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_ __ [pobnem osoi paga ogHocu ce Ha Giutliarbe Koje KoIHULiuBHe Kapakiiepucitiuke U 0cobuHe
Auclupar JIUYHOCTIU OgAUKYjy 0cobe c u3paxxeHUM KpealllusHUM guctio3uyujama. ure ucitipaxxusarea
6uo je ga ce uctiuitia GpegukitiugHa moh paznuduitiux KOTHUUIUBHUX U TepCoHOIOWKUX 8dpujabnu, Kaga
cy y Guttiarey gea UHguKattiopd KpealusHOCWIU — gusepieHIWIHO MUWbere U KpedalliuHO UOHAW e
Kog cilygeHaiua. Y30pak y uctupaxuearsy YuHuu cy ciaygeHiuu Qunosogckoi u lpupogHo-maitiemaiiu4kor
¢akynivelia YHusep3uitieitia y Hogom Cagy (N = 181). [lpoceyHa cltiapociti uzHocunda je 20,09 ioguHa
(SD = 2.19). Og ykyiiHoi 6poja uctiuaHuka 87,3% 6uno je xeHckoi, a 12,7% mywkol dona. Mynitiuina
peipecuoHa ananu3sa, F (10, 170) =4.57, p < .001, Goka3ana je ga cy ce Kao 3Ha4ajHu pegukiopu
gusepieHiHOI MUWJ/berxa U3geojusiu 8UCOKA hoHeMcKa ¢pyeHIIHOCW, caabuju kalayueili pagHe
MemMopuje, U3paxkeHa olliBOPEHOCW Ka UCKYCUBY U HUCKa UpujatiHocil. Y gpyioj peipecuUoHoj aHanusu,
F (10, 170) = 6.49, p <.001, kao 3Ha4ajHu tpegukiiopu KpeailiugHoi HOHAWAra U3geojusiu cy ce geha
6p3uHa susyesHe tipeltipaie u poyecuparba, ilie 8UCOKA OWIBOPEHOCI, a MAPTUHAIHO 3HAYAJHA U HUCKA
UpujatuHocil. Pesyniuaiiu uclipaxugarea JoKasanu cy ga KolHuiiusHe Kapakiuepuciiuke u 0cobuHe
JIUYHOCIU Upegciliasreajy 8axHe gelliepMUHAHLe He camo gueepieHitiHe UpogyKyuje Helo U KpeattiugHoi
GoHawarea. [lobujeHu pe3yniiaiuu uHiieplpeliupdHu cy ca yusbem egpexiiugHujel Upelio3Hasara
KpealuusHux UojequHaya y HacliaBHOM KOHWeKCy, e Uogcliuuarea huxosux toleHyujanda.

KreyuHe pequ: kpealiusHocll, gusepieHWHO MUlW/betbe, KpealiugHoO UoHaw drbe, KOIHUliugHe
cliocobHociliu, 0cObUHE TUYHOCTU.

1 novakov.ivana@onk.ns.ac.rs
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YBopa
KpeaiuusHocit — uctiopuja KoHYeUwa u WeopujcKu OK8Up

Kpo3 nctopujy umsnnmusaumja na cee fo CaBpeMeHor foba KpeaTMBHOCT je npeacTa-
B/basia BUCOKOBpeAHOBaH dpeHomeH y BehrHu gpywitaBa. MehyTum, HauMHu uHTepnpeTa-
LMje KoHLenTa KpeaTUBHOCTY Mekbasu Cy ce Kpo3 Bpeme. BehinHa KynTypa aHT1YKor cBeTa
HUWje Npeno3HaBasa KPeaTUBHOCT Kao YMH NpofyKLmje n cTBapama, Beh cy KpeaTnBHe
dopMe n3paxaBara NpPeBacxofHoO Hune nocmaTpaHe Kao MUTHParbe nocTtojeher. MnaToH
je cmaTpao Aa yMeTHUUM Kao LWTO Cy CIMKapu 1 Bajapy He Npor3BoAe HUWTA HOBO, Beh
Camo CTBapajy no yrnegy Ha Nnpupoay, AOK je noesuja yrnaBHOM NocMaTpaHa Kao pesynrtar
MHcnmpavumje Koja gonasu og Mysa (Niu & Sternberg, 2006). Tokom cpefiber BeKa U paHe
peHecaHce, KOHLENT KpeaTMBHOCTM 61O je MpeTeXXHO NnoBe3nBaH ca 60XaHCKUM eHTU-
TETOM, MOWTO Ce NpemMa 61bAMjcKoj TpaAMLMj Nojam KpeaLunje OfHOCKO UCKIbYUYMBO Ha
nena bora. CmaTpaHo je oa 4oBeky per se He npunaga moh ga cTBopu HewTo HOBO, Beh je
10 Moryhe jefnHo y Buay uspasa 6oxaHcke emaHauuje (Niu & Sternberg, 2006). Moxe ce
pehn fa KOHUENT KpeaTUBHOCTM Yy CaBPEMEHOM CMUCITY HUMje NOCTojao CBe o nepuopaa
peHecaHce (Albert & Runco, 1999), kapga ce no npBu NyT ca 6oxaHcke npomucnn Gokyc
romepa Ha CTBapasiayky CnocobHoCT YoBeka. Vgeja o KpeaTuBHM Mohuma nojegrHua
y notnyHujoj ¢opmm nocTaje paspaheHa Tokom goba NpocBeTUTE/LCTBA KOje JOMMHMPA
y XVIIl Beky. Kagia je peu o caBpemeHOM eMNnpujckom NpoyyaBaky peHoMeHa KpeaTus-
HOCTW, Y InTepaTypun ce HaBOAW Aia OHO rnoumnme cpegmnHom XX Beka, nog ytuuajem Ll. .
Mndoppaa, amepryKor Nc1xosora Koju je CBOj KpyLmjanHy AONPUHOC fao KPO3 M3yYyaBame
JbyAcKe nHTenureHuwje (Jukic, 2010). Npema MndopaoBoj Teopuju CNOCOHGHOCTH, MOTY Ce
pa3nunKoBaT KOHBEPreHTHO N AUBEPTreHTHO MULLbEHE, e Ce AUBEPTreHTHO MULLbeHE
BV Kao OCHOBa 3a KpeaTuBHOCT (Guilford, 1968). [lnBepreHTHO MULLIIbEHE OANNKYjE
ce npoHanaxerem Wro Beher 6poja pellera HeKor 3afaTka Uy npobdnema C akLeHTOM
Ha OPUIMHaNHOCT N HEOBMYHOCT uaeja, 3a Pa3nuKy Of KOHBEPreHTHOT MULLIbEeHa, Koje Y
CKnagy ca KOHBEHUMOHANHMM CTaHAapAnma nofpasyMeBa NpoHanaxeme jeiHor TayHor
oprosopa (Runco & Acar, 2012). icTparkmBara YKa3syjy Ha TO Aa Cy 3agauu 3a NpoueHy
LOVBEPreHTHOr MULLbera ebeKTUBHU Kafla je y MUTaky Mepetbe KpeaTUBHOT NoTeHurjana
nHgmeumpaye (Colzato, Ozturk, & Hommel, 2012), npemaa ycnewHoCT Ha OBUM 3afiaLiuma He
rapaHTyje HY>XHO 1 peanu3auujy KpeatneHor Kanayuteta (Runco & Acar, 2012). MocturHyhe
Ha 3aflauuma AMBepreHTHe NpoayKLuje yrnaBHOM nojpasymeBa aHanm3y npema yetmpu
KOMMNOHEHTE Koje 06yxBaTajy GpnyeHTHOCT, GreKcMbunHoCT, OpUrnHanHoCT 1 enabopauujy
(Runco & Acar, 2012). ®nyeHTHOCT ce OfHOCK Ha NPOAYKTMBHOCT, Te 0coba Koja je dnyeHTHa
naje Behun 6poj ogroeopa u naeja (Kvaséev, 1975). OpuruHanHocT ce feduHuLLe y TepMUHMMA
HOBUX, HEOOMUHMX U yaarbeHUxX ogroBopa (Kvascev, 1975). ®nekcnbunHocT nogpasymesa
Pa3HOBPCHOCT naeja 1 BapujabnnuteT KOHLENTYasHVX KaTeropuja, a enabopayuja ce og-
HOCK Ha HKBO pa3paheHoctu ogpeheHe naeje (Runco & Acar, 2012).

Ycnep KomnneKkcHe NpUpoAe KpeaTMBHOCTY, laHacC NOCTOju HEKONMKO feceTuHa
nedurHuumja oBor deHomeHa, 6e3 jacHO YCBOjeHOr KOHCEH3YCa Kako 0 camoj aebuHnumjm
Tako 1 0 HauMHY Meperba 0BOr KOHCTpyKTa (Furnham & Bachtiar, 2008). Minak, cyluTMHCKOM
KapaKTepUCTUKOM KpeaTMBHOCTU CMaTpa Ce CTBapakbe Heyera (naeje unm npoaykra) 3a
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LUTa ce NCTOBPeEMeEHO Moxe pehu aa je HoBO 1 KopucHo (Barron, 1955; Mumford, 2003),
Te ce OBa ofipefHMLIa NPeTeXXHO NpuxBaTa Mehy ayTopuma. Y ncnxonorujm ce, mehytum,
KpeaTBHOCT YecTo AepUHULLE N Kao NPOoLeC MHKOPMopupakba Hausrneq npeneBaHTHUX
1 mehHyco6Ho yaarbeHux MHPopmMaLmja kako 6u ce pelwasanu npobnemu (Runco, 2004).

[JeueHnjama cy MHOM ayTOopu NPerno3HaBasv BaXHOCT KPeaTUBHOCTA Y efyKaTUBHOM
KoHTeKcTy (Davis, 2004; Guilford, 1967; Lewis, 2009; Renzulli, 1999). KpeaTnBHOCT ce noka-
3as1a Kao 3HauvajaH npeaukTop byayher ycnexa Ha pagHom mecTy (Tierney, Farmer, & Graen,
1999; Torrance, 1981), Kao 1 MHoBaUwMja y obnactu Hayke n ymetHocTu (Plucker, Beghetto, &
Dow, 2004). C 0631poM Ha TO J1a je KpeaTUBHOCT He CamMo MCMXONOLKK, Beh 1 nefarowwku
dbeHoMeH, BeEOMa je 3HauajHO NrTame Kako NperosHaTy KpeaTuBHe UHAMBKAYE Y HACTaBHOM
OKpY>eHby, Te Ha KOjy HaUMH AOAATHO CTUMYNINCATW Pa3BOj MXOBMX KPeaTVBHUX NOTeHLMja-
na. OBa nuTara nocebHO NocCTajy 3HavajHa 6yayhu aa TpagnuMoHanHa HacTaBa Y BeNIMKoj
MepW CTaBJba akLieHaT Ha KOHBEPreHTHO HaCyNpoT AMBEePreHTHOM MULLberby. CMaTpa ce fa
je ncnormaearbe KpeaTMBHOCTY KOA NojeAnHLIA MOBe3aHO ca 6pojHMM haKTopriMa Kao LWTo
CY KOTHUTUBHE CNOCOBHOCTU, 0CO6UHe nnuHocTH (Feist, 1998), korHutmeHm ctun (Wallace,
1961) n moTtnBauwmja (Maslow, 1971). ejsuc (Davis 2004) je ykazao Ha TO fa 0OCOBMHe nny-
HOCTU, KOTHUTUBHE CMOCOOHOCTU 1 Brorpadckm nodaum Ha 3ajefHUYKM HauWH yTUUy Ha
KpeaTUBHOCT. [1Tarba 0 TOMe KOjUM Ce KOFHUTUBHVM 11 NEPCOHOSOLLKNM KapakTepucTrkama
OLNVKYjy KpeaTUBHIM NojeAVHLM 1 KaKo NPeno3HaTh KpeaTUBHe NHAVIBYAYE Yy OKBUPY rpyne
npeacTaB/bajy OCHOBHY NPo6reMaTnKy oBOr pafa. Y HapefHUM pefosmma npukasahemo
pe3ynTaTe JoCafallbUX NCTPaXKUBaHba Koja Cy ce 6aBuna NUTarbem Koje Cy TO KOTHUTUBHE
1 NEePCOHONOLLIKe 0COOMHE NOBe3aHe Ca U3PaKEHUM KPeaTUBHMUM NOTEHLMjaSIoOM.

KoiHultuugHe u GepcoHosowKe geliepMUHaHile KpeatiugHoCWu

Y KOHTEKCTY HacTaBe U MPEeHOLLEHa 3HaHa, Hemn3bexHo ce cycpehemo ¢ nHaneuayan-
HVM pasnnkama Ko yueHrKa. KpeaTrBHOCT M UHTeNUreHLja NpeacTaBsbajy NCUXONOLWKe
KapaKTepu1CTrKe Koje cy Ay6OKO 1 HeNMOCPeAHO NOBe3aHe C yUYereM 1 CMaTPajy ce CHaXXHUM
npeauKTopuMa efilykatusHor un npodecmoHanHor nocturHyha (Shi, Wang, Yang, Zhang, &
Xu, 2017).Y caBpeMeHNM NCTPaXKUBamMa, Ha KpeaTUBHOCT U UHTENMIeHLMjY NPEeTEXHO ce
rnefa Kao Ha ofiBOjeHe CMOCobHOCTY Koje MHAMBUAYE AOHOCE Ca COOOM Y YUMOHULLY, Kao Ha
MehycobHO pa3nuumuTe KOHCTPYKTE KOjy OCTBapYjy CaMo CKpoMHy noe3aHocT (Nusbaum &
Silvia, 2011). Pe3yntaTti focapallbux NCTPaXXuBakba NPUAMYHO Cy KOHTPAAUKTOPHW Y norneay
npvpone ogHoca n3mehy KpeaTMBHOCTU 1 KOTHUTUBHMX CMOCOBHOCTM. Ta CynpoTCTaBbe-
HOCT Kpehe ce of pe3ynTaTta Koju NoKasyjy Aa MHTeNMreHumja u AUBEPreHTHO MULLbEHE
OCTBapYyjy HUCKY NO3UTUBHY nose3aHocT (Batey, Chamorro-Premuzic, & Furnham, 2009;
Batey & Furnham, 2006; Furnham, Batey, Anand, & Manfield, 2008; Kim, 2005; Richards, 1976;
Torrance, 1967), jo Hanasa KnacuuyHe ctyguje Banaxa n Korana (Wallach & Kogan, 1965)
Koju yKasyjy Ha oacycTBo nosesaHocTv n3mehy oux Bapujabnu. Mehytum Cunsuja (Silvia,
2008) nomohy caBpemMeHmjux CTaTUCTUUYKUX MeToAa (aHann3e naTeHTHUX Bapwjabnu), Ha
nogauuma Koje cy npukynunu Banax n KoraH, npoHanasu Aa opurnuHanHocT 1 GiyeHTHOCT
unak ymHorome npeasuhajy nHtenureHumjy. NpoceyHa noBesaHoCT n3Hocuna je r = .20,
LITO je MnakK BuLLe Y CKady C OHMM UCTPaXmnBambMMa Koja yKasyjy Ha CKPOMHY 3HauajHy
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noBe3aHoCT n3mehy KpeaTMBHOCTU 1 UHTENEeKTYanHUx cnocobHocTn. Hysbaym n Cunsuja
(Nusbaum & Silvia, 2011) pa3matpajy rneguiute npema KOM ce Ha GeHOMEH AVBEPreHTHOr
MULLTbEHbA MOXKE FefaThi U U3 YIha er3eKyTUBHMX CMOCOBHOCTM — KOTHUTUBHMX GyHKLMja
Koje omoryhaBajy ocobu a ogpeau unbese, popmynuiie eprkacHe cTpaTervje pagu tu-
XOBOT OCTBapetba, fla npatu, byae dnekcnbunHa n agantrpa ce Ha HoBe oKosHocTw. OB
ayTopwu NpeTnocTaBbajy Aa v ersekytmeHe ¢yHKUMjE U MPOLECU KAo LUTO Cy KanauuTeT
pagHe memopuje, ynotpeba ctpateruje u cnmyHo (Conway, Kane, & Engle, 2003; Unsworth,
2010) morne ocTBaprBaTh 3HayajHy penauujy ca KpeaTMBHOM maeaLunjom.

Kaga je peu o uctpaxumsarby ogHoca n3mehy KpeaTUBHOCTU U 0COOMHa NMUYHOCTK, Y
CTyAMjama ce YeCcTo KOpUCTU MOZeN NMMYHOCTU 8estukux elti (John & Srivastava, 1999) koju
noppasymesa net 6a3nyYHNX, HEKIMHNYKKX OCOBMHA: eKCTpaBep3ujy, MpujaTHOCT, caBec-
HOCT, HeypOTMLM3aM 1 OTBOPEHOCT Ka NCKYCTBY. [Ipema oBUM ayTopuMa, ekcllipasep3uja
ce 04HOCW Ha TeHAeHUWjy Ka APYLITBEHOCTM, aKTUBHOCTM N eHeprnyHocTy. [pujatuHocit
noapa3symeBa CKIIOHOCT Ka TOMNWHY, caocehajHOCTH, anTpym3mMy, CKDOMHOCTY, MOBEPEHY 1
onpatuTarby. CasecHOCl ce 0JHOCU Ha HIBO [0 KOT je ocoba opraH13oBaHa, eprKacHa, camo-
ANCLMNANHOBAHA 1 NpoMULLIbeHa. Heypoiiuyu3am obyxBaTa TEHAEHLMjY Ka aHKCMO3HOCTY,
LenpecuBHOCTY, UPUTABUAHOCTI, XOCTUHOCTY, UMNYNICUBHOCTH, NPETepaHoj OCET/bUBOCTU 1
HVICKOM CaMOMOLLTOBakbY, HACYMPOT EMOLMOHANHOj cTabunHocTv. OltiBopeHOC Ka uckycitisy
obyxBaTa 3aMHTEPECOBAHOCT 3a Pa3nNUUTE NAeje, CKIOHOCT Ka GpaHTa3uju, MMaruHaymju,
CeH3MbMNNTET 3a ecTeTUKY, aDUHUTET Ka YMETHOCTH, OAYLLIEBIbEHY U HEKOHBEHLMOHANHUM
BpepHocTMa (John & Srivastava, 1999). Ha ocHoBy yBMAa y nutepatypy, CTide ce yTUcak Aa
je cnTyauwja jacHuja Kaga je y nuTtary penauuja usmehy AMBepreHTHOr MULLIbEHa U 0COo-
6VHa IMYHOCTY HErO WITO je TO CNIyYaj C MHTenuMreHumjom. ictpaknearba Koja cy ce 6aBuna
0ofHOCOM n3Mehy KpeaTUBHOCTU 1 0COOMHa NTIMYHOCTY U3 MOAENa 8e/IUKUX Uelll NoKasana
Cy fla NoCToju 3HavajHa NO3MTMBHA Kopenauuja n3mehy KpeaTBHOCTU 1 eKCTpaBep3uje,
Te OTBOPEHOCTU Ka NCKYCTBY, OJHOCHO HeraTuBHa Kopenauuja ca caecHowhy (Furnham et
al., 2008; King, McKee Walker, & Broyles, 1996; Wolfradt & Pretz, 2001). MeTaaHanuT1yKom
CTyAMjOM NOKa3aHo je fa HeypoTuLM3aM, eKCTpaBep3uja M OTBOPEHOCT Ka NCKYCTBY MO3U-
TVBHO KOpenupajy ca KpeaTnsBHoLLRY, [OK CY MPUjaTHOCT U CaBECHOCT HEraTUBHO NoBe3aHe
ca KpeaTuBHUM noTeHumjanom (Feist, 1998). Hana3u gocagawmbunx ncTpaxmnbaha yKkasyjy
Ha To fa GNIyeHTHOCT ngeja mepeHa nomohy 3afjataka gUBEpPreHTHe NpoayKLmje 3HauyajHO
No3nTMBHO KOpenupa C eKCTpaBep3unjomM 1 oTBopeHoLw Ry, oK ca NpujaTHowhy ocTBapyje
HeraTueHy Kopenauujy (Chamorro-Premuzic & Reichenbacher, 2008; Furnham & Bachtiar,
2008; Furnham et al., 2008).

Ha ocHoBy npernega emnupujcke rpahe, MoXXemo BUAETU fa OCOBMHE JINYHOCTM
npeacTaB/bajy BaXkHe AeTepMUHaHTE AUBEPreHTHOr Mullbera. MehyTum, cnabo je no-
3HaTO KaKBa je penaumja pasnnynTux MHNKaTopa KpeaTuBHOCTN — akafieMCKU1X, anu n
6UXEeBMOPANHNX, HE CaMO Ca 0CObMHaMa NMMYHOCTK, Beh 1 ca KOTHUTUBHMM CMOCOOHOCTMA
nonyT BepbanHe GnyeHTHOCTH, KanauuteTa pagHe MeMopuje 1 er3ekyTMBHUX GyHKLMja.
CTora ocHoBHM Npobnem oBOr pafa NpeAcTaB/ba NUTake KOjUM Ce TO KOTHUTUBHUM 1
NepCOHONOLWKNM KapaKTepucTKama oanmnkyjy ocobe ¢ n3paxeHuM KpeaTVBHUM AKUCNO-
3mumjama. To nuTame je Beoma 3HayajHO Y HACTaBHOM KOHTEKCTY, Kako ycne BaxKHOCTH
npeno3HaBama JapoBUTVX HAMBUAYaA TaKo 1 ycsiel, CTBapaka CTUMyNaTUBHE CpefnHe
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3a aKTyanm3auujy brxoBux noteHumjana. Lnm oBor ncrpaxmneama 610 je ga ce ncnmta
NnpeavKTMBHA MON peneBaHTHUX KOTHUTUBHYX U MEPCOHONOWKNX Bapujabnu Kaga cy y
NUTakby PasnMunTU MHAUKATOPY KPEATUBHOCTY — AVIBEPTEHTHO MULLIbEHE N KPEATMBHO
noHallame Kog CTyAeHaTa.

MeTtogonoruja nuctpakviBara
Y3opak u Upouegypa

Y30paK y ncTpaxunBahy YnHUAM cy ctyaeHTn Ounosodckor n MNpupogHo-maTtema-
TuKor ¢akynteta YHusep3suteta y Hosom Cagy (N = 181). [lpoceyHa cTapocT ucnutaHmKa
nsHocuna je 20,09 rogmHa (Min = 18, Max = 36, SD = 2.19). Og yKynHor 6poja ncnutaHuka
158 je 6uno »xeHckor (87,3%), a 23 mywkor nona (12,7%). Jame, 68% ncnutaHuka 6unu cy
CTYLEHTV NpBe rognHe OCHOBHUX CTyaArja. Y UCTpaxnBarbe cy 6unm yKibyuyeHu CTyaeHTr
ca cnegehux cTyamjcknx rpyna: aHrmucTrka, punosoduja, negarorunja, ncUXonoruja, poma-
HUCTNKA, CNaBUCTUKA, COLMONONUja, CPMCKa KHIKEBHOCT, CPMCKU je31K, CPMCKM Y KOHTAKTY
ca mahapckum/cnoBaukmm, bronoruja, pusmka, racTpoHomuja, reorpaduja, xemuja, xoTe-
nunjepctBo, nHGOpPMaTMKa, MaTeMaTrKa U Typm3am.

Wcnutannum cy TectTupaHy MHOUBUAYaJHO, Y 3a TO NocebHO ofgpeheHoj npocTopuju Ha
®unosodpckom dpakyntety YHuBep3uteTa y HoBom Cagy. [NonyraBarbe yNnMTHUKa U TeCTOBa
Tpajano je oko 45 MMHyTa No ncnNnTaHuKy. lNMpe NnpucTynarwa NCTPaxmnBaykoj npoLeaypu
UCMTAHWLM CY NOTAMCcany MHGOPMUCAHY CarnacHOCT O yyelwhy, a HAKOH 3aBpLIeTKa Tec-
TUpPakba NCNUTaHULMMA je 6o omoryheH nebpuduHr.

WHctupymeHwiu

MpumetbeH je 3apaTak ynoTpebe cTBapu y TeCTy AUBEPreHTHOT MuLberba (Kvascey,
1975). Y nuTamy je jenHa of Hajmo3HaTUjUX Mepa AMBEPreHTHOI MULLbEHA KOjY je NHU-
umjanHo ocmucnuno Mndopa ca TMMom capagHuka (Kvascev, 1983). Y Bep3nju 3agaTka
KOja je MprMerbeHa y OBOM MCTPaXkMBakby Of, NCMMTaHMKa Ce TPaXkM ia TOKOM ABa MUHYTa
npoHahe wWTo BULE NpuMepa ynotpebe no3HaTor npeameTa — yuine. Mocturnyhe je nspa-
XKEHO NnyTeM YeT1pK KOMMOHEHTE ANBEPreHTHOT M1LLbera npemMa lundopay: dnyeHTHOCT,
dnekcmbunHocTt, opurnHanHocT n enabopaumja. OnyeHTHOCT je onepaloHanM3oBaHa Kao
yKynaH 6poj npoaykoBaHUx ogrosopa y 3agatky. OnekcmbunHocT je aeduHmcaHa Kao Ba-
pujabunHocT, Tj. 6poj pasnnunNTKX KaTeropmja o4roBopa, a 3a CBaky KaTeropujy foferbmBaH
jeno 1 6og. Enabopauuja ce 0ogHOCK Ha KONNUMHY AeTarba, OGHOCHO Ha HMBO pa3paheHoCTu
npoayKoBaHOr oAroBopa, a 6ogosame nojeAnHavyHoOr orosopa Bapupano je og 0 no 2
(Dow, 2003). OpuruHanHocT je opgpeheHa Kao YHUKATHOCT, OIHOCHO PETKOCT OAroBOpa.
CBaku nojerHayaH oarosop nopeheH je ¢ ykynHum 6pojem ogroBopa CBUX UCMUTaHMKa
y y30pKy. Oarosopu Koju cy fati y caMo 5% cnyyajeBa cmaTpaHu Cy HEOOMYHUM U 3a
KX je 6uo ponerbmBaH 1 604, a ofroBopy Koju cy fatm y camo 1% cnyyajeBa cmaTpaHu
CY YHUKATHUM U 3@ kWX Cy UCnuTaHnum gobujanu 2 6oga (Dow, 2003). HEKOHCTPYKTUBHE
HaMeHe o6jeKTa HUCY NPK3HaBaHe Kao BanugHy oarosopu. YKyrnHo nocturHyhe Ha 3agatky
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M3paxKeHo je Kpo3 CyMaLlMOHM CKOP KOju ce cacTojao of 36upa ocTBapeHnx 600Ba Ha cBe
YyeTUpPU KOMMOHEHTE.

Lpyr MHCTPYMEHT je 61o brorpadcky NMHBEHTAP KpeaTUBHUX NOHallaba (EHTr.
Biographical Inventory of Creative Behaviours; BICB: Batey, 2007). OBaj MHCTpYMEHT npeg-
CTaBJbeH je Y bopMun YeK-NnCTe 1 cacToju ce of 34 CTaBKe Koje onucyjy pasnuunte obnuke
KpeaTuBHOr NoHallakba. Of NCnrTaHUKa ce OYeKyje la 03Haue CamMo OHe aKTUBHOCTU KOjrMa
cy ce 6aBunK y nocnepmux 12 meceyn. YkynaH 6poj o3HaueHrx akTMBHOCTM NpefAcTaBsba
cymaLmoHm ckop u Kpehe ce y pacrnioHy of 0 fo 34. CTaBke OBOT MHCTPYMeHTa popMynucaHe
Cy Npema LWMPOKOM KOHLIeNTY CXBaTaka KpeaTMBHOCTYU. [ToHallama Koja cy obyxBaheHa
O[HOCE Ce Ha MNcame Nnpuye, Noesuje, An3ajHNpParbe U NpaBbekbe TEKCTUITHUX MPOAYKaTa,
peav3ajHupatbe eHTepujepa, OCHMBatbe Kiy6a, yapyKera Um rpyre, LpTakbe/cnmKambe,
npasmbere doTorpaduja, Npasrberbe CKyNNType, 06jaB/buBare UnaHKa, OCMULLI/baBake
COMCTBEHOT peLienTa 3a XpaHy, NpaBibere KpaTkor dunma, seb-cajta, bopmynucarbe Teo-
puje 3a objalltbaBatbe HEKOT peHOMEHa, OCMULLIbaBatbe UTPE UK Lasie, KOMMNOHOBaHhe
My3UUKOT Aiefla, OCMULLIbaBarbe NiecHe kopeorpaduje, An3ajHuparbe 1 ypehusarbe 6aluTe,
rnymy, Ap»akbe roBopa utg.

TecT npaBrberba Tpara (eHr. Trail Making Test; TMT: Reitan, 1955; 1958) npumetbeH je
3a Mepere 6p3rHe BU3yenHe npeTpare, nepuentuBHe 6p3nHe, pagHe MeMopuje 1 cro-
cobHOCTU NpemelTatba. OBaj TECT je pa3BUjeH y Lniby AeTeKUrje OPraHCKUX MOXAaHWX
owrTehera, a faHac NpefcTaBs/ba jefAaH Of Hajlmpe ynoTpebrbaBaHNX MHCTPYMeHaTa Y He-
yponcuxonouikoj npoueHu (Lezak, 1995; Mitrushina, Boone, Razani, & D’Elia, 2005; Strauss,
Sherman, & Spreen, 2006). IHCTpyMeHT ce 3afaje y dopmu Nannp-onoBKa 1 cacToju ce u3
ABa pgena: cepuje A n b. Kao HajsacTyn/beHmju npeagmeTy Meperba ceTa A HaBofe ce BU3yesHa
npeTpara, nepuenTBHa 1 MOTOPHa 6p3nHa 1 6p3nHa npouecnpara (Sanchez-Cubillo et
al., 2009), a cepuja b yk/byuyje fofaTHe 3axTeBe KOjy aKTUBMPajy ersekyTusHe dyHKuumje
(HNp. cNOCObHOCT NpemelUTarba) U pagHy Mmemopujy (Lezak, 1995; Mitrushina et al., 2005;
Strauss et al., 2006). CeT A nogpa3symeBa 6pojese of 1 Ao 25 Koju ce Hanase y HaCyMU4yHO
pacnopeheHum Kpyxnhuma. Og ncnutaHmka ce Tpaxu ga 6pojese mehycobHo nosexe
y npupoaHom pactyhem Hu3y wro je 6pxe moryhe. Cepuja b nogpasymeBa HaCyMUYHO
pacrniopeheHe 6pojese oa 1 o 12 y cusum Kpyxkuhrma n 6pojese og 1 go 13 y 6enum
Kpyxunhunma. Y cepuju b ncnmtanuum noHoso Tpeba aa nosexy 6pojese y pactyhem Husy,
anu oBor nyTa no npuHuuny: 1. 6enn kpyxuh — 1. cuen Kpyxnh — 2. 6enn kKpyxmh - 2. cnsn
Kpyxunh 1 Tako pegom. Y oba ceTa, o0cHOBHa Mepa nocTurHyha 6una je Bpeme n3pakeHo y
ceKyHAama notpebHo Aa ce 3aBplum 3agatak (Salthouse & Fristoe, 1995).

CyntecT bpojeBu ca BekcnepoBor nHansmayanHor Tecta uHTenureHuuje (Berger,
Markovi¢ i Miti¢, 1994) nprMerbeH je 3a Mepere pagHe MeMopuje, NaxHe N KOHLEeHTpa-
umje . Cyntect bpojeBu cmaTpa ce Mepom KpaTKOpouHor BepbanHor namhera 1 pacnoHa
naxkre 3a BepbanHe nHdopmaumje (Groth-Marnat, 2003). OBaj cyntecT cmaTpa ce Takohe
MepoM KanauuTeTa pafHe MeMopuje — KOTHUTUBHE GyHKLMje Koja 06e36ehyje npuspemeHo
cKnaguwTere 1 MaHunynaunjy uHpopmaumjama y ceectu (Baddeley, 1990). CyrepucaHo
je na cy bpojeBu yHanpep mepa KpaTKOpOUHe ayauTopHe MemMopuje, penpoayKoBaha
pepocnena u jelHocTaBHe BepbasnHe ekcripecuje (Hale, Hoeppner, & Fiorello, 2002), nok cy
BbpojeBun yHa3an ceH3nTUBHMjU Ha gedurumTe pagHe memopuje (Rosenthal, Riccio, Gsanger,
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& Jarratt, 2006). MNoy3gaHocT cyntecTta bpojesn npema CnupmaH-bpayHy un KpoH6axoBoj
andu nsHocu .84 (Berger i sar., 1994). Cyntect bpojeBu ce cactoju 13 fBa fena: HU30Ba Koju
ce NoHaBJsbajy yHanpepq (MCTUM pefoM Kako Cy NPOYUTaHN) U HU30Ba KOju Ce NOHaBIbajy
yHa3ag (06pHYTMM pegoMm Y OfHOCY Ha TO Kako cy npouunTaHu). MpBo ce 3apajy bpojesu
yHanpepn 1 TeK Kaga UcnuTaHrk gobuje 0 noeHa y oBOM 3aaaTKy, npenasu ce Ha bpojese
yHa3ag (Berger i sar., 1994).

