajy BeNVKW NnejarolKky noteHuunjan.
OBwu npocTopu MMajy noTeHuuMjan aa 6yay Bulle of MecTa Ha KojrMa Jela NpoBoAe CJlo-
604HO Bpeme, oHa Mory 6uTn ypeheHa Tako a nogynvpy deuje yuyerbe 1 pa3poj (Cole &
Engestrém, 2007), nogcTnuy Ha 3ajefiHMUKo yuelwhe n yyerbe flelle paHMX y3pacTa, Kao
1 Ha NoBe3uBatbe JeLe C NPUpoaoM, NofpxKaeajy GnekcMbnnHocT, Npyxajy npunmnke 3a
pa3symMaH pU3VK 1 pa3Bujarbe UMarnHaTueHe urpe, abupmuLly areHCHOCT eTeTa y obnu-
KoBahy MpPOCTopa, a TUMe 1 npoLieca ofpacTtatba. Komepuunjanusaumja ytndye Ha obnu-
KOBatbe JeTUHCTBA N Metbatbe KyNnType, a Camum TUM AeTepMUHULLE NejarowKmy NoTeH-
unjan nrpanuwTa.

Komepuujanunsaumja geTnbCTBa Ce MOXKe OQPEANTH Kao yCMepaBatbe JeLe Ka KOH-
3ymepur3My 1 nocmaTparbe AeTUHCTBA KPO3 NPU3My MapKeTUHLLKOT noTeHumjana. Komep-
UKnjanHu yTrUaj BpLIK Ce NyTemMm MapKeTWHra 1 peknamupama, rae ce nog MapKeTUHrom
nojpasymeBa npofjaBarbe npofykata 1 ycnyra, 6peHanparbe, NakoBamwe W nnacrmpame
cBera LUTO ce Npofaje, oK je peknamuparbe BMf npomouuje nomohy Kor ce npusnave
noteHumjanHu notpowaun (Mothers’ Union, 2010). EdekaT Komepuujanusaunje jecte
CTBapambe, TpXKuLWHO nocpenosaHe kKyntype” (Kline, 1993), 3a kojy moxemo pehu fa je oa-
NUKYjy cneundryHO MaTeprjanHO-KyNnTYPHO OKpYXetbe, Kao ,MprumapHu aptedakt” (Cole,
1996) 1 cneymdUYHO CUMBONIMUKO OKpYXere Kao ,cekyHaapHu aptedakT” (Cole, 1996).
To 3Haun Aa ce faHacC He NPOJajy caMo pasNnMunTy NpoayKTu, Beh ce 3a Te npoayKTe Besyjy
naeje n BpeHOCTM Koje Cy yTKaHe y Hekn 6peHp.

,PaflocT yuyecTBOBara Yy coducCTUUMpPAHO XUjepapXm3oBaHUM KOHGOPMU3IMUMA,
YHyTap Kojux paHr, 6peH unv mapka npoussohaya, O4HOCHO UMW NPOM3BOAA, NMOCTajy
obenexje naeHTUTETa NOTPOLLaYa nocTaje obenexje enoxe” (Sekuli¢, 2007: 18). OBa 06e-
nexkja Halle enoxe — CaBpeMeHOr APYLITBA Y KOM XUBMMO YMHE Ja je Komepuwmjanunsa-
uuja gaHac y nyHoM 3amaxy. Komepuumjanusauuja nocebHo yTuye Ha XK1MBOTe fieLe paHor
y3pacTa, Koja ce Hanase nof BefMKMM MapKeTUHWKUM nputuckom (Piachaud, 2007) n
Koja ofpacTajy y noba Kaja je [eTUrCTBO yMHOrome KomepuujanusosaHo (Kline, 1993;
McKendrick, Bradford & Fielder, 2000; McNeal, 2000; Petrovi¢, 2009, npema: Radovi¢ 2015,
Schor, 2006; Williams, 2007).

Teopmjcxo-enwcremonou.mm OKBMP 3a aHanusy

Teopujcko-ennucTeMOOLWKN OKBMP OBOI pafa YMHe COLMOKYNTYPHa Teopuja yuera
1 pa3Boja, HOBe Teopuje AeTUHCTBA M NOCTCTPYKTypanu3am. CoUMoKynTypHa Teopuja je
TEOpPUWjCKO MoMnasuLLTe Ymje TeMesbe 3a pasyMeBahe JbyAcKe MNcuxe 1 npoleca passoja
HaNla31Mmo y Pa3BOjHOj Teopwmju BUroTCKOr, KOjU je NCTULAO0 Aa je JbyACKO MEHTANTHO QYHK-
LMOHVCakbe COLMO-KYNTYpHO-UcTopujckn nocpegosaHo (Wertch, 2007). Oa ngeja o no-
CpefoBaHOM JbyICKOM Pa3Bojy 1 MefujaLijyu rOBOPY HaM [ia HE MOXKEMO pa3yMeTy yyerbe
1 pa3Boj 6e3 pasymeBarba KyNTYpHUX 3Hauera Koja OKPYXKyjy ocobe u Koje nocpeayjy y
TUM NPOLIeCMA, [OK C ApYyre CTPaHe He MOXXEMO pa3yMeTu APYLITBO U KynTypy 6e3 pas-
yMeBarba areHCHOCTU MHAMBKAYA Koje Cy Aie0 TOr APYLUTBA U KOoje KOpUCTe U NPOAYKYjY
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KynTypHe apTedakTte (Engestrom, 2001). Kako feTe cBeT oko cebe foXKMnBIbaBa KpPo3 of-
HOCe KOje ycrnocTaB/ba 1 pasBurja C ogpacimmMma, gpyrom geLomM 1 CBOjUM MaTepujanHum,
couujanHM 1 CUMBOJTIMYKM OKPYXXeHeM 1 Kako yrnpaBo Tu ofHocu oapehyjy veros pas-
BOj 1 yueme (Pavlovi¢ Breneselovi¢, 2012), Beoma je BaXHO NpoyyaBaTh Kako KomepLmja-
n13aurja NPoCcTopa Ha KojuMa Aela bopaBe yTuye Ha MOMeHyTe OAHOCE U CaMUM TUM Ha
oppacTame.

3a pa3ymeBarbe peHOMEHa Koju ce Y OBOM pajy aHanm3npa 3HauyajHe cy naeje Koje
LLOHOCe HOBe Teopuje AeTUHCTBA. TeopeTnyapm ,HoBe counonoruje getnwcrea” (Pound
2011, npema: Pavlovi¢ Breneselovi¢, 2015) ganu cy Benvky JONPUHOC carnefaBamy fe-
TUHCTBA Kao Mo cebu BpeaHe 1 BUL/bMBE APYLUTBEHE KaTeropuje, WTO je yTuuano n Ha
NPOMeHe y PasnnynTUM HayYHUM AUCLUMUNIMHAMa Koje ce AOTUYY MuTakba ofpacTarba
[eLe, BacnuTatba U pa3yMeBatba AeTMHCTBA. 3axBasbyjyhv oBMM yTuLajuma faHac ce ja-
B/ba cBe Behe nHTepecoBahe 3a NpoyyaBake AeTMHCTBA Kao UCTOPUjCKOT, COLMjaNTHOT 1
KynTypHor KoHcTpyKkTa (Nenadi¢, 2010) 1 3a 6aB/berbe NMTarbeM BacnuUTarba Aele 13BaH
WHCTUTYLMOHANMHUX KOHTEKCTa.

MocTcTpyKTypanusam Kao Grno3odpcko-MeToLOMOWKO MoMa3nLLITe Y aHann3m ornie-
[la ce y ufiejn fia He NOCTOjY jefiHa, jeflHO3HAUHa peanHocT, Beh Aa nocToje pa3nnuumTu no-
rnefmn Ha peanHocT, KOju 3aBrce of no3uuuje U3 Koje ce Ta peanHOCT NoCcMaTpa 1 Koja ce
CTanHOo Merba. CTora n cam NCTpakmBay y TOKY aHanv3e MOXe 3ay3rmMaTti pasnymTe nosu-
unje (Mukherij & Albon, 2015) y nokywiajy aa npobnem carnefa us BuLle NepcrneKkTuBa.

CneundunyHOCTM NPOCTOpa 3a Urpy Aelie y rpagoBMMa

Mpema nogaumMma Koje 3HOCU YHeCKo, MONOBUHA CBeTCKe nonynauuje Beh xusun y
ypbaHum cpesrHama, a fo 2050. roguHe he ce Taj 6poj nosehatn Ha yak 70% (UNESCO,
2012). Y cknagy € OBakBMM MPOMEHaMa y TOKY je MHTEeH3VBHa APYLUTBEHO-MONUTUYKA
pnebaTa Ha CBETCKOM HUBOY O KBaNIMTETY XMBOTa y rpafioB1Uma, a nocebaH ¢okyc 3ay3u-
Ma NuTarbe XMBOTA AeLle paHOr y3pacTa y rpagy 1 npoMaTpake HauvHa Kako Aa ce ype-
OV cpefvHa Tako Aa ypbaHa Hacerba NpefcTaB/bajy NOBOJbHO M MOACTULIAJHO MeCTO 3a
oppactare (Christensen & O’Brien, 2003). MuTatbe [o6pPOOUTK AeTeTa 1 KBaNIUTETA XKW-
BOTA Y KOHTEKCTY YpOaHUX CpefHa laHaC je N3y3eTHO aKTyeslHo nuTare. M gobpobut
He cxBaTaMO Kao UCXOA KOM ce Texu y npouecy ypehusama cpeanHe, Beh Kao CBOjcTBO
JeTeTa Koje ce pa3Bmja KpO3 OAHOCE 1 y 3ajeHNYKOM Aenarby C AeLoM 1 ogpaciuma y
oppeheHoj cpeaunHm (Pavlovi¢ Breneselovi¢, 2010: 8).

3a KBanuMTeT XMBOTa Y rpagy BeOMa je BaxKHO ypehere jaBHMX NpoCTopa Ha KojMa
oppacnu 1 geua NpoBofe CBoje Bpeme. JaBHU NpoCTopn Y rpagy Cy OHU NPOCTOPU Ha Koju-
Ma je omoryheHo ciobofHo oKyrnsbatbe paan NpoBohera cIobofHOr BpeMeHa U aHraxo-
Bakba y PasNNUMTUM TUMOBMMA aKTUBHOCTM camocTanHo unu y apywtsy (Woolley, 2005).
Y caBpemMeHUM rpagoBuma MOXEeMO Nperno3HaTy Ba Tvna TMX NPocTopa: NPBU TUM YNHE
OHV MpoCTOpK Koju cy ypeheHun 3a cneunduuHy HameHy (single-minded space) v y Taj Tmn
Crnagajy v Jevja nrpanuiuta u UrpacHuLLe, jep cy To npoctopu ypeheHnu 3a gedjy urpy. pyru
TUM YMHe jaBHM NpocTopu (open-minded space) Kojuma Huje CTPOro 3afaTa HaMeHa, To Cy
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NpoCcTopu NONyT NapkoBa Ha Kojuma je Moryhe 6aBUT ce pas3nuunTIM TUNOBMMA aKTUB-
HocTu (Woolley, 2005).

Kako cy Hekun ayTopu npe yak 50 rogrHa youunu (Lefebvre, 1968, npema: Harvi, 2013),
XMBOT ce y ypbaH/M 1 pypanHuM cpefuHaMa 3HaTHO passivKyje, a TO ce ofpakaBa Ha yc-
noBe y Kojuma feTe oppacTa. YpbaHu3auumja 1 MofepHU3aLmja ycnoBa y KojuiMa XUBUMO
HeoCnopHO JOHOCe KOMPOP KOj MOXKe NMO3UTUBHO YTULLATU Ha KBANIUTET XM1BOTa. Heke of
npefHOCTY ofpacTarba Y ypbaHM cpearHama ornepajy ce y BuieM CTaHgapay couumjan-
He 1 34paBCTBEHE 3aLUTUTE, KA U Y KBAJIMTETHMjOj U Pa3HOBPCHWjOj KYNTYpPHO-06Pa3oBHOj
noHyam (UNESCO, 2012). C gpyre cTpaHe, ypbaHu3aLja MOXe Umatu 1, aexymaHunsyjyhe”
edekte (Day & Miodbjer, 2007; Woolley, 2005). Ha npumep, noseharmem nHaycTpujanmusa-
uvje BehvHa Nopoauua Koja X1Bu y rpagosuma GyHKLMOHMLLE Tako fja cy 0ba poguTerba
3anocneHa, Na BeNNKM Aeo AaHa NpoBoe OfBOjeHM jeAaH of APpYror 1 Of CBOje AeLe.

OppacTarbe y rpagoBum nmMa 6pojHe cneundrUYHOCTY Koje ce Mory foBeCTH Y Be3u
ca nuTamem nogpluke fobpobutn aeteta. Heke of Tux cneumdryHOCTA Cy: 3HATHO
CMahbeH KOHTaKT ¢ npupogom (Gill, 2008); orpaHuyaBare MOOMAHOCTM 1 ciobofe camoc-
TaNHOT KpeTama ycnen nosehaHor kopuwhetrba npesosa (Christensen, 2003); cee Beha
dparmeHTaumja gpylwTBa M NopacT ApywTBeHe cerperaunje (Marjanovi¢, 1987), koja ce
ornefay nsfiBajamy fieLle Kao counjanHe rpyne — aeua 6ueajy y cee Behoj mepu ,30Hu1pa-
Ha" (Francis & Lorenzo, 2005) 1 y3pacHO 130510BaHa jep ce y rpagy 3Ha Koju Cy NpocTopu
HamMereHU ieln, a Ha KojMa feua,Hucy noxesbHa” (Penn, 2006); MHCTUTYLMOHann3aunja
LeTUHCTBA; U Ha NMOCNEeTKY Komepuujanusaumja npoctopa 3a geuy (Petrovi¢, 2009, npema:
Radovi¢, 2015).

MopacT Komepuujanusauuje urpanuiuTa 3a geuy y rpagy

Komepuujanusayumja nrpanmiiTta 3a fely Moxe Aa ce pasyme Kao Aeo wuper npowe-
ca — KomepUuujanusaLje 1eTUHCTBA, O KOM Ce JaHac JocTa nonemule. [la 6u ce pasymeno
KaKo je [oLWWo 10 MnojaBe KOMepuyvjanv3aunje AeTrHCTBa, NOTPEOHO je carnefaty Wmpm
APYLTBEHO-UCTOPUJCKM KOHTEKCT KOju yKasyje fa cy ce Kpajem 19. Beka nog ytuuajem
ybp3aHe uHAyCcTpujanu3aLlmje gecune 3HaTHe eKOHOMCKE MPOMEeHe Koje Cy MoAcTaKie
Metbahbe NMOoPOANYHOT XMBOTA. [1pe MOMeHYTUX MPpOoMeHa NPon3BoaHa ¢yHKLUMja Hanasu-
na ce y NOpoAnLY, Na je yK/ibyYeHOCT fieLie y CBe CerMeHTe XKMBOTa Ofpac/InX U 3ajegHunLe
6una mHoro Beha Hero gaHac (DCSF & DCMS, 2007). MNocneanue eKOHOMCKUX MPOMeHa r
ypbaHu3sauuje cy cBe Beha ¢parmeHTaLmja gpyLwTBa 1 N30/10BAHOCT NOPOANULIE Y Yi03n
nogusarba fele, Kao 1 NopacT ApyLUTBEHe cerperaunje AeLe v OHKX Koju ce O HbiMa CTa-
pajy (Marjanovi¢, 1987). Mpe nojaBe MHAYCTPUjCKO-TEXHOMOLWIKOT ApyluTBa BehrHM aeue
HUCY 6UNN BOCTYMHU HW NPOCTOPY HY Urpayke cneumdnyHoO HaMemEeHN HIIMa, FOTOBO
[ia Hyje 6rno npofyKata 3a fiely Koju ce JaHac CMaTpajy poboM Ha TPXKULITY HaMeHEHO]
neun (Aries, 1989). [lpywiTBEHe NpOMeHe Koje Cy HacTaBuie Aa ce AellaBajy foHene cy
Ham Beh noueTkom 20. BeKa nojaBy npebaumBarba TEXNMLUTA Ca NMPON3BOAHE Ha NMOTPO-
wiy. Oburbe pafiHe cHare 1 NPOAYKTVBHOCT Y OBOM nepurogy Beh cy noyenu fa npesasu-
na3e notpebe Npov3BOAHE Y Pa3BMjEHOM CBETY, Na faHac MMamo cBe Behin 6poj unaHoBa
LPYLITBA Koju ce naeHTndMKyjy Kao noTpoLuauu, a He Kao npoussohauum (Sekuli¢, 2007).
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Y caBpeMeHOM ApyLUTBY, Kafa je AeTUHCTBO NPeno3HaTo Kao Neprog ca CBOjUM cre-
undryHOCTMMA, pa3Burja ce 1 MHAYCTPUja Koja TapreTupa ey Kao LuSbHYy rpyny noTpo-
Wwaya, y3nmMajyhu y 063rp cnpeMHOCT poauTesba Aa ofiBajajy 3a AeLy, Aeyju Lenapal, anu
W yT1Laj Koju feLa nMajy Ha cBoje poguterbe (DCSF & DCMS, 2007; McKendrick et al. 2000;
McNeal, 2000). IhaycTpuja Koja je ycmepeHa Ha Aeuy AaHac 3anasu 1 obiunkyje MHore ac-
neKkTe AETUHCTBA: KAaKo Ce Aella 0bnave, ynme ce xpaHe, Kako ce urpajy (Williams, 2007).
Mopep Tora, AeLa Cy CBaKOAHEBHO N3N0XeEHa YTULIAjMa MAapKETNHIa, Kako Ha TefleB13njn
TaKO 1 Ha jaBHUM MECTVMa, KPO3 pasninymTe obmKe orfallaBatba.

MakHun (McNeal, 2000) HaBoau fa Cy fAelia Npeno3HaTta Kao 3HauajHa NoTpoLLayKa
rpyna us suie pasnora. Hajnpe, geua jecy ,npMmMapHu NOTpoLLayn’, Kojuma ce Mory nna-
cupaTv NpoayKTU NpunaroheHn rxoBmM jegnHCTBEHUM NoTpebama. Nopep Tora, yTuuaj
[ieLe Ha noTpolumy Kojy e poautersmn umatu je Benuku, jep aela ymejy fa BpLie nputu-
CaK Ha poauTesbe Ja Tpolle HOBaL, Ha Mpon3Boe Koje Aela »kene. Ha Kpajy, Aeua npeacra-
B/bajy ,noTpolave 6yayhHocTtn” leua cy:,npumapHn’,,ytuuajHn” n,6ygyhn” notpowaum
M Kao TakBa UMajy Behu ,TPXKULWHW noTeHUmMjan” Hero 6uUno Koja apyra ApyLITBEHa rpy-
na. Mopep Tora, Kako HaBoaw 0Baj ayTop (ibid.), meua cy Kynuu Koju cy opujeHTUCaHu Ha
TpeHyTHe noTpebe, Na 3a PasnnKy of OAPaC/INX He Pa3MULLbajy O MUTabUMA LTeHe U
paLuvoHanHor pacnopehuBara HOBLQ, LUTO je joLU jeAHa KapaKTePUCTMIKA Koja UX CMeLUTa
y rpyny BeoMa noxkesbHuX Kynaua v ,nakmx meta” (McNeal, 2000).

oK cy y npoLwnocTv IpocTopu 3a Urpy Aelie 6unv pasnuynTyi OTBOPEHM NPOCTOPK
y NPYPOAN, yNuLie 1 ABOPULLTA 1 OCTaNIM HECTPYKTYPMPaHM NPOCTOPY Ha KojuMa Cy eua
umana cnobopy nsbopay nornegy Tora wra he Ha TMM NpPocToprMa Aia page, Kafa v C KUMm,
[laHac je y ypbaHM cpefiuHama NprMeTaH KanutanucTUukm, NpoayKTUBUCTUYKNA MPUCTYN
npocToprMa 3a fely. 3a feuy ce crneunjanHo oCcMULLbaBajy Npoctopu ¢ ogpeheHoM Ha-
MEHOM, a CBU TV NPOCTOPY UCnpeceLaHu cy yniuama 1 6ynesaprmMa Koja feua Hajuelhe
He MOry camocTanHo fa npehy, na je NpucycTBO feLe Ha TM MPOCTOPMMA YCIIOB/bEHO
BOJ/bOM 1 MOryhHOCTMMa ofpaciivx a Ux Ha Ta mecTa goseay. CuTyaumja ce [odaTHoO yc-
NoXKHaBa Kafa ce nocTaBu NuTarbe nnahama 3a 6opaBak Ha HEKOM MPOCTopY, jep Taga
MoryhHOCTU 6opaBKa 3aBucCe U 0 MiaTeXHe CNOCOBHOCTY nopoauLe.

Kako ce y ypbaHvM cpefjMHama AeLa yriaBHOM Urpajy Ha NPOCTOpUMa Koju Cy [13aj-
HMPaHW 3a Urpy, BaXKHO je MMaTK Ha My [ia UrpanuLuTa OapakaBajy KynTypy OHUX Koju Cy
6uUnn yKrbyueHmn y npouec AnsajHupansa. Y nornegy npuctyna y AvsajHupamy nrpanmiita
3a pgeuy moryhe je pasnukoBaTu NPUCTYN AM3ajHUpara 3d geyy, Koju nogpasymeBa OC-
MULLIbaBakbe NPOCTopa Npema npeTrnocTaBkaMa o feyjM UHTepecoBambUMa 1 notpebda-
Ma, 1 NPUCTYN An3ajHrparba ca geyom, Koju noapasymesa YKibyurBame geLe y cam npo-
Lec ocMmuwbaBaka. MHoru aytopu (Spencer & Blades, 2005; Walsh, 2006) HaBoge paa je
JaHac JOMVHaHTaH TpeH[ An3ajHnpatba 3a Jely KOju yTuye Ha TO Aa KynTypa urpanumiwra
ofpaxaBa KynTypy ofpaciux y Kojy ce aeua yBoge. Kpmaja (Krnjaja, 2012) oBy nojaBy
objalrbaBa Ha NprYMepy Urpayvaka 3a geLly, kafia Kaxke ja urpavke Koje ce Aajy geum npe-
HOCe MOpPYKy oApacinx o oYeKrBamwMma of geteta.,Kyntypa nrpavaka je Kyntypa ogpac-
NnX, a TEK NOTOM KyNnTypa fieTeTa. Ha nprmMep, HauMHOM MapKeTuHra Kyntypa he y marwoj
unu Behoj Mmepur noacTLaTM obpacLe KyrnoBriHe KOMepLUjanHuX nrpayaka; AapoBarbem
pasnnuMTUX Nrpavaka fgevaky unm AeBojunLm ogpaciu Wwasby NOPyKy O O4eKnBakbMa Of
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[eTeTay yno3u nona; Mirpauka takohe Moxe Aia yKasyje Ha oueKrBarba Ofpac/ivixX Be3aHmX
3a pas3nmMunTe akTUBHOCTW Y UFPU Y OOHOCY Ha MaHWMynMcame Nrpaykom (packnanare
M NMOHOBHO CKJanare, PEKOHCTPYyMCatbe, Npey3umatrbe ynore ciMbonusaumjom objekra
Kpo3 urpauky..)” (Krnjaja, 2012: 123).

MNojaBa #a y rpafoBMMa fjaHac HacTaje CBe BlLLIe MeCTa HaMekeHX Jeln ypeheHux
crnpam npeAcTaBe OAPACNX O jefMHCTBEHUM feyvjum notpebama (Mehy kojuma je mrpa
jenHa o Haj3HavajHWjUX) Morna 6u ce carnegdat u3 gea yrna. C jegHe cTpaHe, oBa HaM
rojaBa yKa3yje Ha To fja ApyLITBO GpUHe O jeAnHCTBEHMM noTpebama feLe 1 aa ce obes-
6ehuBame CTUMynaTMBHOr NPOCTOPa 3a Urpy Koju Aeun omoryhasa fja ce akTMBHO aHra-
Xyjy y urpu y cee sehoj Mepu npenosHaje Kao BaxkaH ApyLwteeHn uusb (Spiegal, Gill, Harry,
& Ball, 2004). C ppyre cTpaHe, nofena rpafa Ha MecTa 3a flelly 1 MecTa 3a ofpaciie Boau
n3aBajarby feLe Kao couunjanHe rpyne, ynme geua bueajy ,3oHnpaHa” (Francis & Lorenzo,
2005) n unme ce nojayaBa TPEHA cerperaumje geLe Kao ApyLwTBEHe rpyne.

Y caBpemeHMM rpafioBMmMa NpriMeTHO je ofBajarbe CBeTa fielie of CBeTa OApac/nx
ofBajatbeM MecTa 3a fieLly 1 mecTa 3a ogpacne (Ward, 1987, npema: Christensen & O'Brien,
2003), unme je onaKLaHO NnacMparbe NpofykaTa LWbHMM rpynama, na ce Tako Ha mec-
TMa 3a Aiely Hehe y BeNMKOj Mepy peKknaMmupaTii NPOAYKT HaMeHeHY ofpacinuma Koju
HUCY MOBE3aHU Ca bMXOBOM POAUTE/LCKOM YJIOrOM.

Y HactaBky heMo MoKyLwaTy Aa npeacTaByMMO HeKe Of Mperno3HaTux pasfora 3a
nopacT Komepuujanusauuvje urpanvita 3a gely paHor y3pacrta 'y rpagy. C jenHe cTpaHe
UrHK ce fa je y rpagoBuma cee Behn 6poj mecTa 3a Urpy feLe Koja NpeTnocTaB/bajy Heku
BMA Hannate (buno fa ce Hannahyje Bpeme NpoBeAeHO Ha CaMOM MPOCTOPY UMK Nporpam
KOju Ce Ha HEeKOM MecCTy opraHusyje unu fa 6opaBak Ha TUM MeCTUMa nofpasymeBa KOH-
3ymunpare xpaHe 1 nuha...). C gpyre cTpaHe, MecTa 3a Urpy fielie y rpagy npenosHata cy
Kao Beoma NMorogHa MecTta Ha Kojuma ce Mory TapretTupaTi Aela u pogmTesby Kao noTpo-
LIayKa rpyna v rae MM ce Mory Ha pasnimumte HauMHe, NOCPeACTBOM Pas3MUNTX BUAOBA
MapKeT/Hra NiacnpaT kbrMa HaMmeheHU MPOAYKTU.

MNpouec Komepuwmjanmsaluje nrpanuLuTa 3a gely y rpagy AeLlasa ce jep je cama urpa
npeno3HaTa Kao BeoMa MJIOAHO T/10 3a Miacuparbe pPasiMunTiX NPOU3BOAa, ann Ty Cy ”
6pojHK apyru dakTopu. Heke of Tvx dakTopa obpasznaxy bpayH u Mate (Brown & Patte,
2013) Koju Kaxy Aa ce KomepLujanusauuja OBUX NPOCTopa AellaBa jep je npeno3HaTta not-
peba/xerpa poguterba 3a KoMGOPOM Ha MeCcTVIMa rAe ce feLa Urpajy; jep je AoLwno Jo npe-
yCMepaBatrba Ca KBaHT/TeTa MPOCTopa 3a Urpy Ha acrnekT KBanuTeTa TX NPOCTopa; jep je fo-
LU0 [0 NPeBNacTy NPUBATHOT Hafl jaBHMM CEKTOPOM Y nornefy obesbehHumsarba NnpocTopa
3a Urpy; jep je yctasbeHa npakca fa poauTesbiu AeLly AOBO3e Ha pa3nnymTa MecTa Ha Kojuma
Ce opraHm13yjy akTUBHOCTM 3abaBHOT KapakTepa 1 CIMYHO. [leniom je Ha Komepuumjanusauujy
npocTopa 3a Urpy geue y rpagy yTuuano v TO WTO je Npeno3HaT py3uK Of yrpoxaBara
30paBCTBEHOr CTakba JeLie KOoja »K1Be y rpafoBuMa ycsief CMakbeHe akTUBHOCTMU, NMa ce Npo-
n3BoAHAa KOMepLMjanHnxX npocTopa 3a urpy nosehana ga 6u ce geum o6e36enmno fa byny
aKTMBHWja. Y3 HaBohere daKTopa Koju Cy YTHLLAAN Ha LUMPEeHe NojaBe KomepLujanm3aumje
npocTopa 3a urpy geue y rpagy, osu aytopu (Brown & Patte, 2013) HaBoge fOa je y caBpeme-
HOM [pyLUTBY, KOje Benimuya MmatepujanHu (GUHaHCKCKI) acneKT AeTnHCTBa, 0be3behrBame
yC/I0Ba 3a Urpy Y3 HannaTty jefHOCTaBHO pellerbe CIOXKeHOT npobrema.
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MocTojarbe KoMepUuWmjanHyxX UrpanuwTa 3a geuy y rpagy Heku aytopu (McKendrick
et al. 2000) npepfcTaBsbajy Kao 6anaHcmpame n3mehy notpebe poauTesba fa fely cmecte
Ha MecTO KOje OHM BuAe Kao CUrypHO U notpebe gelle 3a pa3HOBPCHUM, y30ya/buBrmM
npunukama 3a urpy, 3abaBy, Apy>keme. Ynora poauterba y Kopuiwherwy oBUX NpocTopa
HVje 3aHeMap/blBa, jep Cy POAUTESbU TW KOju HepeTKo bupajy n omoryhaBajy geum aa
KomepUuwmjanHe npoctope KopucTe. Kako ce BehmnHa poauterba faHac Boau Uaejom aa je
Hb/IXOBa Y/iora a OpraHu3yjy *KMBOT CBOje feLle U UCMYyHe ra pa3HOBPCHUM aKTUBHOCTMMA
(Brown & Patte, 2013), moxe ce pehu ga HUCY jeanHO Aeua npeno3HaTta Kao KOpPUCHULN
OBUX NPOCTOpPA, Beh 1 camu poguTessbi.

JenHa of notpeba poauTerba Kojy HajBuLLE eKCNIoaTuLLy OHU Koju ypehyjy komep-
UujanHa urpanuiiTa 3a euy jecte notpeba poauterba fia fete byae 6e3benHo. besbegHocTt
ce MoXe NMocMaTpaTh Y OJHOCY Ha pY3UKe KOju Cy HEMWHOBHO MPUCYTHU Yy ofpacTaky
feLe. YuecTBOBatbe Jlelle Y jaBHOM XMBOTY HOCU ofpeheHe pu3mke, WTO BOAU TeHAEH-
unjn fa To yuecTBOBare Tpeba fla KOHTPONULY 1 orpaHuYaBajy ogpacnu (Harden, 2000).
Mpatehun noTpeby poamTerba fa kUXOBO AeTe Oyae 3alTReHo o pr3nKa, KOMepLujanHa
MeCTa 3a Urpy AeTeTa onpemsbeHa Cy No BeOMa PUrOPO3HUM CUFYPHOCHUM CTaHAapAYMa
(NPFA, 1998, npema: McKendrick et al. 2000), wTo ce ncTrye y Npeu nnaH Kaga ce Takea
MecTa peKknammnpajy poguTerbuma.

Kapga nocmatpamo nutarse ynore pusnka y KOHTEKCTY NoapLuKe NoTeHumjana geue,
HECYMHUBO je la pU3MK MOXKe MO3UTUBHO YTULLATX Ha AETETOBO yyerne 1 pa3Boj. Kopuc-
TU KOje eTe MOXe MMATU Of M3farakba pPasyMHOM PU3UKY y Urpu cy 6pojHI: aela yye
0 CBOjVM CNMOCOBHOCTMMA Ha MOJby yrpaB/bakba PU3MKOM; NMOCTajy jaya MeHTanHo n du-
31YKKM; OBNajaBajy HOBMM BelUTUHaMa; CTMUY HOBa Ca3Harba; cTuuy ocehaj Aa cy HewTo
nocTurna; pasBujajy camonoysname; ocehajy ce ocHaxeHa (Play Wales, 2008). TMopep
NMOMEHYTUX KOPUCTU Koje feTe MOXe MMATW Of, y4eCTBOBarba y akTUBHOCTVMA Y KOoj1MMa
je pasymaH pur3uk gonywTteH u anena 6pojHux aytopa (Ball, 2002; Baxter, 2008; Brown &
Patte, 2013; Gill, 2007, 2008) Koju yka3yjy Ha To Aa je AeTeTy y ogpacTaky notpebHa oa-
pebeHa go3a pu3srKa, MPUMETHO je ia Ce Y Kpenparby KOMepLMjaHUX NpoCcTopa 3a urpy
UnNak noTeHUupa 6e36e4HOCT, HACYNPOT AONYLUTakY PU3KKA, jep AoNYyLITake pr3nKa HOCK
ca cobom MoTeHLMjaNiHe NocsiefunLe KakBe Cy He3rode 1 noBpeae Koje Mory JOBecCTu Ao
TY>KOU pofuTesba, MaTepujanHnx (prHaHCKjcKMX) rybuTaka u nower nyonuuymteTa. Jakne,
noTeHLUMjanHa KOPUCT o AonyLlUTaka pPa3yMHOr pU3nKa ce He BUAW 1 TUYe Ce yBepera
0 f06pobUTK feTeTa, 3aXTEBA CarfiefaBakbe LWpe CNIVKE, HUje NoasIoxKHa mepersy. C apy-
re cTpaHe, nocnefuue Cy BeoMa BUAJbMBE U pearnHe, Yak Mepsbuse 1 nposepsbue (Ball,
2002). OBaKBoO carfnefiaBake ofjHoCa NoTeHUMjaIHe KOPUCTW 1 Nocneunua of n3nararba
PU3KKYy Ha MPOCTOPKMA 3a Urpy MoXe 06jacHUTM 3aLUTO Cy KoMepuuMjaiHa urpanuiiTa 3a
Jely yrnaBHom ypeheHa no npvHUMnunma TpeHaa usrpaghe CUrypHux UrpanuiiTa, Koju
ce MOXe NoBe3aTu ca pa3BujatbeM JpyLUTBEHe aBep3unje npema pusnky (Gill, 2007).

Kako ce komepLmjanHa NoHyAa nrpanuLiTa 3a Aely Kpevpa cnpam npoLeHe o 3apaau,
MO>eMO MPEeTNoCTaBUTY [a je OHUMA KOju Ty MOHYZY Kpeupajy y MHTepecy a KOPUCHUL
6yny 3a0BO/bHY fia 61 ce Ha Ta MmecTa Bpahanu, Te fja 6u ce octBapuna Beha 3apaga. MNoky-
wahemo aa objacH1MO jefaH of moryhuix nyTeBa NpoMuLLIbakba O 33J0BO/baBakby NoTpebda
KopucHuKa. Kaga roBopu o geujem paszsojy, Kon (Cole, 1996) HaBoan fa nocebHa naxba
Tpeba fa ce nocBeTn MOhK KOjy OApPACciv Majy Y OKPYXKEHY Y KOM Jela oapacTajy. OBaj
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ayTop (ibid.) TBpau fa je okpykeme vecto ypeheHo c Hamepama,onTMU30Baka” yCoBa 3a
Jeujn pa3Boj. BaxkHO je Harnacntu Aa, Kaga je y nuTarby Aeydjy pa3Boj, He MOXXeMO roOBOPUTH
0 ,MaKkcumm3aumjn“ passoja, Beh npe o ,ontummsauyuju”. Bancuuep (Valsiner, 1997) kaxe ga
je ngeja o MakcMMmM3aLmjy pa3Boja AoLsia U3 eKoOHoMKje, TO je naeja o Makcummusaumju 6e-
HeduTa y3 cMarbere TpoLkoBa. OBa njeja y eKoOHOMUjY je ofpKBa jep cy nHpopmauuje o
TPOLUKOBUMA 1 BPeAHOCTUMA AOCTYMHE U CTabUiHe, anu To Y pa3BOojHOj NCUMXONOUjy HUje
cnyyaj. To 3Haum fa je Hemoryhe ycnoBe y KojuMa geTe ogpacTta ypehrsati no npyHuunuma
MaKcMU3aLmje ycnoBa 3a pa3Boj, Beh no npuHuuny catucdakumje — npuxeaTtakby pellerba
Koja ce UrHe Kao JoBO/bHO fobpa. LTa he ce poanterbuma UAHUTU Kao NPUXBAT/bMBO pe-
LeHe, MHOIO 3aB/CM Of TOra Ha KOju MM Ce HauMH NpeacTaBe pasfinunta pellera ny Tom
CMMCITY MapKeTUHT MMa 3HauajHy ynory. He cme ce, HapaBHO, 3aHEMapuTK YnkbeHnLa ga
poanTesby HUCY OHU KOjuU MacBHO MPUMAjy CepBMpaHe MapKeTUHLLKe NOpYyKe, anu Yak n
yBarkaBatbe HMXOBE areHCHOCTY y OBOM NPOLIECY He YMakbyje 3Hauaj Kojy NpUanKom oany-
yrBaHa 1Ma fOOPO OCMULLIbEHA MAPKETUHLLIKA KaMMakba.

MuTatbe KomepumjanusaLumje UrpanumiuTa 3a geuy y rpagy yMHoOrome ce tmye u nu-
Tatba M3MellTarba Aele C OTBOPEHOr y 3aTBOopeHe npoctope. KomepumjanHu npocTo-
pu 3a Urpy feue y rpagy, ako He yBekK, Hajuellhe Ccy cmelLTeHM Y 3aTBOPeHe npocTope
(McKendrick at al. 2000). Mako ce mHoru cnaxy ga 6opaBak y Urpa Ha OTBOPEHOM MMa
6pojHe npegHocTu (Brown & Patte, 2013; Gill, 2008), nocToje jacHW pa3no3u 3awwTo fonasu
[0 N3MeLUTarba feLle ca jaBHUX MPOoCTopa Ha OTBOPEHOM Y 3aTBopeHe npocTtope. [in (Gill,
2008) Harnawaga fa 6opaBak 1 Urpa Ha NPOCTOpMMa Yy NPUPOAN HMKaZa HUCY NOTNYHO
CUTYPHWU, YeCTo Cy HEeNpeaBUANBU U 3aBUCE Off BPEMEHCKMX YCJI0Ba, 360r Yera 3aTBOpPEHN
npocTopy NoCTajy ncnnatmeuju. MehyTrm, OBO Huje jeauHn pasnor 360r Kojer y rpago-
BMMa y cBe Behoj Mepu HecTajy NpocTopu 3a AeLy Ha OTBOPEHOM (Ha MPBOM MeCTY, OHU
HeCTpyKTypupaHu, HeypeheHn), a felaBa ce eKcrnaH3mja 3aTBOPEHUX, KOMepLrjanHmX
npocTopa 3a geuy. Y ypbaHum cpefjHama CBe BULLE NPOCTOpa Ce KOpUCTY 3a caobpahaj-
HUUe 1 ocTany ypbaHuctnuky uHdpactpyktypy (Gill, 2008). Bonw (Walsh, 2006) vak
ckpehe naxmwy Ha TO fa ce NPOCTopY 3a felly rpaje Ha MecTMMa Koja ,nmpeTekHy”. bpayH
n MNate (Brown & Patte, 2013) nocTaB/bajy BeOMa MHTPUraHTHO NUTakbe O pa3fio3nma 3a-
TBaparba AeLe, O4HOCHO O NpeMeLlTary fieyje Urpe C OTBOPEHNX Y 3aTBOPEHE NPoCTope
y rpagy. OHM roBope o ToMe fa fela AoK ce 3abaBrbajy urpajyhv npase 6yKy, HepPeTKoO 1
Hepep, WTO peMeTn MUP U pel Kome ofpaciv npuaajy 3Havaj. Tako je, Ha npumMep, cBe
BMLLE MECTa y rpajly Ha KojuMa je nrpare nontom 3abpameHo (Piachaud, 2007). Kaga c oT-
BOPEHMX jaBHVX MOBPLUMHA AeYjy Urpy N3MeCTUMO Y 3aTBOpPeHe NpoCTope, rpaj nocraje
»MUPHMje"” MeCTOo Ca CTaHOBWLLTa NOTpeba ogpacsmx.

Ha npoctopuma 3a nrpy fgeue moryhe je yountn enemeHTe Komepuujanusauuvje v
Kafa Ha ibUMa Huje NpucyTHa Hannata (Ha npyMmep 3a ynasak Ha UrpanuiiTe uan y urpao-
HULY) jep ce NPOCTOpK 3a Urpy AeLe y rpagy HepeTKo KOPUCTUTE Kao NPOCTOp 3a peKa-
MUparbe pasMunTUx NpomnsBoAaa. Havme, nako ce TapreTupare gele Kao noTpoLlavke
rpyne y Hajsehoj Mepu AellaBa NOCpeACTBOM MynTuMeaujckor npoctopa (TB, uHTepHer,
MOOWHe annvKauuje...), UHAYCTPrja MapKeTHIa akTMBHO NPOHanasu HoBe HaunHe Aa fo
Jele gonpe 1 Aa UM noluasbe nopyke o pasnmuntum NnpoayKTnMa, a jeaaH o TUX Hauu-
Ha je nocTaB/bakbe peknaMHMX MaTepujana Ha mecTta (MpocTope) 3a feuy, NONyT fevjux
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UrpanuLiTa, UrpaoH1La, yctaHoBa Kyntype (Schor, 2006). Ha mecTiMma nonyT 300/10LWKMX
BPTOBa WM My3eja YecTo Ce JellaBa fia ce KOMMaHvjama noHyau fa 6yny CroH3opu He-
Kor pgorahaja Koje 61 NPUBYKNO JeLly, KaO KOPUCHMKE, a 3ay3BpaT KOMMaHWjU NPY>KUIo
MoryhRHoCT Aa Ha Tom florabajy npomoBuLLe CBoje NpoayKTe. Y BaCnUTHO-06pa3oBHUM YC-
TaHOBaMa, KOje YrHe 3HauajaH Jeo NpocTopa 3a Aely y rpagy yecTo ce ,0TBapajy Bparta”
KOoMMaHuvjama fia nnacupajy cBoje NpoayKTe feLm Kpo3 Tako3BaHe ,CnoH3oprcaHe obpa-
30BHe maTepujane” (Schor, 2006). Takobhe, faHac Mo CBeOLM Aa Ce AeYja UrpanuLuTa, anm
W Apyra mecTa 3a feuy Yy rpagy rpage noj nokpoBUTE/bCTBOM HajpasnnymuTnjux TMnosa
burpmu, Koju oBakBe NpUNKe KOPUCTE 3a CaMONPOMOLIMjY, Na YeCTO MOXEMO JI0ro prpmu
BMAETN Ha MECTMMA Ha KojuMa bopaBe Aela. OBakBe rnojaBe HaM CBeAoye 0 YNkbeHUUM Ja
Cy NPOCTOpU 3a Urpy AeLe U3y3eTHO NorofHa MecTa Ha Kojuma je moryhe BpLunTI Tapre-
TUpame JeLe Kao NoTpoLlayke rpyne.

EdekTn Komepumjanusayumje nrpanviuTta 3a gewy

Beh cmo Harnacunu pa je edekat komepuumjanusaumje ctBapame TPXKULLIHO-NoCpe-
[oBaHe KynType. Y oBom feny pafa 6asmhemo ce nutarbuma LWITa HaM TakBa cneunduyHa
KynTypa [JOHOCK, OAHOCHO KakBe epeKTe MOXe MMaTh Ha AeTe, Hheros pa3Boj 1 KBanUTeT
XKMBOTa, aJiM U KaKO OHa MOXe YTWLaTK Ha OAHOCe Y APYLUTBY, Ha CXBaTatbe PasfnynUTUX
ynora (Kao wWTo je poguterbcka ynora). KnajH (Kline, 1993) je uctuuao fa je oBa TpXuLu-
Ho-NocpefoBaHa KynTypa Be3aHa 3a cneympryHo cMMBONNYKO OKpyxere. HujenaH 3Ha-
KOBHMU CUCTEM He Tpeba NpoyyaBaTh He3aBUCHO of JbyACKUX akumja (Wertsch, 1993), ctora
cMaTpamo fJa je MomMeHyTo cneurduyHoO CMMBONNYHO OKpY»Ketbe KakBO Kperpa npoLec
KomepUuujanmsauuje 6ecmMmncieHo nocmaTpaTii M30/10BaHO Of HalUUX akLuja.

KomepuujanHa urpanvwTa 3a feuy Hajuyewhe ocmuwbaBajy ogpacnu, mehytum,
0Baj NpoLiec oCMKLLIIbaBakba MPOCTOPa HE MOXKe Ce CBECTY CaMO Ha NTakbe Kako oapacsv
[n3ajHupajy cam npocTop, Beh je y BeNnKoj mepu nosesaH ¢ ypehrBarmeMm X1BOTa geLe.
HencoH (Nelson, 1981) nctrnye ga fela ogpacTajy y KOHTEKCTY KOju KOHTPONMLLY ofpaciu,
[aKne feua ogpactajy,y ckpuntuma” ogpacnux. CKkpunTtu cy Wweme gorahaja Kojuma je og-
pebeHo fa nu Heka ocoba yyecTByje Ha afieKBaTaH HauuvH y forahajuma (To ce ofHOCK Ha
couujanHe ynore, HaunHe Kopulwhera objekaTa, CEKBeHLe akLja U Y3pOUHUX peakLuja).
Oppacnn ymHOorome ycMepaBajy feuje akumje 1 noctaBsbajy LubeBe 3a HIXO0B Pa3Boj n
yyetbe. Oppacnv NocTae/bajy cTaHAapae 1 obpaclie NoHallara, a of AeLle ce ovekyje fa
npuxeaTe TakBe 3a4aTe Mofesne NoHallarba. Y ToMm CMUCIY, OBJlafiaBatbe CKpUMNTMa 3Hauu
oBnagasate Kyntypom. OBnagaBatbem CKpUNTMMA Koje Cy CTBOPEHe Ha KOMepLnjanHnM
npocTopvMa 3a Urpy feue y rpagy Aete oBnajiaBa TPXKMULIHO-OPUjeHTUCaHOM YpbaHoM
KYNTYpPOM KOjoj npunaga.

MakHun (McNeil, 2010) nctnye ga he geua kynut unu he Tpaxxntn poauTesbMma aa
UM Kyne CBe NPOoAyKTe KOju UM Ce YMHE NPUMaM/bUBUM, YaK MAKO CY LUTETHY MO HbuX. cTo
TaKko, feua he TpaxnTy Aa X POAUTESbU BOLE HA OHa MecTa y rpagy Koja cy mehy BpLutba-
Uuma nonynapHa 1M cy Ha HeKu Apyru HaumH npumamsbrea. O Tome y Kojoj Mmepu je of-
rOBOPHOCT 3a fileTeToBY AO6POOMT Ha CaMUM POAMTEIbMMA, MOCTOje NOAEbeHa MULLIbEH.
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CjenHe cTpaHe, OHU KOj/ BpLUE MapKETUHLLIKN NPUTMCAK Ha AeLy 1 poauTesbe He CMaTpajy
cebe 0irOBOPHVIMA, jep OHU He MPOoAajy AUPEKTHO AeL NPON3BOAE, POAUTESbY CY TV KOju
MOpajy ogobpuTH KynoBrHY HEKOT MPOU3BOAA, OAHOCHO OHU Cy TV Koju hie ognyumnti aa
feuy fosefly Ha Heko MecTo. C fpyre cTpaHe ce ckpehe naxkma Aa Cy poauTesby CTaBrbe-
HW Yy He3aBUAHY 1 HenpaBeaHy CUTYyaunjy jep cy 1 CaMy U3STI0XKEHN MapKETUHLLKOj MaHW-
nynaumju, anu ce wuma MaHUNysnuvLie 1 NOCPefoBaHO — NPeKOo NPUTUCKA KOju caMa aeua
Ha FbUX MOTY BPLUWTY, @ NPeA KOjUM POAUTEbY YCNef Xerbe Aa Ael yO0BO/be YeCTo He
Mory fa He nonycte. Ctora noctoje 6pojHn anenu aa je n poauterbMa u aeumn notpebHa
nojpLUKa Ha WMpem APYLITBEHOM MJIaHy, He CAMO KPO3 perynucare 1 yBoheme CTpoXmx
npaswuia o Nnacnpamy Npogykara 3a geuy nytem mapketuHra (DCSF & DCMS, 2007).

Hajuewhe nctnuaHa no3nTrMBHaA CTpaHa eKkcnaH3uje Komepumjannsagnje npoctopa
3a feuy Yy rpagy OfHOCK Ce Ha MpeTrnocTaBKy Aa ce Ha OBaj HauuH Aeun obesbehyje pas-
HOBPCHWja, KBanuTeTHUja 1 6oratunja NoHyza NpocTopa 1 cagpaja npunarohHeHnx wrxo-
BMM crneundryHuM notpebama, xermwama, moryhHoctuma (DCSF & DCMS, 2007; Brown &
Patte, 2013). MehyTnm, Kako HaBoan KnajH (Kline, 1993), akTuBHOCTUMa Koje ce ofBUjajy
Ha KoMepLMjalTHUM NPOCTOPKMa 3a JeLly YecTo HeoCTaje ayTeHTUYHOCT 1 6oraTcTBo Co-
LMjanHUX nHTepakyuja.

Ha opabup mecta KomepuujanHor Tuna Ha kom he gete 60paBUTK He yTUUy Camo
Xesbe feue 1 poanTesba, Beh BenvKy ynory urpa n nnatexkHa Moh nopopauue. Y cknagy ¢
TM ce Moxe pehu a KomepLujanusaumja UrpanuwiTa 3a fely MoXe BOAUTY KIacHOj ce-
rperaumju, anv n noeehaHom NPUTUCKY Ha poguTerbe. [MpuTrcak Koju KomepLmujanusauuja
npocTopa 3a Urpy feLe y rpagy CTaB/ba Ha poauTesbe NocebHO ce HeraTMBHO OfpaXaBa
Ha nopoguLe Koje nmajy Huxka npumarba (Middleton et al. 1994, npema: Piachaud, 2007).

Y cBeTny nosehaHe Komepuwmjanvsauuje urpanuiuTa 3a gely y rpagy moxe gohu go
npoMeHe y cxBaTamy fieuje urpe. Havme, nrpa nocraje cxsaheHa Kao HeLITO LWTO fieLa KOH-
3ymMupdjy, @ He HeWTOo y YeMy CMOHTaHO, CAMOVIHULNjaTUBHO YXKMBajy. EKcnaH3mja mecTa
AV3ajHNPaHKX ca cneyndnUHOM HaMeHOM — 3a Urpy fele Ha ogpeheHn HauvH, yTiye Ha
Mekbatbe yC/10Ba 3a Urpy. MIamereHn KOHTEKCT Aaje Apyrayunje 3Hayee Aeyjoj urpu, nocra-
B/bajyhu gpyraumje moryhHocTu 1 orpaHnydetba. C jeiHe cTpaHe oTBapajy ce moryhHocTu
[ia iela YecTo Merbajy cpeauHy Y Kojoj ce urpajy, gonasehu Ha pasnuumTte npoctope 3a
Urpy 1 TMe 6oraTe NCKYCTBO Y KOHTaKTy C pasfiMunTM MaTtepujanmma u gpyrauuje ausaj-
HUPaHUM NPOCTOPMMA, Kao 1 Apyrayunjum coumjanHum okpyxerem. C gpyre cTpaHe, ekc-
MaH3njom NpocTopa An3ajHMpaHux ca cneundrUYHOM HaMeHOM KMLIYe3aBajy MecTa y rpagy
Ha KojuMma fieLla paHor y3pacTa MOry [ia Ce CMOHTaHO OKyM/bajy 1 r4e MOry ia CamoCTasHO
6Vpajy ApYLWTBO 3a UFPY, YMME Ce OFrpaHNYaBa areHCHOCT JeTeTa.

BbpayH n Mate (Brown & Patte, 2013) yno3opaBajy Aa mMofepHO APYyWTBO Aeumn
CMarbyje MoryhHOCTM Ha cnobofHy Urpy, OQHOCHO NpPaBo Ja ce Urpajy Kaja OHa To Xene,
rfe oHa TO XeJie 1 C KM xene. YuHu ce fa npetBaparbeM cBe Beher fena npocropa 3a
AeLy Y KomepLujanHe npocTope 3a feuly Aela Nnounmby Aa KOH3yMKpajy CBe OHO Yy yemy
CYy HeKafla CNOHTAHO Y>KMBasa 1 y4eCTBOBasa 1 LUTO je XKMBOT NCMYHaBasio y NPOLNOCTH.
Jeua Tako faHac cBe yelhe: KOH3yMUPajy ApY»KeHe YMeCTo la ce CMOHTaHO Apy»xe (Kaja
OHa MOXKene 1 C KM OHa MoXene); KOH3yMUpajy CropT, yMecTo fa ce CnopTom 6aBe; KOH-
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3ymurpajy 6opaBke y npupoau, jep NprupoaoM Cy CBe Make CBaKOLHEBHO OKpYXeHa (...) 1
CBe TO Y BpeMe Kafia 3a To NocToje cnoboaHu (unv npefsrbeHr) TEpMUHN.

BbpojHn ayTopu TBpAe Aa ce noBehaHOM KoMepLjann3aumnjom AeTUHCTBA YTUYE Ha
noeehame maTepurjanuama Ko Aiele, a To 3HauM fa Aiela CBOjy eHeprujy ycMepaBajy Ka
MaTepujanHum Jobprma, y xesbu fa ux nocefyjy y wro Behoj mepu, ok ce Gpokyc og-
Blaum ca HemaTtepujanHux BpegHoctu (Piachaud, 2007). Kako noseharbem komepumjanu-
3aumje pete cBe yewhe 6MBa 3aBefeHO Ja KYNU HeKM MPOAYKT, Y TOM npouecy Aeum ce
nosiako,Npoaajy” n seoma cneumpuyHe BpeaHoOCTU. 3aTO je NOTPebHO APYLWITBEHO Npeunc-
NUTUBaHE O TOME KOje BpeHOCHE opujeHTalmje (MaTepujanmcTmyke — KOH3yMepUCTUUKe,
U HeMaTepujaniucTUUKe) XelMMO Aa HeryjemMmo Kao ApYLUTBEHO MOXeJbHe U Y KakBOM
APYLUTBY XeNnvMMO Aa AeLia OApacTajy.

[eua jecy npeno3HaTa Kao notpowaumn 6ygyhHoctn (McNeal, 2000) 1 nyHo ce Ha-
nopa ynaxe y naejy apywrtsa 6yayhHoCTu Koje je noTpoLuayko ApyLTeo. Ha oBoM mecTy
ce Bpeau 3aaprKaTii Ha NUTaky KaKBO je TO APYLUTBO U KAaKBU Cy Herosu rpahaHu. Mohu-
MO, Ha NpUMep, of Tora fia je Hekafa Aeum fa 6u urpana dyabdan ca gpyrapuma 6uno no-
TpebHO Aa Hajnpe ocMucne TepeH 3a ¢ynbdan. leua cy ognasuna Ha nMBage Ui ynuue u
obenexxaBana NpocTope 3a rof, joroBaparsa ce OKo Tora rae je ayT-nuHuja. Hekapa v oBaj
3ajeIHMYKM NpoLec oCMULLIbaBakba U NperoBapatba YC/ioBa 1 NpaBuia urpe 4oBoAmW Ao
36nmxaBara Mehy AeLioM, a Aella Ha Taj HauvH Jobwjajy MPUAnKY Aa ce aHraxyjy y cBom
couujariHOM OKpYXeky, fia CTUUYy COLMjaIHO MUCKYCTBO W TecTupajy ogHoce Mohu, co-
umjanHmx npasuna n obuuaja (Baxter, 2008). JaHac Kaga fela noxene aa urpajy ¢yaban,
OHa ofJ1a3e Ha TepPeHe Koju cy 3a Ty urpy npeasubeHn n Beh cy notnyHo ypehenu. Victo
ce fellaBa ca MHOTMM APYTM AieYjM akTUBHOCTVIMA Y MHOTMM APYTM acreKkTMa geyjer
XunBoTa. [leTe noxenu ga HewTo paau 1 gobuja cBe ycsioBe 3a TO, OHO He YYecTByje y oc-
MULLIbaBaky NPOCTOPa, He AOroBapa ce C APYrom AeLomM 1 ogpacsivima o ToMe, NprcBaja
npasuia NoHallara Ha NPocTopy Koja cy Beh yBeaeHa. YuHu ce fja ce Mopamo 036MbHO
3anuTaTu WTa feun oay3rMaMo Kafia MM CBe [iajeMO Ha roToBo.

C ppyre cTpaHe, IMaMo Npumepe Aa ce poauTesbrMa NyHo Tora cepBrpa Ha roTOBO
1 y3 Hannaty. To Hac moxe noactahu Ha pa3muLLbarbe O TOMe Kako KomepLujanusauuja
npocTopa 3a AeLy y rpagly yTuue Ha Kpenparbe yriore poauTesba y faHallhbem OPYLUTBY.
O6pasznaxyhu ngeje Mmnga (Meade 1913, npema: Valsiner, 1997), BancuHep nctnye ga ce
ynore KOHCTPYMLLY Ha OCHOBY MPEeTNOCTaBKM NojeAnHaLia 0 oYeKrBatbMa Koje cpeanHa
MMa Koje ce Ha YHyTpallutbeM NnnaHy npencnutyjy. Ha npumep, faHac cy npocnase feujux
poheHAaHa, Koje Cy HeKafa nofpasymesane NpoLec NiaHnparba 1 OpraH130Baka Yy Koju
poauTerbun ynaxky Tpygd, roToBO y MOTNYHOCTM KOMepuujanm3oBaHe. [laHac umamo pas-
HOBPCHY NMOHYAY NPOCTOpa Yy rpaloBMMa KOju Hyfe poauTesbrMa fla YMEeCTO X OCMUC-
ne npocnasy feujer poheHpaHa. KomepuujanHu npoctopu 3a geuy Yy rpagy HameheHu
CYy PasNMUUTUM JeYjum akTVBHOCTMMA, Off Urpe 1 ApY>Keha, NPeKo baB/bera CrNopToM,
po ydewha y pasnuuntiM o6pa3oBHMM Nporpammma... [lakne, cafa ce MoXke nocTaBuTy
nuTarbe a N1 je faHac ynora pogutesba jeanHo faa opabepy Ha koje he of oBMX mecTa
Jeuy posectu?
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Komepuujanusauymja Hacnpam JOKTPUHE JbyACKUX NpaBa:
npocTopw 3a AeLy Wan Aeuyju NnpocTopun

MKMBMMO y epu y KOjoj naeanu jbyACcKMX NpaBa 3ay3umajy cpeauibe MecTo Kako
y MONUTUYKOM TaKO 1 Yy eTUUYKOM auckypcy (Harvi, 2013). MNutare npasa fele Beoma je
aKTyesnHo, 0 YeMy CBELl0UM 1 YHeHULA fa je, [0 AaHac, y 192 3emsbe patudrikosaHa KoH-
BeHUuja YH o npaBuma peteta (1989). YHanpehurBarbe KBanuTeTa XKMBOTa AeLie paHor y3-
pacTa faHac je Ha HaLMOHaNHNUM HUBOVMA, anu Y Ha MHTEPHALMOHATHOM H1BOY MOCTaNo
npuopuTeTHo NuTare (Woodhead, 2012).

foBopehu o jbyackMM npaBrMa, He oaBajajyhy npaBa ogpacnivix of npasa AeTeTa,
Xapsu (Harvi, 2013) roBopu 0 KOHUeNTy ,npaBa Ha rpag” OH uctnye ga je niTame Kakey
BPCTY rpaja >Kenmo Yy HepacKuanBOj Be3M C NMUTaHbeM ,KakaB TuM jbyanm xohemo fa by-
[eMO, 3a KaKBMM BUAOBMMA APYLITBEHMX OAHOCA Tparamo, KakaB OfHOC NpemMa Npupoau
Heryjemo, 3a KakB/MM HaUMHOM >KMBOTa XXYAMMO M KaKBUX eCTETCKMX BPeJHOCTH ce npu-
apxaBamo” (Harvi, 2013: 26). Kaga ce Tako nocmatpa, NpPaBo Ha rpaj nocraje BuLIe Of
WHAVBUAYANHOr UAW FPYMHOT NPUCTyNna pecypcnma Koje rpag otenorsopyje. [NpaBo Ha
rpaj nocraje nNuTare NpaBa Ha Mematrbe 1 ypehrBarbe rpaga y cese Behoj mepu y cknagy
ca xesbama 1 noTpebama OHUX KOjU Y HeMy »KUBE.

Ha Temerbnuma n3HeTor MOXemo ce 3anuTaTi MMajy i1 Jela faHac npaso Ha rpaa? Y
yBOZY CBOje Krbure Jeya u buxoso okpyxerse CneHcep u bnejac (Spencer & Blades, 2005)
NCTUUY ia NPOCTOPY Ha KojrMa ce fielia urpajy, bopase, Ha KojiMa NpoBofe Bpeme oapac-
Tajyhn — npocTopwm 3a fgeuy, Hajuewhe HUCy fevja mecTa. TauHuje, npoyyaBajyhv rpaacky
CpeauvHy youaBa ce fa cy BehivHy mecTa Ha Kojuma deua 6opase ausajHupany ogpaciuv
3a Aely, He yK/byuyjyhn camy feuy y npouec nnaHupara 1 amnsajHuparba. MnaHvpa ce
3a peuy, a He ca peuom. OBaj KOHLENT NPOCTOpa 3a AeLy, Kako MOMEeHYTU ayTopu UCTU-
yy, aKo He VAeanaH, NpefcTaB/ba NCKOPaK Of KOHLEMNTa y KojeM OApac/ivi OCMULLIbaBajy
npoctop, 6e3 npomuLL/barsa O Aeln, Na AeLy ocTaje fa Ce YK/one y Tako CTBOPEeH CBeT
oppacnux (Spencer & Blades, 2005). Huje ngeanaH 3aTo WTO je y TaKBOM KOHLENTY AeTETY
1 farbe 0CTaB/beHO Ja MPUXBATM OHO LUTO je CTBOPEHO, ann He 1 4a CaMo yJeCTBYje y CTBa-
pamy. O pasnuum namehy npoctopa 3a geuy v feujux mecta rosopu n Pagosuh (Radovic,
2015), Koja nctnye ga cy ,MecTa 3a feLy” oHa mecCTa Koja oApacav OCMULLIbaBajy U rpage
3a AeLly, a NpeKo Kojux ce naeje, npefcTaBe 1 ca3Harba O Aelu NpeHoce y APYLUTBY, JOK CY
,AeYja MecTa” oHa MecTa 3a Koja ce Jeua Be3yjy, U KojMa OHa cama NpUMuCyjy 3Hauere
cBOjuX MecTa. Moxe ce fopgatn fa mecTta 3a fiely MOry nocratu jeyja mecta oHAa Kaga
ce feua 3a HbUX BexXy 1 NoYHy fa Ux pasymejy Kao cBoja. KomepuunjanHa mecTa 3a urpy
[ieLie AOHEeKIIe MpaTe Xesbe, NoTpebe 1 NHTepecoBaha AeLe, anu ca jaCHOM HaMepoM Ja
npoHahy WTa geuy HajBuMlLEe NPYBAAYK, WTa AeUy MACIUMO [a HajBuLle Tpeba, Kako 6u
MM YMPaBo TO NOHYAWUIM N OCTBapunu Hajsehy moryhy 3apaay. lakne, TakBa ce mecTa ro-
TOBO HMKafa He ypehyjy Ha TemerbrMa foroBopa ca aeuom, Beh nx ypehyjy ogpacnu, a
y KOMepUuwmjasHUM yCnoBrMa, CNpam MpoLeHe o 3apagn. Y cknagy C U3HeTUM MOorno 6u
ce 3aK/byunTn fia KoMepLumjanmsaLmja npocTopa 3a fgely y rpagy 3HaTHO yMambyje LaHce
JeLle Aa Majy NpaBo Ha rpag, y CMUC/y Kako OBO NMpaBo nNpefcTtas/ba Xapsu (Harvi, 2013).
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MnTama Ha Koju HauMH OKpY»Kere YyTUYe Ha AieTe, Kao 1 KaKo ce MOry MeraTu Kys-
TYPHU obpacuy Koju nocpeayjy y fiedjem pa3Bojy CBeNpUCyTHa Cy y HayUYHVM pacrpaBama.
WNako BancuHep (Valsiner, 1997) nctnye ga MHCTUTYUMje ApyLUTBa UCTe NofaTke fobujeHe
eMMNUPUjCKM NCTPaXKMBabUMa MOTY KOPUCTUTM Ha pPasfinunTe HauyvHe, Te fia HauMH Ha
Koju he ce pe3ynTaTy UCTPAXKrBakba KOPUCTUTM HMje Y KOHTPOJN CaMMX HayyHUKa, Hama
Ce UvHK [1a TO He Mopa YBeK b1TK cnyyvaj. [laHac ¢ jegHe CTpaHe MMaMo U3y3eTHO MOhHY
1 yTULUajHY rpyny NCTpaxmrBaya Koja ce CBMM OBUM NTakMa 6aBu Kako 61 ce ocurypao
LUTO NPOXOAHMjY NYT Of MHAYCTPUje NPOon3Boa 3a AeLy Ka Kpajrbum Kynumuma; oK C ApY-
re CTpaHe MMamo OHe KOju ce TpyAe Aa AOKaXKy KakBe epeKkTe Ha fieTe Mma ycrnex oBuX
NPBUX 1 KOju KOPUCTe CBOje Hanase Kako 6v dely 3alITUTUAM Of YTULaja NpekoMepHe
N3MIOXEHOCTN Nnacnpary NPon3BOAa, OAHOCHO KOMepLmjanmn3aumje, Koje Cy OHM npoLie-
HUNKM Kao HeraTnBHe (McKendrick et al. 2000).

[laHac je Takohe aKTyenHo 1 NuTarbe O TOMe LUTa 3HauX NOTPOLUAYKa MMCMEHOCT U
Kako je noctrhn y gpywtey, a nocebHO Ce NCTUYe 3Hauaj pa3Bujarba MOTPOLLAYKe NUcme-
HOCTM Kog feue. MNoTpoLuayka MMCMEHOCT He yThYe OAUPEKTHO Ha MOHYAY KOMepLujanHuX
cagpaja, Beh Tpeba oppacnnma n feun ga obesbenn moryRHOCT fa 13 6orate noHyae
cajipaja caMoCTaNiHO M KPUTUYKM 6upajy oHo wTo he 3a bux nmatn Hajsehy BpeaHOCT
(DCSF & DCMS, 2007).

YuHu ce pa ce unTaBa nheja o0 pasBMjarby NOTPOLLUAYKE KYNType MOXe rnosesaTu C
Beh n3Hetom maejom Kona (Cole, 1996) na je oBnagaBame ,CKPUNTUMA” LEHTPANHO Nu-
Tatbe y oBlafiaBatby Kyntypom.,CKpunTn’, OGHOCHO couurjanHe ynore (MoTpoLuaya), Haum-
He ynoTpebe objeKkaTa KynType 1 ceKBeHLe aKLja 1 y3pOUHKX peakuuja y OBOM Ciyyajy
nocTaBSba TPXKNLUTE, @ HAYYUTU KaKo MPUKIAAHO YYeCTBOBATU Y TPXKMLLIHO OPUjeHTUCAHO]
KYNTYpW 3Hauu NOCTaTV akTUBHM, KOMMETEHTHW YaH NoTpoLUayKe KynType.

JepHo nuTamse Koje je EpukcoH (Erikson, 1950) nocTtaBumo npe ckopo 70 rognHa moxke
ce 1 JaHac NoCTaBUTK 1 Tpebano 61 ra 036USbHO Pa3MOTPUTU Y KOHTEKCTY Haller Bpeme-
Ha 1 ybp3aHe KomMepUujanusalje 4eTUrbCTBa: Y Halle BpeMe YOBEK MOpa Aa OAJlyun Aa
nun he fa NpoAy»Ku C eKCrnioaTaumjom AeTUHCTBA Kao apCeHanom NpaLoHamHNX CTPaxo-
Ba, unu he mohu ga nocTrrHe fia oAHOC OAPACIIOr 1 AETET], Kao U CBe ipyre HejeHaKoCTH,
[oBefe 10 MAapTHePCTBA Y jeIHOM pa3yMHOM nopeTky ctBapu (Erikson, 1950: 42)."

Kako EHrewtpom (Engestrém, 2001) Harnawuaga, Ao TpaHCchopMaLmje HeKor cnucTema
MO>Ke ce o1 KONeKTUBHMM MyTem KpO3 30HY HapeHOr pa3Boja akTUBHOCTU, Koja npeg-
CTaB/ba pacTojatbe N3MeNy TPEHYTHMX, CBAKOAHEBHUX aKLMja UHAMBUAYA KOje Npunaaajy
HeKoM cuctemy 1 HoBe GopMe ApyLUTBEHE akTUBHOCTM Koja 61 npeAcTaB/bana 3ajegHny-
K1 OCMULLIBEHO pellere Koje b1 cBuMa 6uno nprxeambueo. Edektuma komepumjanmsa-
unje urpanuviiTa 3a ey y rpagy 3ajegHo 6u ce mopanu 6aBUTV OHK KOjU Te NpocTope
ypehyjy (apxuTekTe, ypbaHNCTH, NPOCTOPHY MaHepU...), OHM Koju To ypehuBarbe CrnoH-
30puLLY 1 HEPETKO Ce Ha Taj HauvH NPOMOoBULLY 1 Youpajy npoduT, yapyxerba rpabaHa
Koja npeAcTaB/bajy UHTepece poanTesba U eLe Koju Ha TUM npoctopuma 6opase... Mpe-
TNOCTaB/baMO Aa 61 ce NyTem ApYyLITBEHOT AMjanora MOrao yCrnocTaBuTY TakaB Nopesaky
Kome 61 cBe CTpaHe 6ure 3af0BOJbHE.
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3aKkrbyyak

MpocTop Koju Hac OKpy»Kyje yTuye Ha TO Kako GOPMUPAMO MULLIbEHE, KaKo Ce
ocehamo, KakBe ofJHOCe OCTBapyjeMo 1 Kako ce MoHallamo. Y ToMe ce orfefia BacnuTHU
noTeHLmjan oKpyxera. Y caBpemeHom, ypbaHOM CBeTy AeBefieceT OACTO TOr OKpYKetba
ypeavnu cy myan (Day & Miodbjer, 2007) 1 36or Tora ce Mopamo NUTaTh KakBe BacruTHe
yTuLaje nMajy Halle ofnyke o ypehurBary NpocTopa Ha KOM fieLia MPOBO/e CBOje BpeMe, a
nocebHo NpocTopa HamerbeHYX f1eujoj Urpu, Koju NpeacTaB/bajy AeteToBy Hocehy npakcy
y v ipema cseTy. CTora ce moxe 3aKk/byunTy fa je nuTame KomepLmnjanusauuje nrpanmra
3a flelly Ba)KHO [pPYLUTBEHO MuTarbe KPOo3 Koje ce MpeucnuTyje OAHOC ApyLITBa npema
[eumn 1 0eTurbCTBy. YpehrBare KoMmepuumjanHux urpanvwTa nogpeheHo je nogynuparmy
npeno3HaTor NoTPOoLLAYKOr MoTeHUMjala Koju Hoce Aela Kao cneunduyHa noTpoLlayka
rpyna, WTo AOBOAM JO NUTaka fAa in Cy Aeua faHac npenosHaTta camo Kao noTpoLlayn
6yayRHOCTIN MK »KEeIMMO a OCHaXKUMO Y HIXOBe Apyre NoTeHuujane, Ha nprumep, CTBa-
panauke.

OcHaxuBatbe [leujux CTBapanauykvx noteHuujana ann u aytoHomuje moryhe je y
CcUTyauvjama y Kojuma Aeum AajeMo Moh akTMBHOT yyecTBOBatba y 3ajedHULUN. JefaH of
BMJOBA y4yecTBOBatba 6110 61 aHraxoBare AeLle y An3ajHmparby NpocTopa 3a urpy, jep
Cy TO NPOCTOPU HaMereHW wrMa. Beh cmo nctaknm fa ce KomepuujanHn NpocTopy 3a
Aeuy ypehyjy npema npeTnoctaBkama oApacsinx o fevjum notpebama v xesbama, Kao 1
npema npetnocTtaBkama o 3apaan, a He y JOrosopy ¢ fgelom. CTora ce Moxe 3aKibyuntu
[ia npouec KomepLujanusauje nrpanuwita 3a gely y rpagy ymamyje geun moryhHocT ak-
TUBHOI y4eCTBOBatba Yy 3ajefHnLM, a TMe 1 CryTaBa pa3Bujatbe Jeyjux CTBapanayvkmx un
npeay3eTHNYKUX NoTeHuMjana.