3agaTak ¢oHemcke dnyeHTHOCTM (Paviovic, 2003) nprMetbeH je 3a Mepete BepbasiHe
bnyeHTHOCTY Koja NpefcTaB/ba Kopenat er3ekyTusHmx oyHkuuja. BepbanHa dnyeHTHOCT
Hajnpe 3axBaTa CNOCOBGHOCT axypupatba (Sako, Miyazaki, Izumi, & Kaji, 2014), a octBapyje
BUCOKY Kopenauujy 1 ca dnyngHom nHtenureHumjom (Roca et al., 2012). Y okBupy eHrneckor
roBOPHOT NOAPYYja, Hajno3HaTWju 3aaaTak oHemcke dnyeHTHoCTU je DAC TecT, Koju ce
CacToju o n3roeaparba peun Koje nouniby Ha cnoso O, A n C. Cprcka Bep3uja 0BOr 3afjaTka
je opyraumnja n nogpasymesa doHeme C, K J1 (Pavlovi¢, 2003). Osu doHemu cy ogabpaHu jep
y CPNCKOM je3nKy nMajy Hajsehy dpekBeHuy. Y 3aaaTKy ncnutaHuum gobujajy MUHCTpYKUMjy
[a y POKy ofi 60 ceKyH/ 3a CBAKO CJIOBO NOCEHHO HaBey LITO BuLLE pPeyu Koje Noummby
natum ¢oHemom. Mpunukom Habpajarba peun, of UCNUTAHKKa Ce TPaXkKM [a He HaBoje
VMeHa sbyiv NN MeCTa, Kao HU peyu C UCTUM KOPEeHOM KojuMa ce Bapmpa caMo HacTaBak.
MocTurHyhe Ha 3a8aTKy N3paXeHO je Kao yKynaH 6poj TauyHMX oaroBopa 3a cea Tpw CrioBa.

NHBeHTap Bennknx nert (eHr. The Big Five Inventory; BFI: John, Donahue, & Kentle,
1991) npuMerseH je 3a Meperbe ocobrHa nnuHocTU. OfroBopy NCNUTaHMKa Ha 44 cTaBke
YMUTHMKa NPe3eHTOBaHM Cy Ha neTocTeneHoj JInkepToBoj ckanu. YNUTHUK mepun 0cobrHe
NMYHOCTY Npou3alune n3 mogena Bennkux net: ekctpaeepsujy, HeypoTuLmsam, NprjaTHoOCT,
CaBeCHOCT U OTBOPEeHOCT Ka uckyctay (Goldberg, 1993). Moy3gaHoCT ynuTHMKa yrnaBHOM
Bapupa og .75 go .90, npu uemy npoceyHa BpeaHocT KpoHbaxose ande n3Hocn oko .80.
TecT-peTecT noy3naHoCT y nepuopy of Tpu Meceua Bapupa og .80 fo .90, oK je npoceyHa
TecT-peTecT noy3gaHocT .85 (John & Srivastava, 1999). Ha cprnckoj nonynawumjy y npeTxogHUM
CTyAuMjama, NOy3[aHOCT 3a pasnnumTe cynckasne KpeTana ce o d = .72 3a npujaTHOCT, 4o
.80 3a oTBOpEHOCT (Colovi¢, Smederevac i Mitrovi¢, 2014). Ha Y30PKY Y OBOM UCTPaXnBahy
KpoHb6axoB a KoeduumjeHT NOy34aHOCTM 3a eKCTPaBep3njy M3Hocu .85, 3a npujaTHOCT .77,
3a CaBecHOCT .79, 3a HeypoTuum3am .81 1 KOHAUHO 3a OTBOPEHOCT Ka UCKYCTBY .83.

Pesyn'ra'rm NCTpaxKnBaka

Y Tabenu 1 nprikasaHu cy 4ECKPUMTBHU CTaTUCTUYKIN MOKa3aTesby 3a KibyuHe Bapuja-
6ne y uctpaxumsary. MoxxeMo BUAETY la ce NapamMeTpy CKjyHUC U KYPTO3WC, UHAMKATOpW
HopManHocTn ancTpubyumje, Hanase y NpMxBaT/bUBMM OKBMPMMA Y Cllydajy CBUX Bapuja-
6511, ocum Kapa je y nutamy nocturiyhe Ha TMT-y. Ycnen Tora, CKopoBu Koju pednekTyjy
nocturHyhe Ha cety A u b HopmanusoBaHu cy npema bnymoBoj dopmynu. Y perpecrmoHnm
aHanm3ama KopuwheHn cy HopMann3oBaHW CKOPOBKM OBUX Bapujabnu.
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Ta6ena 1. [leckpunTUBHI CTAaTUCTUYKM NOKA3aTesbY 3a Bapujabe y UCTpaxuBakby

CKjyHmC KypTosunc

MuHumMym  Makcnumym M SD SGJy: 18 Sy(?: 36
KpeaTnBHO noHallame 0 20 7.08 4.15 55 -.26
[IVBEepreHTHO MUWIbeHe 5 46 21.09 8.96 45 -18
DoHemcKa dnyeHTHOCT 16 56 3560 792 28 -18
bpojesu yHanpes 4 13 8.15 193 19 -45
bpojesn yHasan 4 13 7.03 1.75 75 30
TMT - A M 74 28.38 10.69 1.76 4.05
TMT-b 16 127 38.66 15.15 2.32 9.21
Exctpasepsuja 14 40 28.26 6.30 -35 -75
MpwjaTHOCT 13 45 3481 567 -81 52
CasecHocT 14 44 3057 597 -39 -46
Heypotnumsam 10 38 23.12 6.13 21 -55
OTBOPEHOCT Ka UCKYCTBY 16 50 37.09 6.72 -32 -13

HatomeHa. bpojeBu yHanpepn — Na)ktba, KpaTKOPOUHa ayanTopHa memopuja; bpojesn yHa3aa — pagHa Memopuja;
TMT-A - 6p3unHa Bu3yenHe npeTpare u npouecmpama; TMT-b — ersekyTnsHe yHKUWje; SG — cTaHAapAHa rpeLuKa

Y Tabenu 2 nprkasaHu cy koeduumjeHTmn MNpcoHose Kopenauwje n3mehy Bapujabnu.
MpuMeTHO je Aa yKynaH CKop Ha 3aAaTKy AMBEPreHTHOr MULLbera OCTBapYje CTaTUCTUYKM
3HayajHy Kopenauujy ca KpeaTuBHMM MoHalamweMm, r =.24, p < .01. lnBepreHTHa npoaykuumja
Ha CTaTUCTUYKM 3HaYajHOM HMBOY Kopenupa ca Behom doHemckom dnyeHTHOLWRY, n3paxe-
HOM 6pP3UHOM BU3yenHe npeTpare u npouecrparsa (TMT-A), edpuKacHNjM er3eKyTVBHUM
odyHkumjama (TMT-B) n otBopeHoLwhy Ka ncKycTBy. KpeaTMBHO NoHallame 3HayajHoO Kope-
nupa ca sehom doHemckom PnyeHTHOLWRY, n3paxeHnjom BP3MHOM BM3yeNiHe npeTpare u
npouecrparsa (TMT-A), ekcTpaBep3unjom 1 oTBopeHoLWwhy Ka NCKYCTBY.

Tabena 2. KoeduumjeHTy MupcoHose kopenauuje uamehy Bapujabnn y ncrpaxmparby

fepe0 @ 0 W ® © 0O ® © a0 0
KpeaTvBHO noHaluarse (2) 24%*
DoHemcKa dnyeHToCT (3) 20%* A7*
Bpojesu yHanpens (4) 05 -02 .18*
Bpojesu yHasaa (5) -04 A1 .18%  47%**
TMT - A (6) -.18* -17* -16*  -12 -.18*
TMT -6 (7) -17* -08 -01 -09 -14 .56**
ExkcTpasep3vja (8) 09 16* 04 1 02 -13 -08
MpwjatHocT (9) =13 -03  -06 .09 08 -08 .02 .29**
CasecHocT (10) 02 05 -05 -02 -01 01 03 .34** 30%*
Heypotuumzam (11) -07 00 03 -10 -06 09 -04 -.43%* -22%% _27%
OtBopeHocT (12) 24%% A45% 09 .10 .18* -04 -10 .20**  .16* a1 -07

Hadomena. * p < .05; ** p < .01; bpojeBu yHanpep — Naxa, KpaTKopoUYHa ayAMTopHa memopuja; bpojesn yHasaa
- papHa memopuja; TMT-A - 6p3viHa Br3yenHe npeTpare U npouecupatba; TMT-b — eraekytusHe ¢pyHkUuje
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C 063upom Ha TO fa fMBepPreHTHa NPoAyKLMja N KpeaTMBHO NOHallake oOCcTBapyjy
CTaTUCTUYKM 3HaUajHy NOBE3aHOCT, MHTEPECOBANO Hac je y KOjoj Mepu Cy pasfnymrte KoMm-
MOHeHTe AVBEPreHTHOT MULLIbeHa NoBe3aHe ca KpeaTMBHUM NoHaluarweM. Ha MpadukoHy
1 npuKasaHu cy ckatep gujarpamu u NMupcoHoBK KoeduumjeHTr Kopenauuje ca HUBouma
3HauajHOCTW, FAe MOXXEMO BUAETY Aa KPeaTUBHO NOHaLLake OCTBapyje CTaTUCTUYKK 3HaYaj-
He, HNUCKe, NO3UTUBHE Kopenauuje ca CBe YeTUPU KOMMOHEHTe MBEPreHTHOr MULLbeba.

TpadukoH 1. Mpukas MupcoHoe Kopenaumje u3mehy KpeaTBHOT NOHaLLAMbA
11 YeTPY KOMNOHEHTE ANBEPreHTHOT MULLIbEHbA

i) L
P22, ps 00 F=.17,p < 05
P 204
) Q
£ £ -
o o =
3 3
2 10 T 104 .
5 ] H
c c i L
o [ |
2 T i .
o Q °
S o S 0y
B =
© ©
b} [
a Qo
< X
10 10
QO 2 4 & 8 1012 14 16 18 0 2 4 & El 1]
®nyeHTHOCT OnekcnbunHoct
30 30
F=.23 p<01 F=.17,p< .05
o &0 o 201
£ £
© - ©
3 3 .
© ©
5 0 5 104
= =
[o] ]
I I
[ [
L v
Q. Q.
x x
10 - - 11—
e} L] 10 20 2 0 0 4 & B W 12 14
OpvirmHanHocT Enabopauwja

Y unsby ofroBopa Ha NrTarbe KakBa je NpeanKTMBHa MOR KOFHUTUBHMX U NEPCOHO-
NOLWKKX KapaKTepuCTnKa Kaja Cy y NuTary [iBa pasfinunta MHANKaTopa KpeaTuBHOCTH
— OVBEPreHTHO MULLIbEerE U KpeaTUBHO MoHallakbe, CpoBefieHe Cy iBe MyNTune perpe-
CUOHe aHann3e y codTBepckom nakeTy SPSS. Y npBoj perpecmoHoj aHanmsun KputepujymcKy
Bapwjabny npepcTaB/bano je nocTurHyhe Ha 3aaTKy AMBEPreHTHOr MULLIbea (M3parkeHo
Kao yKynaH CKop), a y ApYyroj aHanusn Kputepujymcka sapujabna buna je ckop octBapeH
Ha brorpadckom MHBEHTapy KpeaTBHOT MoHalaka. Y obe perpecmoHe aHanuse ckyn
npeaukTopa 6o je uctu: nocturiyhe Ha 3agaTky doHemcke GnyeHTHOCTM, pe3ynTaTi Ha
3apaTky bpojeBn yHanpep 1 bpojeBu yHa3ag, ycnewHocT Ha TecTy npaBrberba Tpara (ceT A
u ceT b), Te cKopoBwM Ha NeT 0cobrHa NMYHOCTK € VIHBEHTapa BeINKKX MeT.

Y NnpBOj MyNTUN/I0j PEFPECUOHO]j aHANU3K, FAE je KpUTEPUjyMCKa Bapujabna buna au-
BEPreHTHa NpoayKLuuja, AOOUjeH je cTaTMCTYKM 3HaYajaH mogen, F (10, 170) =4.57, p <.001.
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KoedwnuujeHT getepmuHauyje (R?) ykasyje Ha To Aa je nomohy gator mogena moryhe objacHWTU
oKo 21,2% BapujaHce KpuTepujymcke Bapujabne. Y Tabenu 3. MoxxemMo BUAETY [ia Cy Ce of
KOFHWUTMBHMWX CMOCOBGHOCTY Kao 3HaUajHN NPeauKTopu AMBEPreHTHOT MULLTbeHba NoKasanu
doHemcKa pnyeHTHOCT, p < .001 1 KanaunTeT pagHe Memopuje y HEFaTUBHOM CMepy, P <
.05, a o 0CO6MHa IMYHOCTY Kao 3HauajHN NPeanKTOPU NCNOCTaBUN Cy Ce OTBOPEHOCT Ka
NCKycTBY, p < .001 1 NpnjaTHOCT y HeraTMBHOM cmepy, p < .05. OcTanun npeankTopu HUCY
Ce NnokKasasu Kao CTaTUCTUYKM 3HauajHu. [lakne, ocobe Koje ocTBapyjy NOBULLIEHO NMOCTUT-
Hyhe Ha 3afjaTKy ANBePreHTHOr MULW/bera NMajy TeHAEHUWjY Ka n3pakeHoj GOHeMCKOj
dnyeHTHOCTN, Cnabujem KanauymTeTy pagHe memopuje, Behoj 0TBOpPeHOCTU Ka UCKYCTBY 1
Matbe N3PaXkeHoj NprjaTHOCTH.

Tabena 3. Mpeaukumja AuBepreHTHe NPOAYKLMje Ha 0CHOBY KOTHUTUBHUX U NEPCOHONOLLKIX BapHjabnn

MpeavikTopcke Bapujabne HeCKLaeHd’jjﬁ’jj“eﬁB;““ CTKZqu?ESMMfeOHBTaEM t P

®DoHemcKa ¢pnyeHTHOCT .30 .26 3.72 .00
bpojesun yHanpes 22 .05 60 55
bpojeBun yHasag -92 -.18 -2.26 .02
TMT - A -84 -09 -1.08 28
TMT - b -1.03 -1 -1.35 18
EkcTtpaBep3nja 01 .00 .06 95
MpwujaTHOCT -.29 -.18 -2.46 .01
CasecHocT 05 03 A6 65
HeypoTnumsam -14 -09 -1.23 22
OTBOpEHOCT 32 .24 3.39 .00

Hauomena. bpojeBu yHanpep — naxtba, KpaTKOPOUHa ayauTopHa Mmemopuja; bpojesn yHa3aa — pagHa Memopuja;
TMT-A — 6p3urHa Bu3yenHe npeTpare v npouecpama; TMT-b — ersekytnsHe ¢yHKUmje

Y Apyroj perpecnoHoj aHanusn, rae Hac je NHTePecoBaso Kako PasnnunUT KOrHU-
TUBHU 1 NepcoHonoLwKu dakTopu Npeasuhajy KpeaTnBHO NoHalamwe, fobujeH je Takohe
CTaTUCTUYKM 3HaYajaH mogen, F (10, 170) = 6.49, p < .001. KoeduunjeHT getepmmHaumje R?
yKasyje Ha To Aa je gatum mogenom moryhe objacHutn 27,6% BapujaHce KpuTepujymcke
Bapujabne. Y Tabenun 4 Moxemo BUAETUN [ia Ce Kao 3HayajaH KOFHUTUBHMW NPeauKTop 13-
ABojuna 6p3vHa Br3yesHe NpeTpare 1 npolecrpara, mepeHa cetom A ca TMT-a, p < .05.
Op 0cobrHa NMYHOCTU, PENEBAHTHMM CY Ce NMOoKa3ase OTBOPEHOCT Ka UCKYCTBY, p <.001 1
Ha MaprvHasaHO 3Ha4yajHOM HMBOY MPWjaTHOCT, U TO Y HEraTMBHOM cmepy, p = .05. Octane
Bapujabne HUCY OCTBapusie CTaTUCTUYKK 3HaYajHY NPeanKLMjy KpeaTUBHOF NoHallaka. Ha
OCHOBY AiaTVX Hana3a MOXXeMO BMAETY Aa ce 0cobe C N3PaKeHUM KpeaTUBHVIM MOHALLabeM
oanukyjy sehom 6p3nMHOM BU3yesiHe npeTpare v npouecuparba, BUCOKOM oTBOpeHoWwhy
Ka UCKYCTBY M TEHAEHLMjOM Ka Matbe U3paxKeHoj NpujaTHOCTU.
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Tabena 4. lpeauKumja KpeaTUBHOT NOHALLUAHA HA OCHOBY KOTHUTUBHIX U NEPCOHONOLLKMX Bapujabni

MpeankTopcke Bapujabne HeiToaquijfumeﬁB; it CLa()H:Ld? EjVMUZOHBTag / t p

DoHemcKa PpryeHTHOCT .05 10 142 16
bpojesu yHanpes -26 -12 -1.61 A1
bpojesn yHazag 14 06 .78 43
TMT-A -.81 -19 -2.35 .02
TMT -b 37 .09 1.08 28
ExcTtpaBep3nja .09 A3 1.69 .09
MpujaTHOoCT -.10 -14 -1.95 .05
CaecHocT .02 02 33 74
Heypotnumsam 05 .08 1.04 30
OTBOpEeHOCT 27 A4 6.41 .00

HaliomeHa. bpojeBn yHanpep — Na)kiba, KpaTKopoyHa ayaMTopHa memopuja; bpojesu yHasag — pagHa memopuija;
TMT-A — 6p3uHa Br3yenHe npeTpare u npouecmpatrba; TMT-b - ersekytnsHe dyHKumje

Aunckycnja

Linsb oBor paga 6o je fa ce UCNnTajy KOTHUTUBHU 1 NEPCOHONOWKN NPEfUNKTOPU
[iBa pa3nnumnTa MHAMKaAToOpa KPeaTUBHOCTU Ko CTyAeHaTa — ANBEPreHTHOT MULWbera
(BaXKHOT MoOKa3aTesba KPeaTUBHOCTU Y akafleMCKOM KOHTEKCTY) 1 KPeaTMBHOT MoHaLlakba
(TeHAEeHUMje Ka KpeaTUBHMM MHTEPECOBarbUMa Y CBAaKO[HEBHOM >KMNBOTY).

Pe3ynTaTty Hawwer ncTpakuBakba NoKasanu cy Aa poHemcka GryeHTHOCT 1 KanauuTeTt
pafHe Memopuje NpeAcTaB/bajy 3HauajHe KOrHUTUBHE NPeAUKTOPE AMBEPreHTHOT MULLbeHba.
WcnocTaBuno ce pa je 60sba ycnewHocT Ha 3aaTky ynotpebe ctBapy noBe3aHa ca sehom
doHemcKkom dnyeHTHOWNRY, OAHOCHO Ca reHepanHUM BepOanHUM GyHKLMOHUCaHEM,
BepbanHom cnocobHowhy y BUAY npouecupatba jesnka (Whiteside et al., 2016), kao u ca
€r3eKyTUBHUM KOHTPONHUM npouecnma (Fisk & Sharp, 2004). Moxe ce pehu aa je oBakas
pe3ynTaT oueKrBaH, C 063MPOM Ha TO Ja je 3afaTak ynotpebe cTBapu BepbanHe npupope,
Te fa 3axTeBa poKycMpatbe Ha 3agaTak, popmynmcame naeja y sepbanHom JOMeHy, ogabup
OHUX Ufeja Koje 3aj0BOSbaBajy AMpeKUjy 3alaTKa U GnyeHTHOCT OAroBopa.

MHTepecaHTaH 1 Mare OUYeKrBaH Hasla3 OfHOCK e Ha nofaTak Aa je cnabuju kanauuTeT
pagHe MeMopuje noee3aH ca 60sbum nocTurHyhem Ha 3agaTky AMBEPreHTHOr MULLIbea.
OBaj pe3ynTaTt Huje y CKflagy ca paHujUM HanasrMa Koju yKasyjy Ha MpuCyCTBO HUCKe [0
yMepeHe No3utusHe Kopenauumje nsmehy pagHe memopuje (bpojeBu yHa3ag, cnauuvjanHa
pagHa memopuja) u nocturHyha Ha 3aauyMa pe3oHoBakba NoBe3aHMX ca KpeaTusHowhy,
Kao WTo cy BepbasnHe u dpurypanHe aHanoruje (Sul3, Oberauer, Wittmann, Wilhelm, & Schulze,
2002). Hekn ayTopu mehyTrm, HaBoAe fia pafiHa MEMOPUja MOXEe UMATU NO3UTUBAH, anu 1
HeraTvBaH yTu1Uaj Ha KpeaTuBHy nepdopmaHcy (Wiley & Jarosz, 2012). Dokycnpatbe 1 3agp-
XaBarbe Naxme Ha oapeheHoj nHGopMaLmju Te OTNOPHOCT Ha ANCTPAaKLM]y NpeacTaBbajy
dakTOope BaxkHe 3a epUKaCHOCT pagHe MeMOpPUje 1 MOTY OUTN KOPUCHW Y KOHTEKCTY aHanu-
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TUUKKMX 3afaTaka NomnyT peluaBara MaTeMaTnukor npobnema. MehyTum, npesuiie Gpokyca
MOro 61 nopemeTUTN NephbopMaHCy Kaja je y MMTaky KpeaTMBHO peLlaBarbe Npobnema,
Koje Moxe 61TV NOLACTaKHYTO OCeT/bMBOLWRY NaXkkbe Ha pasnuunTe neprdepHe MHANKaTope
(Wiley & Jarosz, 2012). Pagu jacHuje nHTepnpeTaumje Hallmx pe3ynTaTta Koju ce OgHOCe Ha
penauujy nsmehy KpeaTMBHOCTU U pafiHe Memopuje, oBfie hemMo CMomeHyTV jeaHy CTyanjy
Koja je cnutmBana fa N HafapeHn yYyeHUUM ca KapakTeprcTmkama aedunumta naxme u
XUMNEPAKTUBHOCTUN MMajy M3ParKeHWjy KPeaTUBHOCT HEro HafapeH yueHnLm 6e3 oBrX ofinka.
Y nctpaxuary Cy yyecTBoBasia HagapeHa feua of 10 Ao 17 roamnHa, Koja cy nogerbeHa y
ABe rpyne npema KpuTepujymy fia 1 ce oJIMKyjy KapaktepucTukama geduumta naxmwe u
xvnepaktTnBHocTy unu He (Fugate, Zentall, & Gentry, 2013). icTpaxnBaum cy npoHawunm ga
MOCTOj1 HeraTYBHa NOBe3aHOCT M3Mehy pagHe MeMopuje U HAVKaTopa KpeaTnBHOCTA Y 06e
rpyne yyeHvKka, npy Yemy cy rpyne 6une nsjegHaveHe no ¢pnynaHoj nHtenureHumju (Fugate
et al,, 2013). Hawwu pe3yntaTn y cknagy cy ca Hanasuma oBe cTyauvje — Beha KpeaTuBHOCT
npaheHa je HMXUM KanauuteTom pagHe memopuije (Fugate et al., 2013). Moxaa je cnabuje
3apXKaBare 1 MaHWUMynncare NojMoBUMa y pagHoj Memopuju pesynTtat moryhHocTy ga
KOA KpeaTVBHUX MHAMBUAYa HOBU cagpaju naklue npoampy y ceect (Carson, 2011). Ako ce
Ha TpeHyTaK BpaTyMo AeGUHMLMjN KPeaTBHOCTI Kao MpoLiecy MHKopropauwmje Han3rnea
npeneBaHTHUX 1 HeMoBe3aHUX UHGOpMaLmja y Luiby pellaBara npobnema (Runco, 2004),
OHJa Ce YVHU Ja npowmrpeH GoKyc naxme 1 Beha guctpakmmbunHoct omoryhasajy 60sbu
NpPUCTYN yAa’beHUM acoumjaLijama v HhUXOBM KOMOVHaLMjama, LUTO 3ay3BpaT BOAM Ka Kpe-
aTUBHOj NPOAYKLMjU, 3N MOTEHLMjAJTHO Y Ka Makboj eprKacHOCTU Ha NiaHy pagHe Memopuje.

Pe3synTtaTu Hawer ncTpakMBama yKasyjy Ha jow jefaH UHTPUraHTaH nogatak — ga
Beha 6p3uHa BM3yenHe npeTpare 1 MeHTalHOr Npouecupatrba y 3HaTHOj Mepy npefBrha
KpeaTMBHO MoHallakbe. Konmko Ham je no3HaTo, Aocadalutba iTepaTypa ce Huje 6asuna
ofiHocoMm n3mehy 6p3nHe NpoLecrparba U KpeaTMBHUX aKTMBHOCTUN Y CBaKOAHEBHOM KOH-
TekcTy. CTrye ce yTucak Aa Beha 6p3rHa MeHTaHOr npoLecrparba NpefcTaBiba pakTop Koju
notnomaxe Behy KanaumTeT 3a Pa3sHONMKO KPeaTNBHO aHraXXoBakbe Ha 61XeB1opanHOM
nnaHy. CM1UCneHo je NpeTrnocTaBuTX Aa n3paxeHa bp3nHa npeTpare 1 MeHTaHOr NpoLie-
cnparba omoryhasa MHAMBMAYM @ Ha eprKaCHMjWU HAUVH NPUCTYNW nfejama penieBaHTHUM
3a KpeaTrBHO MULLI/bEHE U pellaBatbe npobnema (Kwiatkowski, Vartanian, & Martindale,
1999). Y npunor oBoj NpeTnocTaBLy nae nogaTtak Aa y Hallem UCTpaxXrBamy U MBEPreHTHO
MULLIbeHbE U KpeaTMBHO NOHaLlake 0CTBapYjy 3HauajHy Kopenaumjy ca 6p3MHOM MeHTan-
Hor npouecupama — WTo je Beha 6p3uHa (Tj. Kpahe Bpeme peluaBarba 3aaTka) — TO Cy
n3paxeHuja oba MHAMKATOPa KPeaTUBHOCTM. 3aHNM/BUBO je, MehyTum, Aa nocturHyhe Ha
HeypOrnCUXONOLKOM TecTy npe npeasuha KpeaTMBHO NOHaLlakbe Y CBaKOJHEBHOM »KUBOTY
Hero nep$opmaHCy Ha TeCTy AUBEPreHTHOT MULLbeHa.

Ha ocHoBy fo6ujeHnx Hanasa MOXeMO 3aK/byunTU Aa je KOTHUTUBHO QYHKLMOHKCarbe
BaXKHa fleTepMM1HaHTa KpeaTyBHOI MULWL/berba M NMOHaLlaha, Yak 1 Kaga ce KoHTponuwe
npeanKTBHa MOh 0COBMHA IMYHOCTK, LITO je Hanas Koju je y CKnafy ca CTaBOM CaBpeMeHIX
ncTpaxmaayda y obnact KpeaTMBHOCTY, a KOju CMaTpajy Aia er3ekyTrMBHa KOrHuLUmja uma
BaXkHy ynory y kpeatnsHoM muwsbery (Nusbaum & Silvia, 2011).

Pe3ynTtaTu oBOr UCTpaxnBarba Nokasanu cy Takohe fa BUCOKa OTBOPEHOCT Ka UC-
KYCTBY M HMCKa NPUjaTHOCT NpefCcTaB/bajy penieBaHTHe NPefnKTope Kako AUBEPreHTHOr
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MULLIbEHA TaKO U KpeaTMBHOT NoHallama. [lobujeHn Hanasm y cknagy cy ca gocajallbum
NCTPaxnBarMMa Koja NoKasyjy Aa je OTBOPEHOCT Ka UCKYCTBY HajBa>KHWjU NpefnKTop
AVBepreHTHoOr Mmuwrbena (Furnham, 1999; Furnham & Chamorro-Premuzic, 2004; King et
al., 1996) n 3HauajaH NnpeanKTOp KpeaTuBHMx nocturHyha (Batey & Furnham, 2006; King
et al,, 1996; Soldz & Vaillant, 1999). MoTBpanno ce ga ocobe Koje MaHUbeECTYjy n3parKeHy
LOVBEPreHTHY NPOAYKLUMjy 1 KpeaTBHO MOHallakbe 3aKucTa UCMOosbaBajy MHTepecoBatbe 3a
WMPOK cneKkTap ugeja, daHtasujy, eCTeTUKY, YMETHOCT N HEKOHBEHLVOHANTHE BPEAHOCTU.
Jarbe, Nnokasano ce fa HWXKa nNpujaTHocT Npeasuha Behe nocturHyhe Ha 3agaTky gmBeep-
FeHTHOT MULLbeHa, @ Ha MaprMHanHO 3HavajHOM HMBOY 1 Behy TeHAEeHLUMWjY Ka KpeaTUBHOM
noHawatby. OBaj Hana3s Takohe je y cknagy ca pesyntatmma focafgalltbunx ctyauja (Batey
et al.,, 2009; Chamorro-Premuzic & Reichenbacher, 2008; Feist, 1998; Furnham & Bachtiar,
2008; Furnham et al., 2008). cnoctaBusio ce ga ocobe Koje Cy CKNOoHMje MHAMBUAYaNHO-
CTW, CAMOCBECHOCTU Y HOHKOHGOPMIM3MY He caMo LWITO MaHnbecTyjy 60rby ycnelwHocT Ha
3aaTKy AUBEPreHTHOr MULLIbeHa, Beh 1Majy 1 n3paxkeHunja KpeaTuBHA MHTEPECOBakbA.
YcmepeHoCT Ha cebe, Te cnpeMHOCT 1 noTpeba fa ce 6yae Apyraunjy, opurnHanaH v ga
ce He KoHbOpMMpa ApYLWITBEHMM OUYeKMBakbMa, Mory nogctahu moryhHocT nHgusmaye
[a Tpara 3a wro Behum 6pojem HoBUX 1 HeyobMUajeHUX ogroBopa Ha 3agaTtKy ynotpebe
CTBapWU, anu 1 Ka KPeaTnBHOj EKCNPECUjU Y CBAKOLHEBHOM XUBOTY.

Halwe ncrpaxumBarbe Hyje NOTBPAMIO MPUCYCTBO Kopenauuje n3mehy ekctpasep3suje v
AVBEPreHTHOr MULWIbera, MpeMAa Apyre CTyfuje n3BeLTaBajy 0 NO3UTMBHOj MOBE3aHOCTU
n3mehy osux Bapujabnu (Aguilar-Alonso, 1996; Furnham et al., 2008; King et al., 1996; Sen
& Hagtvet, 1993; Wuthrich & Bates, 2001). OBakBM Hanasu 4ecTo cy objallrbaBaHWN Ynbe-
HMLLOM fia Ce TeCTOBW ANBEPreHTHOr MULLbEeHa NPETEXHO 3afajy rPyrHO, WTo 61 Morno
npencTaB/baTv NPeSHOCT 3a eKCTPpaBepTe, C 063MPOM Ha TO [ja OHM TParajy 3a CTUMYyJaLmMjom
(Eysenck & Eysenck, 1985), Bok 61 MHTPOBEPTU Y FPYMHOM KOHTEKCTY MO MaTu pepy-
koBaHo nocturHyhe (Furnham & Bachtiar, 2008). Haw pe3ynTaT, Koju yKa3yje Ha OACycTBO
noBe3aHoCTV n3Mehy ekcTpaBepsuje 1 AUBEPreHTHOT MULLbEHA, 3anpaBo 61 Morao 6utn
y CarnacHoOCT/ C OBOM XMMOTe30M, C 063MPOM Ha TO Aa CY UCMUTaHULM Y Hallem UCTPaXXu-
Baky MHANBUAYANHO TECTUPAHW, LUTO je MOFNOo AOBECTW 0 TOra fia M MHTPOoBepTMMa byay
06e36eheHn ycnosm 3a ycnelwHy nepdopmaHcy.

HeypoTuuusam Huje ocTBapro 3HauajHy NoBe3aHOCT HY Ca jeAHOM MEPOM KpeaTus-
HOCTW, LWITO je Y CKafy ca pe3yntaTMa HeKnxX Apyrmx NCTpaxkmBara y KojuMa ce Takohe
MoKasaso fja HeypoTuL3aM He OCTBapyje 3HauajHy NpeanKLmnjy ANBEPreHTHOT MULLIbEHA,
HUTW KpeaTMBHOT MoHalama (Batey, Furnham, & Safiullina, 2010). Hanasu cy mebhytum He-
[OCNefHMN Kaaa je y NuTakby ogHOC n3Mehy KpeaTBHOCTU U HeypoTuLm3Ma. Tako nocToje
1 pafoBy KOju YKa3yjy Ha TO fia je HeypOoTuLmM3am NCTOBPEMEHO U NO3UTUBHO U HEFraTUBHO
noeesaH ca pa3nnumMTum mepama KpeatmeHocTu. QajcToBa MeTaaHanM3a je nokasana ja
HeypoTuLKM3aM NO3UTUBHO Kopesnnpa ca KpeatnsHolwhy (Feist, 1998), anu Kaga je y nutamby
paHrupaHo (npouereHo) AUBEPreHTHO MULLIbEHE, UCMOCTaBUIIO Ce Aa je Kopenauuja ¢
HeypoTMuu3Mom HeraTeHa (Furnham, Crump, Batey, & Chamorro-Premuzic, 2009).