Ha nouetky cmo Harnacunm fa oBaj paj npeAcTaB/ba Texby Aa ce NPOMYLLIbatbe O
dbeHomeHy BacnuTama AeLe paHor y3pacTa NPOLWMPY C MHCTUTYLIMOHANHOT Ha BAaHUHCTU-
TYLMOHaNHN KOHTEKCT 1 capa hemo noKyLuaTi Aa NojacH1MO 3Hayaj TakBOT MPOMULLIbatba.
MpumeTHO je ga oHUMa Koju ypehyjy npocTope Ha KojMa Aelia 6opaBe HefjoCTaje nepa-
rolwka nepcnektvea. CTpyyrbalima U3 061acTi NPOCTOPHOr NiaHvparba 1 ypehrsatrba
He[lOCTajy ca3Hatba O TOMe Kako NMpOoCTOpu YTy Ha AeTeToBY A4OOPOOUT 1 Ha 3ajeAHuLY
y uenunn (Woolley, 2005). C gpyre cTpaHe, oHUM Koju ypehyjy KomepuujanHa urpanvira
MMajy jacHy npefcTaBy O TOMe Kako fa ypeherem npoctopa 3a urpy gele Koa aeLle nop-
CTMYy NoTpoLayky Ayx. Kako nrpanuwta 3a Aelly yMHOrome obsmkyjy fedjy urpy a Tume
N YMTaBO AETMHCTBO, Tpeba ce 3anuTaTh Aa /M Ha OBaj HaUMH MapKeTUHLUKM eKcnepTu
nosako ,npey3umajy aetntcteo” (Schor, 2006)?

Mako npoctopwn 3a urpy geue Moxaa HIUCY y TONIMKOj Mepu MIOAHO TAO 3a Miacu-
patbe npopaykaTta Kao, Ha MpUMep, MHTEPHET, U YaK MaKo 3apaja oA Hannate 6opaBKa Ha
OBVM MeCTUMa Huje BesrKa, Kao LITO je Ha NpuMep 3apaja of npojaje Aeyjux urpayaxa,
KomepUumjanusaumja NpocTopa 3a Urpy Aele y rpagy uma sHauyajHy ynory y npouecy Ko-
Mepumjanmsaumnje LenoKynHor geTniCcrea. Ha MMKpOHMBOY NojaBa O KOjoj je y OBOM paay
61no peun npeacTaB/ba NPOLEC NpeTBapara CBakOAHEBHOT NCKYCTBa AeTeTa y rpagy Yy
NPOAYKT KOju Ce KOH3yMMpa Y3 HannaTy. Ha MakpoHMBOY OBa rojaBa yTu4e Ha Lunpere
Mpexe npopaykaTta Koju ce MOry KoMepLnjannm3oBaTi 1 TIMe Ha CTBapakbe NOTPOLIAYKOr
apywTtBa (McKendrick et al. 2000).
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ByTv unaH noTpolaykor ApyLITBa 3HaUM GUTK CTANIHO OKPYXeH 6peHJoBMUMA, a TO
OHfla ca coboM HOCK NojaBy fia ce MAEHTUTET NojeauHLA rpagmn nNog ytuuajem Tux 6pex-
[oBa 1 obenexja Koja cy bpeHoBMMa npunucaHa. Ha Taj HauvH Jeua yye ga cy wuma
CJINYHM OHU KOju LieHe 1ucTe 6peHAoBe, LITO MOXe BOAWUTU [arboj KNacHOj cerperauujyy
K0jOj Ce AeLla ApY»Ke C OHVIMA KOjU CY HMMA C/IMYHU MO MIATEXHOj Mohu.

Ha Kpajy ce mopamo 3anuTaTi Aa nun jayatbemM KOH3yMepuUCTUUKOr Ayxa Ko aee
[OBOAMMO [0 TOra Aia OHa CBOja UCKYCTBA M OAHOCE BPefHYjy npema TPXKMULHO nocTa-
B/beHMM BpefHocTUMa. [la N1 UM Lwasbemo NopyKy Aa je OHO LUTO je CKyn/be CaMyM TUM 1
BpefHuje 1 Tpeba BuLe fa ra Kennmo? Y KOHTEKCTY peHOMEeHa KojuM CMO ce y OBOM pagy
6aBunu Tpeba NocTaBUTK NUTakbe Aa N nosehamem Komepumjanmnsaumje urpanuTa 3a
peLy, HacTajarbem cBe Beher 6poja KomepumjanHUX UrpanuiTa 1 HecTajakbeM OHUX He-
KomepumjanHmx yckpahyjemo aeun MoryhHOCT fa yoye BPefHOCT Y OHMM MpocToprmMa
3a Urpy Kojn HUCY KOMepLmjann3oBaHu, NN KOju CY YakK HECTPYKTYpupaHu. la nu Ha Taj
HauyMH Cy»kaBamo NPOCTOp 3a feyjy nurpy?
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The pedagogical implications
of the commercialization of children’s playgrounds
in urban environments

Marija Malovi¢
Mihailo Pavlov Preschool Teacher Training College,
Vrsac, Serbia

This paper starts from the premise that play spaces (playgrounds and playrooms) specially
designed for children are shaped by social and cultural factors, reflecting society’s attitudes
to childhood and a particular perception of the child, and that moreover, these spaces in themselves, with
their physical, symbolic, social and discursive dimensions, help shape the conditions and characteristics
of children’s growing up, their identities and participation in the community. In the context of contemporary
urban environments, the design of children’s play spaces is largely influenced by economic, commercial,
urban planning and architectural considerations, resulting in children growing up within a culture that
can be defined as contemporary, urban, market-mediated culture. Drawing on postmodern theories - the
socio-cultural theory of learning and development, new theories of childhood, and poststructuralism — we
offer a critical examination of the pedagogical implications of the commercialization of children’s
playgrounds in urban environments.

Abstract

Keywords: welfare, commercialization, play, right to the city, urbanization.

MeparornyeckKkue nocneacTenA KoMmMmepuviaansaunm
UrpoBbIX NPOCTPAHCTB ANA AeTEI7I
paHHero BospacTta B ropopge

Mapua ManoBuy
Bbicwwee yuebHoe 3aBefieHVe AN1A MOATOTOBKU BocnuTaTenein «<Muxanno MNaBnos»,
Bpwau, Cepbus

P B cmamee ucxo0umcs u3 moyku 3peHus, Ymo Ou3aliH Uueposbix NpocmpaHcmea 0711 demeli

estome (u2posbix NIOWAOOK U U2POBbIX NOMeweHUl) COyUuabHO U Ky/TlbmypHO OKpAWeH, Ymo
ompaxaem omHouweHue obwecmaa Kk 0emcmay u onpedesieHHoe npedcmassieHue o pebeHke, a camu
U2po8ble NPOCMpPAHCMad CBOUMU (hU3UYeCKUMU, CUMBO/TUYECKUMU, COYUATbHbIMU U OUCKYPCUBHbIMU
u3MepeHUAMU hopMUpyIom Xapakmepucmuku U yc1o8us 0718 pazsumus demed, ux UHOUBUOYA/IbHOCMb
U cnocobbl yyacmus 8 XXu3HU obujecmaa. B koHmexkcme cospemeHHoU 20po0ckoli cpedsl Ou3atiH 0emcKux
U2po8bIX NPOCMPAHCM8 8 3HAYUMeIbHOU cmeneHuU 06YyCc/108/1eH SKOHOMUYECKUMU, KOMMep4ecKUMU,

20pPOOCKUMU U ApXUMeKmMypHbIMU CMaHddpmamu, 4mo npugodum K pazeumuto demed 8 Kysbmype,
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Komopas onpedeniiemcs KaK CospeMeHHAs 20p00CKas Kysaemypa, onocpedo8aHHas poiHkom. Onupasce
HA nocmmModepHUCMCKUe meopemuyecKue opueHmMuUpbl — COYUUOKYIbMYpPHY Meopuro 0byyeHus u
passumus, Ho8ble meopuu 0 demcmee U NOCMCMPYKMypanu3m, 8 0aHHOU cmamee Kpumu4ecku
o6cyx0aromcsa u aHanu3upyromcsa nedazo2udeckue Nocsie0cmaus KOMMepyuanu3ayuu u2posbix Nioujadok
07159 0emeli paHHe20 803pdcma 6 20pooe.

Knroyesole cnoea: 6nazococmosHue, KoMmepyuaausayus, 0emckas uzpd, Npago HaA 20po0,
ypbaHusayus.
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Relation between learning strategies and techniques,
anxiety, and psychosomatic symptoms in 8" and 9" grade
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The study presented in this paper aims to examine the frequency of psychosomatic symptoms
in students and their interaction with learning strategies and techniques. In addition, it aims
to examine anxiety as a personality trait and its mediation effect between learning strategies and
psychosomatic symptoms, with self-regulated learning linking cognitive, motivational, and emotional
aspects of learning, serving as a theoretical framework. The sample comprises 420 students, aged 13.7
years on average, with a balanced percentage regarding gender. Through a descriptive analysis, it has
been established that the commonest psychosomatic symptoms are gastrointestinal, pseudo-neurological,
and symptoms of pain/feeling of weakness. The results show that learning strategies are negatively related
to both the frequency (r=-.22, p<.01) and the intensity of the interference with psychosomatic symptoms
(r=-.17,p<.01), as well as to anxiety (r=-.21, p<.01). Anxiety as a personality trait has a significant mediation
effect between learning strategies and the frequency of psychosomatic symptoms (R’=.208, b=-.437,
SE=.219,95% Cl [-.75,-.21]) and learning strategies and the intensity of interference with psychosomatic
symptoms (R?=.111, b=-.363, SE=.126, 95% CI [-.66, -.15]). The mediation effect of anxiety in relation to
learning techniques - frequency/intensity of interference with psychosomatic symptoms has not been
established. The results point to the need for providing training to students with regard to a self-regulated
learning process and the application of efficient learning strategies from early grades, in order to reduce
the risk of psychosomatic symptoms occurrence.

Abstract

Keywords: learning strategies, learning techniques, self-regulated learning, anxiety, psychosomatic
symptoms.
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Introduction

One of the important tasks of the education system in every society is to enable stu-
dents to learn independently and to continuously develop motivation for achievement.
Research shows that many students achieve low learning results despite having average
cognitive abilities, which implies that school achievement depends not only on cognitive
but also on psychosocial factors. According to the results of a meta-analysis (Robbins et
al., 2004), the best predictors of school achievement proved to be academic self-efficacy
and motivation. Motivational processes have an impact on acquisition, transfer, and the
use of a student’s knowledge and skills. In that respect, research within the social-cogni-
tive framework illustrates the significance of adaptive and motivational patterns (Dweck,
1986), which are reflected on educational efficiency. Poorly motivated students rarely use
efficient learning strategies, which is reflected, long term, on their emotional functioning
and behaviour. In most cases, students are not aware what the problemis, so they usually
believe their abilities are insufficiently developed and they do not really try to change
anything about their work habits and learning strategies, which leads to the development
of the dysfunctional style of attribution. These dysfunctional attributions of students’fail-
ures are often accompanied by feelings of guilt, shame, or anger (Weiner, 1985). More
recent evidence suggests that, in addition to cognitive abilities, achieving success in
learning also requires efficient learning strategies, which include various types of thinking
and behaviour that facilitate the acquisition of new information, integration with existing
knowledge and successful recollection (Musso, Kyndt, Cascallar, & Dochy, 2012). Learning
techniques include an understanding of what was read, the highlighting of text, the use of
textbooks and the writing of notes, explaining unknown terms, etc. (Jovanovi¢-lli¢, 1977).
In this field, what is traditionally present are cognitive models which prove to be useful for
exploring the general competence of students, but they neglect the social and cultural
conditionality of learning, emotional and motivational processes as well as differences in
learning resulting from the specificity of the content to be learned (Pastuovi¢, 1997). One
should start introducing efficient learning strategies and techniques as early as possible,
since the final plateau in developing learning strategies and techniques is reached rela-
tively early (Jovanovi¢-Ili¢, 1977).

Research on the relation between school achievement and mental health point
to a mutual interaction: on the one hand, learning difficulties may become a trigger for
various symptoms, and on the other, the symptoms may disturb the learning process-
es. Inefficient learning strategies, weak motivation and inadequate work habits represent
the causes of underachievement at school and of students’ dissatisfaction, and some of
them may even become long-term stress sources. Such and similar situations may cause
students to experience physical or psychosomatic symptoms. Psychosomatic symptoms
represent all bodily symptoms that appear under the influence of emotional factors, and
they generally include one organ system under the control of the autonomous nervous
system (Vuli¢-Prtori¢, 2005). These are classified in accordance with the organ system pre-
dominantly included in the symptomatology: gastrointestinal, respiratory, pseudoneuro-
logical, cardiovascular, dermatological, etc. Children and young people between 4 and
18 years of age in most cases refer to headaches, stomach aches, nausea, vomiting, ver-
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tigo, etc. The occurrence of certain symptoms is determined by the context: vertigo and
disorientation appear more often in public situations (while talking to authority figures/
teachers), whereas chest pain and breathing issues tend to happen in a private environ-
ment, mostly at home (Vuli¢-Prtori¢, 2005). In most cases, students in early and mid-ad-
olescence have a more simple clinical profile of psychosomatic symptoms than adults.
Certain psychosomatic symptoms may appear in a milder form as a component of normal
development, especially during puberty, when more attention is dedicated to physical
changes. Symptoms may appear as one or multiple lower intensity symptoms or a higher
number of very intensive symptoms that disturb students’ everyday lives. The first symp-
toms mainly appear in childhood and adolescence. One symptom is usually followed by
another. Some symptoms stabilise in the long term, such as abdominal pain in childhood,
s0 25-50% of cases continue to have identical symptoms during adulthood (Walker, Van
Slyke, & Greene, 1995).

Students’ failure in learning is connected to a certain anxiety level which may be
useful in certain situations, but if it crosses the limit, it acts as an obstructing factor (Rija-
vec, Miljkovi¢ i Brdar, 2008; Vizek Vidovi¢, Rijavec, Vlahovi¢-Steti¢ i Miljkovi¢, 2003). Anx-
iety presents as “the feeling of fear, worry, uneasiness and tension, the feeling of being
threatened before a future expected and unpleasant situation. It differs from fear in its
complexity, but also diffuseness and uncertainty, since it is not connected to a concrete
object” (Trebjesanin, 2004, pp. 32). It often appears in childhood, and research shows that
6-8% of children and adolescents suffer from a certain form of anxiety disorder (Bogels &
Zigterman, 2000).

In accordance with Spielberger’s (1972) theoretical postulates, anxiety is considered
as both a personality trait and a condition. In our research, we observed anxiety as gen-
eral anxiety or a personality trait, that is, how a student feels in general. General anxiety
includes a tendency acquired in early childhood, at pre-school and primary school age, via
one’s relationship with one’s parents.

Objectively harmless situations are perceived as threatening and one reacts to them
more intensely than the objective situation would normally require. In personality theo-
ries, anxiety is most commonly observed as a personality trait within neuroticism or nega-
tive sensitivity and is the most described personality trait (Costa & McCrae, 1992; Eysenck,
1991; Zuckerman, 1992). In cases where success at school is not in accordance with parents’
expectations, anxiety is intensified. Zarevski (1997) says that parents threaten children in
regard to school too often, which contributes to intensifying their already present anxiety
as a personality trait. Highly anxious students in exam situations use inefficient learning
strategies (Benjamin, McKeachie, Lin, & Holinger, 1981). Furthermore, the anxiety reported
by the same anxious students may be intensified by inadequate knowledge acquisition.

The students from our sample (from 12 to 14 years old) are in a sensitive develop-
ment period called early adolescence or pre-adolescence (Danes, 2004; Leti¢, 2012), when
the dominant challenge is adapting to biological changes, as well as the pressure of study-
ing and achieving the best possible scores in order to enroll in the high school of their
choice. This is a period of great upheaval, characterized by “emotional and moral crises,
turmoil and rambling” (Trebjesanin, 2004, pp. 13).
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The prevalence of somatisation in childhood and adolescence in the general population
ranges from 2% to 10%, according to some authors (Carr, 1999). Garber, Walker and Zeman
(Garber, Walker, & Zeman, 1991) say that more than 50% of school children suffer from at
least one symptom of somatisation, and more than 15% suffer from four or more symptomes.
According to the information on the prevalence of somatisation symptoms, in most cases
the symptoms are specific, the most common being headaches (10% to 30%, or, according
to some research, up to 70%); reccurent abdominal pain (10% to 20%); pain in limbs and
muscles (5-20%); chest pain (7-15%); fatigue (30-50%) (Egger, Costello, Erkanli, & Angold,
1999; Garber et al., 1991; Santalahti, Aromaa, Sourander, Helenius, & Piha, 2005). In research
conducted among primary school students (Bulatovi¢, 2013), a statistically significant differ-
ence was determined between male and female students, whereby male students expressed
a higher degree of general anxiety. Other research exploring anxiety at the symptom level
shows that female students list more anxiety symptoms (Del Barrio, 1997; Vuli¢-Prtori¢, 2002).
This paper explores the relation between learning strategies and learning techniques, anxi-
ety, and psychosomatic simptoms in 8thand 9" grade elementary school students.

Aim

The aim of this research was to explore the frequency of psychosomatic symptoms
among female students and their relationship with learning strategies and techniques.
Additionally, we explored anxiety as a personality trait, including its mediatory relation
between learning and psychosomatic symptoms. Our hypothesis was that inadequate
strategies and learning techniques are a potential stress source and risk factor for psy-
chosomatic expressions in final grade primary school students. We observed anxiety as
a mediator, and learning strategies and techniques as predictors, since we supposed that
inadequate strategies and learning techniques intensify the already present anxiety and
are more likely to lead to somatisation compared to students who do not show high anx-
iety as a predisposition factor.

Method
Sample

The sampleincludes 420 students from the two final grades of primary school in Ban-
ja Luka (Bosnia and Herzegovina), aged between 12 and 14 (M=13.6; SD=.61). The sample
is almost balanced in terms of gender (51.2% male students to 46.9% female students),
with 1.9% examinees providing no answer to the question. Furthermore, the percentages
of 8th and 9th graders are quite close (51.3% in favour of the 9" grade). Students’ average
grade is 4.35 (5 being the highest grade). 37.3% of students had sought medical care, and
17.1% said they suffered from a chronic health condition (such as allergies, asthma, bron-
chitis, gasthritis, diabetes, thyroid gland). We excluded students with chronic health condi-
tions from the sample, our hypothesis being they may have similar or identical symptoms
as part of their primary disease. The result of the t-test for independent samples shows a
significant difference between students who suffer from chronic health conditions and
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those who do not, regarding the frequency of psychosomatic symptoms (t(441)=2.71,
p<.01). The difference between these two groups is small (Hedges’ g=.33), but it is evident
that students with a chronicillness suffer from psychosomatic symptoms more frequently.
Furthermore, there are significant differences between these two groups regarding the
disturbance effects of psychosomatic symptoms on functioning, t(361)=2.67, p<.01. The
difference is small in this case as well (Hedges' g=.35), and the students with diagnosed
chronic health conditions are more distracted by psychosomatic symptoms in everday
functioning compared to the students who do not suffer from chronic diseases

In this research we were interested in psychosomatic symptoms in students who do
not suffer from chronic health conditions, therefore, all further analyses refer to respon-
dents without a chronic illness.

Instruments

The following measuring instruments were used:

The questionnaire for psychosomatic symptoms for children and adolescents
(PSS, Vuli¢-Prtori¢, 2005) is a self-evaluation instrument consisting of a list of 35 psychoso-
matic symptoms and sensations. The listed symptoms are the most common ones in the
research field of psychosomatic and somatomorphic disorders in childhood and adoles-
cence, and in DSM-IV qualification. According to the functioning field they belong to, the
list consists of the following symptoms: pseudoneurological (vertigo, the feeling of losing
balance, the feeling of a‘lump’in the throat), gastrointestinal (nausea, stomach ache), and a
pain/feeling of faintness (lack of energy, back pain, joint pain), cardiovascular (accelerated
heartbeat, chest pain), respiratory (breathing problems, choking sensation), dermatological
(skin rash, itchiness or skin redness), musculatory (muscle tension, weakness in muscles).

Each symptom was evaluated on two Likert-type self-evaluation scales: on the first
scale, students assessed the frequency of symptoms on the four-point scale; on the sec-
ond, students assessed the distraction level of psychosomatic symptoms during everyday
activities on a three-point scale (Vuli¢-Prtori¢, 2005).

The questionnaire also includes additional questions related to the general health
status of the respondent. The first question requires self-evaluation of their own health
status (What do you think, how is your health, in general?), to which a respondent answers
using the Likert-type 4-point scale (1=bad, 2=mediocre, 3=very good, 4=excellent); the
second question refers to the seriousness of the aforementioned symptoms (Have you
ever had to visit a doctor due to the aforementioned health issues?), and the respondent an-
swers with a YES or NO; the answer to the third question provides insight into the general
health condition of the respondent, as well as the diseases they may be suffering from (Do
you suffer from an illness, such as asthma, allergies, diabetes, etc?).

The PSS is a questionnaire of satisfactory psychometric qualities, whose reliability,
expressed by Crohnbach’s alpha coefficient, obtained through the test author’s research,

2 Inorder to present the extent of the effect, the authors use Hedges' g coefficient, since there are
two disproportionate groups in terms of size, where this coefficient appears to be a more adequate
solution (Cumming, 2012).
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is a=.89 for the Frequency scale, whereas for the Distraction scale it is a=.93 (Vuli¢-Prtori¢,
2005). In our research, the PSS showed high reliability: for the Frequncy scale, it was a=.91,
whereas for the Distraction scale it was a=.96 (Table A1).

Inventory of habits and learning techniques (INTU, Jovanovi¢-lli¢, 1977) consists of
four sub-scales measuring non-cognitive factors affecting a student’s academic achieve-
ment. We applied a subscale referring to strategies and learning techniques, which con-
sists of 16 questions operationalised into two groups. One group refers to learning strat-
egies (question example: Do you look for an explanation of unknown words you encounter
in a text?), and the other refers to learning techniques (question example: Do you study
late at night before an exam?). Respondents provided answers through the 3-point scale,
and the results were expressed as a summation score for each subscale separately. In our
research, the reliability of the scales applied was low: for the learning strategies subscale it
was a=.41, whereas for the learning techniques subscale it was a=.48 (Table A1).

Spielberger’s questionnaire for self-evaluation of anxiety as a personality trait
(STAI, Spielberger, Gorssuch, Lushene, Vagg, & Jacobs, 1983) measures general anxiety
as a personality trait, that is, relatively stable individual differences in anxiety-proneness.
STAI consists of 20 items (assertion sample: | do not have enough confidence.) The respon-
dents provided their answers on the 4-point scale describing the frequency of the anxiety
phenomenon (almost never, sometimes, often and almost always). The scale shows high
internal consistency, a=.90 (Spielberger, 1972), and for our research, a=.89 (Table A1).

General information questionnaire was constructed for the purpose of this re-
search. We used it to obtain basic socio-demographic information on the respondents,
such as gender, age, average grade at the end of the previous grade, conduct grade, the
number of excused and unexcused absences from class, and whether they had support
from a family member or a professional while doing homework. The questionnaire also
elicits information about the education level of a respondent’s parents.

Procedure

The questionnaires were prepared by the authors of the research with the help of
colleagues in primary schools. In accordance with ethical norms and standards regarding
surveys among students, the authors obtained consent from the principals of the schools
and the students’ parents. Before the administration of the questionnaire, the students were
informed about the manner of filling in the questionnaire. The task of the respondents was
to, after reading a claim/question, circle the appropriate number on the right-hand side be-
low the answer they had selected. The survey was carried out during one school class in
December 2017 in four primary schools in Banja Luka (Bosnia and Herzegovina, the Repub-
lic of Srpska). The schools were chosen by the method of random selection, by means of a
random number generator. Sixteen out of 26 elementary schools on the territory of the City
of Banja Luka were included in the survey (one class from each school). The sample encom-
passed 9.96% of 8"- and 9"-grade elementary school students. According to the Republic
Pedagogical Institute data, the number of students regarding the aforementioned grades in
the City of Banja Luka for the school year of 2017/2018 was 4,216.
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Analysis

The statistical analysis was performed with the aid of SPSS v.22 (IBM corp., 2013)
software. The analysis includes a descriptive analysis, correlations, t-test, ANOVA for the
repeated measurings and mediation analysis. The mediation analysis was applied with the
aim of checking if anxiety as a personality trait has a mediating effect on the relationship
between learning strategies (predictor variable) and psychosomatic symptoms (criterion
variable). This analysis was performed within the PROCESS 3.0 (Hayes, 2018) package.

Results

Based on descriptive statistics (Table A2), we can observe the frequency of occur-
rence of psychosomatic symptoms in the following subscales: 1) gastrointestinal, 2) pseud-
oneurological, 3) pain/feeling of faintness, 4) cardiovascular, 5) respiratory 6) dermatologi-
cal, and 7) muscular. We also conducted a post hoc analysis with a Bonferroni correction
(Field, 2009). Results of the post hoc analysis indicate that pseudoneurological symptoms
and symptoms of pain/feeling of faintness occur significantly more often (p<.001) than all
the other scales. These results are congruent with results of similar research that showed
pseudoneurological and gastrointestinal symptoms are the most common in this popu-
lation (Bernstein et al., 1997; Garber et al., 1991; Vuli¢-Prtori¢, 2005; Walker et al., 1995).

The highest rate of disturbance of daily activities due to psychosomatic symptoms is
shared by gastrointestinal and pseudoneurological symptoms, while symptoms of pain/
feeling of faintness have a slightly lower rate (Table A3). Variance analysis was carried out
for repeated measurements across the sample to identify potential differences among
various groups of psychosomatic symptoms by frequency and by disturbance. Results
indicate the existence of statistically significant differences of large-scale effect (Cohen,
1988, qtd. In Cumming, 2012) among groups of psychosomatic symptoms within the fre-
quency scale (A=.06, F(6.355)=838.38, p<.001, n?=.93).

Table 1 features means and standard deviations with regard to gender for anxiety,
psychosomatic symptoms, reduced functionality due to psychosomatic symptoms, learn-
ing strategies, and learning techniques scores.

Table 1
The results of descriptive statistics with regards to gender
Boys Girls
M SD N M SD N r a d
Learning strategies 747 298 198 6.36 235 192 4187 410 41
Learning technique 895 3.15 215 746 302 197 490" 410 48
Anxiety 404 10.26 180 4284 11.27 178 2150 256 22
Frequency of PSS 5033 13.87 183 5590 12.98 171 -389° 352 41
Disturbance by PSS 46.88 13.90 153 5295 15.13 136 -350° 287 40

Note: *=p<05 **=p<001; PSS - psychosomatic symptoms
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Statistically significant differences in average scores were identified between male
and female students for all variables examined, with male students achieving higher
scores on subscales regarding learning strategies and learning techniques. On the other
hand, the female students scored higher in terms of anxiety. Furthermore, a significantly
higher frequency of psychosomatic symptoms and a perception of their disturbance of
everyday activities was detected in the female students.

Table 2
(orrelations between variables examined (N=420)
Learning technique Anxiety Frequency Interruption by PSS
Learning strategy 28" =217 =227 -177
Learning technique -09 -07 -01
Anxiety 43" 32"
Frequency of PSS 58"

Note: **=p<.01

Based on the variables examined (Table 2), a positive correlation between learning
strategies and learning techniques is established, whereas learning strategies are nega-
tively correlated with anxiety as a personality trait, the presence of psychosomatic symp-
toms, and the disturbance of everyday activities due to psychosomatic symptoms. With
regard to this table, the most important finding is that learning strategies are correlated
with anxiety and psychosomatic symptoms, whereas learning techniques are not correlat-
ed to a significant extent either with anxiety or with the frequency or interference of psy-
chosomatic symptoms.

In addition, anxiety positively correlates with the frequency of psychosomatic symp-
toms and with the interference of psychosomatic symptoms, with the frequency of oc-
currence and the extent of interference of psychosomatic symptoms being in mutually
statistically significant correlation.

Table 3
Mediation analysis: Direct and indirect effects of learning strategies on the frequency
of psychosomatic symptoms through anxiety as a personality trait

Directness of the effect Effect (b) SE 95% C/ of the effect P
Direct effect (c') -.807 252 [-1.30,-.31] <01
Indirect effect (a*b) -437 129 [-.75,-21] /

Notes: b = non-standardised coefficients; SE= standard measurement error; 95% Cl= 95% reliability interval; p=
statistical significance (not available for indirect effect). The statistical significance of indirect effect was assessed
based on the upper and lower limits of reliability interval, with those intervals not containing 0 within their limits
taken as statistically significant.

The results reveal that learning strategies are a significant predictor of anxiety as
a personality trait, with b=-.993, SE=.249, and p<.001, and that the latter is a significant
predictor itself of the frequency of psychosomatic symptoms occurrence, with b=.356,
SE=.075, and p<.001. In addition, the results of mediation analysis show that learning
strategies as a predictor have a lower non-standardised regression coefficient after the
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introduction of a mediator in the analysis, with b=-.80 and SE=.252. The predictors in this
analysis account for around 20% of the variance (R?=.208). The indirect effect was exam-
ined through bootstrap on 1,000 samples, with results showing a significant indirect coef-
ficient of b=-.437 and SE=.129 (Table 3).

Table 4
Mediation analysis: Direct and indirect effects of learning strategies on disturbance caused
by psychosomatic symptoms through anxiety as a personality trait

Directness of the effect Effect (b) SE 95% (C/ of the effect P
Direct effect (c') -597 311 [-1.20, .02] 06
Indirect effect (a*b) -363 126 [-.66,-.15] /

Notes: b= non-standardised coefficients; SE= standard measurement error; 95% Cl= 95% reliability interval; p=
statistical significance (not available for indirect effect). The statistical significance of indirect effect was assessed
based on the upper and lower limits of reliability interval, with those intervals not containing 0 within their limits
taken as statistically significant.

The results reveal that learning strategies are a significant predictor of anxiety as a
personality trait, with b=-.968, SE=.231, and p<.001, and that the latter is a significant pre-
dictor itself of the intensity of psychosomatic symptoms occurrence, with b=.451, SE=.059,
and p<.001. These results confirm the mediation hypothesis. The results shown in Table 4
reveal that learning strategies as a predictor have a lower non-standardised regression
coefficient after the introduction of a mediator in the analysis, with b=-.597 and SE=.311.
The predictors in this analysis account for around 11% of the variance (R’=.111). The in-
direct effect was examined through bootstrap on 1,000 samples, with results showing a
significant indirect coefficient of b=-.363 and SE=.126 (Table 4).

Given the fact that learning techniques are not correlated either with anxiety or the
intensity of psychosomatic symptoms, no mediation analysis was conducted.

Discussion

The research results were obtained on a sample of 420 senior year students in four
elementary schools in the area of the city of Banja Luka, whose average age is 13.7 years.
The sample included only students claiming they do not suffer from any chronic condi-
tions (e.g. asthma, bronchitis, gastritis, diabetes, thyroid gland diseases).

The findings of this research indicate a difference in study skills between male and
female students: male students report that they implement learning strategies and tech-
niques more efficiently than female students. Results of similar research indicate that the
performance of male and female students in Serbia and Vojvodina tilts significantly in
favour of the female groups. In Kosovo, on the other hand, it is also female groups that
perform better, but only marginally, which is most likely a result of social and historical
circumstances (Jovanovic-lli¢, 1977).

Psychosomatic symptoms in students are significantly linked, in the negative direc-
tion, to learning strategies, while this is not the case for learning techniques. We assume
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that learning strategies are more complex mental processes, that fewer students have
mastered them, and that avoiding implementing them takes a bigger toll on the psycho-
logical and physical well-being of the students. Learning techniques are less complex
mental processes; they facilitate the learning process itself in the sense that the learning
activity is carried out in the most economical manner. They are linked to the individual
approach to school work, and particularly to motivation for high achievement in school,
which is reflected on the psychological and physical functioning of the student. The learn-
ing workload is linked to the curriculum, the students’ perception of its difficulty, and a
large number of course units and classes per unit. Similarly, senior year students in ele-
mentary schools in most countries of the former Yugoslavia have 15 course units in the
curriculum, i.e. 6 class units per day. Efficient institutional learning requires proper learn-
ing strategies and techniques, among many other factors that impact one’s performance
at school. Research results from foreign and national authors (Ausubel, Novak, & Hanesian,
1978; Jovanovic-lli¢, 1977, Kvascev, 1978; Stojakovi¢, 2002) indicate that efficient organi-
sation and structure of knowledge is one of the main prerequisites for successful learning
and the acquisition of knowledge.

Extensive content and methods of work in schools and teachers’ and parents’ ex-
pectations may bring about stressful reactions in students, having in mind that not all
students will experience the same level of stress, and consequently not all students will
develop psychosomatic symptomes. It is most likely that those students who are the most
sensitive and insecure, i.e. most anxious and ambitious, carry the greatest risk of psycho-
somatic disorders.

The most common psychosomatic symptoms in our research were gastrointestinal,
followed by pseudoneurological and a feeling of pain or faintness. The same respective
order applies to the disturbance of daily activities caused by psychosomatic symptoms.
A statistically significant medium intensity difference was identified in relation to gender,
where female students display higher levels of both the frequency of the appearance of
psychosomatic symptoms and the disturbance of daily activities caused by these symp-
toms. Other researchers have obtained similar results (Bulatovi¢, 2013; Kozjak Miki¢ i Peri-
novi¢, 2008; Vuli¢-Prtori¢, 2016). There is a slight difference with regard to anxiety, where
female students have higher scores, which is corroborated by similar research (Del Barrio,
1997; Vuli¢-Prtori¢, 2002).

It is also very characteristic of schools that students mostly complain about head-
aches, stomach ache and a general feeling of pain, i.e. faintness. Pseudoneurological
symptoms usually manifest as headache symptoms with no organic cause. As reported by
parents and teachers, students complain about headaches more often in periods of time
when their study workload is increased or during examination season.

Gastrointestinal symptoms manifest as stomach ache, nausea, vomiting and oth-
er digestive disorders, none of which have an organic cause. These symptoms, whether
pseudoneurological, abdominal or gastrointestinal, usually dissipate as the workload is
decreased or ceases. The third most common group of symptoms in our research is gen-
eral pain/feeling of faintness, not related to any particular organ. The analysis included
results of the muscular psychosomatic symptom subscale, considering the fact that the
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respondents’ results were lowest there. Muscular symptoms, i.e. muscle pain, occur rarely
at the school age, and much more often in the adult population.

Statistical analysis for the disturbance subscale indicates that the results are in line
with the frequency of the psychosomatic symptoms, since the psychosomatic symptom
frequency subscale and the disturbance subscale are linked (r(418)=.28, p<.01), which
means that students who experience more frequent psychosomatic symptoms, at the
same time experience these symptoms as more disturbing for their daily activities. Each
student perceives the breadth and difficulty of the curriculum individually, depending on
many factors, one of which is personality traits. The analysis highlighted the direct and
indirect effects of learning strategies on the manifestation frequency of psychosomatic
symptoms and the disturbance of daily activities caused by these symptoms through anx-
iety as a personality trait. Mediation analysis was done for the learning strategy subscale,
because it displayed a statistically significant correlation with the applied tests (Anxiety
Questionnaire, Psychosomatic Symptoms Questionnaire), while the learning techniques
subscale did not display any statistically significant correlations (Table 3). The predictors in
this analysis explain around 20% of the variance. Learning strategies, as one of the aspects
of self-regulated learning, are linked to psychosomatic symptoms by .44 points (in the
negative direction) through anxiety as a personality trait.

Although not all preconditions were met for a classic approach to mediation analy-
sis, the mediation effect is obvious based on the peak and trough of the confidence inter-
val, which is more precise as a measurement than the Sobel test (Hayes, 2009). Essentially,
if learning strategies are maintained as a constant, and anxiety as a personality trait is in-
crementally increased by one score at each step, then the link between learning strategies
and the manifestation of psychosomatic symptoms drops by around .44. For example,
if students use multiple efficient learning strategies, they manifest fewer psychosomatic
symptoms, for as long as their anxiety level is not high. If anxiety increases, the effect of
the learning strategies on the manifestation of the psychosomatic symptoms decreases.
Practically, that means that a student with a score of 15 (moderate) on the anxiety test
will be significantly different than a student with a score of 30 (high) when it comes to
the effect of learning strategies on the manifestation of psychosomatic symptoms. Higher
scores of anxiety become dominant over learning strategies, which become less efficient.
All of this indicates that mild anxiety does not have negative effects, while high anxiety
represents a disruptive factor for learning and daily activities, as confirmed by similar re-
search (Rijavec et al., 2008; Vizek Vidovic¢ et al., 2003).

Table 4 indicates that learning strategies as a predictor have a lower non-stan-
dardised regression coefficient after the introduction of the mediator in the analysis. This
means that learning strategies are linked to a disturbance from psychosomatic symptoms
by .36 points (in the negative direction) through anxiety. The mediatory role of anxiety as
a personality trait has been confirmed. Extremely anxious students are mostly hyper-sen-
sitive with regard to failure and criticism, so they are usually more motivated to succeed
at school, which puts an additional burden on them and reduces the efficiency of learning
strategies. In terms of efficient learning strategies, most students are either not adequate-
ly equipped to use them or not to a satisfactory extent, with that process still evolving (Mi-
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hajlovi¢, 2013). More than half of the students from our sample (56.2%) require assistance
from their parents when learning.

Research indicates the integration of personal characteristics, psychological pro-
cesses and contextual variables that represent the basis of school learning, which par-
ticularly refers to the research of self-regulated learning, resulting from different models
connecting cognitive, motivation and emotional aspects of learning (Beischuizen & Stef-
fens, 2011; Sori¢, 2014; Young, 2005; Zimmerman & Schunk, 1989). Theorists studying this
type of learning stress the active role of a student who seeks, creates and processes infor-
mation, and who is not just a passive recipient of information from his/her environment
(Vizek-Vidovi¢ et al., 2003).

The advantage of this research is in opening up some issues that have thus far rare-
ly been explored in our educational practice. It encompasses a broader context of ob-
serving students’ problems from a psychological and pedagogical point of view, which
should eventually lead to more suitable breadth and content of curricula. This paper has
also accentuated the students’ mental health. The shortcomings of this research are the
subscales on learning strategies and techniques, which have shown unexpectedly low
reliability. This is why any future research must apply a more appropriate instrument for
measuring learning strategies and techniques.

Implications for pedagogical practices

The pedagogical implications of this paper reflect the need for continuous educa-
tion of students on learning techniques, strategies for coping with stress, and motivation
for learning that contributes to developing efficient learning strategies. In order for stu-
dents to adopt efficient learning strategies, different methods are used (Torrano Montalvo
& Gonzales Torres, 2004), such as:

- direct training, through which characteristics of efficient strategies are explained

to students;

- modeling, which is the acquisition of steps taken in planning, using, and distrib-

uting cognitive sources;

- practicing the implementation of learning strategies and gradual taking of per-

sonal responsibility and control over one’s learning; and

- monitoring the efficiency of the learning strategies applied.

Educational programmes should encompass contents relating to securing social
support by teachers and peers. In addition, appropriate and timely measures taken by
psychological and pedagogical services in schools, directed towards teachers, students,
and parents, should contribute to preventing mental health issues and mental disorders
in students. In terms of moral education, contents adjusted to the age of students should
contribute to reducing tension and pressure, encouraging motivation for learning, and
creating a more efficient school culture and learning space.
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Appendix

Table A1

Descriptive statistics and internal reliability of used scales
Scale N Min Max M SD Sk Ku a
Learning strategies 8 .00 16.00 6.93 2.74 25 24 41
Learning techniques 8 .00 16.00 8.20 3.18 10 -31 A48
Anxiety 20 21.00 78.00 41.74 10.98 56 18 89
Frequency of PSS 35 3500 128.00 53.00 13.67 158 432 91
Disturbance by PSS 35 3500 105.00 49.72 14.72 1.35 1.85 .96

Legend: N= number of items; Min= minimal value manifested on the scale; Max= maximal value manifested on the
scale; M= arithmetic mean; SD= standard deviation; Sk= skewness; Ku= kurtosis; a= Cronbach’s alpha coefficient
of internal reliability; PSS = psychosomatic symptoms

Table A2
Descriptive statistics of the subscales of the frequency scale

Subscale Min Max M SD Sk Ku

900  36.00 1195 363 201 631
3.00 1200 469 1.86 127 146
200 800 3.01 140 145 147
3.00 1200 467 1.64 1.54 260
Gastrointestinal (N=399) 9.00 34.00 1334  4.09 140 259
Dermatological (N=406) 3.00 15.00 467 1.82 1.57 390
Pain (N=402) 6 600 2200 1095 341 85 51

Legend: N= number of items; Min= minimal value manifested on the scale; Max= maximal value manifested on
the scale; M= arithmetic mean; SD= standard deviation; Sk= skewness; Ku= kurtosis.

Pseudoneurological (N=398)
Cardiovascular (N=409)
Muscular (N=409)
Respiratory (N=403)

w O W N W O | Z

Table A3
Descriptive statistics of the subscales of the disturbance scale

Subscale Min Max M SD Sk Ku

9.00 27.00 1222 427 1.57  1.79
3.00 9.00 4.19 1.55 132 1.09
2.00 6.00 2.77 1.09 130 81

3.00 15.00 4.53 1.69 148 393
Gastrointestinal (N=399) 9.00 27.00 1251  4.10 145 208
Dermatological (N=406) 3.00 9.00 413 147 135 147
Pain (N=402) 6 600 18.00 9.66 3.03 70 -13

Legend: N= number of items; Min= minimal value manifested on the scale; Max= maximal value manifested on
the scale; M= arithmetic mean; SD= standard deviation; Sk= skewness; Ku= kurtosis.

Pseudoneurological (N=398)
Cardiovascular (N=409)
Muscular (N=409)
Respiratory (N=403)

w O W N W O |Z

[Tpumbeno: 02. 07. 2018.

KopuroBaHa Bep3uja paga npumbea: 27.02.2019.
[llpyra KopuroaHa Bep3uja paja npumibena: 12.03.2019.
MpuxpafieHo 3a wramny: 22. 03.2019.
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OpHoc nsmehy cTpatervja n TexHuKa yuyema,
AHKCMO3HOCTU N NCUXOCOMATCKUX CUMMTOMA YYeHUKa
Vill n IX pa3spepa ocHOBHe WIKoONe

TatjaHa MuxajnoBuh
Ounosodpckmn pakyntet, YHnBep3sutet y bara Jlyuu,
bocHa n XepuerosuHa

Hapa Bacenuh
Ounosodpckmn pakyntet, YHnsep3sutet y barva Jlyuu,
BbocHa n XepuerosuHa

Hophe Yekpnuja
Ounosodckn dakyntet, YHuBep3muTeT y barba Jlyun,
bocHa n Xepuerosuna

Hure ool paga je uctutuattiu y4eciiaanoci UcuxocomaicCKux CUMUWoMa y4eHuKka u
rpuxosy liogezaHocll ca clipailieiujama u WexHUKama yqerod. Takobe, uctuttialtiu
AHKCUO3HOCI KAo 0CObUHY TUYHOCIIU U HeH T0CpegHUYKU 0OgHOC usMehy clupaiieiuja yyerba u
ticuxocomattickux cumaiioma. Teopujcku oKeup paga je CamopeiysiucaHo y4yeroe Koje tiosesyje KoiHUUBHe,
Moluusayujcke U eMoYUOHaAsHe acliekilie y4erba. Y3opkom je obyxeaheHo 420 ucliuliaHuka dpoce4Hol
y3pactiua 13,7 loguHa (47,2 % y4eHuua). JeckpuliiiueHOM aHas1u30om je ycllidHOB/beHO ga Cy Hajydecttianuju
ficuxocomatticku cumattiomu iacttipouHitieCUUHAHU, liceygoHeypoowKu U cumiiiomu 6ona/ocehaja
cnabocitu. Pesynitialtiu uctlipaxuearba ykasyjy Ha o ga cy cltipailieluje y4eroad y HelalliuBHOj 8€3u U ca
ppexseHyujom (p=-.22, ii<.01) u uHllieH3uilelliom omMelliarea UCUXOCOMAatlicKum cumutiomuma (p=-.17,
0<.01), Kao u aHkcuosHociu (p=-.21, 4<.01). AHKcuo3HOCI Kao 0cobuUHa NU4YHOCIWU UMA 3HAYAjaH
MegujayuoHu eghekaili usmehy ciipailieiuja y4erba u hpexkseHyuje ticuxocomaitickux cumiitioma (P2=.208,
6=-437,CE=.219,95% N [-.75,-.21]) u cllipalleiuja y4erba u uHilieH3uilellia oMmelliarea UCUXOCOMAaticKum
cumiaiiomuma (P2=.111, 6=-.363, CE=.126, 95% L/ [-.66, -.15]). MegujayuoHu eekalli aHKcuo3Hociu
y penayuju tiexHuKe y4erba — hpekseHUuja/uHtieH3u el oMeliara UCUXOCOMAWCKUM CUMUIOMUMA
Huje ycllaHo8sveH. Pesynitiaiiiu ucilipaxuearea yKasyjy Ha doiipeby 3a 06yKoM y4eHUKa y camopeiyucarby
Gpoyeca yyerba u UpumMeHu e(pukacHUX clpaitieiuja yuyerba 0g paHol WKOJICKOT y3pacitia kako bu ce
CMarUO pU3UK 0g Uojase UCUXOCOMAaicKuX Cumuiioma.

Auciupakiu

KroyuHe peyu: clipaieiuje yyerpd, WiexHUKe y4erd, CaMopely/iucaHo y4etbe, AHKCUO3HOC,
ucuxocomatucku cumutiomu.
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OTHoOLWEeHNe MeXAyY CTpaTermaMm u TeXHNMKamm obyueHus,
TPEBOXHOCTbIO M NCUMXOCOMaATUYECKMMU CMMNTOMaMM Y yYaLnxca
VIl n IX KnaccoB 0OCHOBHOW LUKOAbI

TaTtbAHa Muxannosuuy
®unocodcknin bakynbtet, YHUBepcuteT B baHa-Jlyke,
bocHua n lepuerosurHa

Hapga Bacenny
®unocodpcknin pakynbteT, YHUBepcuteT B baHa-JTyke,
bocHuA n fepuerosuHa

Axopaxe Yekpnua
Ounocodcknin pakynbteT, YHUBepcuTeT B baHa-Jlyke,
bocHua n lepuerosunnHa

Llenbto daHHoU pabomel AaemcA uccriedosaHue 4acmomel NCUXOCOMAMUYecKUx CUMNMOMO8

Y YYEeHUKOB8 U UX C853b CO Cmpame2uaMU U mexHUKamu obyyeHus. Kpome moezo, uccnedyemcs
MpesoXHOCMb KaK 0CO6eHHOCMb JIUYHOCMU U ee NOCpedHUYecKUe OMHOWeHUA Mex0y cmpameusamu
o0byyeHuUA u ncuxocomamuyeckumu cumnmomamu. Teopemuyeckumu pamkamu pabomel A6/15emca
camopezysnupyemoe obyuyeHue, c8A3bl8aroljee KO2HUMUBHbIE, MOMUBAYUOHHbIE U SMOYUOHA/bHbIE
acnekmel y4yebHoli desmesnbHocmu. ViccnedosaHuem oxeaqeHo 420 y4awuxcs, cpedHUl 803pacm KOmopbix
cocmasusn 13,7 nem (47,2 % y4eHuu). LleckpunmuegHelIM aHAau3oM ycmaHosJsieHo, Ymo Hatibosee yacmeimu
ncuxocomamuyeckuMmu CUMNMOMAMU ABJTAIMCA 2dCMPOUHMECMUHAbHblE, NCe8O0OHe8posIo2UYecKUe
u cumnmombl 601U/ yyscmea csiabocmu. Pe3yniemamel ucc/ie008aHUA NOKA3bl8arom, Ymo cmpamezuu
00yy4eHUs ompuyamesbHo C8A3AHbI U ¢ yacmomod (r=-.22, p <.01), U C UHMeHCUBHOCMbIO B03HUKHOBEHUS
ncuxocomamuyeckux cumnmomos (r=-.17, p <.01), u c mpesoxHocmeio (r=-.21, p <.01). TpegoxHocme
KaK 0CO6eHHOCMb JIUYHOCMU OKA3bi8dem 3Ha4YumesibHoe onocpedyrouwee 8o3oelicmaue Mexoy
cmpamezuamu 06y4YeHUsA U 4acmomou NoAsAeHUSA NCUXocomamuyeckux cuMmnmomos (R2 =.208, b =
-437,SE=.219,95% Cl [-.75, -.21]) u cmpameauAmuU 06y4eHUs U UHMEHCUBHOCMbIO NCUXOCOMAMUYECKUX
cumnmomos (R2=.111,b=-.363, SE=.126, 95% Cl [-.66, -.15]). [locpedHuueckuli 3¢pghekm mpesoxxHocmu
No OMHOWeHUI0 K MeXHUKam 0by4yeHus — 4acmome/ UHMEHCUBHOCMU 803HUKHOBEHUS NCUXOCOMAMUYecKux
CUMNMOMO8 He ycmaHoseJ1eH. Pe3ysemamel Ucc/1e008aHUA yKA3bI8arM Ha HEO6X0OUMOCMb 06y4eHUA
YHaWUXcs camopezynayuu npoyecca oby4eHus U UCNosb308aHUI0 hghekmusHbIX cmpameauti 06yyeHus,
HAYUHas ¢ paHHe20 WKOJ1bHO20 803pacmd, C Ueslblo CHUXeHUS pUcKd 803HUKHOBEHUS NCUXOCOMAMUYeCcKux
CUMNMOMO8.

Pe3tome

Knioyesble ciosa: cmpameazuu obyyeHus, mexHUKu obydeHus, camopezysupyemoe obyyeHue, mpe-
B0XHOCMb, NCUXOCOMAMUuYecKue CUMNMOoMbl.
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MHpopmucaHocT pogutema
0 o6nacTuma papa CTPyYHMX capagHMKa
y NpeALKoNCKNM ycTaHOBama'

Mapuja MapkoBuh?
[enapTmaH 3a neparorujy,
®dunosodckm bakynteT YHmBep3uTeTa y Huwy, Cpbuja

3opuua CraHucaembesuh Metposuh
HenapTtmaH 3a neparorujy, ®unosodckm pakyntet
YHuBepsuteta y Huwy, Cpbuja

AHnacTtacmja MamyTtoBuh
JenapTtmaH 3a neparorujy, ®unosodpckun pakyntet
YHusep3uteta y Huwy, Cpbuja

>0 C=—="0<

Lure uctupaxkusarba 0gHOCU ce Ha uctuitugaree uHgopmucaHociiu poguitierva (N=763)
0 obnactiuma paga ciupyYHUX cCapagHUKa y UpeguikosicKum ycluaHosama. Y uctipaxuearey
Jje kopuwheHa lexHUKa ckanuparea u ettiocttietieHa ckana tpoueHe (PCCITY — pag cltipy4HuUx capagHuka
pegwKosicke yclliaHose) KOHCUpyucaHa 3a tollipebe gaitioi uctipaxusarea. [logayu gobujeHu
ucttipaxxusareem obpaheHu cy y tpoipamy SPSS, a GpukasaHu cy tekcitiyanHum u tabenapHUm dyitem.
Pe3ynitiaiiu uctupaxusarea ykasyjy Ha geauMmuyHy ytosHaitiociu poguiliesba ¢ obnactuuma paga
cltpy4HuUX capagHuka. Y ucttipaxusarey je youeHo ga je mnaha tiotlynayuja poguitiera 60/ee uHopmucaHa
0 pagy citipyyHe cyx6e lpeguikoscke yciuaHose. Kaga je pey o lipegukiliopy cltielieH 06pazoeadrba,
pe3ynittaluu uctipaxusearea Uokasyjy ga ca opaciuiom ciielieHa 06pazosarea poguiliesbu uspaxasajy
HUXU clielieH lipelio3Hasarba uctuliusaHux goMmeHa paga clupyyHe cyxbe lpeguikoscke ycliaHose,
Kao u ga ¢pakynitielticku 06pazosaHu poguiliessu marse yguhajy MolyhHOCI KOHCY108arbA CIpPYHHUX
capagHuka Upeguikosicke yclliaHose yKoIUKO UMajy HegoyMuuya y 8e3u ca cpegcitisuma u mettiogama
Koje ce Upumerbyjy y 06pazosarey y 0gHOCY Ha pogulliesbe cpegrbei U sulliei/8ucokoi 06pazosarsad.
Vminukayuje uctipaxuseared ykasyjy Ha tolipeby uHgpopmucarea poguiliesba o obnactiuma paga

Aucuipakiu

1 Tpunpem/beHo y OKBMPY NpojekaTa Koje pruHaHcmpa MMHUCTApCTBO 3a HayKy 1 TEXHOMOLLKY Pa3Boj
PC: Ogpxusocit ugeHwuttiettia Cp6a u HAUUOHATHUX MArbUHA Y TOIPAHUYHUM OUWINUHAMA UCTUOYHe
u jyioucttioyHe Cpbuje (179013), koju ce n3Boau Ha YHuBepsutety y Huwy — MawmHckn dakyntet, n
Tpaguyuja, MogepHU3ayuja u HayUOHasaHU ugeHwuiuet y Cpbuju u Ha bankary y tpouecy espolcKux
uHweipayuja (179074), koju ce peanusyje Ha YHuBep3unTety y Huwy — Ounosodckm bakyntet

2 marija.markovic@filfak.ni.ac.rs
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clUpy4HUX capagHuKa y UpeguwKosiCcKoj ycluaHosu Kpo3 cucilieMcku Upucitlyl koju he 6uitiu y gyHKyuju
golpuHOCa pa3eojy geye paHoi y3paciua.

KreyyHe peyu: uHgopmucaHociu poguiliesea, Upeguikocka yciiaHosa, 06aacitiu paga ciupyyHux
capagHuka.

YBop

CTpyyYHU capagHULM Y NPefLKOSICKOj YCTaHOBYM Cy OArOBOPHM 3a pa3Bujatbe Npo-
rpama npeALwKoNCKOr BacnmMTakba Y Npakcy, 3a eBanyauujy BacnMTHO-o6pasoBHOr paga,
3a OCTBapuvBake UW/beBa Y 3afaTaka NPefLKONICKOr BacnuUTatba U Kperpake NoBOJb-
HKX YCNIOBa 3a pa3Boj fele paHor y3pacta. MehyTum, HepeTKo ce AellaBa Aa OHU OCTa-
Hy ,HEBUI/bMBUN" aKTepU MpPeALIKONCKOr BacCNMTHO-00pa3oBHOr paga 6byayhu ga poau-
Te/bU 3HATHO Yewhe oCTBapyjy HEMOCPenHy KOMYHUKaLWjy ca BacnuTaunmMa npusivkom
cBaKofHeBHOr floBoNhera JeLe y NpeawKoncKy ycTaHoBy. Mopea Tora, ucTpaXkunsarba y
obnacTu NpeALWKONCKOr BacnmMTakba U obpa3oBaka Hajuelwhe ce 6aBe ogHOCKMA Ha pe-
nauwmju fete-BacnuTay unv poanTerb—sacnmTad. Moxe ce pehu ga obnact paga cTpyuHuUx
capagHuKa y NpeaLKosCKoj YCTAaHOBY 13 NepCreKkTrBe poanTesbCke nonynauuje Huje r
[larbe [OBOJbHO MCTpaXkeHa. 360r Tora je Hay4yHOo M NPaKTMYHO 3Ha4YajHO CMPOBOAUTU UC-
TpaXkuBama Koja he 6utn y dyHKUMju yTBpHIMBarba cTeneHa MHPOPMICAHOCTU POAUTEbA
0 obnactu pafa cTpyuHe cyx6e npeaLwKosncke yctaHose. Linmb oBor uctpavieatba je aa
Ce YCTaHOBU fia N poamMTEsbM NPeLKorcKe fele Koja noxahajy Bptuh nosHajy obnactu
pafa cTpyuHe cnyxbe nNpefLIKONCcKe yCTaHOBE.

Y 3aKoHy 0 OCHOBaMa cUcTeMa BacnuTakba U obpasoBatba (2017, ¢lan 137) nctuue
ce fa,CTpy4YHe NOC/IOBe Ha YHanpehuBary BaCMUTHO-00PA30BHOT Pafa y NPEALKOSICKOj
YCTaHOBW 06aBsbajy Nefaror v NCUXonor v 4pyr CTPYUYHW capagHuum, y CKnagy ca noce6b-
HVM 3akoHoM". Mopep Tora, HaBoAwW ce Aa ,CTPYUYHMN CapafHULM jecy: neaaror, NcMxosor,
nezaror 3a JINKOBHO, My31UKO 1 GpM3NYKO BacnuTakbe 1 loroneq. 3agaLm CTpyyHor capag-
HVKa Cy Ja CBOjUM KOMMeTEHLMjaMa OCcMrypa yBaxaBare NpuvHUMUMA 1 LubeBa NpeaLw-
KOJNCKOr BacnuTama 1 0b6pa3oBarba; fa CaBeTOAAaBHMM PafoM 1 Apyrum obnnumma paaa
JOMPUHOCK YHanpehrBary BaCMUTHO-00PA30BHOT Pafa; Mpy»a CTPYUHY NOApLLKY AeLm,
poauTe/bMMa, OAHOCHO HUXOBUM 3aKOHCKMM 3acTyMHULMMA, BaCcnUTauvMa, AUPEKTOpY
Mo NuTarrMa Of 3Hauaja 3a BacnuTakbe M 06pa3oBatbe; OCTBAPYje capajby ca poanTerbu-
Ma, OIHOCHO APYrVM 3aKOHCKMM 3aCTYMHULUMA, PYrMM 3anociieHriMa Y YCTaHOBMU, Kao 1
Ca npefcTaBHULMMA HaZNeXHVX MHCTUTYLUMja 1 PasnnumMTX opraHm3almja 3actynajyhu
MHTEpecC fele 1 fenatHocTu y uenuHu” (Zakon o predskolskom vaspitanju i obrazovanju,
2017, ¢lan 40, ¢lan 41).

Y MpaBunHMKy o Nporpamy cBux obnrka paga CTPyUYHMX capagHuka (2012, ¢lan 2)
NCTUYe ce Ja CTPYYHM CapagHuLM YYeCTBYjy Y MOCSIOBMMA NaHnpaka 1 nporpaMmuparba
BaCNMUTHO-06pa3oBHOT paja, Npahetba 1 BpefHOBakba BaCNUTHO-06pa3oBHOr paja, paja
ca BacnuTayrmMa u/vnu HacTaBHULMMa, pafa ca AeLom, Tj. yYeHULMMa, paja ca poanTesbu-
Ma, OfHOCHO CTapaTe/blMa, paga ca AMPEKTOPOM, CTPYUYHVIM CAapagHULMMA, NeAarowKnm
ACUCTEHTOM, pafia y CTPYYHVM OpraHuma 1 TMOBYMIMA, Y Capajiby Ca HaANeXHVIM YCTaHO-
BaMa, OpraH13aLmnjama, yapy>ketma v jeAHULIOM JTIOKanHe caMoyrnpaBe v Bohetkby fOKy-
MeHTauuje, Tpunpeme 3a pag 1y CTPYYHOM yCaBpLUaBakby.
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Y HoBuM OcHOBama MporpamMa NpefLwKosiCKor Bacnutarba U obpasoBatba ,flognHe
y3neta” (2018: 11) Kao jedaH of ONWTUX LW/beBa HaBOAW Ce Ja 3aroCieHn Y npeaLwKon-
CKUM YCTaHOBaMa, YKibyuyjyhu 1 cTpyyHe capafiHuKe, UCMOJbe CBOjy CAMOCTAJIHOCT, Kpea-
TUBHOCT U NPOdECMOHANHOCT, Kao 1 NPOaKTMBHO 3acTynarbe UHTepeca AeLie 1 NopoauLia.
Kako ce nctunue, Bacnutauu, CTpyYHM CapagHULM U CTPYYUHALM ApYrX Npoduna, NCTpaxki-
Bauy, HOCMOLM 06PA30BHE MONMUTUKE 1 CBY KOju ce 6aBe MPeALIKOSICKAM BaCNUTakeM U
obpa3zoBarbeM NoOBe3yjy ce y NCTPaXMBAUKY 3ajeJHULLY KOja KpO3 UCTPaXKmBatrba 1 y3ajaMmHy
NOAPLLKY MMa BaxKHy ynory y rpaherby KBanuteTa NnpefLUKonCcKor BacnuTara 1 obpasoBarba
(OcHoBe Nporpama NpefLIKONCKOr BacnuTatba 1 obpasoBatba ,fognHe y3neTa’, 2018: 11).

MonasHe Teopmjcxe OCHOBE€ UCTPaXXBakba

Capagha 1/unv NnapTHepPCTBO NOPOAMLE 1 NPEALIKOSICKE YCTaHOBE NpeAcTaB/bany
Cy TeMy 6POjHUX NCTPaXKMBaHa y CBETY M KO Hac NpoTeknux aeueHuja. lNpoyyaBaHu cy
pasnMunTV acnekT! capajrbe, Kao LWTo cy: yTBphrBame CTaBOBa poauTesba o couujan-
HOj KOMMETEHTHOCTM HUXOBe AeLle, MPOLEHM MOHAaLlaka JAele, Kao M HaurHa Ha Koje
BaCNUTauyM M CTPYYHU CapaiHMLM MOTy fa MM MOMOTHY Yy npeBnajaBaky npobnema y
coumnjannzaumju wuxose geue (Mlinarevi¢ i Tomas, 2010); yTBphHurBatbe MULLbeHa Bacnu-
Taya o noctojehrm obnrumma capagre, PoauTesbCKoj YNo3u Yy U3rpaghy NpefLKosicKor
KypuKynyma u MmoryhHoOCTMMa napTHEpPCTBa, Kao 1 pe3ynTaTa camoBpefHOBarba Bacnu-
Taua y nornegy JSIMYHUX KOMMEeTeHUMja 38 OCMULLIbaBakbe, NOACTMLAbE, OCTBapUBatbe
1 pa3Burjarbe NapTHepCTBa ca poautesmma geue (Viskovic i Visnji¢ Jevti¢, 2017); ngen-
TndrKoBarbe Telwkoha 1 npobnema BacnuTaya noyeTHMKa y Norneay capagre ca pogu-
Terbuma (Mahmood, 2013); ytBphuBarbe cTaBoBa poauTesba fieLie NpefLLKONCKor y3pacTa
0 noxaharby NpenWwKoNcKor nporpamMa y 3aBUCHOCTM OA Tora da N Jela NpeTxoaHo
noxahajy npeaLwwKoncky ycTaHoBY Unmn He (Npu Yemy ce KBanuTeT capajre UCTUYe Kao
jepaH op petepmuHnwyhinx paktopa) (Manigo & Allison, 2017); yTephrBare camonpote-
Ha BacnuTaya y nornefy KomneTeHumja 3a capagmy ca poguteruma (Visnji¢ Jevti¢, 2018);
UCNUTVBakbe 3aCTyN/beHOCTN MapTHePCTBa BacnuTaya U poauTesba y peanvsaumjn yc-
MEepEeHMX aKTUBHOCTU Y Aeumnjem BPTURY Kpo3 npoueHe poputerba (Milenovi¢, 2017);
npoyuyaBarbe rMepuenuuje BacrnmMTaya O OCTBAPEHOCTU MAPTHEPCTBA Ca pPOAUTE/bU-
Ma (KBanuTeT OfjHOCa U HUBO POAUTEIbCKE YKI/bYUYEHOCTU), Kao M MPOLeHe COMCTBEHe
0CMnocob/beHOCTM 3a rpahetbe NapTHEPCKMX ofHOCa C poauTebima (Ljubetic¢ i Mandari¢
Vukusi¢, 2011); npoyuaBare edekata NPefLKONICKOr NPOrpamMa Koju Kao KibyYHy KOM-
MOHEHTY MMa YK/byYeHOCT pofmnTesba Y paji NpefLKosicKe YCTaHOBe Y Liniby NoACTHLaMa
napTHepcTBa usmehy nopoaunue n npegwkoscke ycraHose (Nitecki, 2015); npoyyaBame
edekaTa opraHM3oBarba MOPOAMYHMX KIyOOBa, Kao cneuudpuyHor Buaa MoacTULarba
napTHepcTBa M3mehy nopoguue u NpefLwKosicke yCTaHOBe (Bacnutaya M NCUXonora)
(Latipov, Bykova, & Zhigalova, 2016); npoyyaBatrbe noctojehx HaunHa Ha Koje NpeaLKon-
CKe yCTaHOBe peanusyjy caBeToBare 1 CTPYyYHO ycMepaBame popauTesba (Tekin, 2012);
npoyuaBarbe CTaBOBa BacnuTaya 1 poguTesba o yTulajy capagre nsmehy npepaikoncke
yCTaHOBe U nopoguue Ha edpUKacHO JucuMnanHoBame fele (Savas, 2012); npoyvaBatbe
camonepuenuuja BacnuTaya O KoMneTeHUMjaMa 3a CaBeTOAaBHY paf ca PoaUTErbrMMa,
Kao jepaH of acnekata capagme (Skoci¢ Mihi¢, Blanusa Troselj i Kati¢, 2015) wtg,.
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Pa3snore npoyuaBara capajhe, OGHOCHO NapTHepcTBa n3Mehy npeLKocke ycTa-
HoBe 1 nopoauue, Tpebano 6y TPaXxUTN y YUNHEHMLM [a Ce jaBWa TeXha fa ce y obna-
CTV BacnuTatba 1 0bpa3oBarba,06e36eam Behe yuelwhe poguTerba y ogfiyunBamby 1 ia ce
YK/byumBarbeM poautesba noseha KBanuTeT 1 NoTeHUMjan yciioBa ofpactarba U yyena
feue 1 Tume octBape 6omu edekTn y obpasoBarby, Kao U 13 ApYLUTBEHUX noTpeba 3a
[eMOKpaT/3aLmnjoM 1 jayarbeM JOKTpUHe npaBa poanTtesa” (Pavlovi¢ Breneselovi¢, 2013:
185, 186). Takohe ,ca3Harba, CTaBOBU U MpaKca Koje Cy poauTesby CTULLANN KPO3 INYHO
WCKYCTBO, YakK 1 Kafla Cy BUCOKOPYHKLIMOHANTHY, YeCTO BULLIE HUCY JOBOJ/baH OC/IOHAL, Y
nogusarby NOTOMCTBA Y M3MeHEeHUM OKOoSIHOCTUMaA. CamnM TVM, OfaBHO je MCKa3aHo
yBepere 0 NoTpebu 1 3Havajy cucteMaTckor obpa3oBakba poauTesba 3a 0baBsbare oBe
BaXkKHe yrore, y uemy 61 M MOMOINK crielmjanHo obyyeHn npodecrorHanymn” (Maric Jurisin
i Klemenovi¢, 2018: 176). Minak, npema Hali1m ca3HakUMa, He[OCTajy UCTPaXKmnBakba Koja
ce 6aBe capafHOM NPefLIKOCKe YCTaHOBE M NMOPOANLIE KPO3 Paj CTPYYHUX CapagHmKa y
NpeaLwKoNCKUM yCTaHOBaMa.

MopoanyHu ambujeHT je MPBO OKPY»Kere Y KojeM fieLia OTKPUBAjy CBOje NoTeHLuja-
ne 1 pa3Bujajy HoBe obpacLie NoHalaka. BpemeHoM ce couunjanHa cpeanHa y Kojoj aeua
6opaBe npoLuupyje, Kao 1 6poj ocoba Koje yuecTByjy y BaCnuTakby y Nepuogy paHor pacta
neue. majyhn y Bugy fa nopoauua v npefluikoncka ycTaHoBa UMajy NpecyfHy ynory y
ofpacTamy AeLe, BeOMa je BaXKHO Aa Aenyjy ycarnaweHo y cBum obnactmma BacnmTHO-
06pa3oBHOr pafa. Y NoCTU3aky Te KOXe3MBHOCTM NMPeCcyAHa je ynora CTpyYHUX capajHuKa
npeglwkoncke yctaHose (Kocyigit, 2015). Op cTpyuHMX capafHUKa ce oueKyje fa NnofcTak-
HY YKJbyuMBarbe poauTesba y paj NpefLuKosicke YCTaHOBE KPO3 BOJNIOHTEPCKE aKTMBHOC-
TV, Pa3BOj POAUTESLCKMX KOMMNETEHLMja 1 AeIOTBOPHY pa3meHy nHoopmauuja (Ratcliff &
Hunt, 2009). lo6pa KomyHWKaLMja Ha penaumjy BacnuTay—poanTesb Npenycsios je 6orer
KBanuteTa obpa3oBama fAele NpefLKkosiCKor y3pacTa, a MOXKe je MHMUUPATM CTPYYHa
cnyx6a npeglwkoncke yctaHose (Vasiljevic, Bjelica, Popovi¢, & Gardasevic, 2016).

MNpema HaBoauma ayTopke Kphaje (2019: 127) ,0on neparora ce ouyeKkyje ga Boau u
opraHusyje npoLec BacnuTarba, ja Nonasu of CaBpeMeHUX HayuyHMX ca3Hakrba, ia UX Kpu-
TUYKM 1 CTBapanaykn TpaHchopmuile 1 ycknahyje ca KOHKPeTHVM YCNIOB/MA Y BaCMUTHO-
06pa3oBHOj ycTaHoBM. Yuewhe nefarora ce ocTBapyje Kpo3 nefarowko Bohetrbe, Kojum
reparor 3ajejHo ca ApyrM yYeCcHULUMA Y BaCNMUTHO-00pa3oBHOj Npakcy nokpehe u pas-
BMja npomeHe”. Of neparora 1 oCTannx CTPYYHUX CcapagHuKa y BacnUTHO-06pa3oBHUM
yCTaHOBaMa Ce o4eKyje KOMMNETEHTHO fieNloBake Y pa3HM OMEHNMa BacCNUTHO-06pa3o-
BHOT paja. Kao nocebHO 3HauajaH 1 COXKeH NoCao CTPYYHUX CapajiHVKa, n3aBaja ce dop-
MUparbe afeKkBaTHNX OJHOCA Ca PoAUTESbMMa, C jefiHe CTpaHe, 1 nomoh y yHanpehusamy
KOMYHVKaLmje Bacnutaya n pogmterba, ¢ gpyre ctpaHe (Males, Stricevic i Ljubeti¢, 2010).
Mopoanua n NpefLKoncKa yCTaHOBa yjefutbeHe Cy y Lnby Npyaka noapLike Ao6po-
6UTK geTeTa 1 Pa3BOjy HEroBux KanayuteTa. Pogutersu cy oaroBopHu 3a o6esbehrsarbe
afileKBaTHUX YCN0Ba 3a Pa3Boj leTeTa, a CTPYUHM capajHULM 3a nNpy»Karbe npodecrmoHanHe
nogpLuke, nomohu n caseTa feun 1 poauTerbmMa/cTapatesbmma. Cammm TUM, MONackoM
[eTeTa y NpefWwKosICKy YyCTaHOBY BacnuTaun 1 CTPYYHU CapafHuLM 3anountby Aa rpage
napTHepCKM OAHOC Ca MOPOoANLIOM AeTeTa.