Y HaleM NCTpaXKuBamy He perncTpyje ce 3HayajHa noBe3aHoCT n3mehy caBecHoCTH
M UHAMKaTOpa KpeaTUBHOCTHY, WTO HUje y CKNagy ca MeTaaHaJIMTUYKOM CTyAnjoMm Koja je
yKasara Ha NpucyCcTBO HeraTMBHe Kopernauuje namehy fatux sapujabnu (Feist, 1998). OBakas
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Hanas y HalleM UCTPaXK1Bakby MOXe BUTK pe3yNnTaT YnMkbeHuLe Aa Cy NCNUTaHNKe YAHUIN
CTYBEHTU GUNOJIOLLKOT, XYMaHUCTUYKOT, ann 1 MPUPOAHO-MaTeMaTUYKOT yCMepera, Te
[la je CaBeCHOCT Ha pPa3fIMunT HauMH MOoBe3aHa ca KpeaTBHOWRyY y OKBMPY pasnnunTmx
cTyanjcknx obnacti. OBy X1NoTesy, Kao 1 NTame Aa N ce KOTHUTVBHMW 1 NepPCOHOMOLLKM
NPeauKTOpPKN KPeaTBHOCTY PasnKyjy y OfHOCY Ha HayuHy UM yMeTHUYKY obnacT cTyaumja,
6110 61 NHTepeCaHTHO NPOBEPUTN Y HAPEeAHUM NCTPaXMBambMa.

Y HapefgHa ncTpaxnBatba 61no 6u Takohe NnpenopyuYrbNBO YKIbyunTr Behiu, NoHO
yjeaHaueH y3opak, Kao 1 Bapujabne Koje ce ofHOCe Ha MOTMBALIMOHE acrneKkTe KpeaTuBHOT
MoHallara, KOrHUTMBHM CTUIT CTyAileHaTa U CTBapHa KpeaTuBHa nocturHyha.

Megaiowke uminukayuje

Pe3ynTaTi Haller NCTpakrBakba Nokasanu cy fa ocobe Koje ocTBapyjy BUCOKO MOCTUT-
Hyhe Ha 3afaTKy AVBEPreHTHOT MULLIbEHA, BaXKHOM KOpPEesaTy KpeaTMBHOCTU y akaleMCKOM
KOHTEKCTY, OA/IMKYje BUCOKa CKITOHOCT Ka MMarvHaumju n daHTasmju, CeH3MOUnNmTET 3a eCTETUKY,
npedepeHLMja Ka pa3HONMKOCTY 1 MHTeNeKTyasHa pago3HanocT. Takohe, ncnocrasuno ce
[ia 0Be 0CO6e UMajy Makby CKIIOHOCT Ka MPWjaTHOCTM U 063MPHOCTH, OAHOCHO M3paXeHujy
TEHAEHLUMjY Ka UHANBUAYANHOCTM, YCMEPEHOCTN Ha cebe 1 HOHKOHpopmMU3my. CIMyHo
BaXV U 3a UHOUBKAYE Koje Cy Y CBAKOAHEBHOM XMBOTY aKTVBHO YK/byUYeHe y pa3HoNrKe
KpeaTrBHe aKTMBHOCTU. KpeaTuBHe nojeguHue Kapaktepuwy 1 ogpeheHe KOrHUTNBHe
cneundUYHOCTM Kao LITO Cy BUCOKa BepbanHa GryeHTHOCT, 3paxeHa 6p3mHa MeHTanHor
npouecrparba, Te Moryha marba eprikacHOCT Ha MnaHy pagHe Memopuje. HapaBHO, 13y3eTHO
je BaXHO UMaTu y BUAY fia Cy OBO MOAALM KOju FOBOPE CaMo O jeIHOM reHepasiHoOM TpeHAy.
HeonxopgHo je KOHCTAHTHO MMaTW Ha YMY [ia je CBaka UHAMBMAYa YHUKATHa, Te fa ce CBaKOj
0Co6M y elyKaTBHOM KOHTEKCTY Tako Mopa 1 MPUCTYMNNTN.

Kako 61 ce y wto Behoj Mepu aHraXxoBao KpeaTnBHM NOTeHUMjan CTyaeHaTa, Kako y
npoLiecy yuerba 1 peLuaBarba npobnema Tako 1 Ha NnaHy ekcrpecuje 1 npogykumje, notpebHo
je 06e36eaUTN HaCTaBHU KOHTEKCT Y KoM he ce NoacTnLaTh pafio3HanocT, NCTPaXKMBakbE 1
OTBOPEHOCT Ka HOBMM MAejama, Te MoApPKaBaT UHAVBUAYaNHOCT U camon3paxaBame. Mo-
TpebHo je cTBOpUTU CNoboaHY 1 0TBOpeHY aTMochepy y Kojoj hie ce oxpabpuBati KpUTUUKO
MULLIbEHE, OACTYNake 0 yCTarbeHNX obpa3ala pasmuLbarba, HEroBaTy CaMoCTanHoCT,
CNPEMHOCT Ha Npey3nMare pusrkKa, Te npomosucatn ocehaj 6e36egHOCTU NPUANKOM
npassbetba rpewaka (Juki¢, 2010).

3akrbyyak

Haww pesynTtatin y cknagly cy ca Hanasuma gpyrux cTyamja Koje cy nokasane ga je
nocturHyhe Ha 3afaTky AVBEPreHTHOr MULL/bEHa NOBE3aHO Kako ca 0CobMHamMa MMYHOCTU
TaKo M Ca KOrHUTUBHKM npouecuma (Batey et al., 2009). 3HauyajaH nogaTak 4obujeH y oBom
UCTpaKMBatby NPefCTaB/ba YMkbeHMLa Aa Cy KOTHUTYBHE OAJINKE BaXKHE AieTEPMUHAHTE He
CaMo AMBEpPreHTHe NPOAYKLMje, HEro 1 KpeaTBHOT MOHaLlahba, Yak U Kafja ce KOHTponuLie
npeaunkTneBHa Mmoh ocobrHa nyHocTU. oK NPeAnKTMBHA PENEBAHTHOCT KOFHUTUBHUX
KapaKTepu1CTUKa Bapupa y 3aBUCHOCTI Of TOra Aia Jin Ce pafm O AUBEPrEHTHOM MULLTbEHY
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UK 0 KpeaTUBHOM MOHallakby, NPYMETHA je NoAyAaPHOCT y 0COBUHaMa JIMYHOCTU Koje Cy
Ce 13[BOjWIie Kao 3HaYajHV NpeAMKTOPM OBa ABa UHAMKATOPa KpeaTMBHOCTW. Y oba cnyuyaja
TO Cy BUCOKa OTBOPEHOCT Ka UCKYCTBY U CHUMKEHa NMPUjaTHOCT, LITO roBOPUW O NOTEHLMNjaHOj
3ajelHNUKOj CPXKIM NMepPCOHOMOLKe CTPYKTYpe Koja 61 Mmorna 61Ty BaxHa 3a pasnuunrte
BV 0OBE KPeaTUBHOT UCMOsbaBakba. KOrHUTUBHU CTUN Koju ce oanvikyje dnyeHTHowhy 1
6p3MHOM NpoLecrpama, y3 Moryhy TeHaeHUMjy Ka AUCTPaKTUOUTHOCTY, 3ajeHO C OTBO-
peHowhy, pago3Hanowhy, cknoHowhy Ka MarnHaumju n MHAUBUAYaNHOCTM NPeAcTaB/ba
OfNUNKe Koje KOersnctnpajy ca KpeaTmsHUM NoTeHumnjanom kog mnagumx. Ctora je HacTaBHU
KOHTEKCT KOju MPOMOBMLIE BPeAHOCTN YCMepeHe Ha OBE KOTHUTUBHE 1 MepCOHOSIOLLKe
cneunduUYHOCTM KpeaTrBaLia Of, HernpoLlewMBOr 3Havaja 3a CTUMynaLuuvjy 1 peanusauujy
HMXOBE apOBUTOCTU, @ CAMUM TUM U 3@ HeroBatbe NHBEHTUBHOCTU Kao Ba>KHOT MOKpe-
Taukor UMMNysnca cBakor ApyLuTBa.
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COGNITIVE AND PERSONOLOGICAL DETERMINANTS
OF CREATIVITY INDICATORS IN STUDENTS

Ivana Novakov
Oncology Institute of Vojvodina
Sremska Kamenica, Serbia

This paper deals with the question of which cognitive characteristics and personality traits
characterize individuals with pronounced creative dispositions. The aim of the research was
to examine the predictive power of different cognitive and personological variables regarding two creativity
indicators - divergent thinking and creative behavior in students.The sample consisted of students of the
Faculty of Philosophy and the Faculty of Sciences in Novi Sad (N = 181). The average age of respondents
was 20.09 (SD = 2.19), 87.3% of whom were female and 12.7% male. Multiple regression analysis, F(10,
170)=4.57, p <.001, suggests that high phonemic fluency, a lower working memory capacity, a high level
of openness to experience and low agreeableness were significant predictors of divergent thinking. In the
other regression analysis, F(10, 170) = 6.49, p <.001, significant predictors of creative behavior were speed
of visual search and visual processing and a high level of openness, while low agreeableness was marginally
significant. The results of the study suggest that cognitive characteristics and personality traits are significant
determinants not only of divergent production but also of creative behavior. The obtained results have
been interpreted with the aim of more effectively identifying creative individuals in the educational context
and stimulating their potential.

Abstract

Keywords: creativity, divergent thinking, creative behavior, cognitive abilities, personality traits.

KOTHUTWUBHBIE N MEPCOHONOIMNMYECKWE OETEPMAHAHTDI
MOKA3ATEJIEM TBOPYECTBA Y CTYLEHTOB

MNBaHa HoBakoB
WNHCTUTYT oHKonorunn BoesoanHbi,
Cpemcka KameHunua, Cepbusa

B daHHoU cmamee paccmampugaemcs 80npoc 0 MOM, KaKue KO2HUMUBHbIe U JIUYHOCMHble
Xapakmepucmuku nposAsaAomCa y Uy, C 8bIpax}eHHbIM Meopyeckum nomeHyuasiom. Ljenosto
uccnedosaHus bbis10 — onpedesums NPeOUKMUBHYIO CUJTY pa3/IUYHbIX KO2HUMUBHBIX U NEPCOHOI02U-
yeckux nepemMeHHbIX, CBA3AHHbIX C NposAsaeHUeM 08yX nokazamernel KpedmusHOCMU - OUBep2eHMHO20
MblW/TIeHUA U MBOpYecKo20 nogedeHUs y cmyodeHmo8. B uccie0o8aHuu npuHAIU ydacmue cmyoeHmel
Qunocogckozo u EcmecmaeHHO-Mamemamuyeckozo pakyibmemos YHusepcumema e Hosu-Cade (N
= 181), 8 cpedHem so3pacme 20,09 nem (SD = 2,19), cpedu komopwix 87,3% aHkemupo8aHHbIX 6biiu
XKeHCKo20 U 12,7% myxckozo nond. MynemuniaukamueHsil pezpeccuoHHelt aHanus F (10, 170) =4,57,
p <0,001 nokasasn, Ymo 8bicoKas hpoHemamuuyeckas 6e2/10cmep, NJ1I0Xas eMKocme paboyel namamu,
8bIPAXEHHAA OMKPbIMOCMb K ONbIMY U HU3KOe y0080/1bCmaue 8bl0e/1eHbl 8 KaYecmae 3Ha4yuUMeblX npe-
OUKMOPOo8 dusep2eHMHO20 MbllisieHus. Bo emopom pezpeccuoHHom aHanuse F (10, 170) = 6,49, p <0,001,
KaK 3Ha4yumesioHble npeduKmMopsl MBOPHECK020 NoBedeHUs 8bloes1eHbl boslee 8bICOKAA CKOPOCMb 8U-
3yasbHO20 NOUCKA U 06pabomKu, 8bICOKAA OMKPLIMOCMb, d HE3HAYUMesbHO U HU3KUU yposeHsb y0o-
80716CMBUA. Pe3ynibmamel Ucc/Ie008aHUSA NOKA3AU, YMO KO2HUMUBHbIe XapakmepucmuKu U JIUYHOCMHble

Pe3tome
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Kayecmea A8/810Mcs 8aXHbIMU OemepMUHAHMAamMu He moJsibko dusepaeHmMHoU NPodyKyuU, HO U
meopuyeckozo nosedeHus. [1oayueHHble pe3yibmamsl UHMepnpemuposdHsl 8 uessx 6osee sgpgpekmu-
8HO20 PACNO3HABAHUSA MBOPYECKUX JIUYHOCMel 8 KOHMeKcme 06yyYeHUs U CMUMYIUPOBAHUS UX NO-
meHyuanos.

Knroyeeole cnoea: KpeamueHOCMme, aueepeeHmHoe MbllWIeHUe, meop4yeckoe nosedeHue, Ko2HUMUB-
Hble CNOCOOHOCMU, Kayecmead JIUYHOCMU.
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KAPAKTEPUCTUKE NMPOLIECA
PELUABAKA MATEMATUYKUX
MPOBJIEMCKUX 3AOATAKA'

PapoBaH AHTOHMjeBUK?
Opervetbe 3a negarorunjy n aHgparorujy,
®unosodckm bakynteT YHuBep3uteta y beorpagy, Cpbuja

—>0 o<

Y tpoyecy Hacuase maliemaliuke togciiuye ce pa3eoj KOTHUUBHOT Kalayuldea
yuyeHuKa, Wako ga Hacliasa mallemailiuke dpegciiasrba Kivy4yHy obaaciti Haciiase 3a
ogeujarbe ipouyeca UHieneklyaaHoi sactiuiiara y WKoau. Y oeom pagy pasmaitpajy ce Heke og
K/byYHUX Kapakiiepuciiuka thoi upoyeca. LleHilipanHo mecitio 3ay3uma pasmaiparee ysioie c/ioxeHoi
¢heHoMeHa Koju je 03HaveH Kao ,KolHUIUBHA Upelipeka’; heHoMeHa Koju ce jassva y Gociuydyuma
pewasara mattiematiuvdkux pobaemckux 3agatiaka. Ceaku lpobieMcku 3agalidk y Haciagu
Matliemailiuke 06UYHO ce OCMUWIbABA HA Tdj HAYUH ga cagpXu OHO Wilio je y 3agatliky tpaxeHo ga
6u ce gowsto go oitikpuha pewerba. Ha ocHogy Wioia, cllisapa ce KOg y4eHUKA Ha MUCAOHOM U/1aHYy
KoIHUliugHa Upelipeka, Kao U KOTHUWIUBHU u3a3o8 ogpeheHol HUBoA UHieH3uWela. Y tpoyecy
,€asnagasarea KolHulliusHe tpelipeke”y pewiasarsy Hekol Lipobnemckoi 3agailika y Hactiasu maitiemaitiuke
HeOoUXO0gHO je ga y4eHUK ynoxu ogpeheHu HUBO KOTHUWIUBHOT Hallopad u ga oUuiuMasaHo aHiaxyje
pegepeHiliHU geo KoIHUIUBHOI Kallayultiellia Koju iocegyje. [poyec pewasarea 3agailika ogsuja ce
Kpo3 pasnuyuilie MucaoHe akiliugHociu (MucaoHe oliepayuje), kopuciiehu pelixogHa 3HarA U
UcKycilisa HeolIX0gHa 3a epuKacHo pewasaree ogpeheHux ipyiia dpobnemckux 3agaitiaka. Cucitiem
KoiHUluBHUX Upelpeka ipeba ga Upegciuiasba caclliagHu geo peanusayuje HacitiagHol dpoipama
Maluematliuke, Kako 6u ce oMoiyhua0 UHUYUPAree MUCAOHUX aKUUBHOCIIU yYeHUKA Ha OUUUMATHOM
HUB0Y U pa3eoj pa3/iuquitiux MaiieMatliudKux KOIHUUUBHUX MUKpOCIIPYKypa (cliocobHocitu, 8ewitiuHe,
3HArbE), pa3eoj kaliayuitieltia MallieMalliudKol MULLTberbA yHeHUKd, KAo U paseoj KoIHULlUBHOI kauayuiteia
YYeHUKa y YesIuHU.

Auciipakiu

Kreyune pequ: malliemaliudku 3agalliak, KOIHUIUBHaA UpelpeKd, KOIHUWUBHU U3a308, KOIHUWUBHU
Hadop, pa3eojHa WpaHcghopmayuja.

1 Papje HacTao y okBMpY npojekTa,Moaenu npoueruBara 1 cTpaTteruje yHanpehusarba KBanuteta
obpasoBama y Cpbuju” (6poj 179060, 2011-2018) UHcTuTyTa 3a negarorunjy u aHaparorujy ®unosod-
ckor dakynTeta y Beorpagy, Koju duHaHcpa MuHMCTapcTBO NpocBeTe 1 Hayke Peny6nuke Cpbuje.
2 aa_radovan@yahoo.com
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YBopa

CBe onwITe KOFHUTUBHE CTPYKTYpe KO YUeHUKa (CMoCOBHOCTH, BELUTHHE, 3HaHba,
WCKYCTBA), Kao jefaH Of K/byUYHUX YMHMNALA pa3Boja U yuera, yK/byuyjy NoKpeTame
oprosapajyinx MMcaoHNX akTMBHOCTM (MMCaOHUX onepaunja) Kol yueHuka. Y ciydajy
MaTemaTuKe, pellaBare MmaTeMaTUYKMX 3afaTaka Cy>Kn Kao OCHOBA 3a MHMLUMpPare U
YK/byurBare PasnmunTx MMCaoOHUX akTUBHOCTM, KOje MO CBOjOj NPUPOAK Npunagajy u
obnacTy MaTeMaT1UKOr MULLbeHa. Pa3nnurTte MUCaoHe onepaLuje KOPUCTe Ce y peLlaBary
MaTeMaTUYKKX NPOBNeMCKIMX 3aZlaTaka 1 pasymeBaky MaTeMaTUUKKX Cafpaja, a nocebaH
3Hayaj NMajy MMcaoHe onepaumje Koje ce jaBsbajy Kao Ae0 KOHLenTyasHor cxBaTara U
pa3ymeBara noctynaka (Swanson & Williams, 2014). Te aktnBHocTV omoryhaBajy pa3Boj
1 yHanpehumBame pasnnunTnx MaTeMaTUUKMX KOTHUTUBHMX CTPYKTypa. OBe cneundunyHe
CTPYKType GYHKLMOHMLLY Ha OCHOBY yMnparkibaBarba ornepaumja MaTeMaTUyKor MULLIbeHa
1 MOry BUTI O3HaYEHE Kao KOTHUTVBHE MUKPOCTPYKTYpe. OHe NpeAcTaB/bajy cneunduyHe
CNoCcOBHOCTH, BELUTMHE, 3Hatbe U NCKYCTBA y Onepucamky ca pasinunTum MaTemMaTuykum
CTPYKTypaMa, Kao LITO cy Mepe, anrebapcke CTpyKType (rpyne, nosba UTA.), Tononoruje,
MeTpUUKe CTPYKTYpe (reomeTpuja), 0OfHOCK eKBMBaneHuuje u apyru. Ha npumep, ogpeheHe
KOTHUTMBHE MaTeMaTMuKe MUKPOCTPYKTYpe cy cnegehe: cnocobHoCT pafia c anrebapcknum
CTPYKTYpama, BelWTNHa paja ca Tornonormjama, no3HaBame paja ca Mepama U UCKYCTBO
paja ca HU30BKMMa 1 OCTano.

Kao KrbyuHu unHmnay yTruaja Ha pa3Boj KOTHUTUBHMX MUKPOCTPYKTYpa Ko YYEHMKa,
HacTaBa MaTeMaTMKe MOXe Ce MoCMaTPaTh Kao OpraHN30BaHN CUCTEM MaTeMATUUKNX Cagp-
Xaja 1 3afaTaka Koju omoryhaBajy cTBaparbe U caBnafiaBatbe PasnnunuTUX KOrHUTUBHINX
npenpeka (Antonijevi¢, 2016). Tako ycnocTaB/beH KOHCTPYKT CNYKM Kao OCHOBaA 3a reHe-
pucame ogrosapajyher objallrberba CNoXeHe yniore KOrHUTYBHE Nperpeke y pellaBakby
6110 KO MaTEMaTUYKOT 3a/1aTKa, a MOroTOBY OHUX 3afiaTaka Koju Cy Npo6ieMcKu no cBoM
KapaKTtepy. Ynora KOrHUTMBHUX Npenpeka y NpoLecy yuyeha Koje ce ofiBuja y HacTaBu
MaTemMaTVKe MOXe Ce carfiefaTh 1 aHann3npaTi y OBOM KOHTEKCTY.

Ynora KOrHUTUBHUX aKTUBHOCTMW YUYEHMKa Y HAaCTaB/ MaTemMaTuKe Moxe ce objacHUTH
Kpo3 aHanm3y cneyndryHOCTM Koje Ce jaBbajy Kpo3 MexaHr3am eneMeHTapHor goupuHoca
oppeheHe akTMBHOCTY Pa3Bojy NOjeANHMX KOTHUTUBHUX MUKPOCTPYKTYpa Kog yueHuKa. Taj
LOMPUHOC Ce NMOCTUKE Y CBaKOj CUTYaLMji peLlaBakba MaTeMaTUUKMX NPO6IeMCKIX 3afaTaKka
KpO3 KOjy ce oCcTBapyje BULIM H1BO M1CAOHE akTUBHOCTY yueHKa. 3a 6orbe pasymeBame
TOr JONPUHOCA HEOMXOAHO je pacTyMaunTu Kojy BPCTY yTuLaja ogpeheHa KOrHUTUBHa aK-
TUBHOCT YYeHUKa 1Ma Ha pa3Boj oapeheHnX KOrHUTUBHMX MUKPOCTPYKTYpa. [la 61 ce oBaj
MeXaHK3aMm yTurLaja NoThyHWje pa3ymeo, HEOMXOLHO je 06yxBaTHO carnefaT CYLTUHCKY
YNOTy 1 3Hayaj KOrHUTUBHE Mpernpeke y HacTaBu 1 yuery MaTemaTuke.

(DeHOMeH KOrHUTUBHe npenpeke
y npouecy pewaBatba I'IpOGHEMCKOT 3aAaTKa

Y 6110 KOM MaTeMaTUYKOM MPOBIEMCKOM 3afaTKy MNOCTOjU CTPYKTYpPA Y KOjoj ce noja-
B/byje CKyn AaTux (MoCTaBSbeHNX) eflemeHaTa, 1 Taj Aeo CTPYKTYpe NpefcTaB/ba OHO LUTO
je no3HaTo y KOHTEKCTY 3afiaTKa. MicToBpemeHo, NocToje 3axTeBu Koje Tpeba McnyHUTH, To
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je OHO LITO ce TpaXku y 3agaTKy, UM OHO LUTO je YHanpeq HeMo3HaTo Uv HepasyMibuBo y
KOHTEKCTY 3aflaTKa, 10 Yera ce moxe cTuhu peluaBarem 3agatka. lNojmosu HeliozHaio n
Upegcituasmarbe Hello3HAWIOI y 3aaTKy NOMUbY ce Y cTyanju BaHra u capagHuka (Wang
et al., 2018), rge ce ogHoc n3mehy No3HaTor 1 Heno3HaTor Aena 3afgatka ogpehyje Kao
CNOXKEeHOCT 3aaTaka. AKO NO3HaTK Aeo 3afaTka Uma LIMpKY oncer o Heno3Hator (nocToje
BlLLE MO3HATKX eflemeHaTa y 3aaTKy of HEMO3HaTuMX), OHAa je TO 3afaTak HUXKer H1BOoaA
CJIOXEHOCTM (nak 3agaTak) u obpatHo. TepMUH Helio3HAl y OBOM CMUCITY HUje NCTU Kao
Heno3HaTa BenvuMHa y anrebpu (HMp. X 1 y Kao Hemno3HaTe Yy jeiHaYNHN), Te ce OBe KaTe-
ropuje He mory noucrosehumeatu. Kog 6nno kor matemaTuykor npobnemckor 3afaTka,
ofHOC 13mehy NO3HATUX U HEMO3HATUX AesloBa 3aAaTka Bapripa off yUYeHrKa A0 YUYEHUKa,
a To je y3pOKOBaHO MHAMBUAYATHUM KOrTHUTUBHUM KanauMTeTOM YYeHMKa Koju fonasn o
n3paxkaja y CyoyaBatby Ca 3a,aTKOM.

Kapa yueHuK 3anovHe pellaBarme maTeMaTMukor npobnemckor 3afartka, cTBapa
Ce MMCaoHU penpe3eHT MaTeMaTUyKe CTPYKType Tor 3afgaTka. Ha Taj HaumH cTBapa ce u
KOTHMTMBHA Npernpeka Ha MMCAOHOM MaHy, Kao KOTHUTUBHU GEeHOMEH Koju n3paxasa
6apujepy Ha npenasy n3mehy nosHaTor 1 HeNO3HaTor Aena y 3afaTky, OAHOCHO JaTUX 1
3a4aTnX enemeHaTa y KOHTeKCTy 3agaTtka (Antonijevi¢, 2011). Npema Tome, caBnagaBame
KOTHUTMBHE Nnpenpeke y npoLecy pellaBarba 3afaTKa je HeKa BpCTa MOCTa Ka OHOM LUTO je
HOBO, HEMO3HaTO, HepPa3yMJbUBO, Kao MpeBasunakeke onwTer Uy CUTyauroHor gedrumuTa
(Npa3HVHe, HepocTaTKa UK cnabocTn) y dyHKUMOHUCary ofpeheHnX KOrHUTUBHUX MUKPO-
CTPYKTYpa Koje yuecTByjy Y pellaBamy 3aAaTka (CNOCOBHOCT, BELUTHHA, 3HaHbe, UCKYCTBO).
MNocToje pasnuuunTte cuTyaumje Kaga y4eHUK HeLWTo He pasyMe y HEKOM MaTeMaTUYKOM
cagpxajy unu 3agatky. Ha npumep, OpmoHg (Ormond, 2012) HaBoauM Aa ce nojaBibyje
cnabocT y pasymeBamy Npupoge pasfioMaka Kao Npobniem y pellaBarby pasnnmunTix anre-
H6apcKux 3afaTaka, U HanoMmme f1a je TO e LMpPer KOHTeKCTa anrebapckor pasymeBarba.
PasymeBarbe je KOrHUTUBHM KanauuTeT Koju ce OQHOCK Ha pasfinuumTe acrnekTe 3agaTtka n
HEroBo pellaBatbe, Kao LWTO Cy: TeKCT 3a4aTKa, MOCTaBKa 3aAaTka, MOCTYNUU y peLuaBaky
3aaTKa, pa3NnunTy eneMeHTU y 3afaTky, OgHOC n3mehy JaTux efemeHaTta 1 3axTeBaHe
TpaHchopmaLmje Koja Tpeba fa ce ypaau 1 Tako aarbe. To cy noTeHumjasiHe Tauke 3a nojaBy
KOTHUTVBHE NpernpekKe, Tako fia Ce MOXe jaBUTW jeiHa U BULLE KOTHUTUBHUX Npenpekay
peluaBatby HEKOF MaTeMaTUYKOr NpPobieMcKor 3agaTka.

CuTyaupja y HacTaBM MaTeMaTHKe Kafla YY4eHUK Koju pellaBa MaTeMaTnyKu npobnem-
CKM 3ajlaTak MMa TelKOoNy fla HeLWTo pa3yMe 1 OTKPUje MOXe Ce PeLLInTX Ha BULLE HauVHa,
a caM HauuH pellaBaka 3aBMCM Of OCTBApPEHOT HMBOA pa3yMeBatba CTPYKType 1 cagpaja
Yy HEKOM KOHKPETHOM Cy4ajy peluaBarba 3aaatka (Antonijevic, 2016; Swanson & Williams,
2014). Y Heknm cnyuvajeBrMa Tewkoha ce Moxe npesa3nhn camocTanHUM HaNnopoMm U
OTKpVBareM enemMeHaTa Koju Cy Kiby4YHu 3a yHanpehere HMBOa pasymeBara. Y Apyrum
C/lyyajeBrIMa YYEHMK HEe MOXe CaMOCTasIHO YUYUHUTU Hanpeaak y pellaBarby 3afaTka, Beh
caMo y3 NoMoh HacTaBHMKa UK Bpyror yyeHnka. HactaBHUK moxke NoMohu yuyeHnKy Ha
pasnumuunTe HaunHe, Kao LUTO Cy CyrecTuja, AOAATHO objallbere, faBake CIMYHOT 33aTka
W Ha Jpyre HauunHe.

Buwwe ayTopa pasmaTtpa NnojMoBe KOju Ce OQHOCE Ha YYEHUKOBO pasymeBate Ma-
TeMaTUYKUX CafiprKaja, Kao WTo cy pasymesarse (understanding), doipewHo pasymesarse
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(misunderstanding), Wewkoha y pasymesarsy (difficulty in understanding), Hegocitiaitiak
pasymesarsa (lack of understanding), koiHuiiusHu KoHgAuK (cognitive conflict) n gpyru.
OB NOjMOBM KOPUCTe 3a OMNMCKBarbe KapakTepuctTuka GyHKLMOHCaba MULLIbera Kafa
ce nojasu GeHoMeH Koju ce fedrHMILE Kao KOTHUTUBHA Npenpeka, Mako OBu ayTopu He
KOpuCTe Nnojam KOrHUT1BHa npenpeka. Ha npmumep, OpmoHa (Ormond, 2012) kopucTyi TEpMUH
toipewHo pasymesarbe, Harnallasajyhv ga ce nojasrbyje y CUTyaLmjy peLaBahba anrebapckimx
3ajaTaka y H/XX1UM pa3pefyMa OCHOBHE LLIKOJIE, LITO Ce y Clyyajy ynoTpebe 3HaKa jeHaKoCTy
jaBrba Kao UoipewHo pasymesadrbe 3Ha4erba 3Haka jegHakociiu. CaxviH n capagHuum (Sahin,
Yemez, & Erbas, 2015) pa3matpajy noTtewwkohe Koje ce jaBrbajy Npu peLuaBarby 3afjaTaka u3
13BOfa jefiHauMHa (CPeAHOLLKONCKA HacTaBa MaTeEMATIKE), KOje ce 03HauyaBajy Kao ewkohe
y pasymesarby. Y pasmatpamy ofpeheHux Tewkoha Koje ce jaBbajy y pasymeBatby MaTema-
TUYKKMX capprkaja, Laxpwun (Shahrill, 2013) koprcTy nojam doipewHo pasymesarve (incorrect
understanding). KoHuenT koiHuiiueHoi cykoba kopucte v MNenng n Cy3aH (Peled & Suzan, 2011),
onucyjyhu cnTyaumjy Kaga ce nojasbyje Telkoha y pelluaBarby MaTeMaTUYKNX 3afaTaka. Xu-
3apuu 1 capagHuum (Hizarci, llgun, & Kucuk, 2014) kopucTte nojam etiucitiemonowka upetpeka
(epistemological obstacle), kojy peduHuLLy Kao HeKy BpCTy Telukohe y pasymeBarby ogpeheHnx
MaTeMaTUUKKMX cagpaja. Ankok 1 capagHuum (Alcock, Ansari, & Batchelor, 2016) rosope o
KoIHUiusHUM pelipekama Kao o notellkohama Koje ce nojasrbyjy y pellaBary NojefuHnxX
KaTeropuja MaTeMaT1yKmnx 3afaTaka.

PasnuuunTe BpCTe KOTHUTUBHUX NpenpeKa rnojaBsbyjy ce y HaCTaBX MaTemaTuKe npu
CyouaBamy yueHurKa c oapeheHnmM cagprkajuma v pelasarby ogpeheHux npobneMckmx
3apaTtaka. Heke o TMX KOrHUTUBHMX MpenpeKka npeacTaB/bajy CUTyalmje ca TPEHYTHUM
Hepa3yMeBaHeM Of|HOCA KOju MOCToje y MaTemMaTMuKum 3agauuma. Tejr n bejkep (Tague &
Baker, 2014) onwvcyjy npupogy KOrHUTUBHE Npenpeke OHaKBe KakBa ce OHa peasiHo Moja-
B/bYje Npwu peLlaBarby pasnnumTux NpobnemMcKux cutyauumja y Kojuma ce jaBrba npobnem
pa3ymeBahba ofpeheHor fena cagpkaja npobnemcke cutyauuje.

Kapa ce cTBOpM KOrHUTMBHA Npenpeka, MHULUMpPajy ce MUCaoHe akTUBHOCTU yCMe-
peHe Ha heHo caBnafaBatbe. Y clyyajy pellaBarba NpobneMcKkor 3aaaTtka, To Cy MMcaoHe
aKTVBHOCTW Y KOHTEKCTY aTe npobnemcke cuTyauuje, Kao WTO cy: ngeHtudrkaumja n
aHanusa enemeHata CTPYKType 3afjaTaka, OTKpMBakbe ofHOCa Koju noctoje n3mehy ene-
MeHaTa, ncnpobasare MoryhHoCTM 3a 3Boherbe pasnnunTrx TpaHchopMaLja, Tpaxere
NocTynKa Koju Boam Ao pelletba 1 gpyre (Bernardo, 1999; Paas, Renkl, & Sweller, 2010). Cse
OBe M/CaoHe aKTMBHOCTY Npefy3nMajy ce fia 61 ce oTKpUO HefoCTajyhu KibyYHW enemeHT
(jemaH nnu Buwe wux). CTora je KOrHUTMBHA NpenpeKka Koja ce Nnojassbyje NPV peLlaBaky
HeKor npobnemMcKor 3aaTka yBek noBe3aHa c NoTpebom Aia ce Kof yYeHrKa OCTBapm Heka
BpCTa oTKpuha y npouecy pellaBaka OBaKBUX 3afaTaka.