JenaH of 3HauajHUX 3a4aTaka CTPYYHMX CapafHUKa, BacCnuTaya u poanTerbay npegLu-
KOJICKOj YCTaHOBW jeCTe OArOBOPHOCT 3a CTaB/bakbe CBOje Mohn y pYHKLMjy OCHaXKMBaka
[eTeTa 1 HeroBux KanauuteTa (Kpo3 rpabere ofHOCa yTeMesbeHVX Ha YK/byuyeHOCTH,
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ofpaBamy b6anaHca 1 yBaxaBarby JeTeTa). YCMepeHOCT Ha fleuju paj, Urpy u pasroBop
YMHOromMe JOMNPUHOCE YNOo3HaBakby 1 pasymeBamy Aele, a CaMUM TUM 1 YHanpehurBary
KBanuTeTa paga y npeaLwkonckoj yctaHosu (Veki¢ Kljai¢, 2016). Aruh n Jectosuh (2016:40)
NCTUYY fia ce Nopeq peanusauyje BaCMMTHO-06pa30BHOr MporpamMa npegLuKkosncke ycra-
HOBe Of, BacMMTaya 1 CTPYYHUX CapafHMKa NPeLLKONiCKe YCTaHOBe ouyekyje Aa byay u
+,MoflepaTopu npoLeca NoCTU3ara CBe 3aXTEBHUjUX LM/bEBA Yuetba Y CKNafy ca JeTeTo-
BMM Mpef3HatbiMa, notpebama n apuHutetuma“. C gpyre cTpaHe, ,AY>KHOCT poguTesba
je pa ynoxe Bpeme 1 eHeprujy y CBoje nefarowko obpasoBarbe 1 fenoBame, a 3a4atak
LPYLTBA je fa poauTerby NpPY»KU NOAPLUKY Y HOLEHY C POAUTEIbCKOM Yniorom nomohy
pasnuunTnx obnmrKa negarowwkor obpasoBama” (Jurcevi¢ Lozancic i Kunert, 2015: 44). Kao
[EO0 CTPYYHOT TMa MPeJLLIKOJSICKe YCTaHOBE, MOTPEOHO je Aa neparor Ha HUBoy BpTuha
pasBuja KynTypy ycTaHoBe y Kojoj ce cBu ocehajy npuxsaheHo 1 yBaxeHo (Maglov, 2017).
KynTypa ycTaHoBe ce y Hajlumpem CMUCITY OAHOCK Ha MPOCTOPHY OpraHm3aLunjy U HauuH
BAaCNUTHO-0OPA30BHOT paja Ca [eLioM, UHTepaKLMjy ofpacinx 1 geue, Kao 1 Ha yobu-
yajeHe puTyane u NpaKkcy Kojy 3ajefHUUYKN Kpenpajy BacnuTaun, CTPYUYHU CapagHuLn 1
poautersu y npeawkonckoj yctaHosm (Vujci¢, 2011 prema Valjan Vuki¢, 2011: 83) 1 Ha Taj
HauWH ,YMHe jeAUHCTBEHU ANCKYpPC cBake ycTaHoBe” (Markstrom, 2011 prema Mandaric¢
Vukusi¢, 2016: 184). Ynora negarora y geunjem BpTuhy je ,ynora BewwTor ‘3aHatnuje’ koju
CNpOBOAY AM13ajHe APYruX, peluaBa youeHe npobeme, MOTVBNLLE U Npefy3vMa oapehe-
He NHTepBeHLUMje Y faToj cuTyaumjy nomohy Kopnyca npodpecroHanHmX 3Haha, BeLITUHA
1 CTaBOBa Koju ce npumetbyjy y npakcn” (Miskeljin, 2019: 134).

Bynyhu pa ce pap cTpyyrbaka y NpeaLKonckoM BacnvTakby U 0bpa3oBary Tuue u
OCTaNIMX yYecHMKa BacMMTHO-06pa30oBHON MpoLieca U ApYLWTBa Y LeSMHK, NOAJIOXKaH je
KpuTrkama jasHoctu (Sindik, 2008: 6). Y cknagy € TM, CTPYYHW CapagHULM Y NpeaLKon-
CKOj YCTaHOBM MPUCTYNajy BpeAHOBaky 1 CaMOBpPeAHOBakby COMCTBEHOr paja U Ha Taj
HaunH nobujajy ofroBope Ha NUTaka O BNacTUTOj CTPYUHOj KomneTeHuumju (Sindik, 2008).
Cmatpa ce ga cy ,Nefarolke KOMNeTeHLMje npakTiyapa KOMMIeKcaH Mo3auk pasnnyu-
TUX NoJpyyja 3Harba 1 BeLUTMHA Koja Cy HYXKHO YKJbyueHa Y NpakT1YHO Nnogpyyje cBakor
npodecnonanua” (Slunjski, Sagud i Brajsa Zganec, 2006: 45). On BacnuTaya 1 CTPYUHUX
capafHuKa y NpefLIKOICKOj yCTaHOBU OYeKyje ce capajiHba Ca CBUM 3aUHTEPECOBaHVM akK-
TepuMa, YKIbyuyjyhin n poguterbe, y Lusby CTBapaha NOBO/bHUX YC/IOBa 3a pacT 1 pa3Boj
peue. Y TOM npouecy, Koju je BeoMa CJIOXKEeH, 3axTeBa Ce pa3BUjeHOCT CTPYUHMX KoMMe-
TeHUWja, Kao 1 aKTUBHOCT, KPeaTUBHOCT U KOHCTPYKTUBHOCT CBUX aKTepa NpefLKoncKor
Bacnutaka 1 obpazosama (Slunjski, 2015).

MeToponoruja nctpakusama

YcnocTaBrbatbe KBaNMTETHOT OAHOCA 3aCHOBAHOT Ha capajru n3mehy nopoauue un
npeaLKoCcKe yCTaHOBE BEOMA je akTyeslHa Tema Yy Nocnefmnbum feleHnjama Koje je obe-
nexuna TeXkra 3a yHanpehrBarbem KBanuTeTa paja CBMX CTyMHbeBa cMcTemMa BacnuTama
1 obpasoBara. MehyTnm, HepeTKo ce 3abopaBrba Aa je y OBOM NpoLecy KibyyHa ynora
CTPYYHUX CapafHMKa Koju 4eCTo NpeAcTaB/bajy 3HavajHe nocpefHunke nsmehy nopoamue
1 NpefLKoscKe ycTaHoBe. Y Hamepu fia ce NoTeHUMpa 3Havaj U ynora CTpyYHNX capagHu-
Kay npouecy capafre NpeALKoCcKe ycTaHOBe 1 NopoauLe, NpeameT OBOr NCTPaXkMBaHa
je nHpopmmcaHocT poguTerba 0 pafly CTPYUYHMX CapafiHMKa Y MPeALIKOsICKOj yCTaHOBM.
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CxofiHO TOMe, /b CTPaknBahba je yTBphHrBare cTeneHa MHGOPMUCAaHOCTY poanuTesba o
pasnmunTM obnactTuma paga CTPYUYHNX capajiHuKa y NPeALKOICKoj YCTaHOBN.

NcTpaxunBarbe npya oAroBop Ha NuTaka fa v Ccy poauTesby ynosHaTu ca obna-
CTMMa pafa CTPYYHUX CapafH/Ka Kao LUTO Cy: CTBapake ONTMMANIHMX YC/I0Ba 3a pa3Boj
AeLe y NpeALKONCKOj yCTaHOBU, Kperpare Nporpama paga, npeasaratbe 1 ocTBapyriBatbe
AKTMBHOCTM KOje AOMNPUHOCE [eurjeM HanpeaoBakby, jayatbe POAUTEbCKUX KOMMETeH-
uuja, nomoh y ocTBaprBatby capafhe BacnuTava u poauterba, npahere 1 BpefHOBame
paja npefLwKocKe yCTaHOBE, Capafihba ca NoKasHOM 3ajefHuLoM, yuelwhe y dopmupary
BaCNUTHUX rpyna feue, HabaB/barbe ANJAKTUYKOr MaTepujana, cnpoBohere npojekara
N ncTpaxmsama y PyHKUmMju yHanpehrBarba KBanuTeTa paja y YCTaHOBU 1 pa3maTpame
npobnema Koju ce jaBrbajy y pagy ¢ aeLiom. Y cknagly ca obnactma paga CTpyyuHuX capag-
HUKa, Y UCTPaXKMBaky Cy NoCTaBbeHn cnepehn 3agaum nctpaxmBara:

1. YTBpAUTU Ja nv Cy pOAUTESbY YNO3HATY C 06acTUMa paja CTPYYHUX capagHuKa
npefLKoCKe yCTaHOBe.

2. YTBpAUTU fa N rofvHe CTapocCTy, Kao 1 cTerneH obpa3oBara poauTesba CTa-
TUCTUYKM 3HAYajHO AeTepMUHMWY cTeneH MHOOPMMUCAHOCTU poauTesba O obnactuma
paja CTPYYHMX capafiH1Ka NpefLKosICKe YCTaHOBeE.

Y nctpaxnsamy cy noctaB/beHe cnefehe cneunduryHe xmnoTese ncTpaxnBarba:

1. MNpeTnocTaB/ba ce Aa Cy poavTe/bu AeNMMUYHO Yno3HaTh C obnactMma paga
CTPYYHUX CapafH1Ka NpepLLIKOnCcKe ycTaHOBe.

2. MpeTnocTtaB/ba ce Aa rofuHe CTapocT 1 cTeneH obpasoBarba poauTesba CTa-
TUCTUYKM 3HAYajHO AEeTepPMUHULY cTeneH UHGOPMUCAHOCTU poauTerba O obnactuma
paja CTPpYUYHUX capafiH/Ka NpefLwWwKoscKe yCTaHoBe.

Y nctpaxuBamy je kopuwheHa TeXHNKa CKanuparba U neTocTerneHa ckana npoueHe
JlukepToBOr TUNa cacTaB/beHa of 14 ajteMa, KOHCTpyMCaHa 3a notpebe AaTor NCTPaXu-
Bakba, MNPV Yemy Cy MoJia3Hy OCHOBY YMHUIIE 3aKOHOM fedurHrcaHe obnacTui paga cTpyy-
HUX CapafiHuKa Y NPefLIKOSICKMM ycTaHOBaMa (3aKoH 0 ocHosama cuciuema eacuuiuarea
u obpasosarba, 2017; lNpasunHuk o Gpoipamy ceux ob6/uUKa paga cllipy4HUX CapagHukd,
2012). bpojeBu y ckanu npoteHe PCCIY KpeTanu Cy ce Ha KOHTUHYYMY ofl 6poja 1 — noTny-
Ha HecarnacHocT, 6poja 2 — AenMMMYHa HecarnacHoCT, 3 — HEOAJTYUYHOCT, 4 — AeNMMNYHa
carnacHocT, go 6poja 5 — noTnyHa carnacHocCT ca HaBeAeHUM ajTEMOM.

Y nctpaxunBarby Cy yyectBoBana 763 poguTterba unja geua noxahajy npeglukoncke
ycTaHOBe Ha Teputopuju JleckoBua, 3ajevapa, Ceprbura, Kpamesa, Cmegepesa v Nupora.

Kao He3aBucHe Bapujabne nctpaxmsama geduHrcaHe cy ioguHe citiapocituu (Mnahum
op 35 roguHa v ctapumju ofl 35 roguHa) v cltielieH 06pasosarba poguiliesvd (Cpefikba LWKOoNa,
BMLLA/BMCOKa WKoNa 1 GakynTeT), jep ce cmaTtpaso ga he ctapuju u pogutersu ca BULWIM
cTeneHoMm obpasoBarba 6uTn nHbopmucaHuju u aa he jacHuje npenosHaT obnactTn paga
CTPYYHMX CapafHMKa NpefLIKoJICKe YCTaHOBeE.

Pesyntati nctpaxusama obpaheHn cy y nporpamy 3a CTaTUCTUKy obpagy nopaTaka
CIMNCC 25. O cTratTMcTUYKMX NapameTapa, KopuwheHa je aputmeTnyka cpeauHa (M), ctaH-
JapaHa gesujaumja (SD), T-TecT 3a yTBphBatbe CTaTUCTUYKM 3HaYajHe PasfiMKe y CTENeHy
NHGOPMMCAHOCTV POANTESba Y OAHOCY Ha roAuHe cTapocT u F-TecT 3a yTBphrBame cTa-
TUCTWUYKM 3HaYajHe pasfnKke y cTerneHy MHGOPMUCAHOCTY POAUTESba Y OGHOCY Ha CTerneH 00-
pa3oBarba. Pe3yntati nctpaxriBarma NpeacTaB/beHr Cy TEKCTYanHUM 1 TabenapHUM nyTem.
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Pe3ynTtaTu ncrpaxkusama u AUCKycuja

Y Tabenu 1 npukasaHu Cy pesynTtati 0 MIHGOPMMCAHOCTN poauTesba O pagy CTpyu-
HUX CapafHUKa NpefLKocKe ycTaHoBe. PoguterbiMa Koju Cy UMHUAW Y30paK NCTPaXku-
Bara (N=763) noHyheHo je ueTpHaecT ajTeMa 3a MPOLEHY, Of KOjUX Ce iBaHAECT ANPEKTHO
OHOCUIIO Ha iIOMEHe pafia CTPYUYHMX CapafiH1Ka, a [iBa Ha npeno3HaBakbe MoryhHocTy
o[l CTpaHe poauTesba fla ce obpaTe CTPYYHO] CNyKO6U NpefLIKOCKe YyCTaHOBe y Clyyajy
jaB/barba HeOYMKLLA Y Be3W C MOHallakbeM ieTeTa UK Y Be3n ca CpefCcTBUMA 1 MeTofamMa
Koje Tpeba NPUMEHUTUN y BacnuTamy. 3a CBaKy TBPAY Y ckanu npoueHe PCCIY npukasaH
je npoceuaH ogrosop (M), oactynamwe of aputmMeTUYKe cpeamHe (SD), Kao n npoueHaT
poauTerba Koju Cy Mckasanu 4eNUMUYHY UIx NOTNYHY HecarnacHOCT/carnacHoOCT UK He-

OfNYYHOCT Ca JAaTOM TBPAHOM.

Tabena 1

WHepopmucarocili poguiliesna o pagy clipyyHuxX capagruka ipequikoscke yciiaHose

M

SD

CmaTtpam fia cTpyydHa cyx6a NpeALKoncKe yCTaHoBe
yUeCTByje y CTBapatby ONTVIMANHUX YCI0Ba 3a Pa3Boj 1
yuetbe fleLle y NPeaLUKONCKOj YCTaHOBM

CmaTpam f1a CTpy4Ha cny0a NpefLKomCcKe ycTaHo-
BE yUecTByje y Kperparby Nporpama paja ca AeLom
NPeAWIKONCKOT y3pacTa

CmaTpam f1a CTpy4Ha cnyx0a yuecTsyje y npeanaratby
VI OCTBApMBaFbY Pa3HIX BUAOBA aKTUBHOCTY KOje
JONpUHOCE ieUnjeM HanpeaoBatby

CManaM Aa CTpy4Ha cny»<6a NpealKoncke yctaHoBe
NnoMaxe poguTesbliMma yjaqar-by HVXOBVX POAMN-
Te/bCKIMX KOMMNeTeHLmja

CmaTtpam fia CTpydHa cyx0a NpeALKoncKe yCTaHoBe
MOXe MoMoNN y OCTBapKBarby Capajrbe BacnuTaya
poanTeba

CmaTpam fia CTpy4Ha cny0a NpeaLKosCcKe yCTaHoBe
ydecTsyje y npahetby 1 BpeAHOBaY BaCMUTHO-06pa-
30BHOT Pafia NPeALLIKONCKe yCTaHoBe

CmaTpam fia CTpy4uHa cnyx6a capahyje C MHCTUTYLMja-
Ma, IOKASTHOM 3ajeiHVLIOM W [Py M OpraHv3aumjama
3HayajHMM 3a paf yCTaHoBe

YKOMMKO ViMam HEAOYMMLIA Y BE3W C MOHALLIAHEeM
CBOT IeTeTa, MOTy Ce 06PaTUTV CTPYUHOj CIIY>KOM
NPeALKOSCKe YCTaHOBe 3a NOMON

YKONMKO ViMam HefoymmLa Y BE3V Ca CPeaCcTBMMA 1
MeTOZlama BaCriTakba Koje MpyviMersyjeM y opoamny-
HOM OKpY>ehby, MOTY Ce 00paTUTL CTPYUHOJ CITy»KOM
CmaTpam fia CTpyyHa cnyxba NpeaLKosCcKe yCTaHoBe
yyecTsyje y GopmM1patby BaCMTHUX rpyna felle

4,36

4,31

4,28

4,16

4,35

4,33

4,31

441

4,35

4,36

0.69

0.74

0.75

0.89

0.74

0.70

0.79

0.73

0.77

0.70

0.1

0.5

0.9

04

0.1

0.8

04

04

0.1

0.7

4.1

0.8

20

0.8

8.8

15.1

10.2

15.1

8.3

8.5

10.1

10.2

424

36.8

435

374

40.8

427

383

359

371

40.1

47.8

474

44.0

426

48.8

459

48.0

539

50.5

48.8
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CmaTpam fia cTpyyHa cyx0a NpeALKoncKe yCTaHoBe
yJecTByje y HabaB/batby Mrpayaka, Matepujana, anaak- 442 076 05 09 109 313 564
TUYKMX CPeACTaBa 1 OCTane notpebHe onpene

CmaTpam fia CTpyyYHa Cy»6a NpeALLKOsCKe yCTaHOBe
y Capajrb¥i C BaCm1TaumMma pasmaTtpa npobneme Kojn 445 072 03 13 85 322 577
Ce jaBsbajy Y yCTaHOBM

CmaTtpam fia cTpyyHa cnyx6a NpeaLKoncKe YCTaHo-

Be CMPOBOAV NMPOJjEKTe 1 UCTPaxMBarba Y GyHKUMj 440 074 04 1.0 102 342 541
yHanpehugarba KBanuTeTa paja y yCTaHoBM

CmaTpam fa CTpyyHa cnyx0a NpeaLKoscKe yCTaHoBe

MOMaxe BaCmm1TaumMa y pelliaBakby npobnema Koju ce 440 072 03 1.0 92 366 529
MOTY MOjaBUTV Y pagy C feLom

Pe3yntatn ucTpaxuBarba MoOKasyjy Aa poAauTesbu cMaTpajy Aa CTpydyHa cnykba
npefLKonCcKe ycTaHOBe y4yecTByje Yy CTBapakby ONTUMANHMX YC/oBa 3a pa3Boj Aeue y
npeaLwKonckoj yctaHosu (M 4,36), y Kpenparby nporpama pafa ca AeLom paHor y3pacTa
(M 4,31), Kao 1 y ocTBapuBary pasHVX BUAOBA aKTUBHOCTM KOje fONpPUHOCE AeyjeM Han-
penoBamy (M 4,28).

Pa3BujeHe pognterbcke KoMmneTeHUMje Ko poauTesba Aele NpeaLKoscKkor y3pacTa
jepaH je of 3HavajHMX YC0Ba 3a NpaBuUaH pacT 1 pa3Boj Aeue. Poanterbu Koju Cy YAHUAN
y3o0pak nctpaxumsarba (N 763) fenummnyHo Cy carnacHu ca TBpAHOM Aa CTpy4YHa cny»Kba
npegLKoncKe yCTaHOBe MMa 3a 3afaTak [a NoMake poanTe/bUMa Yy javatby HUXOBUX Me-
parowknx komneteHumja (M 4,16). TauHuje, 5% popuTerba ca HaBeeHOM TBPAHOM Huje
carnacHo, 15,1% je HeoanyyHo, a Hajsehn NpoLeHaT NCNUTaHUX POAMTESba cMaTpa Aa je
jenHa op obnacTy paga cTpyUHe cyx0e npefLKosicKe yCTaHOBe Aia NMPY»KU NMOAPLLKY pas-
BOjy poamnTesbCKmx KomneteHumja (80%).

KomyHukaumja n yHKLMOHanHa capafka n3mehy poauterba 1 Bacnutaya je Heon-
XoAHa Aa 6y BacnMTHO-06pa30BHY NOCTYMNLUM KOju Ce KOPUCTE Y NOPOAUYHOM U UHCTUTY-
LIIOHAJTHOM KOHTEKCTY 61 KOMMIEMEHTapHW 1 ycarnatleHun. 360r Tora BacnmTaum 1 po-
AUTESbN MOPajy Pa3MerrBaTy MHGOPMaLMje 0 BaCNUTHUM LuSbeBMMa 1 MeTofama Koje ce
npumMetbyjy y pagly C [ELIOM, @ Y OCTBapu1Baky Te Capaftbe CTpyyYHa ciny»kba npepaLwKoncke
yCTaHoBe MoXe UM nomohu. Peayntati uctpaxvsarba Nokasyjy Aa y npakcv Hajsehu npo-
LeHaT poauTterba (89,6%) npoueryje CTPYUHY Ciy»0y nNpepaLKoncKe yCTaHOBE Kao 3Ha-
yajHor nocpefHuKa n3mehy poanTesrba 1 BacnuTaya.

Pesyntat nctpakusarba ykasyjy Ha BUCOK CTEMeH YyNo3HaTOCTV POAUTESba C YI0rom
1 33faLma nefaroLKO-NCUXONOLLKe ciy6e Koju ce ogHoce Ha npahere 1 BpeHOBaHe
BacnuTHo-obpa3oBHor paga (M 4,33), capazhby ca JIOKaIHOM 3aje AHNLIOM, MHCTUTYLjama
M OCTanum opraHvsaumjama 3HauyajHUM 3a paj npeglukoncke ycraHose (M 4,31), yuewhe
y bopmuparby BacnutHMX rpyna geue (M 4,36), HabaBrbarbe HaCTaBHMX CpeAcTaBa U Ma-
Tepujana (M 4,42), kao n capaamy (M 4,45) n nomoh (M 4,40) BacnTaunma y peluaBamy
npob6nema Koju ce MOry jaBUTW y yCTaHOBM.

Pe3yntaTi nctpaxrBara nokasyjy fa y cfyyajy jaBrbarba Telwkoha v Hegoymuua y
Be3u C NoHallakeM feTeTa (89,8%), Kao 1 ca CpeacTBUMA 1 MeTOAaMa Koju ce NpuMersyjy
y NopoAnYHOM oKpyxemy (87,6%), Hajgehn npoLeHaT poauterba cmaTtpa fia ce MoKe 06-
paTuTK CTPYYHOj cny»6m 3a nomoh 1 caseT. [opep Tora WTO NpaTn pa3Boj AeLe, Kpenpa
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nnaH 3a capafmwy ca poavTesbMMa U YMo3Haje X ca YNorom npepflkoncke ycTaHoBe,
CTpyYHa cnyxba obaBrba 1 eBanyauujy. Hajgehu npoueHat ncnutaHnx pogutersa (89,5%)
MpPeno3Hao je 3HauajHy yrnory CTpyuHe cnyxbe npefLlKoncke ycTaHOBe y cnpoBohemy
npojekarta 1 UCTpaxmBaha Koja cy y yHKUmMju yHanpehusarba KBanuteTa paga y npepaL-
KOJICKOj YCTaHOBMW.

Nmajyhun y Bugy aa cy oagroBopu NCNUTaHNKa KOA CBUX TBPAHY KOHLEHTPYCAHN OKO
6poja ueTnpwm, KOju Ha NeTocTeneHoj ckanum npoteHe PCCIY o3HauaBa AeNnMMUYHY carnac-
HOCT ca noHyheHOM TBPAHOM, MOXe Ce 3aK/byuuTy [ia je NpBa XUrnoTesa NCTpakmBama
lMpeltiiociiasrea ce ga cy poguilierpu genumu4Ho ylio3Hailiu ¢ obaacitiuma paga clipy4Hux
capagHuka lipeguiKosicke ycliaHose noTBpheHa.

T-TeCcTOM He3aBUCHMX y30paka Ha CBUM ajTeMuMa YCTaHOBJbeHe Cy CTaTUCTUYKM
3HayvajHe pasnuke y MHGOPMUCAHOCTN poanTerba O pady CTPYUHe Ciyx6e npeaLKoncke
yCTaHOBe Y OAHOCY Ha roanHe cTapocTy (Ao 35 u BuLe of 35), Ha HMBOY CTaTUCTUYKE 3Ha-
yajHocTU p<0.05. HaBeaeH pe3ynTaTn UCTpaxrBarba NpefcTaB/beHu cy y Tabenn 2.

Tabena 2
(Waitucituyka 3HaYajHOCU pasnuka y clielieHy UHGOPMUCAHOCIUU poguiliesbd o pagy
CUpyYHUX CapagHUKa Upequikoicke yCaHose y 0gHOCY Ha loguHe ciapociuu

foante SO T & p
cTap.
CmaTpam fa CTpydHa cnyk6a y4ecTByje y CTBaparby OMTHMANHIX [o35 445 069 440 761 000
YC/I0Ba 33 Pa3Boj M yyerbe Aelie Y MPeALLKONCKOj YCTaHOBY On35 423 068 '
Cmatpam Aa CTpydHa cnyk6a NpeaLiKocke yCTaHoBe yuecTsyje [o35 439 075 384 761 000
Yy Kpeviparby nporpama pafa C AeLoM NpeaLwKoICcKor y3pacTa On35 418 072 ’
CmaTtpam Aa CTpy4Ha cnyx6a fiaje npeanore 3a akTMBHOCTY Koje [o35 434 079 253 761 001
LONpUHOCe flevjem HanpeaoBarby On35 420 069 '
Cmatpam Aa CTpydHa cnyk6a NpeawKoscKe yCTaHoBe NoMaxe [o35 426 088 371 761 000
POAVTEBIMA Y Jauatby HUXOBUX POAUTEIBCKMX KOMMETEHLIVa On35 402 087 ’
Cmatpam fa CTpydHa cnyk6a NpeaWwKoscke yCTaHoBe MOXe Ho35 440 072 233 761 002
noMonn y 0CTBapuBarby Capafrbe BacniTaua U poauTesba On35 428 076 ’
Cmatpam Aa CTpydHa cnyx6a yuecTsyje y npahetby 1 BpegHosaksy o35 437 069 216 761 003
BACMNTHO-06PA30BHON Paja NPEALIKONCKe YCTaHOBe On35 426 070 ’
CrpyuHa cnyx6a capahyje C MHCTUTYLjaMa, IOKTHOM 3ajeHu- [o35 438 078 395 761 000
LIOM 11 ipyrM OpraHy3aLvjama 3HayajH1UM 3a paf yCTaHoBe On35 420 079 ’
YKONMKO MMam HefloymmnLa y Be3u C NoHallarbem cBor aeteta, Mory — [o35 447 069 263 761 000
ce 06paTUTX CTPYYHOj CIy>KOM MPeALIKoNCKe ycTaHose 3amomoh O35 432 078 '
YKONMKO 1MMam HeJoyMMLA y BE3 Ca CPefCcTBIMA Y METOfaMa o35 439 075 194 761 005
BaCMMTakba, MOry Ce 0BPaTUTL CTPYUHO] CIIyOm Op35 428 079 ’
CwmaTtpam Aa CTpydHa cnyk6a npeaLikoncke yctaHose yuectsyjey o35 443 067 339 761 000
dopMmMpatby BaCMTHWX rpyna aetie On35 426 074 '
CmaTpam fia CTpyYHa Cly0a yuecTsyje y Habasrbarby 1rpadaka, fo35 448 072 261 761 000
maTtepwjana, AMOaKTUYKX COeACTaBa 1 OCTase onpeme On35 433 080 ’
CmvaTtpam fa CTpyuHa cnyxba npefwKkoncke yctaHose y capagren o35 4,51 0,70 259 761 001
C BaCNWTauMMa pasmatpa npobreme Koju ce jaBsbajy Y yCTaHoBM On35 437 075 ’
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CmaTtpam fia CTpyyHa cnykba cnpoBoav NpojekTe nncTpaxmearbay o35 447 069

/ 761 O
byHKUMM yHanpehyiBarba KBanWTeTa paja Y yCTaHOBM On35 430 079 309761 000
Cmatpam fia cTpydHa cnyxkba nomaxe BacnuTaummMa y pewasarwy [o35 445 070 933 761 002
npobnema Koju ce Mory nojasuTi y pagy C AeLoM Op35 433 073 )

Ca tBparom Cmailipam ga clupydHa cayx6a Upeguikosicke ycliaHose ydeciusyje y
clusdparby oUIUMA/IHUX YC/1I080 3a paA3e0j U yyerbe geye y UpeguiKoCKoj yCaHo8uU po-
auTerby mnahe u ctapuje nonynauuje UCNosbuUn Cy AeUMUYHY carfacHocT. MehyTtum,
poanTerbUn Koju Npunaaajy y3opKy UcTpaxunsata Ao 35 rognHa cTapocTy UCombUnm cy
Behn cTeneH carnacHoOCTY ca HaBefieHoOM TBpAHOM (M 4,45) y ogHOCY Ha poauTerbe CTa-
pwje op 35 roanHa (M 4,23).

Yuewhe y Kpeupamy nporpama paga C AeLOoM MpPefLKoNICKOr y3pacTa, Kao u y
npegnaramy 1 oCTBapvBakby pasHuX BUAOBA aKTUBHOCTY KOje AONPUHOCE feyjeM Hanpe-
[0Baky, Ka0 JOMUHAHTHY aKTMBHOCT CTPyYHe Cnybe npefluKkosicke ycTaHoBe y Behiem
CTeneHy je npeno3Hana mnaha nonynauuja pogutersa (M 4,39; M 4,34) y ogHocy Ha poau-
Tesbe feLe NpefLwWwKoncKkor y3pacrta ctapuje og 35 roguHa (M 4,18; M 4,20).

MpoceuaH ogrosop (M) nokasyje aa pogmterbu mnahe Kateropuje ncnutaHuka (go
35 roguHa) HewTo velwhe npeno3Hajy moryhHOCT Tpaxkera nomohu of CTpyUHe ciyx6e
y LW/by jauyarba poamnTesbCknx KomneteHumja (M 4,26) y ogHOCY Ha poauTerbe n3 ctapuje
nonynauuje (M 4,02). Y cknagy C HaBeeHUM pe3ynTaToM UCTPak1Barba je U nogaTak Kojn
nokasyje fia pogutersu go 35 roguHa ctapoctu (M 4,40) y Behoj mepu npenosHajy 3Hauaj
CTPYYHe cnyxbe npepLKoncKe YCTaHOBe y OCTBapuUBaky Capajre Bacnutaya u pogu-
Tesba, Y OQHOCY Ha poauTerbe u3Hag 35 rognHa CcTapocTu, KOoju ce AeNUMUYHO Claxy ca
Jatom TBpaHoM (M 4,28).

Kop cBurx ajTeMa y cKanu npoLieHe KOjoM je UCNUTUBaHa MHOPMIMCAHOCT PoaUTeba
0 pafy CTPYy4YHUX CapafHMKa NPeALLKOSICKe YCTAaHOBE YOUeHa je TeHAeHUuja 6orbe ynos-
HaTOCTU Ca NOC/IOBMMA, aKTUBHOCTMMA M 06nacTMa paga CTpyyHe ciy»kbe npeaLKoncke
ycTaHoBe Kof Mmnahe nonynauuje poguterba (0o 35 roguHa ctapoctu). TauHuje, poau-
Tesby Ao 35 rofiviHe CTapOCTY CarfacHWju Cy C TBPAHOM Aa CTPy4YHa Ciy»ba yJyecTsyje y
npahery 1 BpegHOBaky BacCNUTHO-OOPa30BHOr pada NpeAawkKoncke yctaHose (M 4,37),
capahyje ¢ MHCTUTYUMjama, NOKaNIHOM 3ajeAHVLIOM 1 ApYrM OpraHmn3almjama 3HauyajHuM
3a pag npepwkorscke yctaHoBe (M 4,38), yuecTtsyje y dopmupary BacCnUTHUX rpyna geue
(M 4,43), y HabaB/barby Urpavaka, MaTepujana, HacTaBHUX CPeACTaBa 1 ocTane noTpebHe
onpeme (M 4,48), paamatpa npobrieme Koju ce jaBrbajy y ycTaHoBu (M 4,51), cnpoBoau
npojeKkTe 1 UCTpakmnBama y PyHKUMjn yHanpehnsarba kBanuTteta paga (M 4,47) n nomaxe
BacMnuTauvMa y pellaBatby Npobnema Koju ce Mory jaButi y yctaHosm (M 4,45), y ogHocy
Ha poauTerbe Koju Npunaaajy y3opKy Uctpakusarba U3Hag 35 rogmHa CtapocTy, Koju cy
Ca CBUM HaBeAEHVM ajTeM1MA NCMO/bUIN HELLTO HUXM CTeMNeH CarnacHOCTU.

Takohe, y cknagy ¢ 6orbom nHpopmurcaHowhy mnahe nonynauumje poguterba o obna-
CTMMa pafa CTpyuHe cnyxbe jecte 1 pe3ynTaT UCTPaXMBarba Koju NoKasyje fa je oBa Ka-
Teropwja pognTesba n3pasuna Behu cteneH carnacHoCTU ca TBPAHOM fja MOry Aa 3aTpake
nomoh cTpyuHe cnyx0be Kala UMajy HefoymuLe y Be3U C NoHallakem fgeteta (M 4,47) nnu
cpencTBMMa 1 meTofama BacnuTarba (M 4,39) y ogHOCY Ha CTapujy nonynauujy poguTerba
(M 4,321 M 4,28).
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Y Tabenu 3 cy npukasaHe F-TecTom ycTaHOB/beHe pasnuke y MHGOPMUCaHOCTN poau-
Tesba 0 pafy CTPYUHUX capafHMKa NPeALKoCcKe YCTaHOBE Y OAHOCY Ha HE3aBUCHY Bapuja-
61y cTeneH obpazoBatba. Cy6jeKTn NCTpaxkrBara Cy Mo cTereHy 06pa3oBatba NOAEbEHN
y TpVi rpyne: Cpeftba LWKOMa, BULIA/BMUCOKA WKomMa U GaKynTeT. Ha cBUM ajTemMyiMa y CKanm
npoueHe PCCITY ycTaHOB/bEHA je CTaTUCTMYKM 3HavajHa pasnnka Ha HuBoy p<0.05. Mopen
BpeaHocTy F-TecTa 1 HMBOa CTaTUCTUYKe 3HaYajHOCTY P, Y Tabenu 3 je npukasaH v 6poj cTe-
neHa cnoboge (df), npocek ogrosopa (M) 1 ofcTynare of aputmeTuuKe cpeauHe (SD).

Tabena 3
(Waibucuyka 3HaYajHoC pasnuka y doinegy cilledieHa UHHOPMUCAHOCTIL poguiliesnd 0 pagy
CpyyHUX Capagruka dpeguikoscke yciliaHose y 0gHOCY Ha cilielleH 06pa3osara

Obpa3oBarbe M SO F df p
CmaTtpam f1a CTpyYHa cny»k6a NpefLKoncKke ycTaHoBe Cpeprba WKona 444 064
y4ecTByje y CTBaparby OMTUMANHMX YCOBA 33 Pa3Boj U Bulwa/BICOKa 438 070 100 2 000
yuerbe fielie Y NPeaLKOsCKOj YCTaHOBM Dakyer 416 076
CmaTpam fia CTpyyHa cnyk6a NpeALKoncKe ycTaHose Cpeqtba WKona 440 071
yuecTeyje y Kpevparsy Mporpama paja ¢ AeLom Buwa/Brcoka 432 075 119 2 000
e[ILIKONCKOT y3pacTa
MPEALIKORCKOTy3pact Qakynrer 408 074
Cwmatpam [ia CTpyyHa cnyk6a yuecTsyje y npeanararby Cpentba WKona 433 077
¥ OCTBaPWBAtbY Pa3HNUX BMAOBA akTUBHOCTU KOje Bywa/Brcoka 435 071 729 2 000
ONPYHOCE flevjem HanpeaoBars ' ' ’ ’
fonp Ay PeA 4 MakynTet 409 075
CmaTtpam f1a CTpyYHa Cy»k6a NpeLKoscKke yCTaHoBe Cpeptba WKona 425 086
NOMaxke POAUTESBIMA Y jauatby HKXOBUX POANTESBCKIX BuLa/BICOKa 426 082 141 2 000
KoMMeTeHLuja ' ' ' '
ot Gakyntet 385 095
CmaTtpam fia cTpyyHa cnyk6a NpeLUKoncKke ycTaHose Cpeqtba WKona 441 075
Moe nomohi y OCTeapMBarty Buwa/Burcoka 442 063 893 2 000
Capaftbe BacnmTava 1 poanTesba
Pafirb BaCTIUTatia ! PopvTer Qakynrer 414 081
CmaTtpam fia cTpyyHa cnyx06a NpeaLKoncKe yctaHose Cpeqtba WKona 439 067
ydecTsyje y npahetby 1 BpeHOBarby BaCMIMTHO-00PA308-  Byy11a/B1coka 438 067 950 2 000
HOT paja NpeaLwKosCKe yCTaHoBe Dakyrer 413 076
CmaTtpam fia CTpyYHa cnyxk6a capahyje c uHctutyumjama,  Cpefrba WKona 441 073
JIOKA/HOM 3ajeIHVILIOM 1 IPYTVIM OpraHu13aLvjama Bywa/BICOKa 436 075 158 2 000
Sratajrviv 3a pap Makyntet 402 087
YKONMKO MMaM He[loymMMLia Y BE3W C MOHALLarbem CBOT Cpeqtba WKona 448 0,73
AeTeTa, Mory ce O6paTMTM CprQHOj CJ'Iy>K6l/I npeaLwkKoncke Buwa/Bncoka 443 070 592 ) 0.00
CTaHOBe 3a romoh ' ' ‘ ‘
YCTaroBe aiont Dakynrer 425 075
YKOMMKO MMam HeloymmnLia y Be3w Ca CPeACTBMMA U Cpeqtba WKoNa 440 0,76
MeTOJamMa BaCnuTarba Koje npumerbyjem y NOpOoanYHOM Buwa/Brcoka 445 066 112 2 000
OKPY»KEHbY, MOTY Ce 0BPaTUTV CTRYYHOj CITyOM Dakyrrer 411 087
CmaTtpam fia CTpyyYHa cnyx0a NPeaLKoncKe ycTaHose Cpearba WKona 444 067
yquTByje Yy c])ole/lpaH:y BaCnnTHUX rpyna aeue BuLLa/BUCOKa 444 065 176 2 000
Oakynret 409 0,77
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CwmaTpam fia CTpyyHa cnyk6a NpeLKoncKe ycTaHose Cpeqtba WKona 449 071
yyecTByje y HabaBsbarby Mrpadaka, MaTepujana, Buwwa/BrcoKa 450 071 135 2 000
OVAAKTVYKMX CPEACTaBa 1 OCTane noTpebHe onpeme awyrrer 416 086
CmaTpam fia cTpyyHa cnyk6a NpefLKoncKe ycTaHose Cpeqtba WKona 451 068
y Capafitbk C BaCnMTauMma pasmMatpa npobneme Koju Buwwa/BrcoKa 453 070 107 2 000
Ce jaB/bajy Y yCTaHOBY akynrer 423 079
Cmatpam fia CTpyyHa cnyk6a NpeALKoncKke ycTaHose Cpeqtba WKona 450 068
CMpOBOAV MPOjeKTe U UCTPaKMBatba Y GyHKLMjW BuLwa/BICOKA 449 071 227 2 000
yHanpehvBarba KBanuteTa paaa y yCTaHoBM akyrrer 408 082
CmaTtpam fia CTpyYHa cnyk6a NpeLKoncKke yCcTaHoBe Cpeatba WKona 450 067
NoMake BaCnnTadmMma y pellaBatby |‘|pO6J‘|€Ma KOjM ce BuiLwa/BncoKa 4/47 0,67 182 2 0.00
MOTY NOjaBUTV Y Pagy C AELIOM aryrrer 412 080

MpoceyaH oaroBop UCNUTaHKKa Kogb TBPAtbU Crailipam ga ciupyydHa cayxéa 1y yyec-
tusyje y ciugsaparby outiuMasiHux yc108d 3a pas3eoj u y4erbe geye y UpeguiKosckoj ycliaHosu
n Cmaitipam ga cipyyHa ciyx6a lpeguiKosicke yciiaHoge yqeciugyje y Kpeuparby Upoipama
paga c geyom Upeguikosckol y3pacita ouctpnbympa ce Ha cnegehn HaumH: ca nopacTom
cTeneHa obpa3oBarba POAUTE/bY M3PaxaBajy HUXKM CTEMeH carnacHoCTy ca UCNUTUBa-
HOM TBPAHOM — JOMEHOM pafa CTPyUHe ciyxbe npepLwkoncke yctaHoBe. CTaTUCTUYKM
3HauajHa pasfmKka y MHGOPMMCaHOCTU UCMIUTUBAHUX PoAUTeSba Ha H1BOY p<0.05 ycTaHo-
B/beHa je 1 Ko TBpatbe CMallipam ga ciupy4Ha ciyx6a tpeguikoscke yciliaHose yyecili—
8yje y Kpeuparey Upoipama paga ¢ geyom UpeguikosicKol y3paciid, Kojy Cy Hajlmo3UTMBHNMje
NPOLUEHWN POANTEBU Ca BULINM/BUCOKUM 0b6pa3oBarem (M 4,35), noTom poanTtesbu ca
cpenbum obpazoBamem (M 4,33), a HajHUKKM cTeneH carnacHocTh (M 4,09) youeH je ko
dbakynTeTckn 0bpa3oBaHKX poanTesba.