CBaKa cMTyaLmja y KOjoj ce yYeHMK CyodaBa C MaTeMaTUUKMM cafipKajeM Koju cagp-
W NO3HaTe 1 Herno3HaTe JesioBe nNpefAcTaB/ba NOTEHUMjATHO CUTYaLUMjy Y KOjoj ce MoxKe
jaBUTU HeKa BpCTa KOrHUTMBHe npenpeke. To je cuTyauuja y Kojoj je HeONXoAHO OTKPUTK
Hemno3HaTy [1e0 Ha OCHOBY AATOT M NO3HaTOr Aena 3afaTka, OAHOCHO Y KOjoj je MMCaOHOM
akTuBHowhy HeonxogHO fAonpeTy 10 HeMo3HaTor Y 3aAaTKy. To ce AellaBa ca 61O Kojom
BPCTOM MaTeMaTUUKOT Cafip>kaja KOju YUYEHWK He pa3yMe 1 Y KOjeM MY je HEeLWTO HOBO 1
Heno3HaTo. CBOHCOH n Bunnjamc (Swanson & Williams, 2014) uctnuy ga ce npenas og
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MO3HaTOr Ka HEMO3HATOM [JlellaBa 1 Y CUTyaumju Kafla yueHuK Tpeba aa yunHu ogpehenn
ancTpakTHY CafipXaj MaTeEMaTUUKN KOHKPETHMM, Y CMUCITY CXBaTaka 0cobuMHa Koje Taj
cafipkaj n3paxasa.

MpunarohaBare TeXKNHe 3a4aTKa U KOTHUTUBHU N3a30B

AKTyenHW KOrHUTMBHU KanaumMTeT yyeHrKa YMHM OCHOBY 3a peLuaBake 61no Kor Ha-
pefHor MaTemaTuyKor npobnemckor 3aaataka. Mpu 3afaBary HOBUX 3afjaTaka, HEONXOAHO
je fa ce TexknHa 3afiaTka MHAUBMAYanu3yje 1 Npunaroan Tom KanauuteTy, nonasehu oa
YrtbeHMLIe fa ce YYeHULM UCTOT y3pacTa (pa3pefa) 3HaTHO pasnmnKyjy No KapakTepmnctu-
Kama KanauuTeTa 3a pellaBatbe MaTeMaTUYKKX 3aflaTaka ogpeheHor H1Boa TexknHe. OBaj
KanaumTeT yKkbyuyje ogpeheHe onwTte u cneynduryHe KOrHUTUBHE CMOCOOHOCTU 11 BELTH-
He, NPEeTXOAHO 3Hakbe, MCKYCTBO pellaBatba pasnunTix BpCTa MaTeMaTUYKKX 3afaTaka,
pa3BujeHa NHTepecoBakba 1 MOTUBaLMjy y obnacTtn matemaTrke n apyro. CnocobHocTy,
BELTUHE, 3Hatbe U UCKYCTBA OPraHM30BaHN Cy Y MOMEHYTM OMNWTUM KOFHUTUBHUM
CTPYKTYpama 1 MaTeMaTUUYKNM KOTHUTUBHUM MUKPOCTPYKTYpama. AKTyesIHW KOTHUTUBHU
KanauuteT obyxBaTa KOTHUTUBHE CTPYKTYpe Koje cy Beh pa3BujeHe (pa3BujeH KOrHUTUBHMW
noTeHUwjan) u KOTHUTUBHE CTPYKTYpe Koje Cy joll yBeK y dba3v MHTEH3MBHOT pa3Boja (He-
NOTNYHO Pa3BUjeH KOrHUTUBHU NOTeHumjan).

AKTYeNTHM KOTHUTUBHW KanauuTeT ce pas3finKyje of yuyeHrKa [0 YYeHUKa, na je Heon-
XO[HO NojeArHaYHO UK KPO3 KaTeropuje yueHrka npunarohaBaTi TEXKNHY MaTeMaTUUKNX
npobnemckux 3afataka Koju num ce 3agajy. To je HeEonxoAHO 360r Tora WTO KOrHUTMBHE
npenpeke Koje ce jaB/bajy Npu pellaBamy jedHor Te UCTOr 3afaTka HUCY UCTOr HMBOa Te-
XVHe 3a cBe yyeHuke. CTora, H/BO TeXMHe MaTeMaTUYKMX 3afaTaka Koje yueHMK peluaBa
Tpeba npunaroguTy ONWTMM U cneundUYHNM KOTHUTUBHUM MUKPOCTPYKTYpama Koje
nocegyje. Ha ocHOBY TOra, yueHMK MOXe fia peLum 3agaTke Koju Cy Ha ONTUMAsIHOM HUBOY
KOrHUTUBHYX 3axTeBa (Arlebick, Doerr, & O'Neil, 2013). HeonxofHo je Ha ageKBaTaH HauvH,
1360poMm 3afaTaka, yCrocTaBuTy OgHOC n3mehy HBOa TeXMHe 3a4aTKa U HMBOA TEXUHE
KOTrHUTUBHE npenpeke (Ha NpruMep, HNBOW HENO3HATOT N HEePa3yM/bUBOT Y CafpKajy Kor-
HUTMBHE NpenpeKe) U akTyesIHOr KOrHUTMBHOT KanauuTeTa yyeHuKa. 36or Tora je nosnuuja
KOTHUTMBHE Npenpeke y 0f4HOCY Ha akTyesTHU KOTHUTUBHM KanauuTeT yueHuKa y ogpeheHoj
06nacTy 3HaYajHa 3a ePprKaCHO peLlaBakbe MaTEMATUYKOT 3a[1aTKa, Ha OCHOBY NoTpebe Aa
YUYeHUK yrpaXHaBatbeM M1CaOHNX aKTUBHOCTM pa3Bija CBOje KOTHUTUBHE MUKPOCTPYKTYpe.

MaTtemaTnykm npobneMckm 3agaum y oapeheHoj Mepu ncnyHasajy CBOjY YNory yKOnmKo
omoryhaBajy yHanpehuBarbe ogpehHeHrx KOrHUTUBHUX MUKPOCTPYKTYPa KO yUeHWKa, OHNX
Koje HM1CY y NMOTNYHOCTM pa3BujeHe, akTMBMpPatbem OAroBapajyinx MMcaoHrX akTUBHOCTY.
3a cBaKy KOTHWUTVBHY MUKPOCTPYKTYpPY KOja ce pa3Buja Kof yuyeHuKa noctoju obnact on-
TVUMAJHOI Pa3Boja, a TO je NOAPYYje HENOTMYHO Pa3BMjeHOr KOTHUTMBHOT NoTeHunjana. To
3Hauyu fAa je y pa3BojHOM CMUCITY ONpaBAaHo Aa yYeHUK yrpaKibaBa pasinumTe MmcaoHe
onepauuje y MaTematuuy, Koje NpeacTaBibajy HaunHe GyHKLMOHMCaba HeMOTNyHO pas-
BUjEHUX KOTHUTUBHMX MUKPOCTPYKTYpa (CMOCOBHOCTH, BELUTUHE, 3Hakbe U NCKYCTBA). TakBa
ynora npunaja 3afaLmma Kojyi 3axTeBajy BULIM HUBO MaTeMaTUUKOr MULIbetba (Arlebick et
al., 2013; Czocher, Tague, & Baker, 2013). To npov3unasu 13 norvike yHyTpaLlbnx ocobrHa
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npoueca KOrHUTMBHOI pa3Boja U NOApa3ymeBa NpMXBaTake CTaBa Aa Cce Ha Pa3BOj KOrHU-
TUBHOT KanauuTeTa Ko YYeHMKa MOXe CUCTEMATCKM yTULATU OpraHM30BaHOM HaCTaBOM U
yuetbeM (Swanson & Williams, 2014), LuTo je cTaHOBMLLTE KOje Ce NCXOAULLHO jaBiba 'y OKBUPY
Teopwuje nHTenekTyanHor paseoja J1. C. Burotckor. Y npouecy nHtenekTyanHor Bacnmrama
Koje ce ofiBWja y HaCTaBU MaTemaTurKe, yT1Laj Ha pa3Boj ogpeheHe MmaTeMaTNUKe KOTHU-
TUBHE MUKPOCTPYKTYpPEe OCTBapyje ce y C/lyyajy Kaja ce CTBOPeHa KOrHUTUBHA npenpeka
No3nUMOHMpPa Y TaUKM HeHOr ONTMMAHOT pa3Boja, KPo3 MaTeMaTnuKe 3afaTKe Koju TO
Tpeba fa ob6e3bene y HacTaBwm.

Ogp yera 3aB1CY ONTUMANHM HUBO TEXKNUHE KOTHUTUBHE NpenpeKe 3a yueHunKa y npouecy
peluaBatba MaTeMaTMUKOr 3adaTka? MocToju BriLLe pa3nnunTrX YMHMUNaLa Koju ogpehyjy oBy
BPCTY ONTUMM3aLvje U KoopAarHauumje y npoLecy oBlafaBarba MaTeMaTUUK/M CafpajrMa.
MNMogpa3symeBa ce fa pellaBarbe MaTeMaTUYKOr 3afaTKa ogpeheHe TeXXUHe N3NCKyje CKyn
CTPYKTYPUPAHNX MMCAOHNX aKTUBHOCTU (NOCTYNaKa, onepauuja) Koju Cy MHTerpanHu geo
npoueca pelaBata 3agaTka. [punnkom 3afaBarba MaTeMaTUUKMX 3adaTaka HaCTaBHUK
Tpeba ynpaso Aa BoAW payyHa 0 TOMe Aa UX 3afaje Ha HAaUUH KOjU ayTEHTUYHO aHraxyje
yUYeHMKa y npouecy mateMaTnukor muwsbena (Otten, 2010), 0ogHOCHO Y CKNaay ca Kapak-
TepUCTUKama yuyeHNKOBOT KOTHUTUBHOT KanauuTeTa. MehyTum, nocTtaBrba ce nuTakbe Kako
HaCTaBHMK MOXe OUTY CUTYPaH Aia N1 je YUeHUK ayilieHIUYHO aHraXX0BaH Yy pellaBakby
3apaTka? 36or Tora je noTpebHO fa ce 3afjaBake 3afaTaka ogpeheHor HMBOa TeXMHe
3aCHMBA Ha HAaCTaBHNKOBO]j NPOLIEHN YYEHNKOBOT aKTyenHOr KOrHUTUBHOT KanaumTeTa 3a
pelwaBare 3agataka (Antonijevi¢, 2011). AKO HaCTaBHUK He YUYNHU KBaNIUTETHY NPOLEHY 1
LOJeNN TEXU 3aaTaK YUEHMKY KOjU CE He MOXKe PeLUUTU CaMOCTaIHAM akTMBHOLWRY yye-
HUKa, TaKaB 3ajaTak ce OHJa eBEHTYasIHO MOXe pellaBaTy Y3 HaCcTaBHMKOBY nomoh nnm
KpO3 3ajeJHNYKY aKTMBHOCT Ca ApYriM yYeHMKOM (Ha nprumep, Kpo3 pag y napy). Kaga je
peu 0 y3pacTy yYeHuKa, UCTU MaTemMaTMuKM 3afaTak Huje nogjefHako Wexak 3a cBe yJe-
Huke. Kaga je MaTeMaTUyKK 3ajaTak ONTMMAJTHOT HMBOA TEXMHE 3a MPOCEYHOT YUYEHNKa,
NCTOBPEMEHO je J1aK 3a HarnpefHe YYeHUKe v iiexak 3a cnabuje yueHumke. CTora, ogHOC
n3mehy TeXXrMHe MaTemMaTUUKOr 3afaTka U akTyeNIHOT KOTHUTVBHOT KanauuTeTa yuyeHnKa
opnpehyje na nu he Taj 3agatak omoryhnti cTBaparbe KOrHUTYBHE Npernpeke onTMmanHor
HUBOA TEXWHE 3a yYeHUKa.

Kaga yyeHunuu 3ajegHo pellaBajy npobnemcke matemaTnuke 3aaaTke (pag y napy,
pag y rpynu), Moxe ce ouekmBaTy fa Tafa noceayjy BULLN HUBO 3ajefHNYKOT KOTHUTUBHOT
KanauuTeTa 1 CTora Mory pellaBaTh U CNIOXKeHMje 3afaTKe Hero LWTo 61 Mornv nojeanHayHo.
Y TakBMM OMUMjaMa peLlaBarba 3afiaTaka KonabopaTuUBHO yUuehe peanusyje ce Kpo3 pas-
nuunTte BMAOBe MHTepakuuje (Francisco, 2013), WwTo JoNprHOCK NOTNYHUjEM pasyMeBahsy
cajipaja Kojum yueHuum oBnagasajy. OBu KanauuteTn noctajy mehycobHo KomnnemeHTap-
HW Y cMTyalumnjama pellaBarba MaTeMaTUUKUX 3afaTaka Kpo3 akTUBHOCTW KoonepaTUBHOT
yuema, WTo omoryhaBa BMLLW HUBO KOTHUTUBHOT Hanopa.

KorHmTrBHa npenpeka Kao fieo npoLeca pellaBama 3afaTka y HacTaBu mateMaTrke
npenpeka je y npaBoM CMUCITy peun 1y CUTyaLuju Kafja OHa CTBapa HeKy BPCTY KOTHUTUBHOT
n3a3oBa Kof yuyeHurka. CTora, KOrHUTUMBHA npenpeka Tpeba Aa NoCny»u 1 Kao CpeacTBo
CTBapatba KOTHUTUBHOT 113a30Ba U fja oMoryhu fia ce Kof yYeHUKa NOKPeHe HU3 MUCAOHMX
aKTUBHOCTM Koje he foBeCTun Ao pellena 3afaTka. Koje cy KapakTepucTrke peHoMeHa Kojn
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ce MOXe 03HaUNTV Kao KOIHUIUUBHU U3a306? Hema cymbe Aia je OBO 3HauajaH NCUXONOLLKN
deHomeH 3a peanusaunjy 61Uno Koje BpcTe akTUBHOCTU NHANBUAYE, @ CUTYPHO U 3a pe-
LaBatbe MaTeMaTUYKMX Npobnemckurx 3agataka. Cutyaumja KOrHUTMBHOT 3a30Ba MOXe
ce eBeHTYasIHO CTBOPUTU HOBMM 334aTKOM Y HacTaBM MaTemaThKe, 3a4aTKOM Ca KOjuM
ce yYyeHVK NPeTXofHO Huje cycpeo. YoriuTe, y HacTaBy MaTemMaTuKe oyeKnBatbe HOBOT U
Hemno3HaTor NoTeHUMjanHo MoXKe fia NpeacTaB/ba HeKy BPCTY KOTHUTVBHOT 13a30Ba, 6ap
3a ogpeheHy KaTeropujy y4eHuKa, Koju ce jaBrba Kao pe3ynTaT NprupoAHe pafilo3HanocTu
Be3aHe 3a YHYTpallkby KOrHUTUBHY NOTPeby fa ce Hello3HAWo ylio3HA U HepasyM/bUso
y4uHU pazymspusum. OBakBa yHyTpaLlHba KOrHUTMBHa NoTpeba 3a yno3HaBakbemM HOBOT 1
Herno3HaTor Koja M3BOPHO NOCTOjM KOA CBake MHAMBUAYeE NpeAcTaB/ba jefHy Of OCHOBa 1
3a CTBapatbe cuTyalmje KOrHUTUBHOT 13a30Ba y HaCTaBy MaTemMaTuKe.

[la 61 caBnafao KOrHUTUBHY Npenpeky, yuyeHUK Tpeba Aa yunHW afeKBaTaH KOrHUTUBHU
Harnop y NOCTYMKy pellaBarba 3agaTka. KOrHUTMBHM Hanmop MoxXe ce ofpeanTN Kao HUBO
aHraxoBarba Koju ce MaHUdecTyje Kpo3 CKyn pasfnunTX MIUCAOHKX orepaLumja y Lumby
caBnafaBatba KOrHUTMBHe npenpeke. MojeaunHn aytopu (Arlebick et al., 2013; Bernardo,
1999; Paas et al., 2010) ykasyjy Ha UMbeHULY ia NOCTOje MaTEMaTMUKM 3afaLy ca 3axTeBUMa
HVXKer 11 3axTeBMMa BULLer HMBoa. CXxogHO TOMe, OBU 3afaL U3NCKYjy pasimumte npuctyne
YUYEHUKa 1 pasnnumnTe HUBOE KOrTHUTMBHOT Hanopa. Y cnyyajy 3ajartaka ca BULIMM HUBOOM
3axTeBa o4ekyje ce fa yYeHUK YrpaKihaBa M1NCAaOHe aKTUBHOCTY Ha NMOjMOBHOM HUBOY. Kor-
HUTUBHU HaMop KOjU je yurHbeH 3aBr1cx 0ff OfHOCA KOju Ce ycrocTasba n3mehy cnegeher:
(1) KapaKTepUCTUKE CNOXKEHOCTU 1 TEXUHE 33[1aTKa, U (2) KapaKTepUCTrKe pedepeHTHOr
[ena akTyesIHOr KOFHUTVBHOT KanaumTteTa yyeHuKa. OBaj ogHoC je cneuyuduryaH v pasnukyje
Ce 0ff yuyeHUKa 0 yyeHuKa. lNopgellaBare HBOa KOTHUTUBHE Npenpeke 3Haun aa ogpehe-
Ha KOTHUTUBHA NpenpeKa MoXe onTUManHo Aa GyHKLUMOHULIE Yy MOCTYNKY peliaBaha
MaTeMaTMYKOr 3afaTKa y KojeM yueHuK kopuctehin cBa cBoja pacnonoXmBa KOrHUTMBHA
cpepcTBa (CMOCOBHOCTY, BELUTUHE, 3HaHe, NCKYCTBa 1 ApYro) peluaBa NocTaB/beHn 3aaa-
TaK, NOCTVXKyhy ONTYMaNHM HUBO KOTHUTMBHOT Hanopa (Paas et al., 2010). Crora, 3agaTak
KOjU YUYEHMK peLlaBa y HacTaBU MaTemaTrke He 61 Tpebano aa byae HY CyBuLLE TEXKaK HU
npesuLe fak. ONTYManHM HUBO KOFHUTVBHOT Hanopa 3aB1UCK Of BULLE YMHMAAL, Kao LUTO
CY HMBO pa3ymeBarba UM HepasymeBatrba [lefloBa 1 efleMeHata 3afaTor cajprkaja, HUBO
NPeTXOAHOr 3Harba Y Be3u ca peluaBatbeM TakBe BPCTe 3afaTaka, KapakTepucTmke npu-
MeHbeHOr OpraHu3aLmoHor obrKa 3a pellaBarbe 3afaTaka (MojeanHayHo, KoonepaTuBHo),
npucycTeo Nomohu cnosba (HaCTaBHUKA UK APYror YYeHuKa) 1 gpyro. Hema cymmse aa je
NPOAYKTUBHMja OMLMja peLlaBarba MaTeMaTUUYKUX NPOBIeMCKUX 3aZlaTKa Y KOjoj je Heon-
XOLHO Ja YYEHUK NOCTUIHe WTO je Moryhe BULLN HMBO KOFHUTUBHOT Hanopa.

YHanpehuBatbe KOrHUTUBHUX MUKPOCTPYKTYpa

Kao pesynTat npoueca caBnafaBatba KOTHUTVBHE MPenpeke, nojas/byje ce nporpe-
CUBHA NPOMeHa ogpeheHe KOTHUTMBHE MUKPOCTPYKTYpe KO YUEHUK], Tj. HeH Pa3Boj 1
yHanpebere. Kopuwhetbe paznnuntux MrcaoHUx onepauuja y cutyaumjama Kaga yYeHuK
HaCToju @ PeLLV NOCTaB/beHN NPOOIEMCKM MaTEMATUYKK 3aaTak NMOTEHLMjANTHO MOXe pe-
3yNTUPaTU NCTOBPEMEHO YHanpehrBameM jeHe Unu BULLE KOTHUTUBHUX MUKPOCTPYKTYpa
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KoJ Y4YeHMKa (CNocoBHOCTY, BELUTMHE, NCKYCTBa yuyeha). OCHOBHU YCNOB 3a OCTBapeme
OBe y3pOouYHe Be3e jecTe CTBaparbe KOrHUTMBHE NpenpeKke Ko yYeHrKa Koja 61 umana
ONTUMAJIHM HUBO TexunHe (Bernardo, 1999). TakBa KOrHMTVBHa NpenpeKa MHNLMpPa MUca-
OHe aKTUBHOCTW YUYeHMKa KOje 3Haye akTUBMpPatbe akTyeSTHOr KOTHUTUBHOT KanauuteTta u
Heros Jasby pa3Boj.

LLTa ynmHM cywTMHY yHanpehurBara HeKe KOrHUTMBHE MUKPOCTPYKType? Kaa rog ce
jaBu cuTyaumja ycrnewHor caBnafaBatba KOrHUTUBHE Npenpeke onTUMaNHOr HNBOA TeXN-
He y npouecy yuyerba, NOCTUXKe Cce NporpecrMBHa NPoMeHa NPETXOAHOT CTakba Y npouecy
pa3Boja KOFHUTMBHE MUKPOCTPYKTYpE Koja je Ouna akTvBMpaHa y Lnby caBnajaBarba
KOTHUTMBHe npenpeke. /13 npeTxogHOr pa3BojHOr CTakba MUKPOCTPYKTYPE, OHO LWITO Ce
MojaBuUIO Kao HefoCTaTak, HEKOMMIETHOCT U CIMYHO Bapem OenUMUYHO ce OTKNaha. Ha
npumep, Kaga je y nuTakby HMBO pa3ymeBakba HEKOT MaTeMaTUYKOr Cafprkaja, TO 3Haun ga
yCnelHo pellere oapeheHnx TMNoBa MaTeMaTUUKKX 3ajaTaka MOXe YKIOHUTY eneMeHTe
OHOra WTO je HeMo3HAaTo UM HeJOBObHO cxBaheHo Y TOM cagpajy. CTora, KOrHUTUBHa
npenpeka onTUManHOr HNBOA TEXMHEe y HaCTaBM MaTeMaTUKe HECYMHbMBO MpeacTaBba
napagmnrmy nofecHor cpefcTBa 3a NocTn3ame NPOrpecBHNX NPOMeHa 1 yHanpehera y
npouecy pa3Boja KOrHUTUBHUX MUKPOCTPYKTYpa Ko yUYeHUKa.

MNporpecrBHa NpoOMeHa NojeANHUX KOTHUTUBHUX MUKPOCTPYKTYpa Koja ce jaB/ba Ha
OCHOBY CaBflafiaBarba KOrHUTMBHE NpenpeKke MoXe GUTU pa3nuumTa No CBOjoj NPUPoaN,
KBaNnuTeTy, HUBOY 1 3Ha4ajy. Ta NpoOMeHa 3aBMCK Of BULLE PA3IMUYNTIX YAHMNALA KOju ce
TUYY aKTyenHOr KOTHUTMBHOTI KanaumuTeTa yY4eHMKa, Kao 1 NPUPOAE 1 OCHOBHMX KapaKkTe-
pUCTVKa KOTHUTUBHE npenpeke. Y UCTo Bpeme, KpyLmjanHy 3Hauaj npunaga HMBOY KOTrHW-
TMBHOT Hanopa Koju je octBapeH (Bernardo, 1999; Paas et al., 2010), a Koju je HeonxogaH 3a
yCrewHo caBfliafaBatbe KOrHUTUBHE Mpenpeke, Of Yera 3aBUCK 1 KBAaNUTET NOCTUTHYTUX
NPOorpecnBHUX NPOMeHa.

[la 61 ce nnycTpoBao UCXOA KOju ce OCTBapyje akTuBuparem ogpeheHrx MMcaoHNX
onepavuuja 3a caBnagaBare KOrHUTBHe npenpeke, onvcahemo moaen TpaHchopmaumje
KOTHUTMBHE MUKPOCTPYKTYpe, WTo hemo cumbonmyHo npukasatn kao A—b (Ha ocHoBy A,
cnepu b). MNpeTtnocTaBmbamo fa ce ogpeheHa KOrHUTYBHa MUKPOCTPYKTYpPa KOA YYeHMKa
NporpecrMBHO Meha of CTaka A 0 CTaka b Ha OCHOBY pellaBatba MaTeEMaTUUKMX MPO-
6neMckmx 3afgaTaka Koju omoryhaBajy ynpakrbaBare pasfiMuymTix MMCaoHMX onepauuja
Ha OMTUMASTHOM HNBOY MHTEeH3UTeTa. M3pa3 cliarbe 03HavaBa CKyn efiemeHata NpUCyTHUX Y
KOTHUTVBHOj MUKPOCTPYKTYPW, Y jeAHOj Pa3BOjHOj TauKM, a TO CTakbe eBEHTYasIHO Ce MoXKe
YHanpeauTu pellaBakbem NpobneMcKor MaTeMaTMUKor 3agaTtka. To je CKyn enemeHata Koju
ce NnojasJbyje y HEKOj MO3MLMjy pa3BojHE NHMje MUKPOCTPYKTYpe. CTame A, c ogpeheHnm
KapakTepucTukama, nojaesbyje ce npe noyetka pellaBatba MaTemaTUYKor 3agaTka. AKo
pellaBarbe Hekor npobnemckor 3aaTka omoryhaBa yueHuKy fla 0oCTBapyu NHTEH3UBHWjU
KOTHUTMBHM Hanop, MOXe ce NPeTNnoCTaB/TX Aa Taj KOTHUTUBHY HaMop YUYeHMKa Moxe
[OBecCTU Ao yHanpehema akTMBMPaHNX KOTHUTUBHUX CMOCOBHOCTY UK BELWTUHA. To
yHanpeheme, yKonnko ce Aoroau, JOBOAM A0 KOHCTUTyuCaka HOBOT cTara b y pa3sojy
[laTe KOrHUTUBHE MUKPOCTPYKTYpPE, OAHOCHO ofiBMja ce TpaHchopmaumja op A no b (A—Bb).

Y Kojum cryyajeBrMa ce oBa BpCTa YHanpehetba KOrHUTUBHE MUKPOCTPYKTYpE jaBrba?
Ha npumep, peluaBare MaTeMaTUUKKX 3afaTaka y NoApYYjy MHOXeHa pa3nomMaka omoryhasa
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YUYEHMKY [a YHanpeamn pasnuumTe eneMeHTe KOrHUTUBHE MUKPOCTPYKTYpe Koja ce MoXKe
O3HaUYNTU KAo BeWliUHG MHOXerd pa3/IoOMAka 1 Koja je Mo CBOjoj NPUPOAN MaTeMaTUyKa
MUKPOCTPYKTypa. Heku of oBMX enemeHata nofpasymeBajy pasymeBarbe ynotpebe MHOXeHa
Y pasnnumMTUM CilyyajeBriMa 1 pasymeBarbe ogHoca n3mehy pas3nmumtux obnvka pasnomaka
Kao fienioBa 0Be MUKPOCTPYKTYpPE, KOje ce MOTY jaBUTU Kao crelndrnyHe MMKPOCTPYKTYpe.
Caknm cnegefinm 3aaTKoOM MOXe ce yHanpeauTy HUBO OBe [iBe BPCTe pa3ymeBatba ako
yueHunKy omoryhaBa la 0OCTBapyu KOrHUTVBHY Harnop HUBOA KOju je BULLW Of, OHOT Koju je
OCTBapeH Yy pellaBatby NPeTXOfHOr 3a4aTKa.

YBek Kapaa ce jaBu 6ap MYHUMaHa MPOMeHa y KBanuTeTy ogpeheHe matemaTnyke
MUKPOCTPYKTYpe Ha OCHOBY pellaBarba MaTeMaTUYKOr NpobsieMCKOr 3afaTka, MOXKeMOo
roBOPUTW O CTBapaky HOBOT CTaka b y weHom pa3Bojy. HoBopopmmpaHo ctatbe b je
HanpefgHuje cTarbe Y OfHOCY Ha CcTarbe A Koje My npeTxoan. Y HoBom cTamy b jaBrba ce
6ap MVHUMaNHW enemeHT KBaJInTaTVBHO HOBOT, 3aCHOBAHOT Ha yNpasKtaBatby MUCAOHNX
onepaumja y peluaBarby MaTeMaTUUKOr 3ajaTka.

OnwcaHa TpaHcdopMaLmja y MpoLecy HacTaBe MaTeMaTKe y CyLUTUHM je eneMeHTapHa
npoMeHa Koja ce ofiBurja y ogpeheHoj KOrHUTMBHOj MUKPOCTPYKTYPY KOf YUEHUKA. Y HEKMM
CllyYajeBrMa MOXe ce JeCUTU Kao MMHUMANHO YHanpehere, AOK ce y HEKM APYTrM Clly-
uajeBnMa felwaBa Behe yHanpebhere. Y peluaBary MaTeMaTUUKUX NPO6eMCKIMX 3ajaTaka
MOXe ce OABMjaTV CTOBPEMEHO YHanpehrBame BuLLe PasinuUTUX KOTHUTUBHUX MUKPO-
CTPYKTYpa KOA YYEHUNKa, 3aBNCHO Of COXKEHOCTMN U TEXKNHA NOCTaB/beHnX 3afaTaka (Kaput,
2008). KibyuHo je fa ce uenvHa peanvsauuvje HaCTaBHOT Nporpama MateMaTuke ofBuja y3
TaKBe efleMeHTapHe NporpecnBHe npomeHe (yHanpehunBama), Koje y cylwTuHu ogpehyjy,
ycMmepaBajy 1 BOAe TOK U NPUPOAY YMTaBOr MpoLeca KOrHUTUBHOT pa3Boja YUeHnKa. Y ToMm
CNyyajy ce MoXe OYeKMBaTV Aa Ce MHTeNIeKTyanHo BacrnuTambe y HaCTaBu MaTeMaTunke ofsuja
Ha BYICOKOM HMBOY epUKaCHOCTU U ePeKTUBHOCTU.

3Hauaj NOCTUrHYTUX MPOrPeCBHUX NMPOMEHa Y pa3Bojy oapeheHe KOrHUTUBHE MUKPO-
CTPYKType no mofeny A—b ornepa ce y pasnnuntum cermeHTUMa HanpeTKa y KanauuTeTty
peluaBatba MaTeMaTUYKMX NPObNemMcKMX 3afaTtaka y HacTaBu, Kao Wwro cy: (1) yHanpeheme
KanaumuTeTa pellaBatba HOBUX 3aflaTaka CIMYHUX HUBOA TEXMHE, Ca MatbM KOTHUTUBHUM
Hanopowm; (2) yHanpehetbe KanauuTeTa pellaBatba HOBYX 3afiaTaka BULLNX HUBOA TEXUHE,
Ca CAIYHUM HMBOOM KOTHUTUBHOT Hanopa. Ha ocHoBY ocTBapeHux yHanpeherba, yYueHUKoB
KanaumTeT 3a pellaBahbe CNoXeHMnjux 3aaaTaka yBehasa ce y ogpeheHoj Mmepu y cBakoj of
HaBefeHnX cuTyauuja.

3aKkrbyyak

Y npouecy HacTaBe MaTeMaTUKe CyoyaBatbe yuyeHrKa ¢ ogpeheHnm npobnemckmum
3a[1aTKOM Koju Tpeba peLunTu, Kao 1 CTBaparbe KOrHUTYBHE Npenpeke, CTBapa cUTyauujy
KOFHWUTVBHOT 113a30Ba 33 YYEHMKA, @ NOTOM 1 ogroapajyivi KOrHUTUBHU Hanop Heomnxo-
[aH 3a peLlaBarbe 3afaTKa. To je OHO WTO YMHU NOTIYHWjOM YNOry KOTHUTMBHE MNpernpeke
Yy HacTaB/ MaTemaTuKe. Takohe, HEOMNXOAHO je fa TEXKMHA MaTeMaTUUYKMX NPOBIEMCKNX
3ajjaTaka 1 KOrHUTVBHE Npernpeke y npoLecy pellaBara OBYX 3afaTaka Oyany caobpaxeHu
aKTyeJIHOM KOTHUTUBHOM KaamnauuTeTy yuyeHuKa (Koju nocepyje ogpeheHr HUBo cnocobHo-
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CTW, BELUTUHA, 3Hahba, NCKYCTBA Y yuerby U APYro). Y TakBOj CUTYyaLMju YUEHVK je y npuanum
pa ynpaxktaBa ogpeheHe MncaoHe akTUBHOCTM yCMepeHe Ka YyCNeLHOM caBnagaBamy
KOrHUTUBHUX NpernpeKa, akTMBHOCTU Koje Cy caobparkeHe OCHOBHUM KapaKTeprcTiKama
KOTHUTUBHE npernpeke ca Kojuma ce y4eHUK cyouasa.

CBaka KOrH/WTMBHa Npenpeka y NpoLecy HacTaBe MaTeMaTuke Tpeba aa ma v ogpehe-
Hy BPCTY yJiore ycMepaBatba yyeHrKa Ha kopuwhere agekBaTHUX MUCAOHNX onepauuja y
npoLecy pellaBarba MaTeMaTUUKor Npobnemckor 3agaTtka. Crora, Tpebano 6v aa uma ynory
Mofena 3a NokpeTatbe CMcTeMa MUCAOHUX onepaunja Kog yueHuka. C gpyre cTpaHe, Taj
CUCTeM onepauuja Kof yueHrKa npefcTaB/ba CPefCTBO 3a pa3Boj ogpeHeHnX KOrHUTUBHIX
MUKPOCTPYKTYpa.

MNporpecrBHa NpomMeHa y pa3Bojy HeKe KOrHUTUBHE MUKPOCTPYKTYpPe 1Mma NpoayKTUB-
H¥ edeKaT y ofHOCY Ha cBaky cnefehy ciTyaumjy peluaBarba MaTeMaTUUKKX NPO6nemMcKmx
3apaTaka y HactaBu. Ouekyje ce fia cBako HOBO yHanpehere oBe BpcTe yueHnKy omoryhasa
peluaBarbe C/IOKEHMjUX 3aAaTaKa, 3afaTaka BrLer H/BOa TeXIMHe, OAHOCHO 3aAaTaka Koju
3axTeBajy BMLWIN HNBO KOFHUTMBHOT Hanopa. Ha ocHOBY Tora, y H13y 3afjaTaka Koju ce pe-
WaBajy jefiaH 3a Apyrum moxke ce noctuhy nocteneHo nosehame HMBOA TEXMHE 3aAaTaKa,
TaKo [la CBaku HapeAHW 3aaTaK Koju yYeHVK pellaBa Moxe y ogpeheHoj mepu 61T Texn y
0fjHOCY Ha NpeTXoAHU 3afaTak. OBakBa opujeHTaumja omoryhasa ocTBapetbe MpoayKTVBHOT
yTuuaja Ha pa3soj oapeheHnx cneundryHNX KOTHUTUBHNX MUKPOCTPYKTYpPa KOA yYeHNKa
KpO3 npoLec HacTaBe 1 yyerba MaTemaTurKe. Y cuTyaumju Kaga ce 3afaTak pellaBa Kpos
MOAEN KoonepaTVBHOT yuetba, CBaky crefehn 3afaTak Moxe 6UTK Ha BULLEM HUBOY CJIO-
XEHOCTU 1 TexMHe y nopehetby ca ChTyaLMjom Kafa yUYeHUK pellaBa 3ajaTak CamoCTasHO.

NHTenekTyanHo BacnuTarbe Koje ce HeJBOCMUCNEHO ofiB1ja y NpoLiecy HacTase n
yyera MaTemMaTuKe rnojasbyje ce Kao KOMMeKcaH npoLec AenoBakba Ha KOrTHUTUBHU Pa3Boj
yueHuKa. Kao cactaBHM Aeo LienvHe 0BOr NpoLieca, jae/ba ce noTpeda 3a TakKBMM HaCTaBHUM
nporpamom Koju omoryhasa 1 NOACTUYE peLuaBakbe NPobNemMcKuxX 3agataka, na CaMmmm Tm
1 dopmmpatrbe OPraHN30BaHOT U CUCTEMATMYHOT HU3a KOFTHUTUBHIMX NMPEnpeKa, Koje ciy»e
Kao CpefiCTBO NOKpeTakba KOMIMIEKCHOT CKyNna MMCAaOHNX aKTUBHOCTYW YUeHMKa. To je HauuH
[la Ce Kpo3 NpoLiec HacTaBe 1 yuyerba MaTemaTrike omoryhyje npoayKTvBHM yTULaj Ha pa3Boj
1 yHanpehere pasnnynTx KOrHUTUBHUX MUKPOCTPYKTYPa KOA YYEHMKa, @ CamnM TUM U
YTULIAj Ha LieNIMHY npoLieca KOrHUTUBHOT pa3Boja, LWTO NpeAcTaB/ba jefaH Of CYLUTUHCKNX
3ajlaTaka VHTeneKTyanHor Bacnutama.
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PauosaH AHTOHI/IjeBI/IFl . KapaKTepVICTI/IKe npoueca pewaBakba MatTeMaTUHKNX I'IpO6J'IeMCKI/IX 3afaTaka

CHARACTERISTICS OF THE PROCESS
OF SOLVING MATHEMATICAL TASKS

Radovan Antonijevié¢
Department of Pedagogy and Andragogy,
Faculty of Philosophy, University of Belgrade, Serbia

In the process of mathematics education, the development of students’ cognitive capacities
is stimulated, and thus mathematics education is a key area in which the process of intellectual
education in schools takes place. This paper looks at some of the key characteristics of this process, focusing
in particular on the role of the complex phenomenon known as the cognitive barrier, which occurs in the
process of mathematical problem tasks. In mathematics education, a problem task is typically designed
so as to contain that which is required in order to work out the solution. A cognitive barrier thus arises in
students’ thought process, as does a cognitive challenge of a certain level of intensity. In the process of
overcoming the cognitive barrier in working out the solution to a mathematical problem, students have
to putin a certain amount of cognitive effort and optimally engage the referential part of their congintive
capacities. The process of problem solving takes place through different thinking activities (thinking
operations), and draws on prior knowledge and experience necessary for the efficient solving of certain
groups of math tasks. The system of cognitive barriers should be an integral part of the implementation
of the mathematics curriculum, so as to enable the initiation of students’ thought processes at the optimal
level, and the development of various mathematical cognitive microstructures (abilities, skills, knowledge),
the development of the capacity for mathematical thinking, and the development of students’ overall
cognitive capacities.

Abstract

Keywords: mathematical task, cognitive barrier, cognitive challenge, cognitive effort, developmental
transformation.

XAPAKTEPUCTUKW NMPOLIECCA PELLEHNA MATEMATUYECKNX
NPOBJIEMHbIX 3AAHUIA

PapoBaH AHTOHMEBUY
Kadepnpa negarorvikn n aHgparoruku,
Ounocodbcknin dakynbstet, benrpagckuin yHnsepcutet, Cepbus

B npouecce obydeHus mamemamuke NOOWPAEMCa pazeumue NO3HA8AMENbHbIX CNOCO-
6HOCMel y4awuxcsa, nosmomy npenoddsdHue MAamemamuku 56/19emca Kwoqegol
obnacmelo 0bydeHUs 8 npouyecce UHMeENIeKMydsbHO20 pad3sumus. B dawHoU cmamee
paccmMampugaromcs Hekomopele U3 K/II0YesbiX Xdpakmepucmuk 3mozo npouyecca. B uyenmpe
BHUMAHUA HAxo0umcs paccMompeHue posiu  C/IOXHO20 ABJIeHUs, XApakmepu3yemo20 Kak
«KO2HUMUBHOE npenamcmeaue», A8/1eHUs, B03HUKAIOWE20 8 Npoyecce peweHUs MameMmamuyeckux
npobnemHbix 3a0anull. Kaxoas npobnemHas 3a0adya e obyyeHUU mamemamuke obbI4HO 8K4Yaem
mo, 4e20 mpebyemcs 6 3a0aye, Ymobbl NPUUMU K OMKPLIMUIO pewleHus. icxo0s u3 3moeao, y y4auyuxcs
€030aomcsa KoeHUMUBHbIE NPenamcmaeus Ha yposHe MbluIeHUs, d MAKXe KO2HUMUBHbIE 8bi308bl
onpedesieHHO20 yPOBHA UHMeHCUBHOCMU. B npouecce «o081adeHUs KO2ZHUMUBHbIM hpenamcmeauem»

Pe3tome
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npu peweHuu npobnemHo20 3ad0aHUA 8 ObOydeHUU Mamemamuke oxudaemca om y4aujuxca
docmuxHeue onpedesieHHO20 YPOBHA KOZHUMUBHBLIX ycusul U onmuMasabHO20 — UCNOJ/16308AHUA
3ManoHHOU Yacmu €80OUX KOZHUMUBHbLIX cnocobHocmed. lMpouecc peweHus npobremHol 3adayu
npoucxooum nymem pas/iudHbIX MbICIUMesTbHbIX Oelicmauli (Mbic/lumenbHele onepayuu), npu 3mom
ucnosb3yromcsa yxe npuobpemeHHsle 3HaHUA U onbim, Heobxooumsie 071 3(hPeKMuUBHO20 peleHus
onpedenieHHbIX 2pynn 3a0ay. Cucmema KoeHUMUBHbIX Npenamcmauli 00/XKHA CMame HeOMvem1emMou
yacmeto peanu3ayuu y4ebHolU npoepdMmel NO MAmemMamuke, MAK KAK OHA UHUYuupyem
MbIC/IUMebHYI0 0eameslbHOCMb yHauwuxca Ha ONMUMA/IbHOM ypogHe U pda3gusdem pa3fiuyHsle
Mamemamuyeckue KO2HUMUBHbIe MUKPOCMPYKMypel (CNOCOBHOCMU, HABbIKU, 3HAHUSA), pacuuupaem
06vemM MamemMamu4ecko20 MbIWIEHUA Y yHAWUXCA U KOZHUMUBHbIE CNOCOBHOCMU 8 UE/IOM.

Knroueewle cnosa: mamemamuydeckoe 3a0aHue, KoeHUMUBHoe npenamcmesue, KO2HUMUBHbIU 861308,
KOeHUMus8Hoe ycusiue, passusarowas mpchd)opMduun.
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CTABOBU POAUTEJbA NMPEMA
YYERY EHIMMECKOT JESUKA CBOJE AELIE

JeneHa py6op’
[NlenaptmaH 3a punonoluke Hayke,
[p>aBHY yHuBep3uTeT y HoBom [asapy,
Hoswu MNa3sap, Cpbuja

—>0 = Do<=

YKkreyyusaree poguiliesba y wWKosi08arbe geye doctiasio je jegHo og KibyYHUX Wema
caspemeHol WKoJICciiea loc/iegrUux HeKOIUKO ioguHa. Acleki aHiaXmaHa Koju o8aj pag
ucautuyje je ctuas poguiliesba Upema yderby eHisieckoi je3uka csoje geue. lpema tieopuju HamepHoi
UoHawarea, Hamepe Upegcluasrbajy gupekiidH aHiueyegeHc UoHawarea, e je us woi passaoia upsu
yusme paga 6uo ga ce yiugpgu clipykilypa ciiasa poguiiessa u uctiuitia ga iu ce Hamepad u3gedja Kao
camocitianHa komloHeHa. ipyiu yuse je 6Uo ga ce uctiuitia ieHepasnHu citiag poguiliesvd jep cltiagosu
umajy UpegukiiusHy 8pegHOC. Y30pak je yuHusio 115 poguliesea Yuja geya dpudagajy dodynauyuju
cpegrbowiKosIaya u/unu citlygeHaiua. YuecHuyu cy tolyrwasanu MuHu-6ailiepujy, a gobujeHu ogayu
Cy aHaAu3updHu y cldatuctuuykom tpoipamy SPSS21. [eHepanHu clliae poguiliesva je UpeiexxHo
fiosuttiugaH, a yiuspheHo je ga ia yuHe: 1) buxeguopasnHu aciiekili cliaga u Hamepd, OHO WILio poguiliesu
KOHKpelliHO YUHe ga Uux08d geya y4ye eHinecku, 2) acusHOC U UHguUepeHIUHOC pema yqervy
je3uka, ogHOCHO aHiuuliog UpoakiusHociliu, 3) ogu3sarbe 8pegHOCiiU UHgUBUgYe, U 4) HaUUOHAIU3aM,
0gHOCHO KAo heiog aHitiutiog nubepanHocili U 0BOPeHOC Ka eseHyaaHUM TpOMeHaMa y je3uky.
Pe3yniiaiuiu Ham iogope ga pogulliesbu U3 080i y30pKa YuHe (Us1u 8epyjy ga YuHe) Hatiope ga ce yKrioyye
y yuerbe eHirneckoi caoje geue, witio ceakako obehasa jep uciipaxusarea UoKasyjy ga aHiaxmaH poguitierna
o3utliusHo ytliuye Ha ucxoge y4erod.

Aucuipakiu

KroyyHe pequ: aHiaxmar poguiliesed, Hamepad, CpegrbOWKOJ/ICKA U clllygeHicka Uodynayuja, cuias
Upema yuerby eHineckoi jeukad.

YBopg

NcnntuBare cTaBoBa y UCTpaxunpammnma 13 obnactv gpyLuTBeHO-XYMaHUCTUYKIX
HayKa oflyBeK je Mmano 3a uwb fia 0b6jacHM pa3nuumTe BpCTe JpyLUTBeHUX 30mBarba (Rot,
2008), anu n ga npeasuaun ogpeheHo NoHaware koA nojeguHaua n/vnu rpyna (Bohner

1 bram.english@yahoo.co.uk
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& Wanke, 2002). MNpeankTBHa BPeAHOCT CTaBa Ce 3aMpaBo CMaTpa HajBaXKHUjOM Kapak-
TEPUCTUKOM, jep ce Ha OCHOBY ofpeheHunx TeHAeHLMja MOTY NpeTnocTaBuTn ogpeheHn
obpacum noHallarba KOA /byau, Fae ce Hamepa Aa ce M3Befe NoHallakbe CMaTpa ANPEKTHUM
aHTeLleJeHCOM MOHallakba y CKflagy ca Teopujama pauroHanHor genoBaka v HamepHor
noHawama (getasbHuje y Fishbein & Ajzen, 2011).

CraBoBu HajsehiM lenom HacTajy Kao nocnefumua couvjanmnsalmje jbyam, WTO 3Ha-
4y Aa camu YMHMOLUM coumjanmsanmje (HNp. poanTerbyu) NCTOBPEMEHO NpefCTaB/bajy U
pneTepmuHaHTe ctaBa (Rot, 2008). Y cknagy ca TeHAeHUMjaMa CaBpeMeHOT LKOJICTBa Aa ce
poauTesbu CBe BuLLE YKIbyUe Y HaCTaBHM MPOLEC 1 LUKOJCKU XKMBOT CBOje AeLe, npeamet
Haller NCTPaXKMUBaha je NCNUTMBAHE CTaBOBa poAvTe/ba NPema yuekby eHINecKor jesnka
cBoje peue. NpBoO, XenMmMo Aa UCNNTaMO KOJIMKO Cy MOTEHLUjaJIHO POAUTESbM aKTUBHU
YUYECHMLM Yy LWKONOBaky CBOje fele (Tj. KOHKPETHO Y yUery eHrNecKor je3nka), a Apyro,
CTaBOBW poauTesba MOry (UH)OMPEKTHO YyTULATW Ha CTaB, Na 1 nocturHyhe geue.

Hekun ayTopm nctnuy aa Hema JOBOSbHO UCTPaXKMBakba Koja UCIUTYjY YTULAj NOHaLLama
poauTesba NpemMa AeLm 1 HUXOB YCrex Y LWKOMW, Y CMUCITY NMOoACTMLakba, OXpabprBatba, 3a-
WHTEepeCcoBaHOCTY 3a LWKONCKN pag 1 ycnex aeue (Radojlovi¢ i Koci¢, 2011). Y jeaHoj geckpun-
TMBHOj cTyauju (Radojlovig, Ili¢-Stodovi¢ i Donovi¢, 2015), Koja ce 6aBuna ncnuTMBarmem
NMoBE3aHOCTV aKTUBHOT 1 NacuBHor yyewha pogutera n3 Cpbuje y npsom 06pa3oBHOM
LmKnycy (AMpeKTHOr pafa ca feLoMm, moMarara oko foMahux 3agataka v C1.) U MHAMPEKTHOT
yuelwwha (n3mehy octanor npyxara BepbanHe nogpLuke y yuery), yTBpheHo je fa BeNuUkn
npoLieHaT poauTesba U3 UCMUTAHOT y30pKa NoACTMYe felly Aia yue 1 pafe fomahe 3afaTke.

MNopepn 0OCHOBHUX LLKONa rAe je OYeKMBaH AVPEKTaH aHraXkKMaH poauTesba, y AMepuum
Ce YK/byueHOCT popamnTesba y 06pa3oBarbe feLie YecTo NoBesyje 1 ca,NO3UTUBHIM LLUKOCKUM
ncxogmma“ y KacHmjM dpasama LWKOOBakba, KOHKPETHO Ha Npernasy 13 OCHOBHE Y Cpefby
KONy 1y TOKY CpefiibOoLLKONCKOr obpa3oBama (B. Woolley & Bowen, 2007; Woolley &
Grogan-Kaylor, 2006). Hbb1xoB yTuLaj y TOKy CTyaMparba feLle Huje UCNUTUBaH, KONIMKO MU
3HaMo, BEPOBATHO U3 Pa3/iora LUTO Ce He OYeKyje aHraXKmMaH pogmuTesba Ha OBOM y3pacTy.

MNako ce y caBpeMeHOM LIKONCTBY CBE BULLE UHCUCTMPA Ha BaXKHOCTY YK/byuMBaha
poavTesba y HacTaBHM NPOLEC, HEKe CTyauje Ko Hac NoKasyjy Aa AUPEKTOPU LIKONa, Ha
nprmep, CMaTpajy Aa Cy POAUTESbU FreHepasiHO He3arHTepecoBaHN 3a yyeluhie y o6pa3oBHOM
npotiecy cBoje feLie 1 Aa Ce BUXOB aHra)KMaH yrnaBHOM CBOAM Ha y4YeCTBOBaHe Y BaHHa-
CTaBHMM akTMBHOCTMMA (Vranjedevié, 2012), LITO ce MOXe YeCTo YyTu 1 Y pa3roBopuMa ca
HacTaBHULUUMa. Hekn cTpaHu ayTopu Takohe nctuuy aa je nprMeTaH naj poanTesbckor
yuewwha y o6pa3soBarby fele (Jeynes, 2010; Mapp, Johnson, Strickland, & Meza, 2008), wto
je nocnegMyHoO NOACTaKIO NOKPETakbe PasNNYMTUX NPorpamMa 3a yKibyumBarbe poanTterba
y 06pa3oBHU npouec. 360r cBera HaBeAeHOr, OO je A0 MPOMeHe NepcrneKkTUBa, Kako
HeKV ayTopu HaBoAe, 1 HOBe KOHLeNTyanusauuje capagme Koja HarallaBa 3Hauaj cBe
Beher ykrbyumBara 1 aHraxmaHa poauterba y pag wkone (Polovina, Josic i Cirovi¢, 2013).

Y HedbopMmanHM pa3roBoprMa ca POAUTEbMA, C pyre CTpaHe, YecTo ce MOTy YyTu
KOMEHTapu f1a je HajBa)kHWje fa HUXOBA feLe 3Hajy EHINECKM je3uK U nHbOPMaTHKY, By-
noyhu fa cy No3HaBakbe jesnka 1 KoMMjyTepcka MMCMEHOCT Y laHallkbe Bpeme HeN30CTaBH
YCJI0B 3a Hajpas3NnNYnTMju PacnoH NOCNoBa. Y Tom CMUCAY, UCUTUBaHe CTaBOBa U Hamepa
poAvTEba NPeMa yuerby eHIIECKOT je31Ka MoXe 61T TpaHCMapeHTHM NoKa3aTesb Tora LWTa
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KOHKPETHO poamuTesby 13 y30pKa YMHe y nornefy faBarba Nogpluke U NoAcTULama Jele
[a oBfajajy jedHUM HacTaBHUM NpPeAMeTOM Koju cMaTpajy 3HauajHum. [ipyrum peunma,
XKenuMmo fAa yTBpAMMO Aia I POANTESbU YMHE KOHKPETHE Hamope Aa NoACTakHY deuy Aa
wro 6orbe oBnagajy eHrneckum. bygyhun pa je jaunHa Hamepa Haj6osbM NpeauKTOp Tora
kako hemo ce noHawatu (Ajzen & Dasgupta, 2015; Kenrick, Neuberg & Cialdini, 2007), oHga
NHTeH3UTET paKTopa HaMepe Moxe BUTK jacaH MHAMKATOP fa N1 Cy POAMTE/bU 3amcTa
aKTUBHU YUYeCHMLM Y NpoLiecy yyetrba. JeaaH of HaunHa ogpehuBama jaunHe Hamepa Kof
WHAVBUIYA jecTe Mepere CTaBOBa NpemMa NoHallakby, Te Ce Ha Taj HauuH MoXe NpesBrAeTH
1 BepoBaTHONha camor noHawatba (Ajzen & Fishbein, 1980).

lonasHe eopujcke 0CHOBe UClipaxusarba

Poguterbu yTnuy Ha CBOjy AeLly Ha pa3nmymTe HauuHe. Y cknagy ca npeaMeToMm paaa,
aHra)kMaH popmTtesba y 06pa3oBHOM NpoLecy AeLie Moxe 61Ty akTBaH 1 nacueaH (Radojlovi¢
i sar.,, 2015). Kao wTo ayTopKe HaBoe Y CBOM pPagy, dkiiusHU aHIaXMaH NpeacTaB/ba AUpeK-
TaH paj ca Aeuom (Tj. nogyyaBare, NomMararbe npu yuemy 1 nspaau gomahrx 3agartaka),
[OK UacusdH aHiaMaH NpeAcTaB/ba MHAMPEKTaH paj ca AeLoM (Tj. 3aMHTepecoBaHOCT 3a
LUKOJICKM paf 6e3 AMpPEeKTHOTr aHraXkMaHa, kao HNp. BepbanHo nogcTuuare gele fa yJe,
capajha ca LUKONOM, 3aMHTepeCcoBaHOCT 3a LIKOJICKe 3aaaTke v c). Mu hemo ce y oBom
pagy KOHKpeTHO GOKyCcupaTL Ha jefaH 00K MAcMBHOT aHraXMaHa — CTaBOBE poauTesba
npema yuemy eHrnecKkor jesuka csoje fieLle, kao 06Ky noacTrLama aele Aa yye Taj jesmk.
CmaTpamo fa Cy CTaBOBM K/byUHIW Y OBOM Norneay 36or cBoje NpefnKTUBHE BpeaHOCTH, Te
hemo ce Ha OBOM MeCTy Mpe CBera OCBPHYTU Ha HMXOB 3HaYaj 1 CTPYKTYpPY.

CnokeHo Jby[CKO NOHallarbe TPaANLIMOHANHO NpefCcTaB/ba OApPa3 UHTerpauuje Tpu
KOMMOHEHTe CTaBa: KOTHUTUBHE, eMOLIMIOHaNHEe Y KOHaTUBHe (BOsbHe). KorHUTuBHa ce oa-
HOCK Ha Ca3Hahba, YMHeHULIe 1 YBepeha Koja 0coba uma y Besun c objektom cTaBa (Taylor,
Peplau, & Sears, 2006), emouuoHanHa Ha eBasyaLjy 00jeKTa CTaBa 1 TUYe ce BPeLHOCTM
nHgmeupaye (Pennington, 1997), a KoHaTVMBHa Ha TeHAeHLMje Aa ocoba ypaan HELTO NOBO-
oM ob6jekTa cTaBa (Rot, 2008). Y cknagy ca caBpemMeHUM CxBaTarblMa, CTaB ce nocmaTpa
Kao reHepasnHu eBanyaTMBHY CKyn nHdOpMaLMja Koje noTudy of oBux eniemeHTa (Crites,
Fabrigar, & Petty, 1994; Zanna & Rempel, 1988), a cacTtoju ce o yeTnpmn mehycobHo nose-
3aHe AnMeH3umje: KorHuuuja, aheKTUBHMX peakuuja, brxeBMopanHux Hamepa 1 noHallarma
(Bordens & Horowitz, 2008). YnpowheHo roBopehu, CTaB je KOMMNIEKCaH Nojam Koju ce He
MO»e CBeCTV HU Ha jefjHy off CBOjuX KommnoHeHaTa (Grubor, 2015) n ykrbyuyje cucteme pas-
NUUNTKX yBepera, aheKTUBHMX peakumja 1 Hamepa Aa ce ogpeheHo NoHallarbe ussege.

MHora nctpaxmBarba U3 0651acTy couurjanHe NCUXONOruje HUCY ycnena fa ycrnoctase
KOHKpeTHY Be3y n3mebhy cTaBa 1 NoOHallarba, Y TMMe NoKasasa fa NO3UTMBaH CTaB Huje
HY>KHO MPeAnKTOp NOoHaLlaka. Tako, Ha NpuMep, Y jefHOM of 0BUX UCTpakmBarba (Huddart-
Kennedy, Beckley, McFarlane, & Nadeau, 2009) no3ut1BaH CcTaB npema peLuknnpary Huje
npaheH KOHKPETHMM aKTUBHOCTUMa Koje Cy Y cKnagy ca ctaBoM. CiyHa je cutyaumja u
ca Jpyrum ctyamnjama, Koje cy ce 6aBune nsnackom Ha nsbope, rmacarbem 3a ogpeheHor
npencefHNYKOr KaHauAaTa, Kopuwherwem cpeficTaBa 3a KOHTpauenuujy, Bexbarem,
CMarbereM ynotpebe eHepruje, fOHaLMjoM opraHa 1 1. AKO 3aHeMaprMO 0Ba APYLUTBEHO
BaXKHa MMTakba M OCBPHEMO Ce Ha CUTYaLujy Y LIKOJICTBY, YECTO Ce MOTY UYTU KOMeHTapu
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HaCTaBHVKa [la hUXOBM yUYeHULM NMajy BeEOMa NO3UTMBHE CTaBoBe npema oapeheHnm
HacTaBHMM NpeaMeTrIMa, aNv YNPKOC ToMe He NoCcTuXy Aobpe pesyntaTe.

OBaj Hecknag n3mehy ctaBoBa 1 NoHalama, AjzeH 1 OuwbajH cy nokylwanu aa pelue
yBohereM KoHLenTa Hamepe Aa ce ogpeheHo noHalwamwe n3sege. Y Besn ca NOMeHyTUM,
Aj3eH n OuwbajH npase pasnuKy namehy aBe BpcTe ctaBoBa. [pBy rpyny YmMHe onwTn
CTaBOBU (Npema PU3NUKMM 06jeKTUMA, PAaCHM, ETHUYKUM U APYTUM rpynama, MHCTUTY-
unjama, forahajyuma unu Jpyrum onwTUM Temama), a pyry YMHe CTaBoBY Npema nssohemny
cneumndUYHOr NOHallaka Yy 0fAHOCY Ha objeKaT CTaBa, OHOCHO clliagosu Upema UoHaWarby
(Ajzen & Fishbein, 2005). Takohe, ayTopu ncTuuy fia je noTpebHO HanpaBuUTY Pasnuky nmehy
onLwITMX BUXEBMOPANTHUX KaTeropuja 1 nojeMHauvHKX NoHalama. Noenayere oBMX pasnmka
je HeonxofHo jep je HaBefleHa pa3nuKa ynpaBo jefiaH of rMaBHYX Pa3siora HEKOH3UCTEHT-
HOCTU pe3ynTaTa, OHOCHO 3aK/byyaKka fia Cy CTaBOBU C/1abv NpefMKTopy NoHallama.

Y cknapgy C Mofiefiom Teopuje paLuoHanHor AefioBara 1 HaMepPHOT NoHallarba (Ajzen
& Fishbein, 2005: 194), paznuunTi pakTopm yTnuy Ha bopmmrparbe yBepera NHAUBMAYE, Kao
Ha NpyMep NHTeNUreHuuja, CTepeoTUnu, N3NoXeHoCT MHGoPMaLjaMa, CTaBOBM PYLUTBEHNX
rpyna v cn. (no3Hatu Kao dakTopw yTruaja). Tako dopmmpaHa yBepera NoTom yTudy, namehy
OCTasior, 1 Ha CTaB NpeMa MoHallaky, Koju Cy NpeaMeT Haller UCTpakuBatrba. YBepema
mory 6uTn 6uxeBrnopasnHa, HopmaTMBHa 1 KOHTposHa. [pBa ce TMUy NWTakba NoBe3aHmX
Ca ncxofMma noHatlarba 1 3ajefiHo € eBaslyalMjama yCKO NoBe3aHUM Ca HiMa Npou3Boae
ONLITY MO3UTUBHY WUSIN HEraTUBHY eBanyaLujy, Tj. CTaB npemMa ogpeheHom noHawamy (Ajzen
& Fishbein, 2005). pyra ce Tu4y BepoBaTHOr ofobpaBara Uy HeofobpaBara HeKOr NoHa-
LWakba off CTpaHe npujaTtesba, YnaHoBa NoOpoAuLE, Kosera v C. U NPon3BoAe NepuunupaHu
LpYLITBEHM NpUTUCAK (T3B. cybjekitiugHe HOpMe) fa ce nojefnHal ynycT Unm He ynyctm
y To noHalwame (Ajzen & Fishbein, 1980). Tpeha cy noBe3aHa ca nocTojakem Unm Henoc-
TojarbeM paKkTopa Koju onaKLiaBajy unmn oTexkaBajy NoHalame (Ajzen & Fishbein, 2005), n
0Ba YBepetrba BOAe 10 CTBaparba nepuenuuje o ToMe a i MMamo KanauuTteT ia u3Beemo
noHaLuare Unu He (T3B. UepyuliupaHe KoHitpose doHawarea) (Ajzen, 1991; Fishbein & Ajzen,
2011). Y KOHTEKCTY HalLer UCTPaXK1Bakba, OHa Ce OHOCe Ha Nepuenuujy poguterba aa nv
MOTY YTULIATU Ha CBOjy AeLy Aa 6orbe 0BnaAajy eHrneckum jesnkom.

YBeperha, HapaBHO, He MOPajy HY>KHO 6UTK UCTMHUTA, Beh Mory 6UTK Yak npauumo-
HasHa (Ajzen & Gilbert Cote, 2008). MehyTnm, Kaga ce CKyn yBepetrba jeaHomM Gpopmmpa, oH
npy»a KOrHUTUBHY OCHOBY 13 KOje CTaBOBWU, NepLunupaHe ApyLITBEHE HOPMe, NepLenyuja
KOHTpoONe, Ny KpajibeM cilyyajy Hamepe cnefie Ha pa3yMcKy 1 fgocnefaH HaumH (Ajzen,
2012; Ajzen & Fishbein, 2005).

Y KOHTEKCTY WWKOANCTBA, HaBeAeHa Teopuja je KOHKPETHO NPBY NyT NpUMeH-eHa Y je4HOM
NCTpaXknBarby 13 06nacTn NpumMmerbeHe NMHrBUCTUKe (Grubor, 2012), ny emy je notepheHo
[la CTaBOBU CpefHOLKoNaLa 1 CTyeHaTa Npema yuery eHrneckor HUCY AnpeKTaH npe-
OVIKTOP je3nykor noHawaba (Tj. nocturHyha), Beh cama Hamepa fia ce n3sefe NoHaluame.
Pe3yntaTi HaBefeHOr NCTpaXKMBara Cy Nokasanu Aa n3aBojeHn GakTtop Hamepe 1 emMouyja
(OHE) ymHorome objalutbaBa, OfHOCHO NpeaBrha ycnex/nocturiyhe Kop cpefihbOLLKONCKe
rpyne. PerpecroHom aHanusom je ytephero aa ®HE objalutbaBa oko 30% yKynHe BapujaHce
Kop npBe mepe nocturHyha (npoceyHa BpeAHOCT 361pa CBYX OLiEHa 113 eHIIECKOT je31Ka 3a
Tekyhy LUKONCKY rOAMHY Kafa je cpoBefeHo UcTpaxnBatrbe) 1 44% yKynHe BapujaHce Kof
Apyre (CKop Ha eKCTEPHOM TECTY OCMULLIbEHOM 3a NoTpebe ncTpaxkuaara). OBu pesyntaTtu

456



HacTaBa v BacnuTatbe, 2018, 67(3), 453-469

nay y npunor naeju fa Hamepa jecte ArMpeKkTaH aHTeLefjeHC NoHallaka, Te cMaTpamo fa
UCNuTMBae CTaBOBa poanTesba (KOHKPETHO HaMepe) MoXKe yMHOrome 61Ty MepofaaBHO 3a
NCNMTMBakbe CTeMeHa aHraxxMaHa poauTerba y KOHTEKCTY yueHba EHINEeCKOT je3nKa CBoje geLie.

Ca unbem fa ncnMTamo jaunmHy Hamepe KOof poamnTerba, jeflaH of 3ajaTaka paja je
6110 fa ce yTBPAM CTPYKTYpa CTaBa HaBe[leHe rpyrne Kako 61cMo ogpennnu aa nu ce Gaktop
Hamepe 13fBaja Kao CaMOCTanHa AMMEH31ja, a 3aTUM 1 KOjU je HheroB MHTEH3MWTET, Kao U Aa
6rCcMo YyTBPAWAY Koje ANMEH3Mje NeXke y OCHOBM CTaBa POAMTEba NPema yuetby eHrfieckor
je3unka. [lakne, y y>kem cMUCAY, jaunHa Hamepe poamTesba fa NoAy3My KOHKpPeTHe akuuje y
BMAY NofCTMLamba Aelie fa 60s/be caBnafajy eHrnecku jesrik roBopy HaM KOJIMKO Cy poau-
TesbW aHraXKoBaHW y TOM nornegy. Y wypem CMUCHY, bKXOB OMNLUTY CTaB MOXe NOoTeHLMjanHo
yTULLATK U Ha CTaB came JeLie, ako y3MeMo y 063Up Ja Ha CTaBOBE MOTY yTVLIATU 1 CTaBOBM
APYLWTBEHNX, OQHOCHO pedepeHTHMX rpyna.

Ha ocHoBy cBera HaBefileHOT, Npef OBO UCTPaxmMBare cMo noctasunmn cnepehe oc-
HOBHe UnrbeBe: (1) Aa ce ogpene KOMMOHEHTE Koje fiexke y OCHOBM CTaBa pojuTesba npema
yuery eHrnecKor jesnka coje feue, (2) aa ce yTBpAU CMep U UHTEH3UTET reHepasiHor CTaBa
1 N3[BOjEHNX KOMMOHeHaTa. Y cknagy C NoCTaB/beHVM LiMSbeBUMA, NOCTaBuAn cmo cneaehe
xunoTese: (1) npema Teopwmju HamMmepHOT NoHallakba, GakTop Hamepe fe ce N34BOjUTU Kao
camocTanaH $aKkTop, LWITO je BaXXHO jep ce Hamepa cMaTpa AMPEKTHUM aHTeLeileHCOM
roHalama; (2) cTaB poauTesba Npema yuehy eHrfieckor je3rKa je no3utTueaH 36or, couu-
OJIHTBUCTUYKUM PEUYHKOM PeYeHo, CTaTyCa eHrNMecKkor Kao MHTepHaLMOHaNHOr je3ukKa.