PopvTterbu geue npeawKonckor y3pacta cpearer (M 4,25) v Buwer (M 4,26) obpa3o-
Bakba JeNMMUYHO Cy carflacHu ca TBPAHOM Aa CTpy4YHa cny»kba NpefLKoncke yCTaHOBe
1Ma 3afaTaK ia MoMaxe Yy jauarby POAUTEbCKMX KOMMeTeHUMja, oK cy dakynTeTcku obpa-
30BaHV POAMTESbY UCMOBUAN HEOASTYHYHOCT NPY BpeaHOBaky NnomMeHyTor ajtema (M 3,85).
Takohe, npoceyaH oAroBop PoauTerba Kojy Cy YMHWAWN Y30paK UCTPaKmBara Mnokasyje
na GakynTeTcK/ 06pa3oBaHN POAUTE/bU Y HajHUXKEM CTEMeHY CMaTpajy CTPYUHY ClyOy
npeaLwKocKe yCTaHOBe 3HauyajHUM MocpefHuKoMm mmehy BacnuTadva u poguterba (M
4,14), BOK poAUTESbY Ca HUXKUM CTereHoM 06pa3oBatba (cpeare: M 4,41 1 BrLLIe/BUCOKO:
M 4,42) cmaTpajy fia y OCTBapriBatby KOHTaKaTa ca BacnuTayvMa CTpy4yHa Ciy>kba Moxe
MMaTK 3HaYajHy ynory.

TeHpeHumja ncnosbaBaka BULLETN CTeNeHa CarnacHOCTV NPV BpefHOBaky TBPAHN
Koje ce ofHoce Ha 0bnacTy paja CTpyuHe ciy>k6e NpefLIKoncKe yCTaHOBe C Onajarbem
cTeneHa obpasoBara PoAMTesba yOUeHa je Npu NPoLeHr carfacHoOCTW ca TBpAama Aa
CTpy4YHa cnyxba NpeALKoscke ycTaHOBE yyecTByje y npaherwy 1 BpeaHOBaky BachuT-
HO-00pa30BHOr paja NpeALWKoncKe ycTaHoBe, capahyje C MHCTUTyumujama, NoKasHoOM
3ajeAHNLIOM 1 OopraHu3almjama 3HayvajHUM 3a pag NpeALLKosiCKe yCTaHOBe, yyecTByje y
HabaBJbary Mrpayaka, MaTepujana 1 HaCTaBHUX CPefCTaBa, Y capajtu ca BacnuTaymma
pa3matpa npobrieme Koju Ce jaBfbajy y YCTaHOBW, CNPOBOAM NMPOjeKTe 1 UCTPaXnBakba Yy

100



HacTaBa v BacnuTame, 2019, 68(1), 89-106

byHKUMjU yHanpehuBama KBanuTeTa paga y YCTaHOBY M MOMaxe BacnuMTaumMma y pelua-
Bakby Npobriema Koju ce Mory jaBuTu y pagy € gelom. Koa HaBefieHVX TBpAHY GpakynTeT-
CKIN 06pa3oBaHu poauTesby Janu Cy OAroBOpe KOoju ce MOry TYMauuTy Kao HM3aK cTeneH
LENMUMUYHEe carfacHoOCTY Koju ce npubnukaBa 6naroj Heoany4yHoOCTH, JOK Ce OAroBopu
poavTerba CpeaHEer 1 BULIEr/BUCOKOT 06pa3oBarba MOrY TYMAauUTX y pacroHy of Aenu-
MMWYHE CarnacHOCTW Ka NOTMNYHOj CarnacHOCTH.

Pe3yntatn ucTpaxnBatba Mokasyjy Aa moryhHocT obpaharba 3a nomoh cTpyyHOj
CNyXOM NpefLKoNiCKe YCTaHOBE Y Cyyajy jaBrbatba HeloymuLa y Be3n C MoHallakbem
Jeteta unm ca cpeacTBMMa M MeTogamMa paja C AeLoM NPefLKoNICKOor y3pacTa HajBuLle
npeno3Hajy pogutersu cpeatber (M 4,48 n M 4,40), noTom BuLwer/Bucokor obpasoBara
(M 4,43 n M 4,45), a Hajmare daKynTeTckm obpasoBaHu poguterbu (M 4,25 n M 4,11).

MneHTnuaH npoceyaH oroBop poanTesba cpefrer 1 BuLIer/BUcCoKor obpasoBara
(M 4,44) youeH je Ko TBpArbe fa CTPy4YHa Clyxba NpefLuKosicke yCTaHOBe yuyecTByje y
bopmupatrby BacNUTHUX rpyna AeLe, ca KOjoM Cy HaBefleHe KaTeropuje NCnuTaHuKa uc-
nosbusne 4eENUMNYHY CarflaCHOCT Ka MOTMYHOj carfiacHOCTU. 3a pasnuky of iux, pakynTer-
CKM 06pa3oBaHy POAUTESbU UCTMO/BUIM CY HUXIM CTEMEH CarfiacHOCTM 1 OAroBOpE Koju ce
MOTY TYMauuTW Kao H13aK CTeneH ymepeHe carnacHoctu (M 4,09).

Ha HmBOY cTaTtucTuyke 3HauyajHoCcTn p<0.05 Kog cBux ajtema y ckanu npoueHe PCC-
MY ycTaHOB/bEHA je CTaTUCTUYKM 3HauajHa pasnnka y MHGOPMNCAHOCTY poaunTesba O 06-
nacTMma paga CTPy4YHUX capaHuKa NpefLuKosCKe YCTaHOBe Y OfHOCY Ha rogunHe cTtapo-
CTW 1 cTeneH o6pa3oBatba. Ha 0CHOBY Tora MoXe ce 3ak/byunTu Aa je notepheHa n gpyra
XMnoTes3a NCTpaxnBama.

MNpepHOCTV cnpoBefeHor UCTpakmBatba OfHOCE Ce Ha MHOBATMBaH M OpUrMHanaH
NPUCTYN UCNNTUBakbY OAHOCA NOPOANLIE U NPEALLKONICKe YCTaHOBe. Hanme, 3a pa3nuky
Of TeHAeHUMje fa ce AUPEKTHO UCMNTYje OQHOC POAUTE/bA U BaCnNUTaya, Y UCTPaKnuBakby
ce y1Bphyje cTeneH MHGOPMMCAHOCTM pogmTerba 0 06nacTMa paga CTPYYHMX CapajHu-
Ka NpefLKosicKe ycTaHOBe. Ha Taj HauMH ce Ha Apyraymju HauYnH NPUCTyNa NCNNTUBAHO]j
Tematuuu, 6yayhu ga ce HejOBOSbHA MHOOPMMCAHOCT POAUTEbA O Pagy CTPYUHe Cilyxbe
NpefLIKONCKe yCTaHOBE MOXe O Pa3nT NOCPeAHO Ha OAHOC pPoauTesba NpemMa BacnumTa-
ynMa 1 pagy NpefLKOCKe yCTaHOBE Y LeNNHN.

HepocTtaum v orpaHmyerba CNpoBeAEHOT UCTPaXKMBakba OJHOCE Ce Ha 6poj npeaw-
KTOpa Koju cy KopuwheHn y CTpaXknBakby Kako 61 ce yCTaHOBWUIIO LUTA YTUYE HA Pasfinke
Y HGOPMMNCAHOCTV poANTESbA O 06M1aCcTVIMa Pafa CTPYUHe Ciy6e NpeaLKoscKe YCTaHo-
Be, Kao 1 M30CTajarbe Bapujabne Koja ce 0QHOCK Ha KBaNMTeT pafla CTPYUYHMUX CapajHmKa
y NpeALwKosCKOj ycTaHOBN. MoxXeMo NpeTnocTaBuTU Aa KBanuTeT paja CTPYyYHOr capaj-
HMKa YMHOromMe JONPUHOCK MHPOPMMCAHOCTLN 1 Capafby Ca POAUTEbMA, Te fia 6u 36or
cneyndrUUHOCTU pafla CTPYYHOT CapajiHUKa Y CBaKoj NPeALIKONCKOj yCTaHOBY TO Tpebano
NCTPaXKMBaTN KBANIMTaTVIBHOM METOA0MIOMMjOM. Y OBOM UCTPaXKMBaky CMO MOLUMN of npe-
TNOCTaBKe [la Cy HaBeAeHe aKTVMBHOCTM CTPYUYHOr CapafHVKa, Kao 1 obnactu pag,a fo-
BOJbHO LUMPOKO NOCTaB/beHE 1 la Ce MOTY MPeno3HaTu y pagy CBUX CTPYYHMX CapadHuKa.
HaBegeHo orpaHunyerbe NCTpaxnBara y Be3u C KBaIMTETOM pajia CTPYYHOT capajHuKa ce
Takohe ogHOCK 1 Ha NoTPebdy Aa ce UCTPaXKe passiMKe y NpoLEeHamMa POAUTEbA U3 Pasfiu-
YMTUX NPEALIKOSICKMX YCTAaHOBA, KOjIMa Ce Y OBOM UCTPaXKUBakby HACMO 6aBuu.
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3aKkrbyyak

Pesyntatn uncTpaxmBara yKasdyjy Ha AenMMUYHY YMNO3HaTOCT popuTe/ba fele
NpeALKONCKor y3pacTa ¢ obnactuma paga CTPyYHUX capafHUKa NpefLuKosicKke yCTaHo-
Be. HaBefeHN 3ak/byyak NOTKPernsbyje UnkbeHnLa Aa je npoceyaH OAroBop poamnTesba Kog
CBVIX TBPAHUW KOHLEHTPKCaH OKo 6poja 4 koju Ha ckanu PCCIY o3HayaBa fennMnyHy ca-
rnacHocT. [lakne, nctpaxmBare yKasyje Ha noTpeby fja ce fofaTHO paan Ha yno3HaBaky
poauTerba C pagoM CTPYUHUX capafHMKa M Ha CNPEMHOCTU 3a capafky ca CTPYYHUM Ca-
pagHuLMMa NpeLwWwKosiCKe yCTaHoBe. YNo3HaBame poaunTesba C 04roBOPHOCTAMA U JOMe-
HUMa paja CTPYYHUX CapafHUKa y Npakcu Moxke OUTY BULLECTPYKO KOPUCHO, a Hajnpe
3a Jely paHor y3pacTta — ycarfiaweHoCT BacNUTHO-06pa3oBHOr MOCTyNara y Nopoany-
HOM N VHCTUTYLMOHAJIHOM KOHTEKCTY CripeyaBa KOHQY3Mjy KOja ce MOXe jaBUTW ycneq
AVXOTOMMje y CTaBOBMMA POAUTESbA U 3aMOoCNeHnX y NPefLKosCcKoj ycTaHoBU. Moxe ce
npetnocTaBuTy fa he poanTerbu Koju 60/be No3Hajy paf CTPYUYHMX CapafHMKa nokasatu
BMLUW CTEMeH NnoBepera y paj CTPYUHUX CapafHuKa NpeLKosICKe YCTaHOBE U Y HUXOBe
CMOCOBHOCTY la MOMOTHY Y peLlaBatby HeoyMumLa y BE3U C Pa3BOjeM U yUeHbeM AieLle 1y
jauarby poamnTesbCKMUX KoMMeTeHuwmja.

Cnepeha nmnnrKkauvja cnpoBefeHor UCTPaXKrBarba OAHOCU Ce Ha NoTpeby nctpa-
XVBatba Koja 6v omoryhuna pasymeBatrbe dakTopa Koju yTuuy Ha poauTerbcke NpoLeHe.
Kaga je peu o ogroBopuma poguTesba Koju Cy UCNOSbUAN HUXKI CTeNeH carflacHoCTU ca
TBpAHaMa AaTiM Y CKanu npoteHe, moryhe ux je pasymeTu Ha BuLLe HaunHa. Ha npumep,
moryhe je fa poauTerb HUCY AOBOSbHO UHGOPMMCaHN O Pafy CTPYYHMX CapafHUKa, anu
Ce pasnor kUXOBE NPOLIEHE MOXe TPAXKUTY 1Y KBaNUTETy pafda CTPYYHOr capagHuka. im-
nnnkauuje 6m y cknagy c Tum 6une takohe pasnuuute.

M3 Tor pasnora noTpebHo je AeTarbHO MHGOPMUCATU POAUTE/LE O CBUM acmeKTu-
Ma BacnuUTHO-06pa3oBHOr MpoLeca y NPefLKocKoj YCTaHOBM, O HauMHMMa Ha Koje ce
MOTY YK/bYUUTU Yy paj NPeALKosiCKe yCTaHOBe M CaMUM TUM JaTu JONPUHOC yHanpehu-
Bakby KBanuTeTa BacnMTHO-0O6pa3oBHOr pafa. MIcTo Tako je Benvka ofroBOpHOCT CTPyY-
HWUX capafHViKa Aa paje Ha yHanpehurBamwy KOMyHVKauuvje n3mehy poauterba, Bacnmrava
N CTPYYHKUX CapafHUKa Kako 6u ce poauTterby ocehanu yBaxeHo 1 cnobofHo fa UCTak-
Hy CBOje MULLIberbe 1 Npeaniore. Poautersy Mmory Aia ynosHajy obnact pafja cTpyyHux
capafHVKa Kpo3 TeMaTCKM OpraHn3oBaHe ceMrnHape, paguvoHuLe, NpojekTe 1 Kpo3 Mnpo-
uenype koju he gonpuHeTn aa ce oHn ocehajy yBaXKeHNM 1 PaBHOMPABHVIM YlaHOBMMA
npeaLwKoncke 3ajegHuue. Takohe je BeoMa 3HauajHO MOHYAWTY POAUTEBMMA PA3HOBPCHE
BMAOBE aKTVBHOCTN Y KOje Ce OHM MOTY YK/bYUUTM y CKajly Ca CBOjUM CMOCOOGHOCTMA 1
Xerbama 1 OHUM LUTO CMATPajy BaXXHUM 3a HKXOBO AeTe, a Koje hie um nomohu pga 6orme
YMO3Hajy 1 pa3ymejy CTPyKTypy W OpraHu3auujy »KUBOTa U pafa y NpeaLLKosCKoj ycTa-
HoBW. MNoxesbHo je nHbopmucare poanTeba 1 NOAPLLUKY HUXOBUM POAUTEBCKAM KOM-
neTeHUMjama YUMHUTL TPAjHOM OANIMKOM U Npakcom, 6yayhu fa je oHa 6rTHa oapenHu-
La KBanuTeTa pafa npepLuKkosicke yctaHoBe. [apanenHo ¢ nHdopmmncarmwem pogutesba u
yHanpehrBarbeM capagre C nopoanLIoM NOTPEOHO je KOHTUHYMPaHO KPUTUYKK Mpenc-
NUTUBATK JOMPUHOC CTPYUYHKX CapajiHMKa y CBUM obnacTMma HUXOBOr paja y npeaL-
KOJICKOj YCTaHOBMW.
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This paper presents a study on the awareness of parents (N=736) of the areas of professional
activity of early childhood education specialists in preschools. The study used the rating scale
method and a five-point rating scale (PAESP - The Professional Activities of Education Specialists in
Preschools), constructed for the purposes of this research. The data obtained were processed using the
SPSS program, and are presented in textual and tabular form. The results indicate that parents are partially
acquainted with preschool professionals’ areas of activity. With regard to age, the findings suggest that
younger parents tend to be better informed; they also suggest an inverse relationship between parents’
education level and their level of awareness of preschool professionals’ areas of activity, with university-
educated parents being less aware of the possibility of consulting preschool education specialists in order
to obtain information about the means and methods used in education compared to parents with secondary
or tertiary level education. The implications of the research point to the need for informing parents about
the areas of activity of education specialists in preschools through a systematic approach aimed at
supporting the development of preschool children.

Abstract

Keywords: parents’ awareness, preschool institution, areas of professional activity.
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Mapuja Mapkosuh, 3opuua CraHncasmesuh MeTposuh, AHactacnja MamyToBuh « iipopmmcaHocT poanTerba

OcBeOMNEHHOCTb poauTenen
0 HanpasJ/ieHUAX pa6oTbl cneuranbHbIX COTPYAHNKOB
B AOWKOJIbHbIX YUpPeXAeHNAX

Mapua Mapkosuy
Kadepnpa neparorviku, unocodcknii bakynbreT,
YHuBepcuteT B Huwe, Cepbus

3opuua CraHncasnesuy NMetpoBuy
Kadepnpa neparorvikn, unocodckuin dakynbreT,
YHusepcuteT B Huwe, Cepbus

Anactracna MamyTtoBuy

Kadepnpa neparorvikn, ®unocopcknii GakynbreT,
YuuBepcuTeT B Huwe, Cepbusa

p Llenvio uccnedos8aHus A8aaemcs usydeHue ocgedomneHHocmu pooumerned (N = 763) o

estome HanpasneHuax pabomel cneyuanbHsIX COMpPYOHUKO8 8 OOWKOJIbHbIX yYpexoeHusx. B
uccs1e008aHUU UCNO/Ib30BAIACH MEXHUKA WKAUPOBAHUSA U namubanibHas wkana oyeHku (PCCAY-
paboma cneyuaneHsix COMpyOHUKO8 OOWKOIbHO20 y4Ypexx0eHus), co30aHHaa 013 nompebHocmel
0aHHo20 uccnedosaHus. [osyyeHHble 8 ucc1e008aHUU 0aHHble 06pabomatel 8 npoepamme SPSS u
npedcmassieHsl 8 MeKCMOo8oM U mabuyHoM gude. Pe3ysiemamel Ucc/1e008aHUSA c8UOemMebCmayom o
yacmuyHouU ocgedomieHHocmu pooumerieli ¢ 06acmamu pabomel cneyuasibHbix compyoHUKos. B
ucc1e008aHuUU 3amedeHa meHOeHYus yHwel UHGopMuposaHHocmu 6osee Moa0oux pooumersneti o
chepe pabomel cneyuanbHoU C/1yx6bl OOWKOIbHO20 yupexoeHus. Koz0a peys udem o npedukmope
yposeHb 06pa308aHuUA, pe3ybmamsi UCC/1e008aHUSA NOKA3bIBAIOM, YMO C NOBbILUEHUEM YPOBHSA
06pazoeaHus, pooumesu npossalom 6osee HU3KUU ypo8eHb 3HAHUSA ucciedyembix obaacmet pabomsi
cneyuanbHoU ci1yx6bl 0OWKOIbHOZ0 y4pex0eHuUsAIo Kpome mozo, N0 cpagHeHUIo ¢ pooumesnamu cpedHe20
U 8bicwezo 06pa3osaHus, pooumenu ¢ hakysnememckum o6pa3o8aHuem MeHblwe 0c8e0oMIIeHbl O
B03MOXXHOCMAX KOHCY/TbMUPOBAHUSA COMPYOHUKO8 OOWIKO/IbHOZ0 yHPexX0eHUs, ec/iu y HUX eCmb Kakue-
J1U60 COMHeHUs OMHOCUMEsTbHO NPUMeHseMbIX 8 06pa308aHUU cpedCcma U Memo0oo8 pabomel. Pesynsmamel
uccnedo8aHuUs yKasel8aom Ha HEO6X00UMOCMb UHGOpMUpPOBaHUsA podumesneli 0 HanpasaeHusax pabomesl
cneyuanbHelx COMpyOHUKO8 8 O0OWKOTbHOM y4Ypex0eHuU Ha 0CHoBe CUCMEeMH020 nooxo0ad,
cnhocobcmayrowe2o pazsumuto demeli paHHe20 803pacma.

Knioyesble criosa: ocgedomneHHocms podumernel, 0OWKObHOE yypexoeHue, cihepa desmesibHOCMU
cheyuasbHbIX COMpPYOHUKOB.
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In the last ten years we have witnessed significant progress within the Serbian education
system when it comes to identifying strategies that are closer to European standards. The aim
of this paper was to establish the pedagogical aspects of using multimedia presentations in the classroom
in Serbia, as well as the factors that influence possible differences in teachers’ views regarding the
implementation of multimedia presentations in teaching. The factors that impact and distinguish teacher
attitudes were examined within the context of the overall effectiveness of using multimedia presentations
as it affects overall student achievement. We took into account the level of training among teachers, their

subject or discipline, teacher age and gender. Conclusions are oriented towards training teachers in
this area.

Abstract
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Introduction

The primary motivation for this research proceeded from the fact that the Serbi-
an education system has faced technological challenges for the last two decades, as has
Serbian society as a whole. Serbian students have largely adopted modern information
communication technology (ICT) in their everyday lives. Teachers have been changing
their ways of working in schools and trying to adapt to technological developments. The
traditional way of working is going through shifts imposed by digital technologies.

The specific aim was to obtain more profound insight, which is currently lacking, into
teaching practice in the area of multimedia presentations in the teaching process, their
design and application, as well as teachers’ views on the effects of implementation in the
classroom.

The theoretical research framework is presented in the first part of the paper. The
theoretical parts elaborate on previous studies regarding: pedagogical changes and ac-
ceptance of technology in the classroom, the effectiveness of using multimedia presen-
tations in teaching, and teachers’ attitudes regarding the implementation of multimedia
in teaching.

The second part of the paper describes empirical research conducted by examin-
ing the opinions of 368 teachers, in which common practices in the area of preparing
multimedia presentations, as well as diversity, will be influenced by attitudes regarding
their effectiveness. The general impression is that the most common and typical form of
computer use in teaching in schools in Serbia is the digital presentation. The use of such
presentations in the classroom has become a common practice in Serbian schools. This
work researches how and to what extent teachers create presentations, and how they use
them in the classroom. A conclusion regarding the existence of a statistically significant
correlation between dimensions related to the level of training among teachers, subject
or discipline, age and gender, as well as their different views on the effectiveness of using
presentations in the classroom, will be demonstrated by means of correlation methods.
The conclusions are significant, because they indicate the level of necessity for effective
methods of implementation, for preparing good presentations, and for use in the teaching
process with the goal of improving educational achievements. The academic contribution
of the research should anticipate the adoption of a strategy for creating an institutional
framework for ICT integration into teaching methods. This includes the need to develop
skills on the part of teachers for creating and adequately implementing high-quality pre-
sentations in the teaching process. Also, this study moves in the direction of the idea to
create a repository of presentations for individual subjects, which would be available on
the ‘cloud’ for any teacher, thereby increasing the level of use as well as reducing possible
errors, and significantly increasing the efficiency of teaching.

Special emphasis in the research will be devoted to the issue of professional compe-
tence among teachers, as it may suggest specific measures for improving the system. The
extent to which teachers acquire multimedia competencies in the course of their formal
education, and to what extent they are left to themselves to cope in the course of life-
long learning, is a question that is crucial to this topic. From profession to profession, and
from faculty to faculty, the situation is different. Formal teacher education, according to
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Chien et al. (2012), requires the transformation of pre-service science teacher roles over
the course of the teacher’s education - shifting pre-service teachers from roles involving
the passive use of technology, as they themselves learn technology integration, into ac-
tive designers of technology. Existing programmes of formal teacher education facilitate
the pre-service teacher’s critical re-examination of the affordances of technology for their
teaching practices, from the aspects of subject matter selection, motivation empower-
ment, information presentation, activity design, and pedagogy transition.

Theoretical Background - Pedagogical Changes and Accepting
Technology in the Classroom

Le Fevre (2014) tried to better understand why professional learning initiatives in-
tended to bring about changes in teaching practices often fail. He defined changes in
teaching as involving a certain degree of risk-taking, and asserted that if the level of risk is
perceived to be too high, teachers will not engage in the pedagogical practices promoted.
Therefore he recommends reducing the level of perceived risk, and providing a support-
ive environment in which teachers feel empowered to take risks.

The process of integrating new methods in the classroom represents an innovation
in teaching for students, but also and to a much greater extent a barrier for working teach-
ers, school principals, trainers, coaches, administrators, technical and support staff, and so
for entire educational institutions. Students who are currently in elementary, high school,
and college are often termed the ‘digital generation’ They were born after the informa-
tion revolution. They grew up, acquired habits, knowledge, skills, and built attitudes in an
era of rapid multimedia and non-linear information, 3D interfaces, touchscreen displays,
virtual reality environments and parallel worlds. It can be said that teachers are ‘guests’in
their era, and they find it much harder to adapt. There is a term in literature to describe
those born before the 1980s; they are ‘digital immigrants’while those born in or after 1980
are digital natives’ (Prensky, 2001, cited in Kwei Wang et al, 2014 a). Bennett (2010) states
that current education systems cannot cater for digital natives; i.e. students born in the IT
era. Classes limited to benches, walls and a frontal position for teachers are far removed
from what children find interesting and where they can find a motivational trigger for
work in lessons, and this leads to a gradual alienation from school and from understand-
ing the value of the right kind of learning and knowledge.

Embracing technology entails changes for teachers on several levels (Ertmer & Ot-
tenbreit-Leftwich, 2010): changes in beliefs, attitudes, or pedagogical ideologies; content
knowledge; pedagogical knowledge of instructional practices, strategies, methods, or
approaches; and novel or altered instructional resources, technology, or materials. It is
therefore possible to speak of an evolution of the teaching profession. Teo (2009) detect-
ed the variables that directly affect the level of technology acceptance among teachers:
perceived usefulness, attitude towards computer use, and computer self-efficacy, while
perceived ease of use, technological complexity, and facilitating conditions affect tech-
nology acceptance indirectly.
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Therefore, we can conclude that the application of multimedia presentations in
teaching can be referred to as the first step in accepting multimedia in educational reality.
In the first cycle of acceptance, multimedia presentations are, due to their characteristics,
a very prevalent form of electronic support in the classroom. The reason is primarily the
possibility of combining different media (Lachs, 2013). According to Prabhakaran (2000),
multimedia presentations comprise various media objects, such as text, audio, image, and
video, which are delivered to users according to certain temporal relationships. In stored
multimedia presentations, these temporal relationships are explicitly formulated by the
author(s) and stored along with the presentations. Authors and researchers in this field
agree on the issue of the enormous popularity of multimedia presentations in the class-
room. According to Craig and Amernic (2006), in the past three decades there has been
a decisive shift in the media used to communicate messages in educational settings.“We
have gone from the era of ‘chalk and talk, and occasional flip charts to overhead trans-
parencies and PowerPoint slides.” PowerPoint is one of the most frequently used tools to
present multimedia for educational purposes (Reus et al., 2008). Multimedia teaching has
advantages with which the traditional teaching model cannot compare. With multimedia
teaching, eyes are looking, ears listening, mouths speaking, hands writing, brains bring-
ing all of this together; students will greatly improve their passion for learning, leading to
higher class efficiency (Li, 2009).

Another question is important for the research in this paper: the ability and willing-
ness of teachers to prepare multimedia materials in a pedagogically appropriate manner,
adapted to the age and aspirations of the pupils that use them. This issue of the appro-
priateness of multimedia applications for certain types of training is underlined by Atkins
(1993) as the first of several major issues. Apart from this issue, it points to the type of
tutoring support to be provided to the learner and the role of the traditional teacher in
relation to it.

Is there a psychological justification for using digital presentations in teaching? Li-
ang (2010) believes that the presentation of instructional information in the classroom
must take into consideration learners’ needs and their cognitive features. PowerPoint can
enhance teaching sessions by providing a roadmap, reinforcing what the teacher says
and allowing the use of graphics and other multimedia channels to clarify understanding
and support different learning styles (Hashemi et al., 2012). Psychologists have also dealt
with the phenomenon of multimedia presentations. For example, Berk (2011) in his study
believes that multimedia learning promotes acquisition, retention, and transfer (the ap-
plication) of information. His analysis of the empirical findings of research over the past
half-century highlights the effectiveness of multimedia classes or modules. He states that,
according to Kirschner et al. (2011), multimedia auditory/verbal and visual/pictorial stimu-
liincrease comprehension, memory, and a deeper learning, that is, they are more effective
than any single stimulus on its own. In addition to this, there is an interesting study by
Yang et al. (2013) in which they researched university learners’ visual attention during a
PowerPoint (PPT) presentation in a real classroom, measuring eye movement indicators.
Teachers gave the presentation to students whose eye movements were recorded by an
eye tracking system. The total time spent on interest zones was abstracted to indicate
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their visual attention. The average duration of fixation, indicating the average information
processing time, was longer for the picture zones.

Mayer (2001) elaborates on the topic of multimedia while dealing with the problem
of perceptive power among students, in terms of burdening the audio and visual chan-
nels. If a multimedia presentation is created so that the textual information is supplied via
a longer written text, and the slide is enriched by multimedia elements, an image, anima-
tion, etc., then the visual senses are burdened by processing more information at once,
and the audio channel remains unused. Therefore, researchers suggest breaking learning
content into small successive segments to reduce cognitive demands (Mayer, 2001; Paas
& Merrienboer, 1994 cited in Chuang & Liu, 2012).

Research Goals and Hypotheses

The research problem regards access to, and efficient use of presentations in school
teaching in Serbia, while the research priority concerns the factors that impact the possi-
ble differences in teachers’ views on implementing multimedia presentations in teaching.

The entire study is aimed at solving this problem, i.e. providing answers to the ques-
tion: what attitudes exist among teachers regarding the effectiveness of applying mul-
timedia presentations in classes, with student achievements in mind. At the same time,
answers to additional questions will be sought: whether there is a correlation between
teacher age, gender, training in the field of applying ICT, or a certain affiliation between
technology and the subjects taught, on the one hand, and significantly different views
regarding the effectiveness of application in the teaching process, on the other.

Do different attitudes exist among teachers in schools in Serbia, in terms of the extent
to which they accept technology and its use in the classroom? Are there factors that might
allow us to differentiate between teachers with regard to the current question, and what are
they? Teachers need a good deal of time to create a multimedia presentation (Sikos, 2009).
The question is whether, owing to the time they regularly spend preparing and teaching
or engaging in supplementary or additional activities and administrative tasks, teachers
already have too many responsibilities to spend time producing high quality, functional
presentations. Do teachers of different types of subjects and from various disciplines differ
in terms of viewing multimedia presentations as an effective teaching resource? Is the type
of teacher training for the implementation of ICT in the classroom, and for making high
quality and efficient presentations, a determining factor? Is it age? Does scientific discipline
play a part? Or gender? Concrete answers to these questions were sought.

Based on the above considerations, the following hypotheses were put forward in
this paper:

H1: The importance of teachers’ views on the effectiveness of multimedia presen-

tations in improving student achievement varies depending on the type of subject

taught.

H2: The importance of teachers’ views on the effectiveness of multimedia presenta-

tions in improving student achievement varies depending on teachers’ training in

applying ICT in teaching.
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H3: The importance of teachers’ views on the effectiveness of multimedia presen-
tations means that overall student achievement varies depending on teacher age.

H4: The importance of teachers’ views on the effectiveness of multimedia presenta-
tions means that overall student achievement varies depending on teacher gender.

Methodology

Survey Instruments

Data collection was achieved by means of the quantitative method through both
online and paper questionnaires, the latter for the convenience of teachers who may have
difficulty using the internet or choose not to use it often. The questionnaire cosisted of
41 questions. The research was transversal, i.e. a focus group at a particular moment was
covered by the research. The sample consisted of teachers in primary, secondary vocation-
al, and grammar schools in Serbia, who teach subjects that are divided into five groups:
natural sciences, social sciences, technical and technological sciences, arts, and physical
education. A random sample for the study was chosen among all elementary schools and
three-year and four-year secondary schools across Serbia. In that way, a representative
sample was obtained for the population of teachers who teach in elementary schools,
grammar schools, four-year and three-year vocational schools in Serbia. The focus was
on including teachers based on their gender, age, type of school, and teaching field (nat-
ural, technical, social sciences and art). The study is empirical because empirical data was
gathered systematically, so as to verify the research hypothesis that teachers of different
subjects have significantly different views on the effectiveness of applying these teaching
resources, and that this affects overall student achievement. The 379 questionnaires from
the representative focus sample were processed, and 368 accepted.

The first part of the questionnaire contains questions regarding potential primary in-
fluencing factors in teacher attitudes: teacher age, training, the field the teacher’s subject
belongs to, and gender.

Table 1

Survey Structure

Main/Basic Factors Tag Index
Teacher Age AT i=1
Teacher Training TE, i=1-2
Discipline SD, i=1-5
Gender G, i=1-2
Group of Questions — variables Tag Index
Pedagogical Questions PQ, i=1-10
MMP Preparation Practices DMP. i=1-18
Teachers' Views on the Effectiveness of Using MMP EMP i=1-10
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The second part of the questionnaire contains three groups of questions. The first
relates to pedagogical issues, analysing implementation in teaching. The second includes
questions regarding teacher practices when preparing presentations. We asked a num-
ber of detailed questions to help us understand their customary practices, which they
indicated by choosing one of several options. A third group of questions relates to the is-
sues of efficiency in teaching (EMP), when supported by multimedia presentations. These
questions were of the closed type and were combined with five-point Likert scales with
choices ranging from 'l strongly disagree’to 'l completely agree’.