MeTtoponoruja nctpakusama

WcTpaxusarse je feo ctyauje Behux pasmepa y Kojoj Cy NCMMTUBAHU CTaBOBU CPefHOLL-
Konaua 1 CTyaeHaTa npema yuemny eHrneckor (Grubor, 2012). Y 0BoO nH1umjanHo ncrpa-
XVBarbe YKIbyumin CMO YNTaB HU3 Bapurjabnu Koje NnoTeHumjanHo yTuuy Ha dopmuparse
CTaBOBa Pa3nUUMTX 06pPa30BHUX NPOdMIA 1 PA3INUYUTUX CTAPOCHMX rPpyra Npema yuyery
€HrIecKor jesnka. JegHy cy YUMHWAM CTaBOBW CpeanHe, OGHOCHO poaunTesba.

WcTpaxmBatbe Koje je TeMa OBOr pafia CripoBEeAEHO je y poKy of ABa Meceula. C jeaHe cTpaHe,
ncnuTaHnuUmM yuje je 6apem jeaHo aeTe noxahano cpearby LKoY, Tj. TMMHa3Wjy, nonyrasanu
cy 6aTepujy TeCTOBA Ha POAUTE/bCKUM CacTaHLMMA. Pas3nor 3a 0BaKko LnsbaHu y30paK je 610 To
LUTO Cy MCNUTaHULY 13 FTIaBHE UCTPaxmBauKe dase nprnagany cpefHOoLLKOSICKOj nonynaumju.
Mopep ynyTcTaBa 1 KPaTKOF ONiCa CBPXe MCNTMBaHa Koju Cy ce Hanasunm Ha camoj 6atepujy,
Ha cacTaHUMMa je 610 NPKCYTaH 1 aHKeTap, Koju je MHPOPMICA0 yYeCHMKe O NPUPOAM 1 CBPCU
UCTPaxmBarba 1 O HeroBoj aHOHNMHOCTM. YUeCcHULM Cy NOMyHsaBany YNMTHUKE Ha SOOPOBOSbHO)
6a3u 1 Janu cy carnacHocCT 3a Kopuwherbe pesynTaTa y CBpxe HayYHOUCTPaXMBaUuKor pajaa.

MowTo cy Apyry CTapocCHy rpyny 13 rnaBHe ¢ase YnHUIM ctyaeHT OrnonowKor un
EkoHomcKor dpakynTeTta y Kparyjesuy, CTyReHTM C 0BUX GpaKysnTeTa Cy 3aMOJbeHU fia CBOjUM
poauTesbuma 1 poauTesbma CBOjUX Npujatesba/no3HaHnKa/pohaka Aajy HaBeaeHy MUHU-
6aTepujy Ha nonyragarbe. Ycnos yyelwha je 6uo ga 6apem jegHo gete noxaha dakynter.
Kao 1 kop npBe rpyne poauTerba, 1 Ha 0BOj baTepuju je objaLibeHa Npupoaa 1 cBpxa nc-
TpaXxMBahba, Ca 3arapaHTOBaHOM aHOHUMHOLLRY 1 obpacuem 3a carnacHoCT o Kopuwwhetby
pesynTaTa y CBpXe Hay4YHOUCTPaXKMBaYvKor paja.
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Y3opak

Y nctpaxmnsamy je nHuymjanHo yyectsosano 130 ncnutaHuka. M3 garbmx aHanmsa
WCKJby4YeHO je 15 ncnutaHuka jep cy UxoBu ynUTHALM 6UNY HEMOTNYHM (Tj. HeQOCTajanu
CY HeKM oAroBOpU Ha CKanu CTaBoBa) Un HeBanuaHu (Tj. CBM OArOBOPM CY UManu UCTy
BPELHOCT, N MAaKCUMasHy 7 UM MUHUMAnHy 1, 6e3 063upa Ha To ia u Cy TBPAHE No3u-
TUBHE N HeraTuBHe). [lakne, KoHavyaH 6poj ncnutaHuka je N=115, ctapocHe go6u og 35
rogrHa go 61 roagnHy (M=46,17; SD=5,76), oba nona (M=38; »K=77).

Y30pakK je pa3HoNVK no cteneHy obpasosara: HK (ocHoBHa wkona) 2,6%; Ill cteneH
CTPpYuHe cnpeme (Tporofuilre cpeatbe obpasoBame) 5,2%; IV (YeTBOporoamime cpearbe
obpasoBame) 38,3%; VI (3aBpLueHa Buwa wkona) 10,4%; VIl (pakynteTcko obpasoBarbe)
38,3%; VII/2 (marnctpatypa) 3,5%; VIl 1,7%. (nokTopaT). Y30paK je pasHONUK 1y obpa3os-
HoM npoduny: ApylwTBeHe HayKe 6,2%, punonoruja 3,5%, npupoaHe Hayke 4,4%, TeEXHUUKe
Hayke 22,1%, ekoHOMWja 1 TProsuHa 26,5%, pagHuum 17,7%, npaso 10,6% u octano 8,9%
(Tj. MeguumHa 5,3%, ymeTtHocT 1,8%, fomahuua 1,8%). Kao WwTo Moxemo fa NpumeTrmMo,
npeBnafaBajy eKOHOMMja U TProBMHA, TEXHNUKE HayKe U pagHULN.

Bynyhu pa je y3opak ncnmtaH ca Uuibem a ce yTBpfe CTaBOBY poauTesba NpemMa yuerby
€HITIeCKOr je3uKa CBOje feLle, UCMMTAaHMLU CY Yy coumogeMorpadCKoM YNUTHUKY HAaBOAMIN
1 nopaTtke o cBojoj aeun: non (M=36; X=59; M/»K=20), 06pa3oBHYy yCTaHOBY KOjy HlXOBa
peua noxahajy (CLU=62; ®=33; CLU/®=20), Kao 1 tb1x0B 06pa30BHM NPOPUN (APYLITBEHO-
je3unukn cmep rumHasuje 30,4%; punonoruja 15,7%, 0OAHOCHO CTYAEHTY EHITIECKOT je3MKa 1
KH/XKEBHOCTU U YYeHULM GUIONOLLKE TMMHa3snje; NpupoaHe Hayke 4,3%; TeEXHUYKe HayKe
7,8%; ekoHoMMja 8,7%; ocTano 18,4%; mewoButo 18,3%;). da 3akmbyummo, Hajsehu 6poj
[eLe poanTesba U3 y30pKa je no usbopy wkone/dakynTera jesnuky opujeHT1caHo (npee
[Be HaBefeHe KaTeropuje).

UHclupymeHiuu u tpoyegypa

Y cBpXy Mepetba CTaBOBa poauTesba CpefHOoLKonala u/nnmn ctygeHarta npemMa yyemy
EHITIECKOT je3rKa KoprCTunm cMo Kpahy 6atepujy Tectosa (B. Mpunor 1). OBy MyuHU-6atepujy
cy unHunw: (1) coyuogemoipagcku yauiliHUK, rope OnmncaH, Ynju je uub 61o aa ce npukyne
OCHOBHM coumofemorpadpcky nogaum (non, y3pacT, 3aH1mare, CTPyYHa cnpema, non aete-
Ta, 06pa30BHa UHCTUTYLMja U 06pa3oBHY Npodun feteTa); (2) ckasia lpoyeHe T03HABARA
eHI1ecKol, Ynjy je OCHOBHW Linsb 610 fa ce yTBpAK CybjeKTMBHa NpoLeHa poamTesba o ToMe
KOJMUKO OHU U HUXO0Ba Aiella 4OOPO Bafajy EHrNeCKUM je3ukom; (3) ckasaa cltiasosd pogu-
wemwa Upema yyerby eHineckoi jesuka (CPyEJ), KOHCTpyncaHa no yrnefy Ha ckany cTaBoBa
cpepmoluKonaLa 1 cTygeHaTa npema yuyerby eHrneckor (Grubor, 2012).

CPyEJ ckana npeacTtaBsba cegMmocTeneHy ckany JInkepToBor Tvna, ca BpegHocTMa og, 7
(Y GotutyHociuu ce He cnaxem) po 7 (Y tottiyHociuu ce cnaxem). YonwteHo roBopehu, rnaBHu
3afjaTak 610 je la poauTesbr NPOLIEHE KOMMKO je BaXKHO [a HX0Ba AieLia yUe eHIrnecky jesuk,
a cama cKana yK/by4yrBana je pasnunumTe AUMeH3unje CTaBa, HNp. UHTPYMeHTanHy BpeaHoCT
Nno3HaBaka eHrNecKor jesunka (Bepyjem ga 3Harbe eHineckol jeauka moxe Mom gelellly ga
tiomoiHe y xugotly), Hamepy Aa NoACTWYY Aeuy Aa WTo 6orbe 0BNafajy eHrNeckMMm je3rkom
(Mogciuuyem cgoje gellie ga tocseiliu WO 8UWIE BPEMEHA YHetby eHITIECKOI) N CI.
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Bynyhu fa je nctpaxrBarbe KBaHTUTAaTMBHO, NPUKYM/bEHW NOAALM Cy Npe CBera aHa-
NU3MPaHK CTaTUCTUYKN. Y Ty CBpXY KopuwheH je ctaTucTnuku nporpam IBM SPSS Statistics
21.3a notpebe aHanv3uparba nogataka kopuwheHe cy cnegehe aHanvse: ecKpUnTBHA
CTAaTCTMKA, AaKTOPCKa aHanm3a, t-Tect, aHanu3sa BapujaHce (ANOVA), aHanusa kopenauuje,
aHasnu3a noysaaHoCTu CKane, Tj. MHTePHA KOH3KCTeHTHOCT (KpoHbaxoBa anda), a Takobe cy
M3pavyHaBaHe 1 BENUUYMHe edeKTa 3a CTaTUCTUUKM 3HaYajHe Kopenauuje.

PesyntaTn ucrpaxmnsama
Cyb6jexiuusHa tpoyeHa l03HABAA eHiNecKol je3uKka

Kpaha 6aTtepuja TectoBa KopuwheHa y UCTpaxurBakby YK/byurBana je, nopes coum-
ofemorpadcKor yNnUTHKKa, 1 CKany caMornpoLeHe ofi Tpy NuTarba. [pBo nuTakbe ce TMUano
6poja je3nka Kojum poauTesbyn JO6PO BNaaajy, a pesyntaTn AECKPUNTUBHE CTaTUCTUKE
nokasyjy aa Hajsehin 6poj ucnuTaHvka uny He Bnaga Aob6po HMjeAHUM UK Blaja caMo
jenHVM je3nkom (HujepaH 41,6%; jenaH 43,4%; aBa 10,6%; Tpu 4,4%). Cnepehe nutame ce
TULANOo CybjeKTUBHE NPOLIEHE NCMUTaHUKA KONMKO J06pO BNafajy eHINEeCKNM je31KoM U
yKibyurBano je cnegehe yHanpen ogpeheHe BpegHocTu: nowwe 34,5%; ocpegatbe 31%; nobpo
26,5%; ognuuHo 8%. Kao WwTo MmoxemMo fa NpUMeTUMO, MPOLeHTyanHe BpeaHOCTM Cy AoCTa
paBHOMepHoO pacropeheHe, n3yses nocneghe (,0a114YHO"). Haj3ag, nocnepre nutame ce
O[HOCWO Ha TO KONMKO HUXOBa fela JoO6po Blajajy eHrneckum jesukom. [lobnjeHn cy
cnegehun ogrosopu: nowe 2,7%; ocpeame 15,9%; no6po 40,7%; opnmuHo 40,7%. PesyntaTn
nokasyjy fa Hajsehu 6poj poauterba cMaTpa fla hUX0Ba fieLie BNafajy eHrneckum jesnkom
L[06PO 1NN OaINYHO.

Kako 6ucmo nposepunu fa nv cy cybjekTrBHe NpoLeHe poauTesba o CTeneHy con-
CTBEHOT NO3HaBaha EHINEeCKOr 1 CTerNeHy No3HaBaka je3nKa CBoje AieLle NoBe3aHe, Crpo-
BENN CMO KopeslaunoHy aHanusy. Pesyntati nokasyjy Aa noctoju Besa (r=0,224; p=0,016),
Tj. OHU KOjU1 MPOLEHYjy CBOje 3Hatbe je3MKa Kao 60sbe NpoLeryjy 1 3Hatbe CBOje AieLle Ha
CNnYaH HauvH. logylle, NMOMeHyTa Be3a HUje jakor MHTEH3UTETa, Ha LWTa YKa3yjy BpeQHOCTH
koeduumjeHarta (r, p). Takobe je yTBpheHa Kopenauuja, NTOHOBO CNabor MHTEH3MTETa, U3-
Mmehy HBoa o6pa3oBatba 1 CybjeKTUBHE NpOoLIeHe cTerneHa NO3HaBaka eHIMeCKOr je3unka
(r=0,226; p=0,015), 0OAHOCHO KaKO CTeMneH CTPY4YHe CpemMe pacTe, TaKo pacTe 1 cTeneH
npoLeHe COMNCTBEHOT NO3HaBatba je3nka. Kopenauuja Huje ytBpheHa nsmehy cteneHa
CTpy4YHe CnpemMe 1 NpoLieHe 3Hara Jelle.

Ckana ciuasosa Upema y4erby eHifieckol jesuka

KomtioHenite ciiasa. C uurbem fia yTBPAMMO KOMMOHEHTe CTaBa, CrpoBeniv cMo dakTop-
cKy aHanmsy. [la 6ucmo onpasganu Kopuiwhere HaBegeHe aHanm3e Ha KopuwwheHoj ckanu,
npso cmo cnposenu KMO TecT afgekBaTHOCTU y30pKa 1 bapTtneTos TecT chepuyHoctu. Kao
WwTo ce BUAW 13 Tabene, pe3yntat ob6a Tecta onpasaasajy GakTopucarbe ckane CTaBoBa
poavTesba NPemMa yueky eHrfieckor jesuka (Tabena 1).
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Tabena 1. Kaj3ep-Majep-Onkunos (KMO) TecT agekBaTHOCTY y30pKa 1 bapTneToB TecT chepuyHoCTH

KMO TecT ageKkBaTHOCTH y30pKa ,806
bapTneToB TECT ChepnyHOCTH Anpokcumalinja xm-KBaapaT TecTa (x%) 798,996
Bpoj ctenenn cnoboge (df) 120
3HauajHocT (Sig.) ,000

C ymrbem Ja yTBPAMMO CTPYKTYPY CTaBa poAuTesba, O4HOCHO HheroBe KOMMNOHEHTe,
CMPOBEesN CMO eKCrIopaTBHY GaKTOPCKY aHanm3y (MeTofa rmaBHUX KOMMOHeHaTa, BaprmMakc
potauuja). [punmnKom NHMULMjanHOr eKCTpaxoBaka, ABe TBPAHEe CY MOKa3ane BeoMa HMUCKe
BPELHOCTM, Te CY UCKIbyueHe 13 farbe aHanu3e (T15: Bepyjem ga he moje gellie 6uitiu suwe
UereHO YKOJIUKO 3HA eHiiecKu je3uk, n T17: MakcumanHo Upaluum KoJIuUKo Moje geilie Haupe-
gyje y erineckom). HakoH nsbavmBara oBe ABe TBpAHe, GakTopCKoM aHann3om U3gBojuno
ce net dakTopa (Tabena 2), Koju 3ajeaHo objalwraBajy 69,94% yKynHe BapujaHce, 1 To:

| pakTOp: 06jalHbaBa 34,24% BapujaHce 1 NpefACcTaB/ba OMXeBNOPAHM aCMeKT CTaBa U
Hamepy (BAH), Tj. wWTa poanTerb KOHKPETHO YMHe Y Morefy yyera eHrneckor ceoje geLe,
LUTO MOKas3yje cafprkaj TBPAHU Koje Cy ce rpynucane oko oBor ¢pakropa:

T2: MakcumarHo ce Wipygum ga dogciuakHeM ceoje gellie ga y4u eHinecku.

T3: Yecitio iosopum ceom gellietlly ga je io3HABAH€ eHIIECKOI HEOUXOGHO Y gaHAWIHe 8peme.

T5: Tpygum ce ga c8om geilieitly ob6e36egum ogpwiKy ga witio 6osve 08/1agd eHinieckum
jesukom.

T7: Clpeman/clipemHa cam ga obe3begum cgom geitieltly moiyhHoci ga witio 6owe
Hay4u eHinecku.

T8: [Mogcwiuyem ceoje gellie ga Uocselliu WO 8UWIE BpeMEHA yYerby eHIIeCKOl.

T12: Huje mu tewko ga oggojum 8peme Kako bux pasiosapao/pasiosapasna ca ceojum
gelueiiom o Wiome ga tpeba ga y4u eHinecku.

Il dakTop: ob6jawmasa 13,34% yKynHe BapujaHce, N CaunkbaBajy ra TBpAHE Koje of-
C/IMKaBajy NacuBHOCT N uHAnbepeHTHOCT (M) Npema yuery eHrneckor je3nka, Of4HOCHO
npoaktusHocT ([MA):

T6: Mucnum ga je Heliollipe6HO ga moje gellie lio3Haje eHINecKu je3uk.

T10: Mucnum ga je yuerve eHineckoi ewko, Ua He tepam HU cgoje gellie ga id y4u.

T16: Mucnum ga eHinecku Huje HeoUxogaH 3a Moje gellie.

[l akTop: 06jawrasa 9,40% yKyrnHe BapujaHce, 1 CaurhbaBajy ra TBpAHE Koje ofpa-
»aBajy nparmatunsam (1), ofHOCHO NparmaTmnyaH acnekT yuera eHrneckor jesuka:

T13: BaxHo je ga moje gellie y4u eHINeCKU jep je eHliecku UHIUEepHAYUOHA/THU je3UK.

T14: Mucnum ga je kopucHo ga moje gellie tio3Haje eHinecku.

IV pakTop: objawrbaBa 6,62% yKynHe BapujaHCe, 1 O3Ha4YaBa NoAM3ame BPegHoOCTH
nHgmeugye (MBW), a unHe ra cnepehe TBpAtbe:

T1: Bepyjem ga he moje gellie 6uiliu 06pazoeaHuje yKosauKo 3HA eHIecKu.

T4: Hemam Huwia dpolius ga ce y c6aAKOGHEBHOM je3UKy Kopucile ciupaHe peyu, HUp.
U3 eHineckoi jesuka.

T9: Bepyjem ga 3Harbe eHineckoi Moxe Mom gelliellly ga UOMOIHe y Xugoily.

V ¢akTop: objawrara 6,34% yKyrnHe BapujaHce, 1 NpeacTaB/ba HaumMoHanmsam (H),
OAHOCHO CTPax fla CTPaHM je3nK 1 KynTypa He yrpo3e COMCTBEHU je3UK N KyNTypY, O4HOCHO
nubepanHocT (J1) 1 OTBOPEHOCT Ka eBEHTYaNIHMM NMPOMEHaMa Kao Heros aHTUMOA:
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T11: Cmatipam ga y4verve eHineckol ygarpasa Moje gellie 0g Hawe cplcke Kyaype.
T18: Mucnum ga kopuwherbe clUpaHoI jeauka, HUp. eHiziecKol, U0aKo anau culypHo
YHUWIABAa HaW je3uk.

Ta6ena 2. Oaktopcka ontepefierba no TBpAbaMa

PoTupaHa maTpuLia KOMMNoHeHaTa

Tepamwe KomnoHeHTe
1 2 3 4 5
T1 ,755
T2 835
T3 831
T4 754
T5 766
T6 ,839
T7 685
T8 ,859
T ,608
T10 ,549
T11 741
T12 542
T13 749
T14 839
T16 823
T18 778

MeTog; aHanm3a rnaBHYX KOMMOHEHTU (BapMMaKc poTaumja ca KajsepoBom HopManusaumjom)

C ywbem fa NOTBPAMMO J0OUjeHy CTPYKTYpPY MCMUTUBAHOT KOHCTPYKTA, CMPOBENH
CMO 1 KOHPUMPMATOPHY PaKTOPCKy aHanm3y y Kommnjytepckom codteepy Amoc.

Be3a namehy tBpatou 4. 1 10. u brMa oaroeapajyher ¢pakrtopa y noyetTHom mogeny
6vna je cnaba. Takohe, ako Nornegamo BpeaHOCTY MoKa3aTesba BasbaHOCTV MOZESA, BUANMO
[a NpefnoXxeHn mogen Huje 3agoBosbaBajyhn (Tabena 3).

Tabena 3. [oka3aTerby BarbaHOCTV mofena 1

xv/df GFI AGFI CFHI RMSEA P close

=
0]
=3
o 1.793 842 772 897 083 .006

M

X% MMHUMaIHa BpeAHOCT Hecnarama; GFI: BasbaHOCT NokasaTtesba ¢uTa (eHrn. goodness of fit index); AGFI: npuna-
roheHa BasbaHOCT Nokasatesba ¢uta (eHrn. adjusted goodness of fit index); CFI: KomnapaTMBHU NoKasaTtesb ¢puTa
(eHrn. comparative fitindex); RMSEA: edekaT KOMNIeKCHOCTV MoAena (eHr. root mean square error of approximation);
p close: BpeHOCT 3HauajHOCTV 3a TECTUPakbe HYNTe XunoTese
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/13 HaBepeHor passiora cMo y cnegehem Kopaky nsbauunm ose ase Tepare (T4 T10)

Y Mopgeny 2. npBu nokasaTesb je U fJasbe f1obap, a ocTane BpeaHoCTH 6naro pacty, mehytum
1 garbe Hucy 3agoBosbaBajyhe (Tabena 4).

Tabena 4. Moka3atesbi BarbaHocT Mogena 2

x/df GFI AGFI CFl RMSEA Pclose

Mopen 2

1.840 865 .788 o017 086 010

Y Tpehiem Kopaky cmo usbauunu TBpAkY 12, jep je nokasusana gocta cnabujy sesy
ca pakTopom BAH op ocTanux TBpAHU (BE€3a OCTaNVIX TBPAHM Ce KpeTana y pacrnoHy of .71
no.82,aT12 je octBapuo Be3y ca .53). Mlako HaBegeHa Be3a jeCcTe NpUXBaT/bUBA, UMaK Cy ce
n3bauuBarbem oBe TBPAHE NOKa3aTesby Ba/baHOCTV Mofena focTa nobosblianu (Tabena 5).
Takobhe cmo 360r 3ajegHrUKe KoBapujaLumje noeesanu ctaBke T2 1 T3 y okBupy paktopa BAH.

Tabena 5. Moka3atemu BambaHocTv Mogena 3

x/df GFI AGFI CFI RMSEA P close

Mopen 3

1.731 .896 824 938 .080 041

Y rpadrukom mogeny, Koju HACMO NprKa3sanu 3a cBe Kopake, Beh camo 3a Kpajrbu, cee
TBpAHbe 13 dakTopa BAH cy caja octBapurBane jake Bese c 0BUM dpakTopom (y pacrioHy og,.72
po .83), a cnnyHa je cutyaumja u ca paktopom MIA/MA. Y osom mogeny ce paktop MucnocTta-
BMO Kao npo6nematunuaH (T14 ca5.5,aT13 ca 1.11), Te cMo ra y HapegHOM KopaKy n3baumnu.

Cnuka 1. KondupmatopHa daktopcka aHanuza: Mogen 4
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MNpema oBoM mopfeny, cBe TBpAHE OCTBapYjy 3HayajHe Be3e ca NpeTnocTaB/beHM
dakTopmMma, Kao WTo ce moxe BuaeTn us Cnuke 1. LLUTO je HajBaxHMje, NoKa3aTesby Barba-
HOCTU Mofena ce 3HayajHo NobosbluaBajy 1 Aajy NPUXBaT/bMB MOAEN KOjy NprKasyje cTaB
poavTesba NpemMa yuery eHrfeckor jesuka uxose aee (Tabena 6).

Tabena 6. Moka3saterby BasbatocTv Mogena 4

x/df GFl AGFI CFI RMSEA P close

Mopen 4

1.702 913 846 948 078 085

Cpegroe spegHociliu hakiliopa Ha ckanu ciuagosa poguiliespa. Y nornefy BpegHoC-
TU NojefMHAYHNX KOMMOHEeHaTa CTaBa, cpefte BPeAHOCTM YKYNHOr CKopa U3ABOjeHnX
dakTopa Ha cKanu cTaBoBa Nnokasyjy fa cBu GbakTopu Umajy (penaTnBHO) BUCOKe Bpes-
HocTu. Hajmarbe BpegHocTu y nopehemy ¢ octanum dpaktoprma nokasyjy (1) daktop Koju
npepacTas/ba 6xeBUOpanHM acnekT ctaBa, bBAH (M=31,26; SD=4,39), og MakcumanHux 35,
n (2) NA/NA (M=18,50; SD=3,48) op makcMmanHux 21, nako n gase penaTtuBHO BUCOKe.
MNpeocTana gBa ¢pakTopa, pakTop KOju Ce OAHOCK Ha Noamn3arbe BPeaHOCTU NHAVBUAYE,
MNBW (M=12,79; SD=1,86), Kao 1 ¢paKTop KOju Ce O[HOCU Ha HaLUMOHanM3am/nMbepanHocrT,
H/N (M=12,16; SD=2,11), ca makc1manHUM BpegHoCTMMa of 14, noKasyjy n3y3eTHO BUCOKe
BpefHOCTU. Ha 0BOM MeCTy NOTPe6HO je CKPeHY TV Naxhy Ha UnbeHnLy Aa cy ABa dpakTopa
— NacUBHOCT 1 NHANPEPEHTHOCT, N HaLMOHanr3am, CaunkbaBanu HeraTrBHe TBpAHE Koje
Cy Npu YHoOCy nopaTtaka 6une obpHyTo KoampaHe 360r n3payyHaBaha yKyrnHOr CKopa Ha
CcKanu ctaBoBa. Camum TUM, NPY MHTEPNpPeTaumju nogaTaka BaXkHO je HarnacuTu Aa oHu
npencTaBsbajy BUXOB aHTUNOA (NpoakTBHOCT/NbepanHocT). Hajsaa, y nornegy daktopa
noav3ara BpeAHOCTU NHAMBUAYE BPELHOCTU CYy OUYEKMBAHO BUCOKE jep je yobuyajeHo
[la poauTesby Xene aa M geua byay ycnewHa v a ce, NCMXONOLWKUM PEUHNKOM PeyeHo,
NINYHO pa3Bujajy.

MNpema KpuTepunjymy nona, TeCcT He3aBMCHMUX y30paKa HUje NoKa3ao CTaTUCTUYKN
3HauajHy pa3nuky HU Kopf jenHor dakTopa. Kako 6ucmo yTBpamnm fa nu noctoje 3HavajHe
pasfvike y ojHOCY Ha ocTane coumopemorpadcke Bapujabne, cnposeny cmo jegHobakTop-
ckun ANOVA TecT. Paznuke Hucy yTBpheHe H/ Y 0AHOCY Ha 3aHUMakbe, CTPYUHY cnpemy, 6poj
CTPaHKIX je3uka KojuMa NCNUTaHULM BRagajy, H1 Konmnko Jo6po BRajajy eHrneckum pogu-
TesbM 1 HbUXOBA AeLa, Kao HU Y OAHOCY Ha non v npodun deue. JefnHa 3HavajHa pas3nvka
(F(2, 112)=3,671; p=0,035), ann ymepeHe BennuunHe edekra (n’=0,058), npoHaheHa je Ha
daKTOpy HaLMOHann3Ma y OfHOCY Ha TO fia 1 Aielia noxahajy cpegry WwKony, GakynTeT uim
oba. TykujeBum post hoc Tectom (HSD) yTpheHo je fa pa3nvka ymepeHe 3HauajHOCTN NOCTOju
nsmehy cpenme wkone n pakynteta (MD=-0,56940; p=0,032), n TO y KOpUCT pakynTeTa.
Mo3uTnBHa Kopenauyja (caba ka ymepeHoj) ytBpheHa je usamehy ¢paktopa HaumoHannusma
1 rognHa ncnmtanuka (r=0,206; p=0,027).

leHepanHu ciias. Cpefrba BPeAHOCT yKYNHOT pe3ynTaTa Ha ckanu cTaBoBa (M=56,30;
SD=6,38) noka3syje Aa je reHepanHu CTaB UCMUTaHMKa NPETEXHO NO3UTMBAH, a MHTEPHA
KOH3UCTEHTHOCT CKaJie NoKasyje BUCOKY BpeaHOCT a=0,826, wTo rosopu y Npusor noysga-
HOCTM KopuwheHe ckane.
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Y cBpxy yTBphKrBara eBeHTyanHe pas3nnke y OAroBop1Mma UCnuTaHmnka, NprMeHuIm
CMO TecToBe passvKa. Y nornefy coumonemorpadckux Bapmjabnu, npema Kputepujymy
rona TecT He3aBUCHKX Y30paKa Huje MoKas3ao 3HayajHy CTaTUCTUYKY PasfnKy y OAroBopu-
Ma ncnmtaHunka. CInMyHo, y OfHOCY Ha 3aHMarbe, CTPYYHY crnipemy, nosn fele, o6pa3oBHM
npodun aeue, YnrbeHnUy Aa n geua noxahajy cpeary wkony, GakynteT v v jeaHo u
apyro, ANOVA TecT Huje NOKa3ao CTaTUCTUYKM 3HaUajHe pasnuke.

Ca uwbem fa NpoBeprMO Aa N CTapocHa A00 yTuue Ha CTaB UCNITaHKKa, MPUMEHUN
CMO KOopenawunoHy aHanusy, anu Huje yTepheHa 3HauajHa Kopenauuja. Kaga rosopmmo o
Cy06jeKTMBHOj NPOLIeHN NCMUTaHKKa Y BE3U Ca NMO3HaBakeM CTPaHKX je3rKa, cuTyauuja je
cnepeha: Hema 3HauajHe pasfivKke y oiHOCY Ha 6poj je3uka Kojuma poauTerbu Bnaaajy, y
OfJHOCY Ha TO KOJMKO JO6PO BNafajy eHrnecknm, HATU y OBHOCY Ha TO KOMMKO, MO HUXOBOM
MULLIbERY, HIXOBA fella 4o6po BNnagajy OBUM je3VKOM.

Juckycuja

CaxeTo hemo npokomeHTapurcaTh pesynTaTe UCTpa)knBarba Majyhn y Buay nocra-
B/beHe LubeBe.

MpBun uusb je 61O fJa ce yTBpAE KOMIMOHEHTE KOje NeXxe y OCHOBY CTaBa poauTesba
npema yuyerby eHrnecKkor jesunka. EkcnnopaTtvBHoM ¢pakToOpCKOM aHannM3oM 1U3aBojuno ce
net ¢akTopa, AOK je KOHGMpPMaTOPHa NOoKa3sana fia KOHCTPYKT POANTE/bCKOT CTaBa YMHe:
(1) 6uxeBMOpanHM acnekT ctaBa U Hamepa (BAH), Tj. WTa poanTe/b KOHKPETHO UNHE Y
nornegy yyera eHrneckor inxose geue, (2) NaCMBHOCT M UHANGEPEHTHOCT NPemMa yuerby
je3unka, ofHOCHO HIXOB aHTMNoA NpoakTnBHOCT (M/TA), (3) nognsame BpeaHOCTU UHANY-
sugye (MBW), n (4) HaunmoHann3am, OAHOCHO CTPax Aa CTPaHU je3nK 1 KynTypa He yrpose
COMCTBEHM je31K U KyNTYpY, OLHOCHO Kao HEroB aHTMNOZ NIM6epanHoCT 1 OTBOPEHOCT
Ka eBeHTyanHUM npomeHama y jesuky (H/J1). HaBepeHn dakTtopu objaliraBajy BennKm
[0 YKyrHe BapujaHce, a y cMnciy nojearHauHmnx daktopa ybearsnso Hajsehun npoueHaTt
npvnapa ¢aktopy BAH, WwTo je y cknagy ca Teoprjom HamepHOr NoHallaka 1 Teopujom
paumnoHanHor fernoBatba (Hamepa Kao Kiby4YHa JUMeH3Mja CTaBa, Y CMUCTTY HajanpeKTHujer
yTuUaja Ha NoHallake, OAHOCHO NpeanKTopa NoHalwama). KoHGMpPMaTopHOM aHanmM3om
WHWLMjanHO 13aBOjeHn daKTop NparmaTtrama je nsbaueH u3 Mogena, WTo je nsHeHahyjyhe
cynehv no UHCTPYMEHTaTHOM 3Hauajy eHIIeCcKor je3rKa y faHallkbe Bpeme.

Pe3yntaTi Ha nojeanHauyHMM PpakToprMa Ha CKanv NoKasyjy BUCOKE BPeAHOCTU KO
cBux GaKTopa, AOK Cy cpeahe BpeaHocTn Kog dpaktopa BAH n MU/TIA penaTnBHO BrCO-
Ke. 3aHUM/BYMBO je Aa je MoAen KOHCTPYKTa CTaBa poanTesba MOCTa0 MHOFO 60SbU HAKOH
nsbauueara T12. 3a pa3nvKy of octanux TBpAHbY 13 paktopa BAH, Koje roBope o aHrax-
MaHy poauTesba, OAHOCHO 0be36ehHuBamy ambujeHTa y KoMe feTe MOXe [a YU eHrNIeCcKr
1 BepbanHUX NopyKa ycMepeHmnx Ka 6borbem caBnagaBatby OBOr HaCTaBHOI NpeamMeTa,
T12 roBopu 0 TOMe fja pofmTerbuma ,He Naga Telwko” Aa noacTnyy Aely Aa yJe. JegHa of
moryhux nHTepnpeTtaluja OBakBOr pesysiTaTa je Aa poavTeby YMHe Harnope, anu Moryhe
Hepago. 3aLWTo je TO TaKo, He MOXeMO ca curypHowhy TBpauTL.

Y ucTpaknBatby y KOMe Cy NCMUTUBaHW CTaBOBM CPefHOLLKONCKE U CTYAEHTCKe rpyne
(noperbeHe y ABa cTpaTyMa: GUIONoLWKM 1 HepunonoLuku), ytepheHo je aa cy prnonowkn

464



HacTaBa v BacnuTatbe, 2018, 67(3), 453-469

OPMjEHTMNCaHN NCNUTAHWLN UMANIN HajBULLIE BPeAHOCTY Ha napanenHom ¢aktopy OHE, n
Taj paKTop Ce y aHanu3u CTPyKTypasHOr Mofenpatrba Nokasao Kao KibyyaH 3a nocturHyhe
(Grubor, 2012). Ako y3memo y 0631p HaBeAeHO 1 UnbeHULY Aia je Hajsehn 6poj aeLe poau-
Tesba U3 Haller Y30pKa je3anyKn OprjeHTMCaHO, MOXKeMO NPEeTNoCTaBUTK aa y ogpeheHom
CMUCIY POANTESbY YMHE Hanope Aia Ce yKIbyue Y YUuerbe eHITeCcKor je3rika CBoje JeLle.

LWTo ce Tuue dpaktopa MNBU, nsdaueHa TBpar-a T4 normyHo npunaga eaktopy H/J jep
roBOPM O TONEPAHTHOCTUN Ha je3MyKe NPOMEHe Koje Aonase U3 CTPaHOr je3nka, Tako Aa no-
6osbluarbe Mofena HakoH n3baLvBama oBe TBpAHE HUje n3HeHahyjyhe. Bucoke BpegHocTy
Ha oBOM daKTOpy Cy oueKMBaHe jep poauTerby NPUPOLHO HacToje Aa UM Aeua Byay ycnewHa.

Bucoke BpepHocTy Ha dakTopy H/JT Ham roBope Aa Cy pofuTesby, y MPOCeKy, OTBOPEHM
npema eHrIeCcKoM je3uKy, LUTO je Y O4eKBaHO YKOIMKO Y3MeMo Yy 063Up Aa poauTesby 4ecTo
rosope y KON 1 BaH e 0 BaXXHOCTV MO3HaBaka eHreckor jesnka. 3aHMm/buBeo je aa je
yTBpheHa pa3nvka y o4roBoprmMa UcnmTaHnka Ha oBOM GpaKkTopy y KOpUCT dpaKynTeTa, Kao
1 Kopenauuja ca rogMHama UCnuTaHrKa, WTo HaM Yy U3BeCHOM CMICITY FOBOPU Aa LWTO Cy
UCNUTAHWLM CTapuju, TO Cy NNBGEepaNHMNjL 1 OTBOPEHW)U Ka EHITIECKOM Kao CTPaHOM je3uKY,
KOju He yrpo»kaBa HUXOB je3nK U KynTypy.

Opyrv unb je 610 fa ce yTBPAU CMEP U MHTEH3UTET reHepasHOr CTaBa poaunTesba
npema yuery eHrnecKkor, u NpeTrnocTaBuan CMO [a je CTaB pofmnTerba MPeTeXKHO NO3MTMBAH
360r 3Hauaja eHrNecKor je3nKka 1 heroBor ctatyca Koju Uma y CcBeTy faHac (Kao nHTep-
HaLMOHanHW je3nk). AHannse noTephyjy Hally MHULMjaNHY XUNoTe3y, Tj. NoKa3yjy Aa je
CTaB poauTesba reHepasiHo No3uTMBaH. Pa3nor Tome BepoBaTHO NEXN Y YnMkbeHNLM fa je
€HINIeCKI Kao rnobanHu jeark npucyTaH y Hajpasnuuntunjum chepama *1MBoTa, Te MoCToju
ymTaB CHjaceT pa3nora 3aLuTo je No3HaBakbe eHrnieckor 3HavajHo. Y Cpbuju ce, Ha npumep,
CBe BULLE TPaXKM NO3HaBakbe eHrNIeCKOr je3nKa Kao NpeaycioBs 3a 3anolu/baBabe.

[a 3aKksbyunmo, poanTesb N3 OBOT Y30pKa MMajy NpeTexHo No3nTUBaH CTaB Npema
yuetby EHIMECKOr CBOje feLe 1 NoCToju TeHAeHUMja Aa YnHe (nv 6apem Bepyjy Aa YnHe)
Hanope Kako 61 NoACTak/an CBOjy AeLly fa yUe Taj je3uK.

3akrbyyak

3Hauaj poanTeSbCKOT aHraXXMaHa y 06pa3oBHOM NMpoLecy CBOje AeLe Nnpeno3Haso
je n MMHNCTapCTBO NPOCBETE, KOje NOC/IeAHb X FOAMHaA MHTEH3MBHO paau Ha cBe Behem
YKJbyuMBakby POAMTESba KaO PAaBHOMEPHUX MApPTHEP], Tj. 3HAaYQjHUX YUeCHMKa BacNUTHO-
0b6pa3oBHOT Npoueca. Hawe nctpaxkuare ce 6aBu CaMo jefHUM acreKTOM aHraXKMaHa,
Tj. NACMBHMM aHraXXMaHOM KpO3 fjaBakbe NoAcTuLaja Aeum aa yye.

NcTpaxkmBatba NoKasyjy fAa pOAUTESbCKM aHraXkMaH y BUZY AaBatba MNOAPLLKE U YKIbY-
yvBatba Y 06pa3oBHM NPOLEC MO3UTUBHO (MHAVMPEKTHO) YTUYE Ha LWWKONCKN yCnex aeue
(Steinberg, 1996; Woolley & Grogan-Kaylor, 2006). Y Hekuma ce NcTnye fa Ha LWKONCKN
ycrnex HajBuLLe YTUYy akKTVBHOCTY POAUTESbA, KAo LUTO CY NPUCYCTBO HA WKOSICKNM MaHW-
decTaumjama u pogmnTerbCKMM CaCcTaHLMMa, KOHTPOSA Aia v Aiela page aomahu, pasroBop
Ca AELOM O LWKONK, MOACTULake Aele Aa nmajy wto 6osbur ycnex (Woolley & Grogan-
Kaylor, 2006). Y HaBeeHOM CMUCITY, MOXKEMO OYEKUBATU Aa POAUTEbY, MaKO MOXAa HUCY
npumapHa pepepeHTHa rpyna Kog cTapujux agosiecleHarta uim Miagux ogpaciivix, unak
urpajy ogpeheHy ynory y akageMckom ycrexy CBoje aeue.
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Takohe nma noTBpza Aa AeLla Ynju poanTesbu MMajy MO3UTUBHO MULLTbEHE O LLIKOSICKOM
ycnexy pa3Bujajy No3nT1BHe acnupaumje npema wkonu (Bandura, Barbaranelli, Caprara, &
Pastorelli, 1996). Y KOHTEKCTY Haller UCTpaXkMBara KOHKPETHO NpeTnocTaBKa je Aa no3u-
TUBHU CTaBOBY pofuTesba NO3MTUBHO YyTNUYy Ha GopmMrpatbe NO3UTUBHUX CTaBOBa JeLle.
YKpaTKo, aHrakMaH pofuTesba je y CBakoM Cllyyajy NO3UTUBaH KOpaK y MOCTM3akby o6pux
pe3ynTaTa, Kao 1 y HeroBaky NO3UTUBHUX CTaBOBa NpPeMa LLKOJIN.

Wako jegaH Hem3amepHoO BakaH akTep y 06pa3oBHOM NpoLecy — HacTaBHUK, HUje 61o
Tema Haller NCTpaXxmBaha, HanoMmeHyhemMo jeaHO NCTPaXrBatbe BEMKMX pa3mepa Koje
NoKasyje fa roToBO MOIOB/HA HAaCTaBHMKaA U3 Y30pKa CMaTpa Aa je HeYK/byUYeHOCT poguterba
Y paj WKone 3HaTHa NpenpekKa 3a nobosbluatbe paja LWKoMe, OAHOCHO BUAN POAUTESbE Kao
naptHepe (Polovina i sar.,, 2013). MebhyTnm, 1 oBa cTyauja, Kao 1 BehirHa, cnpoBesieHa je y
OCHOBHOJ LLIKONW, FAe Ce U 0YeKyje HajakTuBHUje yuewhe poguTesba.

Ha Kpajy, ako y3memo y 0631p Teopujcke noctynate Teopuje HamepHOr NoHallamba,
pe3ynTaTy Haler NCTpakmBaba NoKasyjy Aa poavTerbu NOACTMYY (v Bepyjy Aa NOACTMYY)
6rxeBropanHe Hamepe CBoje AeLle Aa WTo 60sbe 0BNafajy eHrnecknm jeamkom. buxos ctas
npema yuery eHrneckor je3rka YnHe AVMeH3Mje Koje Cy Be3aHe 3a KOHKPETHe aKLuje Koju
poguTterbu nogysumajy (daktop BAH), yBepera fa Aela Tpeba fa ce pa3Bujajy 1 Hanpeayjy
(NMBW) n TonepaHTHOCT Npema eHrneckom jesuky (H/J1). Kao wto nctpakmeara yKkasyjy Ha
noTtpeby Aa je Kog yuyeHnKa NoTpebHO HEeroBaTh NO3UTUBHE CTABOBE MPEMa LKOJY YOorLTe
1 Npema KOHKpeTHUM NpeaMeTIMa ca LiuibeM Aia ce WTo 6osbe oBnaga rpagusom (Grubor,
2012), Tako 1 OBO UCTParkMBake CcyrepuLle aa poanTesby MOry AaT CBOj AOMPUHOC, NPBEH-
CTBEHO MpyXatbeM BepbanHux NoacTmLaja eum o 3Hauajy, y HalleM KOHKPETHOM Cyyajy,
No3HaBaky eHrNecKkor jesnka.

Y HeKMM HapefHUM NCTpaxrBahMMa Tpebano 6u ncnmuTatu npenas og Hamepe Ka
NoHallaky U TUMe NPOBEPUTY Aa NN POAUTESbU 3aUCTa aKTUBHO YUYeCTBYjY Y LLKOSIOBaky
cBOje Aeue (Kafa je pey o yuery eHrneckor). LLito ce Tuue orpaHnyemna oBe cTyauje, npBo
ce TUye NpUpPoe y3opKa: HepaBHOMepPHa ANCTpUbyLMja poanTesba CpearboLKonala 1
CTyAeHaTa, Kao 1 NocTojakbe KaTeropuje ,MeLloBUTO" Koja 3ay3rMa 3HaTaH MpoLeHar, Te ce
He MoXe yTBPAWUTY Ja N 06pa3oBHU Npodun Aele Kog OBOr 3HaTHOT NPOLIEHTa YTUYE Ha
CTaB UCMWTaHKKa U UXOBY CaMonpoLeHy. Haj3a, orpaHnyene oBe, Kao U CBUX OCTaNInNX
KBaHTUTATUBHUX CTYAMja KOje ce 3aCHMBAjy Ha CaMOMNpoLeHn UCNUTaHKKa jecTe onacHoCT
[laBarba APYLUTBEHO MOXErbHMX OAFOBOPA, LUITO Y OBOM KOHKPETHOM KOHTEKCTY MOXe 6UTK
BanuaHo 6yayhu fla NacMBHOCT poAnTesbu MOry MOCMaTpaTy Kao CONcTBeHY cnabocT, He-
ycnex, 3HaK JloWer poauTesbCTBa, Te Aia nocneanyHo ocehajy ApyLUTBEHWN 1 NMCUXONOLKN
npuTHUCaK Aa Aajy OYeKrnBaHe ofrosope.
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PARENTAL ATTITUDES TOWARDS
THEIR CHILDREN'S ENGLISH LANGUAGE LEARNING

Jelena Grubor
Department of Philology,
State University of Novi Pazar, Novi Pazar, Serbia

Parental involvement in children’s schooling has become a major issue in contemporary
education in recent years. The paper looks at one aspect of this involvement, namely,
parents’ attitudes to their children learning the English language. According to the theory of intentional
behavior, intention is the direct antecedent of behavior, and the first aim of this study was therefore to
establish the structure of parental attitudes and examine whether intention constitutes a distinct
component. The second aim was to examine parents’ general attitude, as attitudes have predictive value.
The sample consisted of 115 parents of secondary school and/or university students. Respondents
completed a mini-battery, and the obtained data was analysed using SPSS 21 statistical software.
Parental attitudes were mostly positive, and were found to comprise the following: 1) the behavioral
aspect of attitudes and intentions, i.e. concrete actions taken by parents with regard to their children
learning English; 2) passivity and indifference towards language learning or its antithesis, proactivity,
3) theenhancement of an individual’s worth, and 4) nationalism or its antithesis, liberalism and openness
towards potential language changes. Results indicate that parents in our sample are making (or believe
they are making) an effort to become involved in their children’s learning of English, which is promising
given that research shows that parental involvement has a positive effect on learning outcomes.

Abstract

Keywords: parental involvement, intention, secondary school and university students, attitude towards
learning English.

468



HacTaBa v BacnuTatbe, 2018, 67(3), 453-469

OTHOLLEHWS POOUTENEN K OBYUYEHWIO
NX OETEN AHITIUACKOMY A3bIKY

Enena lNpy6op
Otnen ¢punonornyeckmx Hayk,
lfocynapcTBeHHbIN yHUBepcuTeT B HoBu-Masape, Hou-Ma3ap, Cepbua

BktoueHue podumerneli 8 0bpazosaHue 0emeti cmasno 00HOU U3 K/II0YegbiX MmemM CO8pemMeHH020
o6pazosaHus 8 nocieOHee 8pemsA. B daHHOU cmamee paccmampusaemca omHoweHue
pooumerneli K 0by4eHUr0 aHesutickomy s3viky ux demeti. Co2iacHO meopuu npedOHamepeHHO20 NoBeOeHUs,
HamepeHusa npedcmasnaom coboli HenocpedcmaeeHHylo npedliecmseHHUYY nhogedeHus u, no 3mol
npuyuHe nepeas Uesnb pabomel COCMOAAA 8 MOM, Ymobbl OnpedeuMs CMPYKMypy OMHOWeHUS
podumerneli U nposepuMe, 8bl0eIAeMca /iU HaMepeHUe KaK He3agucuMblli KoMnoHeHm. Bmopas yesnb
€OCMOA/IA 8 MOM, Ymobbl U3y4ums obujee omHoweHue pooumeseli, NOMOMy YmoO OMHoWweHUe umeem
npozHoCMuYeckylo yeHHOCMb. B uccriedosaHuu npuHanu ydyacmue 115 pooumerel, 0emu Komopbix
OMHOCAMCA K yHaWUMCA cpedHeli WKOsbI U/umu cmyO0eHmam. Y4acmHuku 3anosiHunu MuHu-6amapero, a
nosydeHHole OaHHble 6blIU NPOAHANU3UPOBAHLI 8 cmamucmudyeckol npozpamme SPSS21. Obwee
omHoweHuepodumeseliagaemMCcaNpeuMyLecmBeeHHO NOIoKUMETbHbIM, COCMoumMu3: 1) nosedeHyeckozo
acnekma omHoweHUA U HamepeHu, Ymo KOHKpemHo pooumesiu desiarom 8 npoyecce 0by4eHUs C80UX
Oemetli aHz/IUUCKOMY A3bIKY, 2) NACCUBHOCMU U 6€3pas/iuyus K U3y4YeHUro A3blKa, Mo ecmb UX aHmunooa
npoakmusHocmu, 3) NOOHAMUSA YeHHOCMU UHOU8uOd U 4) HayuoHAnu3Ma uau Kak e2o aHmunood
UBEpPanbHOCMU U OMKPbIMOCMU K 803MOXHbIM U3MEHeHUAM 8 A3biKe. Pe3ysibmamel nokaseigéarom,
Umo aHKemMupoBaHHble poduMesnu npusiazarom (Unu eepam, Ymo Oesiarom) ycunus K 0byyeHuUto C8oUX
Oemeli aHenutickomy A3bIKy, Ymo, 6e3ycs08Ho, obeujdem, NOCKOJIbKY UCCIe008AHUA NOKA3bIeaom,
umo yuyacmue podumersieli NOSI0XUMesTbHO 8/1Usem Ha pe3y/ibmamel 06yYeHUs.

Pe3tome

Knroueswie cnosa: sosneyeHHocme podumerieli, HaMepeHue, CMAapWeKkIacCHuUKU u cmydeHmoi,
OMHOWEHUE K U3yHeHUI0 aH2/TUUCKO20 A3bIKA.
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ASSESSMENT OF INTERCULTURAL COMMUNICATIVE
COMPETENCE IN PRE-SERVICE ENGLISH LANGUAGE
TEACHERS: CHALLENGES AND PRACTICES'
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Preparing future teachers to be successful and competent intercultural communicators cannot
be overemphasized in a time of migrations, cross-cultural misunderstandings, ethnic clashes,
and gender politics. It is crucial to provide both instruction and training, so that students can both work on
their own intercultural competence (IC), and become skilled and equipped to include IC elements in their
teaching. The Intercultural Communicative Competence (ICC) course for pre-service English language teachers
in Serbia has been reshaped several times since its introduction into the curriculum in 2008, primarily in its
assessment formats. As a case study of assessment tools, the paper examines the organisation of assessment,
how different assessment strategies were selected and employed over a period of 10 years. Special attention
is placed on the balance between the three ICC domains, the use of summative and formative assessment,
and the backwash effect against the specificities of the teaching context and pre-service English language
teacher profile in a monocultural setting. It is shown that further adjustments are needed with particular
attention being paid to the student profile and required outcomes for teacher education.

Abstract

Keywords: assessment, intercultural communicative competence, intercultural sensitivity, teacher
education.

Introduction

Intercultural communicative competence (ICC) is as needed as ever in today’s world of
geo-economic changes, migration, and rising ethnic and national tensions. To prepare future
professionals, there have been different efforts in education to include the intercultural (IC)
component. Over a period of twenty years, a number of documents have been issued by

1 This work was supported by the Ministry of Education, Science and Technological Development
of the Republic of Serbia, through the project Languages and cultures across time and space, under
grant number 178002.

2 nina.lazarevic@filfak.ni.ac.rs
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researchers, authors, UNESCO, and the Council of Europe to provide a framework and help
for teachers working on their students’ ICC (e.g. Pestalozzi programs, UNESCO Guidelines
on intercultural education, OECD Global competency for an inclusive world, Autobiography
of Intercultural Encounters, etc.).

Universities across the globe, having recognized the need to make their students
effective IC communicators possessing global readiness, have been introducing courses
on ICC (de Wit, 2015; Grefersen-Hermans, 2017; Griffith, Wolfeld, Armon, Rios, Liu, 2016;
Spencer-Oatey, 2010). With multinational companies, migration, and the rising number of
minority students, policy makers “include intercultural objectives in curricula, and teach-
ers find themselves faced with the challenge of promoting the acquisition of intercultural
competence through their teaching” (Sercu, 20053, p. 2).

Enabling a professional to function in a foreign culture is essentially different from
preparing a teacher to teach ICC, as the latter needs to develop his or her own knowledge,
sensitivity, and skill in IC relationships, at the same time recognizing these elements in
different cultures and learners.

Assessment is especially challenging for such ICC-development courses in higher edu-
cation, due to the complexity of the concept itself, the need to have a final grade without
imposing views on students, students’already formed beliefs, etc. The article is a case study
on ICC assessment practices in an elective course, offered at the University of Nis, Serbia.
Here future English language (EFL) teachers have to firstly develop their own ICC, and then be
prepared to fulfill the requirements that the national curriculum places before them regarding
the ICC of their future learners. It discusses how different ICC domains are represented in the
assessment process and what tools can be used to provide enough feedback to students,
while at the same time providing enough valid information for appropriate grading.

Intercultural communicative competence
in teacher education and practice

It is taken as a given that future language teachers should possess intercultural
communicative competence, which consists of three components. Teachers should “know
the culture and the foreign language, and show attitudes of interest in otherness and [have]
skills in interpreting, relating and discovering” (Byram, 1997, p. 70) that would lead them to
become “mediator[s] between people of different cultural origins” (p. 71), effectively and
appropriately communicating in intercultural situations, with people with different cultural
and linguistic backgrounds (Deardorff, 2006; Fantini & Tirmizi, 2006).

Cultural knowledge, intercultural sensitivity, and competence will not‘tag along’ with
language instruction, nor will it adequately prepare learners for IC encounters (Bhawuk &
Brislin, 1992). 1CC is a developmental process (Blair, 2017; Byram, 1997), not a “one-off act of
achievement or acquisition” (Blaire, 2017, p. 112), it requires a structured instruction enabling
people to successfully mediate between cultures (Byram, 2008). Therefore, as a required
outcome of language instruction, ICC with the broad, three-part focus presents a challenge
for the classroom, and teachers need to know how to break it down into specific outcomes.
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Another concern for foreign language teachers trained to be linguists, is that they do
not feel confident about including culture into their language instruction (Byram, 1997)
or when they do, they mostly refer to the elements of ‘high’and surface culture (Lazarevic,
2007). Many, while believing that they are promoting IC values, still use a teacher-centered
approach (Sercu, 2005b), with “culture content [that] is often superficial, not systematic, and
not given much weight in the assessment process” (Schultz, 2007, p. 12). Teachers resort to
factual knowledge as the most manageable to present and assess, leading to a simplistic
representation of culture, stripping down interaction to particular rules, where only “surface
explanations of actions are seen, without much attention given to‘contextual richness and
depth” (Fleming, 2009, p. 8). Finally, pre-service teachers come into programs with already
formed beliefs about the values of teaching that are difficult to change (Hilbert, 2003).

ICCin the local context

In the region, until recently“little attention has been paid in pre-service teacher education
to exploring the cultural component of language study” (Davcheva, 2002, p. 68) or to supporting
teachers to become aware of themselves as negotiators, as it were, between different cultures.
While there is a body of research that focuses on training international professionals, a relatively
smaller number of studies aim at student development (more in Griffith et al,, 2016), suggesting
that“ICCis a malleable construct and that higher education may improve students’ICC” (p. 7).
In the regional ICC context, language teaching curricula have been reshaped on the basis of
the Common European Framework of Reference (CEFR) (2001) and the focus has been on in-
service teachers (Puric¢i¢ & Georgijev, 2013; Georgiev, 2014; Petrovi¢ & Joki¢; 2016; Stojanovic,
2016; Tanasijevi¢, 2015; Vidosavljevic et al.,, 2016; Visacki, 2016; Vujovi¢, 2003).

The National curriculum for foreign language teaching in Serbia for elementary education
has a heavy focus on the cognitive domain of ICC, while at the same time expecting learners
to develop a positive attitude and openness both towards other languages and cultures,
and one’s own language and cultural heritage. The Standards of achievement for elementary
education (2017) solely deal with knowledge about other cultures, while those for high
school education (2015) do not include any standards related to ICC. Also, although the Law
on the System of Education (2017) states the importance of ICC, pre-service EFL teachers
are still not formally required to have any IC competencies upon finishing their studies, nor
is that stated as a program outcome. Still, regardless of the mismatch between different
legal acts, laws have started insisting on ICC as an educational outcome, ICC has its place in
the Serbian educational system, and university programs for teacher education do include
ICC courses, although without a unified attempt at aligning study programs with the law.

Intercultural communicative competence assessment

When it comes to assessment, it “is imperative to develop valid and reliable meas-
ures of ICC" (Griffith et al., 2016, p. 2), and different methods will fit different educational
contexts (Timpe, 2013), different considerations and tools, with different challenges for
instructors. There have been more than 80 different frameworks used over the period from
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1957 to 2002 (Fantini & Tirmizi, 2006), with the focus on different elements: perception, at-
titudes, behavior, knowledge - many of which are self-assessment tools. More recently, a
broad review of assessment practices in higher education (Deardorff & Arasaratnam, 2017)
showed that instructors from different countries mostly use a smaller selection of tools:
from personal reflections, presentations and self-reports, to portfolios with reflective tasks,
different questionnaires, interviews in reflective formats, and checklists.

Such a variety of tools reflects the different challenges that the concept poses with
regard to assessment. Firstly, the difficulty of including all the variables: linguistic and socio-
cultural context, identity, the role of language in a society, expectations from assessment
(Scarino, 2007). Learner factors — cultural identity, age, gender, socio-economic status,
learning style — may reduce the objectivity of assessment (Kjartansson & Skopinskaja,
2003). Teachers are advised to use data from different sources, “observation checklists,
[...] attitudes inventories, surveys, portfolios, journals, self-evaluation reports, collection
of written products” (Lussier et al., 2007, p. 29) to make valid assessments of learners’ ICC.
In a monolingual and monocultural context, where the possibilities for applying the skills
often have to be consciously designed, some of these variables will be difficult to factor in.

Different formative assessment tools and performance-based assessments can re-
spond to the complexities of ICC better than traditional assessment. Formative assessment
is more motivating (Alkharusi, 2008), can improve the quality of teaching and raise student
performance (Riggan & Olah, 2011), and is more appropriate for a three-domain concept
of ICC, as it is “effective in virtually all educational settings: content areas, knowledge and
skill types, and levels of education” (Sadler, 1998).

Since assessment assumes there is some sort of a threshold level, putting into prac-
tice any model is contingent on “the factors in particular circumstances” (Byram, 1997, p.
78), making the threshold different in different contexts, always keeping in mind students’
cognitive and affective development (Byram, 1997). This is why ICC assessment needs a
particular form and content for particular teaching situations and why ICC “cannot be as-
sessed, or encouraged, by psychometric objective testing” (Byram, 1997, p. 90) but rather
with formative tools, where students demonstrate their preferences, and where the cor-
relation between three domains is visible.

Unlike other ICC training where there might not be any formal evaluation required, this
is not the case with a formal course, as students finish with a particular mark. The immediate
issue is how to assess the development of the affective domain without imposing one’s own
attitudes onto students while understanding that students’values and beliefs evolve over time,
and affect knowledge and skills. Students need to be able to reconsider issues from different
perspectives, all of which invariably takes more time than a semester-long course. A dilemma
remains — how to give a final mark when it is very difficult “to define the development of proces-
sual competencies (Stier, 2002) by showing evident measurable results” (Lundgren, 2009, p. 147).

Present study

With the present case study, we aimed at analyzing how the course objectives and
desirable outcomes dictated the application and introduction of different assessment tools.
We intended to show how the course material, particular local education and social context,
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and the apparent change in how students learn and process information influenced what
assessment elements needed to be strengthened or changed.

A case study was used for the contained context, “to gain a detailed understanding
of the process” (Bloor & Wood, 2001, p. 28) in the ICC classroom. Case studies provide an
insight into a particular grouping as they gather holistic data, allow for different discover-
ies and therefore may produce new theories (Bloor & Wood, 2001) as well as a depth and
richness of description (Lincoln & Guba, 2002). Keeping in mind that the results cannot be
generalizable to a bigger population, it is important to revisit the ideas, as ICC assessment
is, in effect, always heavily context-dependent.

Each assessment tool set was used as a unit of analysis, and these were compared
over a period of 10 years. It is hoped that the analysis shows a holistic overview of ICC as-
sessment, with the necessary context (Patton, 2002).

The context of the ICC course

The course was offered in 2008, when elective courses began to be more widely
offered at Serbian universities. The need to strengthen the appropriate IC competencies
such as critical thinking, curiosity, empathy, in addition to interpreting skills, was seen
as vital at the particular moment in our society when a rise in homophobia, nationalism
and ethnocentrism was detected (Dimitrijevi¢, 2010; Radoman, 2011; Skrozza, 2008). The
instructors believed that future EFL teachers had to promote intercultural values, positive
attitudes and understanding.

Students at the English department receive training in literature, cultural studies,
linguistics and applied linguistics. The ICC course is a 5™ semester elective, it carries 3 ECTS
and is taught in weekly, 90-minute long sessions.

The course set up

As the course is offered to English language students, there is a split focus between
intercultural elements and students’ language proficiency. Students are expected to get
acquainted with the theoretical models of intercultural competence (Bennett, 2004; Byram,
1997; Deardorff, 2004; Hall, 1976, Hampden-Turner & Trompenaars, 1997; Hofstede, 1997)
and raise their awareness of intercultural communication and the different factors that
influence it. Other course objectives are the development of practical skills for studying
how culture is expressed in language, media, discourse, and how culture influences com-
munication; recognition of the ICC potential in language material; and the ability to adapt
materials to teaching needs.

Before taking the ICC course, students have had a number of cultural studies courses
(e.g. Introduction to British studies), gaining factual knowledge about Anglophone cultures.
However, these are not the focus in the ICC course: students are expected to reach another
level of knowledge: “the appreciation of the significance of the facts” (Byram et al., 1994, p.
137) - how they are seen in life and how they “underpin culturally shared understanding
of theirimportance” (p. 137).
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The course has been designed to provide a balance between training and education
(Fleming, 2009). This is students’first formal contact with intercultural instruction, therefore,
they need to learn and develop their understanding if they are to apply it to their behav-
ior. It is important that students realize that the course is not a‘dos and don'ts list’ when
meeting a new culture, and they are required to analyze the ideas of a monolithic culture,
identities, dynamics of culture, dispositions and values. As an illustration of theoretical
frameworks, students examine video material and texts with intercultural themes. Students
analyze units from different EFL textbooks for IC content to raise awareness of issues such
as stereotypes and different representations of culture. Although the focus of the course
is more on academic achievement, with cognitive skills taking precedence, the instructors,
being aware of this from the very start, try to compensate for this through material design,
student-centered learning and formative assessment.

The number of students signed up for the course has tended to vary, depending on
what other electives were offered. From the initial average of around 54 students during
the first five years since the introduction of the course in 2008, the number has dropped
to an average of 29 over the last five years due to an increased number of electives and
decreased overall number of students in the study program.

Students are almost exclusively monocultural and, before exploring the ICC topics,
as Davcheva (2002) would state, “they had never before had a reason, or a stimulus, to in-
terrogate their experiences in becoming socialized into their native linguistic and cultural
environment” (p. 70), thus probably being more prone to ethnocentrism than they would
be aware. Most had had a tourist-like experience of other cultures, while their exploration
of English-language cultures mostly came from their studies and the media.

Assessment in the ICC course

The final marks that students received are rather satisfactory —-from 2008 to 2016, the
percentage of students who earned the highest marks, 9 and 10, ranged between 11% and
33%, while in the last cohort of 2017 it was even higher: 60%. However, from 2008 there
have been 24% to 40% of students in different cohorts who still have not taken their final,
even though they have fulfilled pre-exam obligations (the reasons for this have not been
explored, however, we believe graduating students put off taking exams in electives until
they have passed all their other exams). Therefore, we believe that although the overall
pass rate is satisfactory, some elements need to be re-examined.

Academic achievement and the development of students’ own ICC were two equally
important components but they made organizing and designing assessment effortful and
complex. With the aim of the course being to help students firstly understand the concept
of ICC with all its elements, then work on its development and finally prepare themselves
to use it in their teaching, the assessment tools had to account for these different aspects
that would be combined into a single grade.

Additionally, throughout the course there is insistence that students develop their
critical skills and apply them increasingly more frequently as their ICC increases. Their criti-
cal thinking skills should be part of their teaching repertoire so that they would be able to
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guide their own students to develop “a multi-perspective view” (Guilherme, 2011, p. 364).
For this purpose, both continuous and final assessments have been employed.

As Deardorff (2011) notices, the development of ICC is a dynamic, ongoing process,
and it cannot be expected that a learner will finish a course fully competent, as “there is no
pinnacle at which someone becomes ‘interculturally competent™ (Deardorff, 2009, p. xiii).
Therefore, it has always been crucial that students receive enough feedback, both on their
understanding of theoretical models and their usage of language.

Our context of a monocultural classroom and pre-service teacher education also
present several considerations for assessment. Firstly, the assessment tools used are not
to be focused only on knowledge about IC competence, but on attitudes and skills too.
Assessment is supposed to show students, in the form of loop-input (Woodward, 2003)
what potential issues they themselves could include in their own teaching, and how to
evaluate their learners’ progress in terms of ICC. Then, for future EFL teachers, the language
proficiency requirement has to be taken into account. They have to provide work that is of a
sufficient linguistic proficiency, approximately on the C1-C1.2 level (CEFR, 2001) and show
command of ICC-related terminology. For all the listed elements, continuous assessment
followed by a final project has been seen as the most suitable form, as it includes language
proficiency and terminology, and takes into account the affective domain.

Considering all these aspects that make the assessment in the course complex and
challenging, after ten years of implementation we analyzed the assessment tools used, to
explore their benefits and drawbacks, for the particular teaching situation, the profile of
students and the goals of the course, and to highlight the issues that we see relevant for
curriculum designers and assessment developers in teacher education.