The analysis will be presented in two parts: the descriptive and the correlational.
Data processing involved descriptive statistics and correlation analysis that enable a ra-
tional description of teacher practice in the design and implementation of multimedia
presentations in the classroom, which is the subject of this research. For hypothesis test-
ing, correlation analysis was used in order to reveal the direction and level of relation for
variables: age, teacher education, and the subject taught, as well as attitudes regarding
the overall achievements of students when multimedia presentations are used.

Participants and Data Collection

379 respondents participated in the sample, of which 368 completed the question-
naire correctly. Among them were 255 women and 113 men. Such a proportionally small
number of men in the sample is a consequence of the employment structure of teachers in
Serbia. According to the Statistical Office of the Republic of Serbia (2011), of those employed
in education 67% are women and 33% men. If we look at elementary schools specifically
the percentage of women is even higher than in secondary schools and higher education.

The sample was divided according to four criteria.

According to the first criterion (K1), namely, the disciplines that the subjects taught
by the teachers belong to, the sample was divided into five groups: natural sciences, social
sciences, technical and technological sciences, art subjects, and physical education.

According to the second criterion (K2), the sample was divided into two groups:
teachers who acquired competencies for ICT and multimedia application in teaching
through formal education (g1), and teachers who had acquired them through profession-
al training programmes (g2).

According to the third criterion (K3), teacher age, respondents were divided into 5
groups: teachers aged 20-30, 31-40, 41-50, 51-60, and those over 60 years old.

Sample division according to the fourth criterion (K4) is based on gender. Respon-
dents were divided into 2 groups: male and female.

Results

Table 2 shows the descriptive sample statistics. All respondents answered the oblig-
atory questions, and then the pedagogical questions, but the ones concerning technical
presentation preparation were answered by 81% of examinees, as 19% do not use MM.
According to age, participants were divided into five groups: 7.3% were young teachers
up to 30 years old (27), 42.1% teachers from 30 to 40 years of age (155), 37.2% teachers
from 40 to 50 (137), 12.2% of teachers over 50 (45) and those over 60 accounted for 1.08%,
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or 4 participants. In terms of types of educational institutions, 216 teachers were from
primary schools, 101 from secondary vocational schools, and 51 from grammar schools.

The structure of participants according to the type of subject they teach is as follows:
natural sciences - 117 teachers (31.79%), social sciences - 87 (23.63%), technical and tech-
nological sciences — 130 (35.33%), arts subjects — 23 (6.25%), and physical education - 11
teachers (3 %).

Table 2
Descriptive Statistics
Tag Min Max Mean S,td',
Deviation
Gender Gen 1 2169 0,462
Age At 1 5 2,58 0,838
School Sch 1 3155 0,725
Region Reg 1 3 124 0,599
Subject Sd 1 5 225 1,063
Computer in teaching Ct 1 5 353 1,239
Do you use multimedia presentations as Mm 1 5 308 1,259
a teaching resource?
How important to you personally are EMP, 1 3221 0518
presentations when teaching?
MMP has a de-motivating effect on students. EMP, 1 5 132 0777
MMP does not significantly affect motivation among stu- EMP, 1 5 205 1122
dents, compared to traditional methods.
They may promote interest sometimes, if prepared in an EMP, 1 5 371 1,126
interesting way.
It might affect motivation, but the teacher is the key figure. ~ EMP, 1 5 412 0974
It greatly affects the motivation of students. EMP, 1 5 385 0,996
Digital presentations do not increase teaching efficiency. EMP, 1 5 159 1,022
It saves the teacher’s time. EMP, 1 5 357 1,168
Students are more motivated to follow the lecture. EMP, 1 5 399 0912
Total student achievement is higher when presentationsare  EMP 1 5 392 1,023
used.

As part of your schooling, did you attend subjects (courses) — TE, 1 2 164 0481
that included contents related to the application of ICT in (Q_35)

teaching?

As part of your professional training, did you attend courses ~ TE, 1 2133 0470
that involved content related to the application of ICT in (Q_36)

teaching?

Valid N (listwise); 368

Table 2 shows the descriptive statistics of the basic factors and key groups regarding
the efficiency of using multimedia presentations in the classroom. Pedagogical and other
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questions regarding the practice of preparing presentations are not shown in the table,
owing to space constraints.

Correlation analysis MM on EMPi, i=1 to 10 is shown in tables 3, 4, 5 and 6. The results
refer to the sample of N = 368 participants, where Pearson correlation was used. Statisti-
cally significant correlations are highlighted in bold and marked as: * p < 0.05; **p < 0.01.

Table 3

Pearson coefficients of the correlation between using multimedia presentations in the classroom,
and teacher attitudes regarding presentation effectiveness (sample divided according to K1)

Discipline (Sd) EMP, EMP, EMP, EMP, EMP. EMP, EMP, EMP, EMP, EMP,
Natural 0225 0093 -0077 0064 0091 0158 0028 0234 0340% 0273"
Sciences

Social Sciences 0015 0175 0,102 -0157 0033 0219° -0183 0086 0324 0235
Technical MM 0220° -0,198° 0303" 0071 0328 0291° -0479" 0,166 0475 0407"
Sciences

Art subjects 0193 0019 0031 -0001 0179 0392 -0403 0443 0577° 0687
Physical 0250 0585 039 0202 0259 0034 0248 0000 0,181 -0,139
Education

Table 4

Pearson coefficients of the correlation between using multimedia presentations in the classroom
and teacher attitudes regarding the effectiveness of presentations in the classroom (sample divided according to K2)

Teacher
education EMP, EMP, EMP, EMP, EMP, EMP, EMP, EMP, EMP, EMP,
e o} 234" 062 -1760  -177° 034 2647 -350" 221" 3767 337"
1 g, VM 080 -095 -087 108 2637 1957 111 49 3907 338"
- g, 162 -078 164" 109 048 200 -260° 089 288" 319"
’ 9, 019 1920 -193° 2137 3087 3157 095 3407 4497 369"
Table 5
Pearson coefficients of the correlation between using multimedia presentations and teacher attitudes regarding the
effectiveness of presentations in the classroom (sample divided according to K3)
Age EMP, EMP, EMP, EMP, EMP. EMP, EMP, EMP, EMP, EMP,
20-30 MM -0014 0142 -0316 -0215 0004 0524° -0384 0231 0544" 0482
31-40 0287° 0076 -0025 0133 0260° 0232° -0,164° 02000 0447° 0356"
41-50 0,119 -0105 -0,746 0011 0300" 0220" -0245° 0,160 0358" 0370°
51-60 0,188 -0005 -0279 -0147 -0,124 0270 -0251 0301" 0343 0384
60+ 0000 -0943 -0749 -0985 -0,183 0000 -0471 0187 0739 0471
Table 6

Pearson coefficients of the correlation between using multimedia presentations and teacher attitudes regarding the
effectiveness of presentations in the classroom (sample divided according to K4)

Gender EMP_ EMP, EMP_ EMP, EMP_ EMP. EMP, EMP, EMP, EMP,
Male 0104 -0020 0006 0084 0348" 0117 0121 0138 038" 0184
Female 091" 0157 080" -0013 0109 0312° 025" 0226" 0417° 045"
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Discussion

The descriptive statistics arrived at certain parameters of common practice for teach-
ers designing and implementing multimedia presentations. Participants first answered a
group of pedagogical and didactic questions (PQ). The description shows that 19% of
them never use multimedia presentations in teaching, 9% use them only rarely, 26.9%
sometimes, 35.6% often, and 9.5% always. Exceptions to the interpretation of the given
results concern the problem of the limitations of the interpretation and use of the results:
the research is based on the estimations of the respondents themselves, namely by using
questionnaires.

Permanent
Frequently
Sometime

Rarely

Never

0 50 100 150

Figure 1 Frequency of use for MM presentations among participants

Among those who implement multimedia presentations in the classroom, those
who use them when introducing new material in a lesson represent the majority, as high
as 94%, with a gradation of “sometimes, often, always”, up to two times per month — 38.8%,
between three and five times - 36.4%, and more than five times - 24.8%. When the les-
son involves practice, 76.4% use them. When it comes to evaluating lessons, the highest
number (28.9%) is for those who answered that they use presentations “sometimes”. On
questions that differentiate between the use of presentations in the introductory, main,
or concluding part of lessons, the highest percentage answered that they use them in the
main part of lessons, specifically 94.6% of respondees.

The next group of questions from the questionnaire researched common practices
among teachers when creating multimedia presentations (DMP). Not surprisingly, the an-
swer to the question of who creates their presentations is that 71.7% create presentations
entirely independently, 19.7% in collaboration with their colleagues, while 8.6% stated
that presentations are created by a third party. Regarding the time spent on creating a
presentation, 53.2% said they spend on average between an hour and 2 hours, 17.6% of
them are faster and do it in less than an hour, and 29.1% of teachers who make presenta-
tions on their own spend more than two hours on each. Perhaps this is one of the reasons
for the structure of answers to the question of whether they would be more inclined to
use presentations in the teaching process if they received them ready-prepared from the
relevant institutions: only 8.3% of them answered that it would make no difference, while
43.6 % answered “Maybe”, and 48.1% of them said that they would greatly appreciate and
make use of this resource.
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Further on in the questionnaire, there were questions exclusively related to the
technical aspects of creating presentations. 46.1% of teachers often or always create a
pre-scenario for the presentation, while 35.3% answered that they rarely do so. Multime-
dia elements that teachers include in a multimedia presentation are (often or always): text
87.3%; image 93.6%; sound 45.9%; animation 62.2%; video 53.1%, and simulation 27.3%.
As sources for multimedia texts, teachers mostly use internet resources and textbooks.
They use the internet most often for images, as many as 72%. As for the average number
of slides in their presentations, a statistically insignificant number contains up to 3 slides,
25.7% feature between 4 and 7 slides, and 73.2% consist of over 7 slides. Teachers usually
draw on theory for 78.8% of a presentation, yet feature whole sentences in 20.5% of cases.
64.8%, which is to say the majority, mainly use a font size between 12 and 18 pt. Black is
the least-used colour for text, accounting for just 4.9%, followed by blue at 29%, while
66.1% answered that they employ a variety of colours for text. For the background, 41.3%
of them use ready-made templates, 47% create their own, and 11.7% of teachers leave the
background white. Effects in presentations are not particularly popular, and only one third
claimed to use special effects in presentations.

Table 3 presents Pearson correlation coefficients between the use of multimedia pre-
sentations in the classroom and teacher attitudes regarding presentation effectiveness,
this within a differentiated sample according to the teacher’s subject type. We can see that
teachers of natural sciences and technical subjects gave answers that point to a nearly
identical, strong, positive correlation between the use of presentations, with the statement
that when teaching they rely to some extent on presentations (EMP,).In addition, teachers
of natural science subjects also demonstrate the attitude that a presentation saves time
writing content on the board (EMPg), which was not a criterion for teachers of technical sci-
ences. Social sciences teachers, who use presentations in the classroom but do not rely on
them too much during their lessons, nevertheless state that they greatly affect the motiva-
tion of students (EMP ). Teachers of technical subjects gave answers that showed strongly
negative attitudes towards the statement that MMP is de-motivating for students, and that
it does not significantly alter student motivation in comparison to the traditional method,
which is not true for teachers in all other categories. Also, teachers from this category think
that MMP might affect motivation, but hold that the teacher is the key figure (EMP,). They
are very much against the statement that digital presentations do not increase the efficien-
cy of teaching (EMP.), whereas none of the other categories of teachers were significantly
opposed. The most interesting finding in this part of the research is that in the replies of
four categories of teachers (natural sciences, social sciences, technical and arts subjects)
there is a strong, positive correlation between the use of presentations, with statements
that students are more motivated to follow the lecture (EMP,), and that student achieve-
ment is improved when presentations are used (EMP, ). For the last statement, regarding
performance in terms of overall student achievement, and according to intensity of cor-
relation, art teachers were in first place, closely followed by teachers of technical subjects.
We can conclude that teacher attitudes vary regarding the importance and effectiveness
of applying multimedia presentations with regard to student achievement, depending on
the type of subjects taught, which proves hypothesis h1.
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Table 4 shows Pearson coefficients of the correlation between using multimedia pre-
sentations in the classroom and teacher attitudes regarding presentation effectiveness in
the classroom, within a differentiated sample according to the type of education teachers
have had (SDi) in terms of applying ICT in the classroom. With regard to the means of ac-
quiring competencies for the use of ICT in teaching we posed two separate questions. The
first concerned the formal education of teachers and thereby the acquired competences
for the use of computers in teaching. 133 of the total number of participants answered
that they had learned skills in this way, which amounts to 36.14%, while 235 of them stat-
ed that their competencies were not gained in this way. The second question related to
the competencies that teachers had acquired through non-formal education, by way of
professional development programmes. Most answered that they had received instruc-
tion in this way — 247 or 67.12% of the total number of participants, while 121 teachers
had not. We can observe significant correlations between groups that were educated for-
mally (g1) and informally (g3), and their attitudes towards efficiency. Teachers from both
groups (g1 and g3) have almost equally significant correlations for using presentations
when it comes to questions EMP, EMP,, EMP,, EMP, and EMP_. We conclude from this
that they have the same positive attitude towards the role of multimedia presentations in
teaching and feel that motivation among students is heightened through their use. Both
groups of teachers, even those from g2 and g4 expressed a strong belief that students
are more motivated to follow the lecture, and that overall student achievement is better
with the use of presentations (EMP, and EMP, ). Where the attitudes of the two groups of
teachers differ significantly is in their attitude towards MMP with regard to the possibility
of saving the teacher’s time, which is where members of g1 display a positive attitude,
and members of g3 display a negative attitude. This indicates that the difference between
formal and non-formal teacher training is not a significant factor leading to a difference in
attitudes regarding the effectiveness of using multimedia presentations in the classroom,
by which hypothesis h2 is disproved.

Table 5 presents the correlative relationship between the use of multimedia pre-
sentations in the classroom and teacher attitudes regarding the effectiveness of using
presentations in the classroom within the differentiated sample according to age. For
question EMP,, all correlation coefficients are positive and significant, except for age 60+,
which is not significant but represents the main difference. In addition, it is interesting
that the youngest group of participants views the relationship as more significant, but
that as the age of respondees increases, the importance ascribed is seen to decline (up
to age 60+, where there is no significance). From 50-60 years of age, the significance is
p<0.05, while for the younger groups it is <0.01 — which is also the difference in addition
to the amount of the correlation. For EMP,  all correlation coefficients are also positive and
significant, just with a smaller difference between them. This proves hypothesis h3 that
the importance of different views on the effectiveness of using multimedia presentations
means that perceptions of overall student achievement vary according to teacher age.
This is in accordance with Tezci's finding (2009). He found through studies conducted in
Turkish schools that attitudes among teachers towards computers and the internet vary
in line with years of experience and levels of knowledge.
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Table 6 shows the correlative relationship between the use of multimedia presenta-
tions in the classroom and teacher attitudes regarding the effectiveness of using presen-
tations in class, within the sample differentiated according to gender. Teachers of both
genders have almost equally significant correlations only for the EMP, issue. In the group
of female respondents, a more significant level of correlation is noted between the use of
multimedia presentations in teaching and attitudes EMP,, EMP,, EMP,, EMP_, EMPg,and a
particularly strong correlation with issues EMP, and EMP. . Both male and female teachers
who use presentations in teaching feel that students are more motivated to follow the class,
but only female teachers feel that overall student achievement is improved with their use
(EMP. ). It is interesting that male teachers feel that the teacher is still the key figure in the
class, and that they attach great importance to this, while female teachers do not (EMP,).
From this result we can conclude that hypothesis 4 has been proved, namely that the impor-
tance of teachers’ views on the effectiveness of applying multimedia presentations is such
that perceptions of overall student achievement vary according to teacher gender.

This finding is somewhat surprising, because in the authors’ view a common percep-
tion has arisen that men are somehow more inclined to use computers in the teaching pro-
cess. This may represent a correlation with two dimensions. It is evident that male teachers
feel that computers are important, and yet they see no significant connection between this
and overall achievement in the classroom. Rather, they view the teacher as the paramount
factor. This may reflect a higher level of confidence on the part of male teachers, and a
greater conviction that the teacher is the key and central figure in the learning process.
Meelissen and Drent (2008) reported similar findings in their research. They found that in
the Netherlands female teachers demonstrated a more positive attitude towards computer
use than their male counterparts. We should also mention results obtained by Crump &
Logan (2007). They researched the behaviour of women employed in the ICT industry and
found that they perceived their gendered roles to be a highly important and integral part
of ICT, and that they were very willing to adapt to change and advance.

Conclusion

Some of the research findings are especially useful. Firstly, this research has deter-
mined the structure behind the means of creating and applying multimedia presentations
in teaching in Serbian schools. One significant finding from this research is that multime-
dia presentations are never used by 19% of respondents, but that 81% of teachers in Ser-
bian schools do use multimedia presentations in the classroom. What is also in evidence
from the results is that the methods used in creating presentations are far from uniform.

Initial hypotheses h1, h3 and h4 have been proven, so we can say that the impor-
tance of attitudes regarding the effectiveness of applying multimedia presentations on
student achievement varies depending on the type of subjects taught, and the age and
gender of teachers. Initial hypothesis h2 has not been proven, and we cannot claim with
certainty that the kind of training through which teachers gain competence in applying
ICT in the classroom affects attitudes regarding the importance and effectiveness of using
multimedia presentations where overall student achievement is concerned.
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In accordance with these findings, conclusions were drawn regarding measures that
should be implemented in educational strategy, and these provide for the planning of a guid-
ance framework for courses involving multimedia in teacher education curricula within all
fields as a compulsory subject. This suggestion stems from the fact that teachers, through
vocational and professional training programmes, are able to skip certain seminar topics, and
so the programme regarding the pedagogical integration of multimedia in teaching might
be bypassed entirely. In this way, teachers of all subjects would prepare adequately for the
implementation of multimedia methods. This view is in accordance with the attitude of Nel-
son (2014): “Technology impacts teacher education that has been mandated to incorporate
the knowledge of various methods for today’s classrooms. Trainings to be sufficiently flexible
to encourage pre-service teachers to use the available technology in their delivery of sub-
ject content” This accords with a recommendation from Shaing Kwei et al. from 2014, which
describes the idea that design principles are essential for future professional development
programmes aimed at preparing teachers to adopt a cognitive tools approach.

Another suggestion stemming from the research results is that in the domain of non-for-
mal education for teachers, the structure of mandatory seminars, which would include some
related to multimedia, ought to be defined. That is definitely an area that must be included
in Long Life Learning frameworks, with a set time limit in which this competence must be
renewed. This is in agreement with Rienties & Kinchin (2014), who arrived at conclusions in
the course of their studies that indicate research on the impact of teacher education should
widen its scope beyond formal programme boundaries. According to Lauer et al. (2014), de-
sign features associated with the positive impacts of short-term professional development
include sufficient time spent on topic complexity, the use of learning objectives, alignment
with participants’ training needs, demonstrations of desired behaviours, opportunities for
participant practice, group discussions, pre-work and homework, active learning tasks that
require cognitive processing, and a participant-centred setting and follow-up support to pro-
mote the transfer of learning. Also, one of the suggestions is to broaden the mechanisms of
advisability and supervision in the field of making independent presentations at the level of
school administration.

The third suggestion is in accordance with the cloud computing paradigm, which Buyya
et al. (2009) claim will provide the basic level of computing service considered essential for
meeting the everyday needs of the general community. We must not ignore the findings of
the research, according to which 91.7% of teachers expressed a greater inclination to use pre-
sentations in the teaching process if these are received ready prepared from the competent
authorities. The suggestion is to form a national cloud repository of multimedia presentations
according to subjects and grades, by means of which teachers could access and download
ready-made licensed presentations, which would help them in terms of their existing lack of
time and other resources. But in doing so, leave the teacher enough room to express their own
creative ideas and individual skills. According to Aaron & Roche (2012), cloud computing re-
fers to the use of computing resources on the internet instead of on individual personal com-
puters, and has significant potential value for educators. Chandra (2012) noted the benefit
of using cloud computing for educational institutions in order to deliver better services with
even fewer resources. Among other factors, he stated that this would lead to an exponential
increase in the number of users taking advantage of online educational resources.
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MNeparowkn acnekTn Kopuwherwa MynTumegnjanHux
npeseHTaluja y yumoHnum - ctyguja cnyyaja, Cpbuja

MBaH Tacuh
KaTtegpa 3a meToguKe HayKa 1 TexHonorvje y obpasoBatby,
TexHnukn pakynteT,,Muxajno MynunH*, YHnBep3uTeT y HoBom Cagy,
3peraHuH, Cpbuja

Aparana Mywau
KaTtenpa 3a meToguKke HayKa 1 TeXHONorvje y o6pasoBatby,
TexHuuku akynteT ,Muxajno MNynuH’, YHneepsuteT y HoBom Caay,
3pemaHuH, Cpbuja

Anjana Kapyosuh
KaTteppa 3a MmeToguKe HayKa 1 TeXHonorvje y obpasoBatby,
TexHnuku pakynteT,,Muxajno Mynun*, YHnBep3uTeT y HoBom Cagy,
3petbaHuH, Cpbuja

Mocnegrbux geceitiloguHa ceegoyu cMo 3HAWHOT Halipeluka cplickol 06pa3osHoI cucitieMa
Kaga je y Guiuarey Upelio3Hagarwe clupaiteiuja Koje cy 61uxe espolckum clUaHgapguma.
Hamepa oeoi paga je yiusphusarse legaiowkux actiekaitia kopuwherba myniiumegujanHux peseHitiayuja
y yquoHuuyama y Cpbuju, kao u ¢pakitiopa koju yitiudy Ha moiyhe pasniuke y MuwisberbumMa HacluasHUKa
Ha temy yliolipebe myniuumegujanHux peseHiiayuja y Hacttasgu. Qakitiopu Koju gesyjy u pasiukyjy
cluasose HactiagHUKa busnu cy tiog yiuyajem yesnokyliHe epukacHocuu yloilipebe MyniiumMmegujanHux
GpeseHuiayuja Koje yiuu4y Ha yKylHa doctuuiHyha yyeHuka. ¥3eau cmo y 063up Hugo obyke meby
HactliasHUYUMa, KUX08Y Hay4Hy guUcyuUnuHy, clapociti u Gos. 3akrey4yu Cy opujeHiiucaHu Ha oby4asaree
HaciuasHuka y osoj obnaciuu.

Auciipakiu

KmoyuHe pequ: myniuumegujanHa dpeseHiuayuja, Moliueayujd, e(pukacHocl, 06yKa HaCAsHUKA.
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Meparornyeckne acneKTbl NCMOJSIb30BaHUA MYJIbTUUMEANNHbIX
npeseHTaLui B Knacce — Ha npumepe Cepbun

WBaH Tacny
Kadepnpa meTogukn Haykm 1 TexHonoruii B o6pasoBaHuy,
TexHnuecknii dakynbtet «Mwuxaiino Mynun», YHusepcuteT B Hosu-Cage,
3peHsaHuH, Cepbun

Aparana Mywau
Kadepnpa meToguky HayKu 1 TeXHONOMiA B 06pa3oBaHmny,
TexHuuecknin dakynsteT «Muxaiino Mynux», YHrBepcutet B Hou-Cape,
3peHsaHVH, Cepbun

[Anana Kapyosuu
Kadepnpa MeTogukn Hayku 1 TexHoNoruii B o6pasoBaHuy,
TexHnuecknii dakynotet «Mwuxaiino Mynux», YHusepcuteT B Hosu-Cage,
3peHsaHnH, Cepbun

3a nocnegHue decameo siem A8/15eMcsA caudOemensaMu 3Ha4umesbHo20 npozpecca 8 cepbckol
cucmeme 06pazos8aHus, Ko20a peds udem o 8biA8eHUU cmpamezuli, 6osiee 61U3KUX K
esponelickum cmaHoapmam. Llene daHHoU pabomel 3akitouaemcs 8 onpedesieHuU nedazo2uyeckux

Pe3tome

acnekmoe ucnosib3os8aHuA MylbmumeduliHbix npeseHmayuti 8 knacce 8 Cepbuu, a makxe hakmopos,
Komopele 8/1USOM HA BO3MOXHble PA3/IU4Us 80 832/190aX y4umesneli Ha UCNOIb308AHUE MY/TbMUMEeOULHbIX
npeseHmauyuti 8 obyyeHuu. Qakmopsl, onpedensowjue u dugppepeHyupyrowUe OMHOWeHUA yHyumersned,
Haxo0amca noo s8o30elicmauem sceobwell 3¢hhekmuBHOCMU UCNOIb30BAHUA MY/TbMUMEOUUHbIX
npezeHmayuti, Komopele 87UAIOM HA 0bWUe OOCMUXeHUSA y4auuxca. Viccnedosamenu NPUHAIU 80
8HUMAHUE ypogeHb N0020MOBKU, Hay4Hyt OUCYUN/IUHY, 803pdcm u nos y4dumeriel. Beisoobl opueHmuposaHsl
Ha nodzomoeky y4umereti 8 3mou ob1acmu.

Knroyeeble cnosa: mynbmumeduliHas npeseHmayus, Momusayus, 3hheKmusHocms, N0020mMosKa
yyumened.
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NMPNKA3WN N OLEHE

Mpukas Kwure:
YBa)kaBarbe pasnnuutocti y yHKUmju nosuTuBHor
passoja aeue nn mnagunx
YpepHuue:
Pajka Hesuh n Hukoneta yTBajH, loavHa n3garba: 2018.

Vi3paBau:
MHCTUTYT 3a NneparowwKka nctpakmueama, beorpag

—=>0C=="00<=

HepagHo je y ngamy MHCTUTYTa 33 nefaroluka ncrpaxknBama objaBrbeHa Kibura Yea-
xasarbe paznuYULIociuy y yHKyuju To3UiuBHOI pd3eoja geye U Magux, unje cy ypegHule
Pajka Heuh 1 Hukoneta yTBajH. Peu je 0 Krb13K Koja ce 6aBU BaXKHOM U CJIOXKEHOM TEMOM
UMMeMeHTaUvje UHKNY3MBHOT obpa3oBatba. Krbrra Aaje LWMpOK, MHTEPAUCUUMANHAPHMI 1
WHTErpaTUBHW NPUCTYMN U3ydaBakby UHKYy3Mje y obpa3oBarby UMajyhin y GboKycy no3utneHM
pa3Boj AeLie 1 Magux.

’K1BOT y caBpemeHOM [pyLTBY Cyo4aBa HaC ca MHOTMM JufieMama 1 13a30Bu1Ma. JegHa
o[, AY>KHOCTI LIeSIOKYNHOTr ApYLUTBA je fa ce 0be3bene moryhHOCTU CBOj fieuy Aa pas3Bujajy
CBe CBOje TaJieHTe 1 KanauuTeTe Tako LWTo he ce yBaxaBaTu 11 HEroBaTU HUXOBa Mpasa
notpebe. VicTpaxknBauka ,MYHa jefHaurHa, Koja je BoAuna ayTope OBe KrbUre U3NoXKeHa je
y cnegehem HaBogy: ,PeneBaHTHOCT 1 3Hayaj NPYCTYNa 3a Pa3Boj MHKIY3UBHE Mpakce je y uc-
TVLakby BPefHOCTU U BEpOBarba Koje HarmnallaBajy: yBaxaBake pasfimunutoctn UHANBLAYA,
NMopoauLIa 1 APYLUTBEHUX 1 KYNTYPHYX 33jeHNLA; yBaXKaBare COoLMjaHe NPaBae; BEPOBatbe
[la CBaka Myiaja ocoba MMa NYHe cHare/noTeHLmjane, a CBako APYLUTBO pecypce/n3Bope rno-
Mohu Aa yHanpeau pa3soj Mnaavx; BepoBarbe fla CBaka Mnafa ocoba nma npaBo Ha CpeauH-
CKe n3Bope nomohu HeoNXoAHe 3a eH No3nTHBHY Pa3Boj” (MonosuHa, 2018:20).

Vmajyhin y Bugy 3Hauaj obpa3oBatba y CaBpeMEHOM CBETY, HECYyMHUBO je Aa popman-
HY ccTeM 06pa3oBarba MMa 3HauajHy ynory y TomM npotecy Tako WTo obe3bebhyje 3Hama 1
BELUTUHE KOju Cy NOTpebHM nojeamHuMma 3a GyHKUMOHMCame Y ApyLITBY. JeaHak npucTyn
KBanuTETHOM 06Pa30Bakby CBUX YaHOBA ApYLUTBa 6e3 063Mpa Ha HIXOBe CNOCOOHOCTH, eT-
HVYKO WM COLMjanHO MOPEKIIO UMMEPATVB je CBAKOT ApYyLTBa. 360r Tora je MHKIY31BHO 06-
pa3oBatbe 3HauajHoO jep 13na3u y cycpeT noTpebama CBe feLle Tako WTo um omoryhasa fa yue
1 pa3Bujajy cBoje noteHuujane. Ha Taj HauvH, MHKNY31BHO obOpa3oBatbe omoryhasa cBrMa
[ yuye 0 pasnnuNTOCTMMA, fia UX NpKXBaTajy 1 nowTyjy. Pa3nvke npectajy ga 6yay npenpe-
Ke, JOK 06pa3oBHe yCTaHOBe, a 3aTUM M YATaBO APYLUTBO NOCTajy 60sbe MecTo No Mepu CBUX
FbEHVIX UlaHOBa. 300r TOra ayTopu OBe Khbre MHCUCTUPAjY Ha YBaXKkaBakby PasnnMUUTOCTY Kao
3HayajHoT YC/I0Ba MHKIY3MBHOT APYLUTBA, KOjUM MHKITy3uja npecTaje fa Oyae npaBHa obaBe3a
M nocTaje HauuH QyHKUMOHMCama. YBohere NHKIYy3MBHOr obpa3oBatba MpeAcTaB/ba CUC-
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TeMcKy TpaHcdhopmMaLjy WKoe 1 NpefcTaB/ba jeauHn NyT Ka yHanpehrBamy KBanuteta u
[OCTYNHOCTN 06pa3oBamsa.

Mako je Ha nosby MHKAY3Wje 1 NoLITOBaba SbyACKNX NMpaBa nociefmnx aeLeHnja aocta
Tora ypaheHo y Cpbuju 1 pervioHy, ayTopu OBe KkbUre Ce Cllaxy f1a je y npakcy MHKy3uja jow
YBEK nfiean Kojem Tpeba TeXWTU jep 11 Jarbe NoCcToje Npenpeke y peanusauujy jenHakmx obpa-
30BHUX MoryhHocTtu 3a cBy fely. C jeiHe cTpaHe, NpaBHa perynatvea U 06pa3oBHe NoOAnNTY-
Ke UCTUYY NpaBHa 1 eTUYKa Havena Kojuma ce nowTyjy npasa, UHTErpuUTeT N MAEHTUTET CBUX
nojegrHaua, a c Apyre CTpaHe, MPUMeHa OBMX Hayena 1 NpUHLMNa y yctasbeHy, CypoBy CBa-
KOAHEBNLY LUKONe, IoKanHe 3ajefHuue v rmobanHor ApyLTBa Kacka 1 JOXMB/baBa Mnopase.
360r ToOra je NoTpebHO carneaaTy Npobneme 1 OTNOPe C KojuMa Ce CyouaBajy akTepu y TOKY
NpUMeHe NHKIy3UBHe npakce. imajyhn To Ha yMy, KibyYHO NuTake OBe KhbMre je Kako opra-
HV30BaTV 1 YHaNpeaunTLn CTake MHKIY3MBHOT 06pa3oBama Tako fa omoryhu geum n mnagrma
[a pa3Bujajy CBOje NMyHe NoTeHumjane 1 ocTBape No3nTUBHe pa3BojHe ncxoge. Crora, Kibura
Huije TpaKTaT O TEOPMjCKMM CTaHOBULLTVMA O MPeAHOCTMA MHKMY3UBHOT 06pa3oBamba, Koje
cy HeocrnopHe. OBa Krbura ce 6aBu CTBapHUM NpobremrmMa 1 ArnnemamMa Tako LUITO je JaT rnac
aKTeprMa 1 MMMIeMeHTaToprMa MHKy3nje. YNuTaHu cy peannsaTopu UHKy3uje o CBOjUM
CBaKOAHEBHUM NPO6NemMMMa, CTPaxoBMMa U CTpenbama. MicTpaxmBaum cy uynm birxoBa pas-
MULLTbakba U naeje o yHanpehrBary Npakce U Ha OCHOBY HolX Cy MPEASIOKINMN NMPENopYyKe.

360pHMK pafoBa je obuma 218 cTpaHuua. CTPYKTYpHO, KibUra Yeaxasaree paznudu-
toctuu y ¢hyHKyuju Go3utiueHoOI pa3goja geye U Magux CacToju ce Of, jefaHaecT TeKCToBa
ayTopa Koju ce GoKycupajy Ha pa3nuunTe acnekTe peanvsauuje UHKNY3MBHOT 06pa3oBarba.
MpencTaB/beHN pafoBm Cy FPYNMCaHN Y YeTUPK TEMATCKE LiefIHe: OMLUTY TEOPUjCKI 1 NpaBs-
HW OKBMP pa3maTparba MHKNY3MBHOT 06pa3oBama — MHOBALWIOHM NMOTEHUMjany; eMnmpujcke
aHanu3e UHULKMjanHor obpa3oBama, KOMMNeTeHLMja U OHOCa HACTaBHMKA 1 BacnuTaya npema
WHKNY31BHOM 06pa3oBamby; eMOLMOHANHM 1 coLMjanHy acnekTy NapTiumunalyje yyeHrKa ca
CMeTHaMa Yy Pa3Bojy Y peAOBHMM LLKOMaMa 1 MHKNY3K1ja Y UHTEPKYTYPaSTHOM KOHTEKCTY.

Y yBoaHoM pagy [lapaguima to3uitiugHoi pazeoja: MoiyAHOCI UHOBUPArA UPAKCu UH-
Kry3ugHol obpa3osarba, Hapa MonosrHa aHanvsmpa KibyyHe MojMoBe napagurme nosuti-
BHOI pa3Boja MIIAAMX, Y OKBUPY KOjer ce UCTUYe 3Hauaj cpeariHe Kao MO3MTUBHOM GpakTopa
3a pa3Boj NoTeHUwWjana gele v mnagvx. Y pagy llpasHo pelynucarse UHKIy3U8HOI 06pa3osarba
y Cpbuju u tojeguHum 3emreama y peiuoHy, JaHuno PoHuesuh n AnekcaHpap AHTuh gajy aHa-
N3y NpaBHOT OKBUPa NHKIY3MBHOT 0bpa3oBara Cpbuje, XpBaTcke, bocHe 1 XepuerosuHe u
LipHe Tope. Aytopu npumehyjy fa noctoju ja3 namehy npaBHe perynatmee U heHe NprMeHe
y MPaKCK y CBUM MOCMATPaHMM 3eMbama. Y pagy Mube Byjaunh, Hukonete l'ytBajH 1 JeneHe
Cranvwh MHKy3ueHo obpasosarve y Cpbuju u3 liepcliekiuuse HACWAaBHUKA OCHOBHUX WKOJA
M3HOCK Ce 3HayYajaH noJaTak fja CKopo jeaHa TpehrHa HacTaBHYIKa Huje umana obyKy 13 06-
NacTy UHKNY3UBHOT 06pa3oBamba, LUTO joLl jeJHOM MOKa3yje packopak n3mehy 3axTeBa Koju
ce npep HacTaBHMKe NOCTaBIbajy 1 NoTpebHe nofpLUKe 3a peanu3auujy. Y pagy YMHuyujanHo
0bpazosarbe 8acuuliaqya u ruxose UpopecuoHaIHe KomuelleHyuje 3a pag y UHKITy3UBHOM OK-
pyxervy icupope Kopah, Mapujane KocaHosuh n JacmmHe KnemeHoBuh 3aksbyuyje ce fa je
HeOoMXOHO yBeCTN 3HaTHe KOHLeNLmMjCKe 1 OpraHn3aLmnoHe NpoMeHe y CUcTeM HULMjanHor
obpa3oBarba BacnuTaya. Hatawa Bnax n Cama pbuh y pagy Kako HaciuasHuyu y Xpeaitickoj
Gpouyervyjy colicitiseHy Upakcy y Uoy4asarby yyeHuKa ca iewkohama y GoHawarby HaBoge fa
HacTaBHULM Hajuelhe NpuMersyjy NoxBasbuBame 1 NOACTULAME AeLle ca Npobnemrma y no-
HaLLakby, JOK Makbe KOPUCTe NPaKCy CBeobyXBaTHE MOTVBaLIMje, @ MOCEGHO PETKO NPUMEHYjY
npakcy npunaroheHor BpeaHOBakba.
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Y papy JeneHe CreBaHoBuh, Emunuje Jlazapesuh n JagpaHke Munowesuh [TucaHo us-
paxasaree: komuellieHyuje y4eHUKa ca cMellikbama y pas3eojy y paspegHoj Hacluasu nctmnye
Ce fja HaCTaBHULM CMaTpajy f1a yYeHULM ca CMeThaMa y pa3Bojy Tpeba fa oBnajajy OCHOB-
HVIM HMBOOM 3Haka Y okBupy CTaHdapaa 3a Kpaj NpBor Luknyca obaBe3Hor obpasoBarba 3a
npeamet Cpncku je3uk. Y pagy CoyujanHa tpuxeaheHocll yyeHUKa ca cmMellilama y paseojy y
HUXUM paspeguma pegosHe 0cHo8He wikose Pajka hesuh gonasu fo 3akrbyuka fja cy yueHu-
LM ca CMeTHaMa Y pa3Bojy HECYMHMBO Matbe NprxBaheHu, nMajy cnabuju coumjanHm cTaTyc
1 Marbe npujaterbctasBa y CBOjUM paspeauma y OAHOCY Ha CBOje BPLUHaKe KOju Hemajy cme-
Toe y pa3Bojy. bpaHucnaea MNMonosuh-hutuh n Jiugnja byksuh y pagy MpoueHa pazeojHux
UpegHociliu y4eHUKa ca Wewkohama y eMOYUOHAIHOM U COUUja/THOM pd380jy 3aKibyuyjy fa
yyeHULM ca Telwkohama y eMOLIMOHaTHOM 1 COLMjarIHOM Pa3Bojy UMajy Y Makb0j Mepu ocTBa-
peHe pa3BojHe NPeAHOCTY HErO HIXOBY BPLUHaLM KOA KOjUX Ce He MaHMdeCTyjy CUMNTOMM
eMoLMOoHanHux 1 buxesnopanHux npobnema. Pap Ksanuiueii ogHoca sactiuitiaya u geye ca
cmeliroama y paszgojy Munane Pajuh n ViBaHe Muxuh nokasyje aa BacnuTtaum Koju nokasyjy
No3nTVBHWja yBepera 0 AeTeTy Ca CMeTHaMa Y pa3Bojy v Koju cebe Brae Kao KOMNeTEHTHWje
1 MOTMBMCaHMje 3a paf ca hbrMa UMajy KBaMTETHUjU OJHOC C AeLIOM Ca CMeTHaMa y pa3Bojy.
Y pagy EtuHokyniiypanHa emaitiuja cpegrooukonaya y KyatypoaowKu pazHo8pCHOj cpegu-
HU KJO MeXaHu3am ja4yarba Uo3uiusHUX cliagosa dpema pasnuyuidum etHu4kuM ipydama
TujaHa Joknh 3opkuh 3akrbyudyje Aa NocToju ymepeHo pa3BujeHa eTHOKYNTypaHa emnaTuja
1 Mana couujanHa guctaHua usmehy yyeHrka Koju npvnagajy pasnuunutnM eTHUYKUM rpy-
nama y wkonama Pawkor okpyra. Catba p6uh, Capa Puctuh n Mapko Tomawwesuh y pagy
YHalipehusarse tpoipama HehopmanHoi 06pazosarba maagux Poma u3 HexulujeHCKUX Hacerba:
ysaxxasarbe COUUOKYNIYpPHUX U 06pa3osHUX ClieyuduyHOCIU NCTNYY Aa 33 POMCKE YUYEeHUKe
nocToje npenpeke 1 noTellKohe y yKibyurBahy y popmasnHo 1 HedbopmanHo obpasoBare.

BpepHocCT oBOr HayuHOT 360PHIIKa PafioBa O OBOj HAyYHO 1 APYLUTBEHO 3HAYajHOj TeMHU
BULLECTPYKa je 1 NpeAcTaB/ba boraT JONPUHOC PasnUUUTAM HayuHUM obnactma. majyhn y
BUZY BaXKHOCT NiTaka Koja Ce NocTaBsbajy, Kao 1 Npenopyke Koje cy noHyheHe, oBa Krbura je
KOpMCHa CBMM BaXKHVMM aKTepUMa 3a KOHUMNUParbe 1 UMMIEMeHTauUujy NHKIy3nje y LKona-
Ma. 3HauajHa je Kao V3BOp MpenopykKa U ,rnac pasyma” KpeatopryMa 06pa3oBHMX NONUTHKA.
3aTuMm, Krbira 3acsykyje Tonny npenopyky UCTpaXKmBauMMa 1 NpakTnyapuma Koju ce base
obpa3oBarbem 1 NocebHO NO3UTVBHUM Pa3BojeM GYHKLIMOHANTHO BPeAHMX MoHaLlamba feLle 1
Mmnagumx. Takohe, oBa Krura je HesaobunasHa nuTepaTypa 3a CTyAeHTe pasInunTix obnactu:
ncuxosnoruje, neparorvje, fedeKronoruje n CoLMonorunje jep Hyau UHTErpaTUBHW N UHTEPANC-
LUVNIMHAPHM NPUCTYN NpobneMy MHKy3MBHOT 06pa3oBaka. 360r CBOje OpPUjEHTUCAHOCTM
Ha npobneme Koju ce jaBrbajy y NpakTUYHOM pagy, Krbira je nocebHO 3HayajHa capallrbyim
1 6ynyhum BacnmTauMma u HacTaBHULUMMA. Haj3ag, 360r akTyenHocT Teme, 6oratctea emnu-
PUjCKmNX pesyntata 1 Npenopyka, jaCHOr 1 NPUjeMYrBOr CTUA, OBa KHbUra je 3aHUM/bUBO LTW-
BO LUMPOj UMTanaykoj ny6amum.

HparaHa lyngoraH
WNHCTUTYT 3a neparoLlka ncrpaxvearba

[pumbeno 14.11.2018.
lpuxpahieHo 3a wramny 14. 04.2019.
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YnyTcTBO 3a ayTOope

Hacitiaga u sacnuiuarbe je 4aconnc y KojeM ce 0bjaBrbyjy OpUIMHaHK HayuHW, MPEernegHn v
CTPYYHV PafoBK NefaroLKe TeMaTuke.

DocTtaBmare pagoBa

PafoBu ce fOCTaBsbajy NCKIbYUMBO €M1EKTPOHCKOM MOLLTOM Ha agpecy:

casopis@pedagog.rs

Pap ce poctaBma y TekcT npouecopy Microsoft Word, ctpanuua A4 dopmata, doHT Times New
Roman, BennunHa cnosa 12, npopeg 1,5.

TekcToBM Tpeba fa Oyay NpunpembeHn y cknagy ca TeXHUYKM CTaHLapAMMa Y HanoMeHama AaTum
y YnyTcTBY 3a ayTope. TeKCTOBY KOjy HUCY NpUNpemM/beHn y CKiagy ca YryTCTBOM 3a ayTope He y3nmajy ce
y pa3matparbe.

Ob6aBe3a ayTopa je Aa Ha aapecy pefakumje Lasby WCKIbYUYBO OPUTVHANHE PafoBe KOju HUCY
o6jaBrbeHu Uiy NCTOBPEMEHO MOHYNeHN HEKOM APYrom 4aconucy. Y cknagy ca Tm ayTopu cy AyHu Aa
y3 paf OCTaBe U 13jaBy 0 ayTOPCTBY, KOjy MOTY Npey3eTy ca CajTa Yaconuca.

Jesuk paga
PapoBu ce focTaBrbajy 1 06jaBrbyjy Ha cprickom (kopurcTu ce hmpunmuHo nucmo - Serbian, cyrillic),
€HINIECKOM 1NN PYCKOM je3UKY.

OyxunHa paga

PapoBu Tpeba fa 6yny obuma jegHor ayTopckor Tabaka, ogHocHO Ao 30.000 3HakoBa C NpasHUM
mecTuma. MperneaHn pafoBy U PajoBuM Koju MpeAcTaBrbajy Teopujcke aHanmse Mory Aa Oyay oyuHe
Ao 50.000 3HakoBa. Y 06vM pafoBa HUCY ypauyHaTu ancTpakT U cnncak kopuwwheHe nutepatype Ha
Kpajy paga. YpeaHuuy 3agpxaBajy npaBo Aa [OHOCE OAYKy O 00jaB/buBakby pafioBe gyxer obuma of
npeABUHEHOT YKOMMKO TeMaTuKa pafia 1/uimn NpeaMeT UCTPaxBarba TO 3aXTeBajy 1 YKOIUKO Ce pagm o
Hay4HVIM TEKCTOBVIMA BUCOKOT HMBOA KBanuTeTa.

OuemuBarbe pagosa

HakoH npujema pafoBa 3a akTyenHu 6poj ypenHuLm obassbajy npernes pagosa v fOHOCE OfJ1yKY O
TOMe Kojvi pafioBM yria3e y NpoLec peLieH3npara.

YKONMKO ce pafjoBy TeMaTCK He yKnanajy y KOHLenLmjy Yaconmca unm HACy ycknaheHu ca 3axTe-
BIMa Koju Tpeba Aa ncryHe TeKCTOBU Koju ce 06jaBsbyjy Y HayUYHUM Yacomnmcrma, ayTopm ce obaBeLLTaBajy
0 TOMe Jia pag He Moxe 61Ty nprixaheH.

PapoBe Koju yhy y npoLiec peLieH3rpatba NpoLietbyjy iBa KOMMNETEHTHa peLieH3eHTa. PeLieH3eHT He
3Hajy NOEHTUTET ayTopa, HUTK ayTopy [obujajy nofaTKe o UAEHTUTETY peLieH3eHaTa.

HakoH peLieH3uparba, pefakLuja BOHOCK 0anyKy O 06jaB/brBakby, KOPEKLMjy Uy oabujaky pasa.
AyTopu gobujajy nHbopmaLujy o ogsyLy pesakLuje, Npu Yemy ayTopu Yiju Cy pafoByU ogbujeHn 1 aytopu
Kojuma ce pagoBu Bpahajy Ha Kopekuujy fobujajy Ha yBua peLeHsuje.

Mpunukom focTaB/barba KOpUroBaHe Bep3uje TeKCTa, ayTopu Cy AyXKHW Aa y nrcaHoj popmm
pepakuujy yrnosHajy ca CBUM M3MeHama Koje Cy HauMHUIM y TeKcTy (6poj cTpaHuLe Ha Kojoj ce Hanasu
13MeHa 1 03HauaBarbe MecTa Ha KOMe je MPOoMeHa U3BpPLUEHA), Kao 1 [ja y TeKCTY jaCHO O3Haue V3BpLUeHe
13MeHe y Cknagy ca npumegbdama 1 npenopykama peLieHseHara.

MNucare papa

HacnosHa citipaHa. HacnoBHa cTpaHa TekcTa Tpeba fa cagpxu cnegehe nHbopmaumje: Hacnos
paga, uMe, cpefibe CIIOBO U Mpe3nmMe ayTopa (1 KoayTopa), KOMMIeTaH Hasve UHCTUTYLMje (Ha npumep:
ofierberbe/fenapTMan/Katespa, GakynTeT, yHUBEP3UTET), MECTO U ipaBa (YKONVKO je ayTop 13 MHOCTPaH-
CTBa), cNy6eHy e-mail agpecy npsor ayTopa.

YKONUKO cy pafioBm pe3ynTaT pafja Ha HayYHO-UCTPaKMBaYK/IM NPOojekTUMa, y GyCHOTU y3 HacnoB
paza Ha HaClIOBHOj CTpaHV pafia Tpeba JaT OCHOBHE MofaTKe O MPOjeKTY.

CBe cTpaHULe pafa Mopajy 61T HymepurcaHe (y [OHEeM NIEBOM YrIy).

Hacnoe paga. Hacnos papa Tpeba fa 6yne KoHuM3aH, npeuusHo GopMynmncaH, HanmncaH y peve-
HWYHOj dopmu, 6ong, BennumHa coBa 14, LeHTPYPaHO.

Aliciupakiu. Anctpakt Tpeba aa uma og 150 fo 250 peun. ANCTpaKT ce npunaxe Ha jesnKy Ha
Kojem je nucaH pap. AncTpakT ce objaBsbyje Ha TpU je3nKa (CPNCKKW, EHINECKN 1 PycKK), a pefakumja

128



06e36ehyje npeBohetbe ancTpakTa Ha Apyra ABa je3uKa. YKONMKO ce pagy 0 pajoBrMa Koju MpeacTaBbajy
nprikas 0b6aB/beHNX NCTPAXKVBakba, ancTpakT Tpeba fa cagpxu cnepehe enemeHTe: 3Hauaj npobrnema
UCTPaXKMBatba, LNSbeBe NCTPaxMBatba, METOLOMNOMMjy UCTPaXKMBatba, KIbyuHe pesynTtate NCTpaXuBakba,
3aK/byuke 1 Mefarowke vMnavkauumje. Y ciyvajy npernefHux pajoBa M pafoBa Koju MpeacTaBibajy
TeopujcKke aHanu3se, ancTpakT Tpeba Aa caapxu: Npobnem Koju ce y pagy pasmartpa, nprkas CTpyKType
paga, KibyuHe nHpopmaLimje 1 objalrberba Koja ce Aajy y TEKCTY 1 3aKibyuKe.

KreyuHe peyqu. Y3 anctpakT Tpeba AaTi 1 KibyyHe peun (0o neT) Ha jesnky pafa. KibyuHe peun Tpeba
[Ja byny peneBaTHe 3a NpobiemaTKy Kojom ce pag 6aBu 1 MOTrofHe 3a NpeTpaxuBarbe. [penopyuyjemo
Kopuwhere Tesaypyca, Kao wro je HNp. ERIC: https://eric.ed.gov/?ti=all

Cltipykiuypa paga. Pap, Tpeba fa byge CTPyKTyprpaH Ha noruky ypeheH HauvH. PagoBu Koju
npeAcTaB/bajy Nprika3 06aB/bEHNX CTPaXMBakba Tpeba fa cappxe cnefehe LenmHe: yBog, NpescTaBbatbe
TEOPWjCKMX OCHOBA MCTPaXIBatba, OMC METOAOSOMMje NCTPaXKMBakba, NPYKa3 pesynTaTa UCTPaXKnBarba
ca Anckycujom (y3 HaBohere Mefarowkyx VMMMAMKaumja OGaB/beHOr UCTPaXvBarba) U 3aKibyuke.
lMpernenHn pafoBy 1 PagoBM Koju NPeACTaB/bajy TEOpWjCKe aHanu3e, noper yBoaa v 3akibydaka Tpeba ga
6yay CTPYKTYpUpaHW y CKnagy ca OCHOBHOM TEMOM pPaja.

Hacnose operpaka Tpeba jacHo 1 npeumsHo dopmynucati n dbopmaTmpati npema ynyTcrBy
npvikasaHom y Tabenu 1. Hacnoee opesbaka 1 NogHacoBe He Tpeba HyMepiruKi 03HauaBaTu.

Tabena 1
HauuH ¢popmattiuparba Hacs08a ogeroaka npema HUsoUMa

Hueo HaunH ¢opmaTupatba
1 LenTpupano, 6011, ponrt 12
2 JleBo mopaBHame, 6011, GOoHT 12
3 Y peuenununoj popmu, yByueHo, 6011, gout 12
4 Y peuenuunoj gpopmu, ysyueno, 6010 u Kypzus, ponm 12
5 Y peuenuunoj popmu, yeyueno, xypzus, ponm 12

Pecpeperuye. Mo3viBe Ha 13BOpe y TEKCTY 1 Cnncak KopulwheHe nTepaType Ha Kpajy paga Tpeba
patny cknagy ca AMNA ctunom (APA Citation Style - American Psychological Association 6™ Edition).

Y cnucky kopuwheHe nTepaType Ha Kpajy pafa 1y 3arpagiama y TeKCTy cBe pedepeHLe, ykibyuyjyhu
OHe Ha CPrICKOM je3uKy, HaBoAe Ce NaTMHULOM. [Tpe3rMeHa CTpaHUX ayTopa Yy TEKCTY ce HaBoge unmn 'y
OPUrVHaNY UK Y CPMNCKOj TPAHCKPUNLMjU — GOHETCKMM N1catbeM Npe3vMeHa. YKONMKO ce TPaHCKpUoYjy,
y 3arpagu ce 06aBe3HO HaBOAE Y opurHany, Ha npumep: CKoT (Scott, 2004).

Mo3mBe Ha 13BOpe Yy TEKCTy Tpeba AaTv y 3arpajama y3 HaBohetbe: Npe3viMeHa ayTopa, roguHe
u3garba KopuwheHor 13Bopa 1 6poja CTpaHULe YKONMKO ce pagu o uuTaTy. HaBohere Buwe ayTopa y
3arpagu Tpeba ypeauTi abeLieiHUM pefoM NpemMa MOYETHOM C/I0BY NPe3MMeHa ayTopa, @ HE XPOHOMOLLKY.
AKo Cy y nuTakby fiBa ayTopa, Y 3arpaam ce HaBoge 06a ayTopa. YKOIMKO je BULLE Of B3, @ Matbe Of LecT
ayTopa, Kafja ce pedepeHLia NPBY MyT jaBU Y TEKCTY, HABOAE Ce CBY ayTOPW, a CBaKV HapeHW NyT Yy 3arpaau
Ce HaBOAW Npe3vme NpBor ayTopa 1 ckpaheHuua,i sar’’ unu et al’ (y 3aBMCHOCTY Of je3nKa Ha KOM je paf,
objaBbeH). Kaaa je WwecT 1 BuLLe ayTopa HaBOAM Ce Camo NPBY ayTop 1 ckpaheHuua,,i sar’, ogHocHo et al’.

Cnucak kopuwwheHe nutepatype Tpeba fa 06yxBaTi NCKIbYYMBO M3BOPE Ha Koje ce ayTop no3vBea
y pagy. PedpepeHLe ce HaBoge abeLiesHM pegom No npesvimeHnMa aytopa. AKO ce HaBOAW BHLLE PafoBa
UCTOT ayTopa, PafioBM CE M3/1aXKy XPOHOJOLLKM PefioM (O HajcTapujer Ka HajHOBMjeM pagy). YKonmKo nma
BlILLE ayTOPa, pedepeHLia ce HaBOAYW NPeMa Npe3vMeHy NPBOT ayTopa 1 Cagp»Ku1 Npe3viMeHa U UHULjane
OCTanux aytopa. YKOnvKo nocToju BriLe pafoBa MCTOT ayTopa ca UCTOM rofiMHOM 00jaB/bUBatkba, PafoBy
Tpeba fa 6yay o3HaueHn cnoBuma a, b, c UTA,, y3 roanHy n3para y 3arpagm (Hnp: 2012a, 2012b).

Ha cnucky kopuwwheHe nutepaType Ha Kpajy paga He Tpeba cTaB/baTii pefiHe GpojeBe ucrnpeq
pedepeHun.

Mpvimepw HaBohetba pedepeHLM Ha CncKy KopuliheHe nuTepaType Ha Kpajy paaa:
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Krbura: PedepeHua Tpeba fa cappxu npesvme v MHULMjane CBUX ayTopa, FOAWHY U3Aarba y 3arpagu,
HaCnoB Kibuire (Kyp3rBOM), MeCTo 13fjarba 1 13faBava.
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obrazovnog procesa (str. 53-64). Uzice: Uiteljski fakultet u UZicu Univerziteta u Kragujevcu.

Cruse, D. A.(2002). Hyponymy and its varieties. In R. Green, C. A. Bean, &SS. H. Myaeng (Eds.), The semantics of relationships:
An interdisciplinary perspective (pp. 3-22). Dordrecht: Kluwer Academic Publishers.

HayuHun ckynoBu 1 KoHdepeHLmje — pafoBy WTaMnaHu y LenvHu: PedepeHua Tpeba Aa capgpxu
npes3nume 1N VHULMjane CBMX ayTopa, FoAMHY W3Aakba, HAcMoB MPWOra, UHULMjane 1 npesvmMe CBirX
YPeOHKa, HacoB U3farba (Kyp3vBoM), NPBY W NOCEAHY CTPaHWLY NPUora, MecTo 13farba, HasuB
VHCTUTYLje — OpraHm3aTopa cKyna.

Spasenovic, V., Vujisi¢ Zivkovi¢, N., & Skubic Ermenc, K. (2012). The role of comparative pedagogy in the training of
pedagogues in Serbia and Slovenia. In N. Popov, C. Wolhuter, B. Leutwyler, G. Hilton, J. Ogunleye, & P. Aimeida (Eds.),
International perspectives on education, BCES Conference (pp. 36-42). Sofia: Bulgarian Comparative Education Society.

[loKTopcKe ancepTauuje v Maructapcke Tese: PedepeHua Tpeba Aa cagpu MMe ayTopa, roamnHy,
Ha3VB JOKYMeHTa (Kyp31BOM), Ha3HaKy: JOKTOpPCKa AMcepTaumMja Unmn Marmcrapcka Tesa, 6asy y Kojoj je
objaBrbeHa, 6poj aricepTaumje y 6asu yKonMKo je npeyset 13 6aze

Stamatovi¢, J. (2013). Samovrednovanje nastavnika u funkciji unapredivanja vaspitno-obrazovnog rada
(doktorska disertacija). Preuzeto sa NaRDUS (123456789/3226)

Web pokymeHT: PedepeHuia Tpeba fa Caapu MMe ayTopa, FoAnHY, Ha3nB AOKYMEHTa (Kyp3viBom) 1
VHTEPHET agpecy.

UNICEF (2018). Jacanje porodica iz osetljivih grupa: pogled na mogucnosti. Beograd: UNICEF. Preuzeto sa
https://www.unicef.org/serbia/publikacije/jacanje-porodica-iz-osetljivih-grupa

OECD (2014). TALIS 2013 Results: An International Perspective on Teaching and Learning. TALIS, OECD
Publishing. Retreived from http://www.keepeek.com/Digital-Asset-Management/oecd/education/
talis-2013-results_9789264196261-en

3BaHMYHa JoKymeHTa: PedepeHua Tpeba da cafipM Ha3vB LOKYMEHTa (Kyp3uBOM), FOAuHY
06jaB/bMBatba, HA3MB racuna, 6poj.

Pravilnik o programu svih oblika rada strucnih saradnika (2012). Prosvetni glasnik, Sluzbeni glasnik Republike Srbije,
br.5/2012.

Tabene u ipagukoHu. CBaka Tabena, ofgHOCHO rpadrkoH Tpeba aa byge o3HaueH ogrosapajyhum
6pojem. JacHo 1 npeyusHo opmynmcaH HacnoB Tabene unm rpadrikoHa Aaje ce y HOBOM pegy, y Kyp3uBy.
Hacnog Tabene Tpeb6a aa 6yae no3nuymoHvpaH nsHag tabene (Buaet Tabeny 1 oBor ynyTcTBa), AOK HAC/I0B
rpaduKkoHa Tpeba fatn ucnop rpadpukoHa. Cee ckpaheHuLe HaBefeHe y Tabenama n rpadrkoHMMa Tpeba
na byny objawureHe. Objalurbetba (nereHay) Tpeba aatn ncnog Tabene unu rpadrkoHa. Tabene He Tpeba
[la CafpXKe BepTVKasHe NINHVjEe, 0K XOPW3OHTANIHE NHMje Tpeba KopucTutn camo n3mely 3arnaema
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Tabene v NpuKasaHux Nopataka (Kao Ha npumepy y Tabenu 1) n Ha gHy Tabene. 13y3eTHO, XOpy3oHTanHe
NHWje [O3BOJbEHE CY 1Y OKBUPY CaMor 3arfaBsba YKONVKO TO JOMNPUHOCU NperniefHoCTL Tabene.

Tabene v rpadukoHn Tpeba pa byny matm y Microsoft Word dopmarty (wto nogpasymesa Aa cy
rpadukoHn unyctposaHu y Word-u). Y cnyuajy fa TekcT cagpxu Tabene u rpadukoHe npeysete ca
MHTepHeTa, Tpeba Aa ce Aajy NcKibyurso y pesonyuujn 300 dpi, grayscale color mode. Tu napameTpu Baxe
1 3a poTorpaduje Koje ce Mpunaxy Kao Leo TeKCTa.

O3Hake cmamucmuykux mecmosa u Mepd. CBe 03HaKe CTaTUCTUYKIX TeCTOBa U Mepa Tpeba nucatu
Kyp3VIBOM Y LIefloM TeKCTy paga, ykibyuyjyhu n tabene (M, SD, F t, p).

®ycHome u ckpaheruye. OycHoTe 1 ckpaheHnue Tpebano 6u n3beraaty. YKONMKO ce KOpuUCTe,
dycHoTe Tpeba fa cappKe Camo [OAATHN TEKCT (KOMEHTap), a He nogaTke o KopuywheHVM M3BopuUMa.

Hanomena: Y3 pap je notpe6Ho pepakuumju foctasnty cnegehe uHdopmauyje o aytopy (aytopuma):
VIMe, Cpefitbe CI0BO U1 Npe3nMe, rofvHa poherba, (HayuHo) 3Barbe, pPajHO MecTo, cryxbeHy e-mail agpecy,
KOHTaKT TenedoH.
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Contributors’ notes

Studies in Teaching and Education is a journal in which original scientific research articles,
reviews and action research reports in the field of pedagogy are published.

Submission of papers

Papers should be submitted by e-mail only to

casopis@pedagog.rs

The paper is submitted in the text processor Microsoft Word, page A4 format, font Times New
Roman, font 12, line spacing 1.5 lines.

Papers should be submitted in accordance with the technical standards given in the
Contributors' notes. If papers are not prepared in accordance with the technical standards given in
the Contributors’notes will not be taken into consideration for publishing.

Authors should submit original manuscripts of papers which have not been previously
published or simultaneously submitted to another journal. In accordance with these rules, authors
are obligated to submit Authorship statement which can be downloaded from the journal's
webpage.

Language

Papers should be submitted in the Serbian language (cyrillic alphabet), English or Russian.

The length

The papers should not exceed 30000 characters and spaces. The review papers and papers
that represent theoretical analyzes can be up to 50,000 characters long. The Abstract and Reference
List, which should be at the end of the paper, are not included. Editors in- chief reserve the right
to make a decision on publishing papers which exceed the maximum amount of characters if the
subject matter and / or the subject of research requires it and in the case of scientific papers of a
high quality level.

Evaluation of papers

After the receipt of the papers for a particular issue the current editor in-chief reviews them
and decides which will enter the reviewing process.

If a paper does not fit the concept of the journal, or the text does not follow the instructions
given in the Contributors’ note and other requirements, the authors will be informed about the
rejection of the paper.

Papers which enter review process will be reviewed by two competent reviewers.

The reviewers do not know the author’s identity, and the authors do not receive information
about the identity of the reviewers.

After the review, the Editorial Board decides on publishing, eventual correction or the
rejection of a paper. All authors receive information about the Board’s decisions, and those authors
whose papers are rejected or require corrections receive reviews, too.

If an author submits the paper again they should report (in written form) about all changes
done on the original text (page number and marked place where the change was done) in
accordance with the remarks and suggestions of the reviewers.

Writing a paper

Title page. The title page should contain the following information: the title, the name of the
author/s (co-authors), the name of the institution (for example: department, faculty, university),
the town and the state (if the author is from abroad), the address of the first author.

If a paper reports about the work in scientific-research projects, the essential information
about the project should be given in a footnote following the title.

All pages should be numbered (in the lower left corner).

The title. The title should be concise, precisely formulated in the form of a sentence, bolded,
font size 14.
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Abstract. An abstract should contain from 150 to 250 words. The abstract should be written
in the language of the paper. It will be published in three languages (Serbian, English, Russian), and
the Editorial Board provides translations in other two languages. If a paper is about a performed
research the abstract should contain the following elements: the importance of the researched
problem, the aims of the research, research methodology, key results, conclusions and pedagogic
implications. In the case of review papers and papers dealing with theoretical analyses the content
of the abstract should reflect the nature of the paper and the content of the text.

Keywords: The author(s) should provide up to five keywords in the language of the paper
which follow the abstract. Key word should be relevant to the subject of the paper and searchable.
We recommend using for example ERIC: https://eric.ed.gov/?ti=all thesaurus.

The structure of a paper. The paper should be structured in a logical and proscribed way. The
papers describing a performed research should contain: introduction, initial research hypotheses,
research methodology, results and discussion (with pedagogical implications of the conducted
research) and conclusions. Review papers and works that represent theoretical analyzes, in
addition to the introduction and conclusions, should be structured in accordance with the basic
topic of work.

The heading of the sections should be formulated precisely and according to the instructions
given in the Table 1. The headings and sub-headings should not be numerically denoted.

Table 1
Format for five levels of heading

Levels Format
1 Centered, boldface, font 12
2 Flush left, boldface, font 12
3 Sentence case, indented, bold, font 12
4 Sentence case, indented, bold and italic, font 12
5 Sentence case, indented, italic, font 12

References. The references/bibliography should be stated according to the APA Citation Style
- American Psychological Association 6* Edition.

Note: The paper should be accompanied by the following information about the author(s) to
the Editorial Board: the name/s, middle name/s and surname/s of the author/s, the year of birth,
academic qualification, work position, e-mail address.
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MpaBuno ny6nankauum ana aBTopos

B >xypHane “O6yuyeHne 1 BocnuTaHme” (HactaBa 1 BacnuTarbe) NyGAMKyOTCA Neparornyeckme
HayuHble 11 0630pHble CTaTby.

lpedcmasneHue pykonucu. — Matepuanbl HanpaBnATCA B pefakumio TONbKO MO 3eKTPOHHOM
rouTe Mo agpecy:

casopis@pedagog.rs

TpebosaHus kK opopmeHuto pykonuceli: TEKCT [omKeH ObITb MpefCcTaB/eH B TEKCTOBOM pPeAaKTope
Microsoft Word, Ha cTpaHuue ctaHgaptHoro dopmata A4, wprdtom — Times New Roman, pasmep
wpndTa 12, MEXCTPOUHDIA UHTepBan — 1,5. Mpu oTnpaBKe CTaTby MO 3NEKTPOHHO NoYTe HeobXoAMMble
WpndTbl NpUNaraTca oTaeNbHbIMU daiinamu.

A3bik cmamed. — YKypHan BbIXOAUT Ha cepbckom A3bike, Ha Kupunnuue (CepburaH, Kupunnuk). K
nyonmKaummn Takxe NPUHUMAIOTCA CTaTbU Ha aHIIMIACKOM M PYCCKOM A3blKaX, HanvcaHHble 3arpaHu-
YHBIMM COTPYAHVKaMU. CTaTby Ny6AMKYOTCA Ha CePOCKOM, aHIMMACKOM WA Ha PYCCKOM A3bIKE; Kaxaas
CTaTbsA COMPOBOXAAETCA Pe3ioMe Ha CepOCKOM, aHMTUIACKOM 1 PYCCKOM A3blKaXx.

Obvem cmamesu. — lNpepenbHbll 06beM pyKonuceln — 16 CTpaHUL, OCHOBHOIO TEKCTa, U
30000 3HaKoB ¢ npobenamu. B o6bem CTaTby He BXOAAT PE3IOME 1 CMIUCOK UCTIONb3yeMON IUTepaTypbl
B KOHLIe CTaTby.

OueHka pykonucu. — [MaBHbIN pefakTop MPUHUMAET pelleHne O TOM, KaKue K3 MOJyYeHHbIX
pyKonucen npongyT npouecc peleHsMpoBaHUA. Pykonucy, odopmneHHble 6e3  cobnyneHus
YKa3aHHbIX TpeboBaHWI, He paccmMaTpuBatoyTCa. Pykonucu peleH3npyoTca AByMA KOMMETEHTHbIMM
peLieH3eHTamu. PeLieH3eHTaM He coobLIaeTcs MA aBTOPa, aBTOPY He COOOLMTb MMEHA PELIEH3EHTOB.
Mocne peueH3MpOBaHWA pedakuMsa NPUHMMAET pelleHve o nybnmKkaumu, fopaboTke wnmM oTkKase
oT nybnukauuu. Bce aBTopbl nonyyaytoT MHGOPMaLMIO O pelleHnn pefakumu. Ecnv aBTop BHOBb
npeacTaBnaeT faHylo paboTy ana nybnukauuy, OH AOSKeH B NMUCbMEHHOM Buae COOWUTb O BCeX
N3MEHeHWAX, KOTOpble OH CAienan B TeKCcTe (HoMep CTPaHULbl 1 MeCTO M3MEHEHUIA), B COOTBETCTBUM C
3aMeyaHuAMM U peKoMeHAALUAMY peLieH3eHTOB.

3aenasHeili nucm. — 3arnaBHbI UCT TEKCTa AOMKEH BKIOYATb CrefyoLylo nHGopMaLmio:
Ha3BaHWe CTaTbW, cBefieHNA 06 aBTope (coaBTOpax): GaMunma, UMA, yuyeHasa CTeneHb, 3BaHKe, MecTo
paboTbl, ropog, CTpaHa. B cnyyae, ecniv paboTta CopepKnT pesynbTaThl, MOyYEHHbIE B PaMKax HayuHO-
1CCneaoBaTeNbCKOro NPoeKTa, B CHOCKe NPMBOAMTCA OCHOBHAA MHGOPMaLIMA O NPoeKTe.

Bce cTpaHuLbl TEKCTa JOMKHbI 6bITb MPOHYMEPOBaHbI (NEBbIN HUXHWIA yron).

3aenasue cmameu. - 3arnaBume CTaTbyi NeyaTaeTca CTPOYHbIMM OYKBaMK, XKMPHbBIM WPUGTOM.

Pestome. — MNpepenbHblii 06bem pestome 1400 3HaKoB (C npobeniamu). Pestome K CTaTbe JOMKHO
6bITb NpeACTaBNEHO Ha A3blKe CTaTby. Pestome Ny6nmKyeTca Ha CepOCKOM, aHITMIACKOM 1 PYCCKOM A3bIKe,
a pepakuua obecrieumBaeT nepeBof pestome. B pestome nmpepnaraembix Ans nyGnuMKaLuy HayuHbIX
CTaTbsAX aBTOP AOMKEH AaTb 0OOCHOBaHVE aKTyanbHOCTU TeMbl, YETKYIO MOCTAHOBKY Lienieil 1 3ajauy
UCCNIeA0BaHNSA, apryMeHTaLuo, 0600LLeHNsA 1 BbIBOADI, MPEACTaBNAyLL/Ee NHTEPEC CBOEN HOBU3HONM,
Hay4YHON W NpaKTUYecKol (mefarornyeckomn) 3HauMMOTCTIO. B crnyyae 0630pHbIX CTaTell u cTaTen
NpefCcTaBiAyWmUX CcobOi TEOPETUUECKNIA aHanu3, COfepKaHue pes3toMe AO/MKHO COOTBETCTBOBATb
XapakTepy paboTbl 1 cofepKaHuIo TeKCTa.

Knyuessle crioga. — Pe3toMe CONPOBOXKAAETCA CNICKOM KITyUeBbIX CJIOB (40 MATH) Ha A3bIKe paboTbl.

Cmpykmypa pabomel. — CtaTbs [LONHa OblTb CTPYKTYpMpOBaHa COOTBETCTBYIOLMM 06pa3om. Bce
paboTbl AOMKHBI UMETb BBEAEHME 1 3aK/ioueHne. Kpome Toro, UccnenoBatenbckme paboTbl AOMKHbI
UMeTb Cnefylole pasfgenbl: TeopeTnyeckne OCHOBbI UCCeAoBaHMA, METOJONOrNIo, pesysbraThl
N 06CyXaeHUe MONyYeHHbIX pe3ynbTtatoB. CTPyKTypa 0030pHBIX U APYrux CTaTel AO/MKHa ObiTb
corflacoBaHa C OCHOBHOW TeMoli paboTbl.

3aronoBKu pa3fenos nevyatalTca KypCcBOM. 3arofloBKM pa3aenos 1 NOA3arofioBKM NPUBOAATCA
6e3 HymepaLmu.

Cebinika. - JlnTepaTypa, Ha KOTOPOIO AAIOTCA CCbIIKM B TEKCTe, MPUBOAUTCA B KOHLE CTaTbi B
cootsetcTBUYM € AA (APA Citation Style - American Psychological Association).

Mpumeyarue. K pykonucu npunaralotcs cnefytouime ceefeHms o6 aBTope (aBTopax): pammnus,
MIMA, OTYECTBO, FOf, POXKAEHUA, yUeHas CTeneHb, 3BaHNe, MeCTO PaboTbl, SNEKTPOHHDIN agpec.
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