Assessment tool analysis

Assessment tool set 1.When the course was introduced, assessment consisted of three
parts: intercultural diary, essay, and presentation. Firstly, students were asked to keep a
weekly journal with situations and intercultural events they found interesting, either from
the community or from the media. They had to note down their thoughts and feelings, and
reflect on theevents - either personal experiences or current domestic and foreign affairs.
While the assignments were weekly, students presented the work two times during the
course, and were given feedback and guidelines as to how some of the topics could be
developed further. It was hoped that this would help students explore not only the facts
but also the values of the people involved, and the way they were perceived.

Students were also expected to write an argumentative essay of up to 2,500 words
problematizing a particular event, or a book, series, film, personal experience, or provid-
ing a cultural profile of a particular country, counter culture group, social or ethnic group.
Students were free to explore topics from their journal in more detail and expand on what
they had already written. Each essay would go through at least two working drafts before
the instructors deemed it appropriate as the basis for the presentation. Students received
feedback both on the form and the content of their essays, where the biggest problems
were drafting the thesis statement and using theoretical models to support their views.
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Finally, students had to give a five-minute presentation of the most salient points of
their essay. Each presentation was followed by a discussion, where other students asked
for clarification, gave comments, and in general, shared opinions. As students presented
in groups, these discussions were quite vibrant, and all students took part. Students were
awarded bonus points for their participation in discussion.

For each of these segments, instructor feedback was very important. By its very nature,
feedback shows that the teacher brings certain attitudes to the whole process of teach-
ing; it shows teachers’ empathy towards students’ learning and efforts (Sadler 1998), and
even more so in the case of ICC. The teacher should be a model, showing understanding,
‘guiding’ students as it were, and helping them develop and improve. The feedback was
alwaystwofold: it referred to the language use, but also to terminology, ideas and connec-
tions between ICC elements.

The final projects students submitted were of good quality, students showed mastery
of terminology, discussed varied sources, and, though they did not venture into current
social issues, their final projects had almost an equal focus on cognitive and affective do-
mains, with in-depth analyses of material.

However, it turned out that the form of the diary was too loose and some students
seemed to have needed a firmer structure. While some students followed current events and
tried to apply the theoretical frameworks to analyze them, others decided to only supply their
thoughts, in the form of brief notes, on general, surface culture elements (food, subculture
styles, music, etc.) without linking their entries to truly IC issues. Finally, the feedback on the
intercultural diary did not play a significant role, being given only twice during the course,
in an open discussion. Therefore, after three years, the format was changed.

Assessment tool set 2. The first change was the one from a diary to journal entries. While
the diary was open to any number of different topics, the journal was a series of ten topics
to which students had to respond in a 500-word paragraph. The topics were given at the
beginning of the semester (e.g. the nature of patriotism and nationalism; analysis of the
representation of minorities in newspapers; ethnocentrism in Serbia through Bennett’s
model, etc.). Students were to submit their journal entries weekly over the 13 to14-week-
long semester. It was hoped that continuous assessment would give a steady insight into
students’ progress, and provide constant feedback to students.

The essay remained a requirement, while students were asked to have up to a page-
long draft prepared for peer review during a seminar session. A presentation was the final
part of assessment.

However, during course work, students seemed to be dwelling more on the surface
culture and its elements when discussing certain phenomena (e.g. students tended to
describe practices rather than analyze the reasons behind a particular behavior). What
started to be noticeable was that the quality of student journal entries and final essays was
variable, as students failed to draw on the theoretical frameworks with which to analyze
the topics. Another drawback continued to be the high number of students, resulting in
a considerable workload for the instructors.

Therefore, after the assessment tools had been in place for two years, they were slightly
changed to include a heavier focus on the theoretical framework, since the instructors
believed it would be important for students’ teaching practice.
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Assessment tool set 3. The journal entries were retained as an assessment tool, as the in-
structors believed it gave students continuous feedback, kept them on the task, and required
a continual engagement with the course. They provided a platform for students to give their
opinions, as students were still free to link the journal tasks to topics of their own liking.

However, the ICC topics may sound deceptively familiar from psychology or sociol-
ogy courses in students’high school education, or sound ‘common sense’as topics that are
present in the media and everyday life, leading them to believe that the theory behind it
is commonsensical as well. The instructors decided to include two knowledge and evalu-
ation tests in the fourth and tenth week of the course (with questions ranging from what
behavior characterizes a particular culture dimension to whether they see multiculturalism
as possible in today's society). The tests aimed at estimating students’ familiarity with the
reading material, as well as employing critical thinking, as one of the test questions always
asked for students’ own perspective.

Instead of writing a full essay, students were asked to provide a presentation proposal,
a more detailed draft, on which they would base their presentation. Students had a seminar
session for peer- and teacher-feedback on the topics they wanted to explore. The instruc-
tors believed that in that way the balance in assessment was kept, since now students
were tested twice in a semester, paying greater attention to the continuous assessment
and reducing the weight of the final project,, which formerly consisted of an essay and
presentation. Still, the instructors felt that the presentation gave a platform for students to
discuss the topic, so this element remained.

What turned out to be problematic was that students — when tested on cultural models
in the first test - performed mostly unsatisfactorily. However, since students needed this
knowledge in order to finish their presentations, most of them did solidify it later in the
course. Therefore, testing them right after certain theory was introduced might not give us
avalid insight into what students could do. Also, students expected test questions to be on
theory only, and did not perform well on open-ended questions (e.g., why critical cultural
awareness in Byram’s model is considered to be its most important element, or why plurilin-
gualism and pluriculturalism should be educational goals). Students also showed that they
found the topics discussed difficult and demanding, especially the ones that asked them to
reposition their points of view, analyze their own identity and theirimmediate cultural context.

Another issue noticed not only in this course, but more globally, is the way students
received and processed information. For the last decade or so, students have ‘managed’
their courses for minimal effort and maximal benefit (Arum & Roksa, 2011), an attitude that
is not conducive either to true learning or to ICC development. Students are ready to do the
limited reading and do the tests on it, without “individual investment and cognitive effort”
(Arum & Roksa, 2011, p. 4) which is why this particular assessment system and insistence
on critical thinking is perceived as too demanding. Additionally, students believe that the
wealth of information and easy access to it would be enough for a successful completion of
tasks, without a true need to learn or analyze information. However, background knowledge
is necessary for cognitive skills (Willingham, 2009) and for complete ICC.

The change in how students see university has been well documented (Levine, 1993;
McCormick, 2003; Ritzer, 1996), as no longer a place that can provide some higher purpose,
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but is seen as just one of many things that students could do (Penn, 2011). For courses that
have objectives which are not immediate, but demand more global considerations and long-
term investments of time, effort, and emotion, such as ICC courses, students are impatient
with the demands and tend to work only towards the fixed, visible and short-term goals.

Furthermore, some of the students had additional difficulty navigating ICC topics due
to their high school and vocational school educational profiles, with considerably fewer
classes of literature, history, and social sciences. Material that would be important for the
development of the cognitive domain, providing context for considerations of attitudes
and opinions, had not always been part of their previous education. These students needed
more time to get their bearings, considering, for the first time, social events in the light of
different cultures and different identities.

In terms of IC sensitivity, on several occasions students tended to stress understanding,
equality and tolerance as the answer to all problems, essentially showing the characteristics
of the Minimization phase (Bennett, 2004). They (falsely) believed that the attitude ‘we are all
equal, and no one should be discriminated against'is a sign of positive intercultural attitudes.
It led, in one instance, to a student writing an essay that affirmed the politics and attitudes
of skinhead subculture, which indicated that students needed more context knowledge so
that they would be able to activate critical cultural awareness. Therefore, after three years,
tests were replaced with a different task and a new assessment tool.

Assessment tool set 4. The journal entries were retained, as they provided a continuous
check of students’ progress. The number of entries was reduced, while the requirements
for them stayed the same; they were short essays on the topics assigned at the beginning
of the term, to be submitted every other week.

Instead of tests, students were assigned a group project — they needed to make a
lesson plan for teaching English that would incorporate IC elements. Since students were
taking an obligatory course in Methodology of teaching English in the same semester, this
was seen as a good continuation and a cross-curricular link. The instructors recognized the
complexity of constructing a lesson plan with a focus shifted to ICC (considerations of learn-
ers’age and proficiency, activity design, rationale behind their lesson plan, etc.); therefore,
it was in the format of a group project. The instructors believed that the lesson plan would
give enough structure to students to include IC material and focus on a range of language
devices at the levels of grammar, vocabulary, idiomatic expressions and pragmatic usage
that could carry socio-culturally loaded meanings in a contained context for their learners.

However, while students did not have any major problems with journal entries, it
turned out that lesson plans with IC elements were difficult to produce. Students mostly
relied on linguistic elements and sometimes theoretical support for certain teaching deci-
sions was missing. Topics such as food, customs and other visible elements of culture were
included, while very few lesson plans provided activities that offered a discussion (or any
other type of analysis) of the invisible elements of culture. The activities in lesson plans
were geared more towards knowledge than other domains, and where it was possible to
include other domains — especially behavioral through pragmatic and socio-cultural ele-
ments in language - students did not do so. Even with feedback and gradual gear-up to
the lesson plan, students clearly needed more time to come to terms with the complexities
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of various ICC elements. The scaffolding students had got from the Methodology course
seemed insufficient to incorporate these new demands.

Since it seemed that this type of assessment presented more difficulties for students
than the instructors had anticipated, and that students did not meet the requirements, it
was omitted from assessment in the following academic year.

Assessment tool set 5. Finally, for the last two academic years the assessment tool has
to a certain extent been restored to the initial format, consisting of six journal entries, essay
draft, essay and presentation. The content of journal entries has been slightly changed, but
they essentially explore similar issues as before (the nature of nationalism, ethnocentrism,
prejudice, etc.). The requirements for the presentation have remained the same, while the
essay is 1,500 words long.

Another change was introduced for the past four cohorts, when students had a chance
to join a study group for ICC that was organized by the instructors and led by a visiting
teaching assistant through the Fulbright US teaching assistant program. These are usually
young teaching assistants who provide the much-needed intercultural contact for our
students who then need to activate their affective and behavior domains and become the
mediators of their culture. Students are given extra credit for attending the study group
sessions as they explore the topics that are mentioned but not explored in detail in regular
classes. This proved to be a useful addition to the course, as it brought students together
in a group, allowed them more time to explore topics and gave them an opportunity to
tailor the reading and viewing material on their own. These students, in their presentations
and essays, showed more confidence and more awareness of IC issues. This was seen in
their grades too: from 2014 to 2017, the percentage of the students who passed the exam
in their first exam term was 39%, 64%, 63%, and 60%, respectively. Also, the percentage of
those who passed with As or Bs was 21%, 33%, 11% and 83%, respectively.

Concluding remarks

Each assessment tool in itself provides reliable evidence on students’ achievements.
The formats of an essay, lesson plan or presentation have clear standards and students are
aware of how they need to perform in order to pass or achieve a particular grade. However,
the questions of the ratio of different tools and how to appropriately represent three domains
still remain because the ICC elements have to be balanced with academic expectations.

Additionally, given the social context, the instructors have always felt a need to increase
students'lC sensitivity to their own society, as they would soon be educators themselves. It
isimportant for instructors to help students develop the ability to recognize the processes
that lead to the hidden oppression of minorities, to see practices which might allow stere-
otypes to remain unquestioned, and both policies and practices that cater to ethnocentric
feelings and attitudes. However, using different frameworks that are generally used (IDI, for
example, designed by Bennett (2004), or INCA, designed by the INCA project team) would
need to be adapted for our purposes, compromising their validity.

Continuous feedback given on all aspects of students’ performance helped students in
terms of their thinking, especially for journal entries and essays. Students needed guidance
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in order to do a deeper analysis of IC issues, to move from the statement and description of
the phenomena to the exploration of culture characteristics. In this respect, the introduction
of the study group proved to be a significant benefit, as they had structured support and
interacted with a culturally ‘different’ instructor. The double scaffolding that was provided
through formal instruction and the study group proved to be of considerable importance
for student performance.

The considerations about the assessment tools in the pre-service ICC course for EFL
teachers point to several issues, some of which are not always under the control of university
instructors. Firstly, there are the changes in the high school curricula where the amount
of teaching material (not necessarily in foreign languages, but in other school subjects)
tends to take up most of the time, leaving little room for critical analysis of the content.
Therefore, university students do not come equipped with some basic tools that would be
useful for their introduction to and further exploration of ICC. The students signed up for
the ICC course have repeatedly claimed that they had never been required to deliberate
over any of the issues. While this should be taken with some reserve, it has been noticed in
the work with students. Further efforts will have to be made to decide how to have a valid
indicator of students’ progress while providing them with enough scaffolding and practice.

Further, as this course is just one of many academic courses students take, the weight of
the final grade will always be more on the cognitive side, with limited evidence of students'’
affective development. An incentive for lifelong learning should be one of the outcomes
of the course, where students would see IC development as a lifelong process, and where
they should be able to truly decentre (Byram, 1997).

Also, our experience goes against the claims that students “are highly strategic in their
use of time and allocate it primarily to the topics they will tackle assignments on” (Gibbs,
2014, p. 1), as the tests results for most of the students were not satisfactory. Even when they
had a chance to show their knowledge, when a smaller sample of curricula was covered,
students for the most part showed less than satisfactory results because they seemed to
see that information as something they could always reach for, while not processing it and
making it an integral part of their learning. It would take a more comprehensive initiative to
change students’views to learning than can be provided within the confines of this course.

Lastly, once students pass the course, they will have few opportunities during their in-
service professional development to continue working on ICC. Therefore, coursework should
set the foundation for students’independent learning and empathic attitudes, so that they
are more appreciative and aware of differences, making their future interculturally-based
language teaching more informed, structured, and embedded in their own interculturally
positive attitudes and competencies (Paunovi¢, 2011). Also, much more empirical insight
into teachers’ classroom practice is needed, and further research would be more than
welcome: a similar comparison of assessment tools in other teacher programs, for other
foreign languages, and especially for minority or‘small’languages.

Ideally, we should hope to have a course on ICC development followed by courses
training our pre-service teachers on how to include ICC elements in their teaching practice,
which would narrow the focus and potentially help students gain knowledge, raise their
awareness, develop critical thinking, and make them more skilful in and responsive to ICC
issues, essential for 215 century challenges.

482



HacTaBa v BacnuTatbe, 2018, 67(3), 471-487

References

Alkharusi, H. (2008). Effects of Classroom Assessment Practices on Students’ Achievement Goals,
Educational Assessment, 13(4), 243-266, DOI: 10.1080/10627190802602509

Arum, R, & Roksa, J. (2011). Academically Adrift: Limited Learning on College Campuses. Chicago, IL:
University of Chicago Press.

Bennett, J. M. (2004). Becoming Interculturally Competent. In J. S. Wurzel (Ed.), Toward multiculturalism:
A reader in multicultural education (pp. 62-77). Newton, MA: Intercultural Resource Corporation.

Bhawuk, PS. D., & Brislin, R.W. (1992). The Measurement of Intercultural Sensitivity Using the Concept
of Individualism and Collectivism. International Journal of Intercultural Relations, 16, 413-436.

Blair, S. G. (2017). Mapping intercultural competence: Aligning goals, outcomes, evidence, rubrics,
and assessment. In D. K. Deardorff & L. A.Arasaratnam-Smith, (Eds.), Intercultural Competence in
Higher Education. International Approaches, Assessment and Application (pp. 110-123). London/
New York: Routledge.

Bloor, M., & Wood, F. (2001). Key words in qualitative methods. A Vocabulary of Research Concepts.
London/Thousand Oaks/ New Delhi: Sage Publication.

Brookhart, S.M. (2013). How to Create and Use Rubrics for Formative Assessment and Grading. Alexandria,
VA: ASCD.

Byram, M. (1997). Teaching and Assessing Intercultural Communicative Competence. Clevedon: Multilingual
Matters.

Byram, M. (2008). From Foreign Language Education to Education for Intercultural Citizenship. Clevedon:
Multilingual Matters.

Byram, M, C. Morgan, and colleagues. (Ed). (1994). Teaching-and-learning Language-and-culture.
Clevedon/ Philadelphia/ Adelaide: Multilingual Matters.

Council of Europe. (2001). Common European Framework of Reference for Languages: Learning, Teaching,
Assessment. Cambridge, U.K: Press Syndicate of the University of Cambridge.

Davcheva, L. (2002). Learning to be Intercultural. In G. Alred, M. Byram, & M. Fleming(Ed.), Intercultural
Experience and Education (pp. 67-86). Clevedon: Multilingual Matters.

Deardorff, D. K. (2004). The identification and assessment of intercultural competency as a student outcome
of internationalization at institutions of higher education in the UnitedStates (Doctoral dissertation).
Retrieved May 15, 2018 from https://repository.lib.ncsu.edu/bitstream/handle/1840.16/5733/etd.
pdf?sequence=1&isAllowed=y

Deardorff, D.K. (2006). The Identification and Assessment of Intercultural Competence, Journal of
Studies in International Education, 10(3), 241-266.

Deardorff, D. K. (2009). Preface. In D. K. Deardorff (Ed.), The SAGE Handbook of Intercultural Competence
(pp. xi-xiv). Los Angeles/ London: Sage.

Deardorff, D.K. (2011). Assessing Intercultural Competence. New Directions for Institutional Research, no. 149.

Deardorff, D. K., & Arasaratnam-Smith, L. A. (Eds.). (2017). Intercultural Competence in Higher Education.
International Approaches, Assessment and Application. London/ New York: Routledge.

De With, H., Hunter, F, Howard, L., & Egron-Polak, E. (2015). Internationalisation of Higher Education.
Luxembourg: Directorate-General for Internal Policies of the Union (European Parliament).
DOI: 10.2861/444393

Dimitrijevi¢, V. (Ed). (2010). Novosti iz proslosti. Znanje, neznanje, upotreba i zloupotreba istorije. [News from the
Past. Knowledge, Ignorance, Use and Misuse of History]. Beograd: Beogradski centar za ljudska prava.

483



Nina Lazarevi¢ « Assessment of Intercultural Communicative Competence in Pre-Service English Language Teachers

Duri¢i¢, M., Georgijev, I. (2013). Interkulturna kompetencija u nastavi Spanskog kao izbornog jezika:
elementi hispanske kulture u udzbenicima Prisma od nivoa A1 do B1. Komunikacija i kultura
online, 4(4) 65-78.

Fantini, A., & Tirmizi, A. (2006). Exploring and Assessing Intercultural Competence. World Learning
Publications. Paper 1. Retrieved May 10,2018 from http://digitalcollections.sit.edu/worldlearning_
publications/1

Fleming, M. (2009). Introduction: Education and Training: Becoming Interculturally Competent. In A.
Feng, M. Byram, & M. Fleming (Eds.), Becoming Interculturally Competent through Education and
Training (pp.1-12). Bristol/Buffalo/Toronto: Multilingual Matters.

Georgijev, I. Z. (2014). Tabu teme u savremenoj nastavi stranih jezika sa posebnim osvrtom na Spanski
jezik. Inovacije u nastavi, 27(4), 92-100.

Gibbs, G. (2014). Students’ Marks are Often Determined as Much by the Way Assessment is Configured
as by How Much Students Have Learnt. 53 Powerful Ideas All Teachers Should Know About, June.
SEDA Supporting and Leading Educational Change. Retrieved March 12,2018 from https://www.
seda.ac.uk/resources/files/publications_155_10%20Students%20marks%20are%200ften%20
determined%20as%20much%20by%20the%20way%20assessment%20is%20configured%20
as%20by%20how%20much%20students%20have%20learnt.pdf

Grefersen-Hermans, J. (2017). Intercultural competence development in higher education. In D. K.
Deardorff, L.A. Arasaratnam-Smith (Eds). Intercultural Competence in Higher Education: International
Approaches, Assessment and Application (pp. 67-82). London/ New York: Routledge.

Griffith, R. L., Wolfeld, L., Armon, B. K., Rios, J., & Liu, O. L. (2016). Assessing Intercultural Competence in
Higher Education: Existing Research and Future Directions. ETS Research Report Series (pp.1-44).
DOI:10.1002/ets2.12112

Guilherme, M. (2011). Critical Language and Intercultural Communication Pedagogy. In J. Jackson
(Ed.), The Routledge Handbook of Language and Intercultural Communication (pp. 357-371). London/
New York: Routledge.

Hall, E. T. (1976). Beyond culture. New York, NY: Doubleday.

Hampden-Turner, C, F. Trompenaars (1997). Riding the waves of culture: Understanding Diversity in
Global Business, McGraw-Hill.

Hilbert, M. (2003). Didaktika razredne kvake: rasprave o didaktici, metodici i razvoju skole [Turklinken
didaktik: Aufsatze zur Didaktik, Methodik und Schulentwicklung, prev. Vladimir Adamcek/ Classroom
Didactics: Discussions on Didactics, Methodology and School Development]. Zagreb: Educa.

Hofstede, G. (1997). Cultures and Organizations: Software of the mind. New York, NY: McGraw Hill.

INCA project group (2004). The INCA Project: Intercultural Communication Assessment. Retrieved
February 4, 2018 from https://ec.europa.eu/migrant-integration/librarydoc/the-inca-project-
intercultural-competence-assessment

Institute for the Promotion of Education (2014). Seminar Catalogue. Retrieved May 5, 2018 from http://
www.zuov.rs/programil/Default.aspx

Kjartansson, R., & Skopinskaja. L. (2003). Incorporating Intercultural Communicative Competence in
Language Teacher Education. European Centre for Modern Languages. Strasbourg: Council of
Europe Publishing.

Kramsch, C. (1993). Context and Culture in Language Teaching. Oxford: OUP.
Law on the System of Education (2017). Official Gazette of the Republic of Serbia, no. 88/2017.

484



HacTaBa v BacnuTatbe, 2018, 67(3), 471-487

Lazarevi¢, N. (2007). Correlation of target language culture and sociolinguistic competence of grammar
school students(unpublished MA thesis). Novi Sad:Faculty of Philosophy University of Novi Sad.

Levine, A. (1993). Student Expectations of College. Change, 25(5), 4.

Lundgren, U. (2009). Intercultural Teacher: A Case Study of a Course. In A. Feng, M. Byram, & M. Fleming
(Eds.), Becoming Interculturally Competent through Education and Training (pp.132-150). Bristol/
Buffalo/Toronto: Multilingual Matters.

Lussier, D., Golubina, K., Ivanus, D., ChavdarovaKostova, S., de la Maya Retamar, G., Skopinskaja, L.,
Wiesinger, S. (2007). Guidelines for the Assessment of Intercultural Communicative Competence
(ICQ). In I. Lazar, M. Huber-Kriegler, D., Lussier, G. S. Matei, & C. Peck (Eds.), Developing and Assessing
Intercultural Communicative Competence: A guide for Language Teachers and Teacher Educators (pp.
23-40). Strasburg: Council of Europe.

McCormick, A. C. (2003). Swirling and Double-Dipping: New Patterns of Student Attendance and Their
Implications for Higher Education. New Directions for Higher Education, 121, 13-24.

Paunovi¢, T. (2011). Intercultural Communicative Competence — Beyond Queen, Queuing, and Crumpets.
In V. Vasi¢ (Ed.), Jezik u upotrebi / Primenjena lingvistika u ¢ast Ranku Bugarskom [Language in Use
/ Applied Linguistics in Honour of Ranko Bugarski] (pp. 231-252). Novi Sad: Drustvo za primenjenu
lingvistiku Srbije.

Patton, M. Q. (2002). Qualitative Research and Evaluation methods. Thousand Oaks/ London/ New
Delhi: Sage Publication.

Penn, J. D. (2011). Assessing Complex General Education Student Learning Outcomes. New Directions
for Institutional Research, 149, 109-117. DOI: 10.1002/ir.384

Petrovi¢, D. S., & Joki¢, T. (Eds.) (2016). Interkulturalno obrazovanje u Srbiji - Regulativni okvir, stanje i
mogucnosti za razvoj. Beograd: Centar za obrazovne politike.

Radoman, M. (2011). Stavovi i vrednosne orijentacije srednjoskolaca u Srbiji [Attitudes and Value
Orientations of High School Students in Serbia]. Beograd: Helsinski odbor za ljudska prava u Srbiji.

Riggan, M., & Olah, L. N. (2011). Locating Interim Assessments Within Teachers’ Assessment Practice.
Educational Assessment, 16, 1-14. DOI: 10.1080/10627197.2011.551085

Ritzer, G. (1996), McUniversity in the Postmodern Consumer Society. Quality in Higher Education, 2(3),
185-199.

Sadler, D. R. (1998). Formative Assessment: revisiting the territory. Assessment in Education: Principles,
Policy & Practice, 5(1), 77-84, DOI: 10.1080/0969595980050104

Scarino, A. (2007). Assessing intercultural language learning. Discussion paper 6. Intercultural Language
Teaching and Learning in Practice. Retrieved March 4, 2018 fromwww.iltlp.unisa.edu.au/doclibpapers/
iltlp_paperé.doc.

Schultz, A. R. (2007). The challenge of assessing cultural understanding in the context of foreign
language instruction. Foreign Language Annals, 40(1): 9-26.

Sercu, L. (2005a). Teaching Foreign Languages in an Intercultural World. In L. Sercu, Bandura, E.,
Castro, P, Davcheva, L., Laskaridou, C., Lundgren, U,, ... Ryan, P. (Eds.), Foreign language teachers
and intercultural education - International investigation (pp. 1-18). Clevedon: Multilingual Matters.

Sercu, L. (2005b). The Future of Intercultural Competence in Foreign Language Education:
Recommendations for Professional Development, Educational Policy and Research. In L. Sercu, E.
Bandura, P. Castro, L. Davcheva, C. Laskaridou, U. Lundgren, ... P. Ryan (Ed.), Foreign language teachers
and intercultural education - International investigation (pp. 160-181). Clevedon: Multilingual Matters.

485



Nina Lazarevi¢ « Assessment of Intercultural Communicative Competence in Pre-Service English Language Teachers

Skrozza, T. (2008). Sta vole mladi [What the Young Like]. Vreme, 28. Retrieved March 4, 2018 from
http://www.vreme.com/cms/view.php?id=592061.

Spencer-Oatey, H. (2010). Understanding Intercultural Competence for Business. Insights from the
eChina-UK Programme. Plenary address at the first Chinese national conference Intercultural
Business Communication, University of International Business and Economics, Beijing, China.
Retrieved on 19 February 2018 from https://www?2.warwick.ac.uk/fac/cross_fac/globalpeople/
resourcebank/presentations/understanding_ic_competence.pdf

Stier, J. (2002). Going international - Becoming Intercultural. Vaxjo: Vaxjo University, School of Education.

Stojanovi¢, T. M. (2016). Kriticki osvrt na predloge inkorporiranja kulturoloskih sadrzaja u nastavu
engleskog jezika kao stranog. Inovacije u nastavi, 29(3), 118-127.

Tanasijevi¢, A.T. (2015). Uloga empatije u nastavi stranih jezika i razvoj interkulturne kompetencije.
Naslede, 12(30), 209-220. DOI:10.5937/inovacije1603118S

Timpe, V. (2013). Assessing Intercultural Language Learning: The Dependence of Receptive Sociopragmatic
Competence and Discourse Competence on Learning Opportunities and Input. Frankfurt am Main:
Peter Lang.

Willingham, T. D. (2009). Why Don’t Students Like School? San Francisco, CA: Jossey-Bass.

Vidosavljevi¢, S., Vidosavljevi¢, M., Krulj Draskovi¢, J. (2016). Interkulturna nastava u vaspitno - obrazovnom
procesu. Zbornik radova Uciteljskog fakulteta, 10, 185-201. Retrieved February 5, 2018 from http://
scindeks-clanci.ceon.rs/data/pdf/1452-9343/2016/1452-93431610185V.pdf

Vigacki, J. (2016). Interkulturno obrazovanje i u¢enje stranih jezika u predskolskom uzrastu. Zivi jezici:
casopis za strane jezike i knjizevnosti, 36(1), 149-165. DOI: 10.18485/zivjez.2016.36.1.7

Vujovi¢, A. (2003). Stru¢no osposobljavanje nastavnika stranih jezika za nastavu strane kulture.
Pedagogija, 41(2), 35-41.
Woodward, T. (2003). Loop Input. ELT Journal, 57(3), 301-304.

MpumsbeHo: 11.06.2018.
KopurosaHa Bep3uja paga npumibena: 05.11.2018.
MNpuxBafieqo 3a wramny: 14.11.2018.

MPOLIEHA NHTEPKYJTTYPHUX KOMYHUKALUMOHWX KOMIMETEHLINJA
Y NHULUWMIJATTHOM OBPA30OBARY HACTABHUKA EHITIECKOTI JE3VKA -
N3A30BU 1 MPAKCA

HuHa JlasapeBuh

JenapTmaH 3a aHrnncTuky, ®unosodpckn dpakyntet, YHusepsutet y Huwy, Cpbuja

Beoma je saxHo obyuasarse 6ygyhux HacliasHuka ga 6ygy ycliewHu u KomielieHuHU
uHlliepkynitiypHu UocpegHuyu y epeme Muipayuja, mebyHapogHux Hecliopasymad,
elliHUYKux cykoba. HeolixogHo je obe3beguitiu um u eopujcka u UpakiiuyHa 3Hara ga 6u moinu ga
Hacwiase ga passeujajy c8ojy UHIWepKynypHy KOMyHUKAWUBHY KomuellieHYujy, a ga y ucttio epeme
dociuaHy obyyeHu u ClpeMHU ga yKibyyde UHliepKynitypHe enemeHile y ceojy Haciuiasy. I360pHu Kypc
WHitepkyniuypHa KomyHukalliugHa KomiellleHyuja Koju Ooxabajy ciuygeHiuiu [etaplimaHa 3a

Aucuipakiu

486



HacTaBa v BacnuTatbe, 2018, 67(3), 471-487

AHINUCIIUKY Upowao je HeKo/IUKo Uylia Kpo3 U3MeHe 0g Kaga je yepuwittieH y Kypukynym 2008. ioguHe, u
o Hajeuwe y HaAYUHy oyerbusarba clliygeHatua. Kao citiyguja ciyyaja, pag aHaausupa opiaHusayujy
ouyeru8arbd, pasauduilie clupaiieiuje Koje cy lpumerbugaHe Wiokom tocnegroux 10 ioguHa. MocebHa
taxra ce UOKAArKA OGHOCY UHILEPKYNYpHUX gomMeHa, kopuwhery cymailiugHol u ¢popmaitiugHor
oyerusarbd, pegepuHucarby HaclldsHUx yurbesa u mellioga uHciupykyuje (backwash effect) u
clieyuuyHocliuma KoHilekciia y kome ce obydasajy 6Oygyhu HacliasHUyu eHineckoi je3uka.
Pe3ynitiatuu Gokasyjy ga je toilipebHo gasee Upauiuitiu Upogun cilygeHaiia u 06pazosHux tpoguna
U HA 0CHosy Wioia paguiiu gasee HA UpUMeHU pa3nuduiiux clupawieiuja oyerpusareda.

KroyuHe pequ: ouerbusarbe, UHIepKynllypHa KOMyHUKAIIUBHA KomUelleHyuja, UHepKyaypHa
CeH3ulliusHOC, UHUYUja/THO 06pa3osarbe HaclildeHUKa.

OLLEHKA MEXXKYNbTYPHON KOMMYHUKATUBHOW
KOMMETEHLMIW B OBPA3OBAHNM YYUTENEW AHTTIMCKOTO
A3bIKA - MPOBJIEMbI N MPAKTUKA

HwuHa JlasapeBuu

Kadenpa aHrnnctmkmn, ®unocodcknin bakynbtet, YHMBepcuteT B Huwe, Huw, Cepbua

O6pasosaHue 6ydyLux ydumesieli—cmams ycneuwHbIMU U KOMNemeHMHbIMU MeXKY/TbmypHbIMU

nocpedHUKamu 8 nepuod muzpayudl, MexoyHapoOHbIX HeO0pa3ymMeHUl U SMHUYEeCKUX
KOHG/IUKMO8, uMeem 60/1blioe 3HadeHue. Heobxo0umo npedocmasume UM KAk meopemuyeckue, mak
U Npakmuyeckue 3HaHus, 8 Kayecmae 0CcHoBbI 0715 0asibHelilLe20 YCo8ePLUEHCMBOBAHUS MEXKY1bmypHOU
KOMMYHUKAmMUuBHOU KoMNemeHyuu U, 8 Mo e 8pems, N0020mo8uMbCA 015 BKITOHEHUS MEXKY/TbMYPHBIX
codepxxaHull 8 caoli yuebHbIl npoyecc. BeibopHeili Kypc MexKynemypHas komnemeHyus, Komopeit
nocewarom cmyo0eHmsl AH2UCMUKU, NPoWes1 HECKO/IbKO U3MeHeHUU C MOMEeHMA e20 8K/TI04eHUA 8
y4ebHwbil nnaH e 2008 200y, 21asHbIM 06pazom 8 cnoobe oyeHKU cmyO0eHmos. B kayecmee memamuyeckozo
ucce008aHuUs, 8 CMamee aAHAIU3UPyeMcs 0pP2aHU3ayUs OUeHUBAHUS U pasjiuyHslie cmpameauu,
Komopele 6bi1u npedcmassieHbl 8 medeHue nociedHux 10 nem. Ocoboe 8HUMAaHue yoenaemcs
MeXxKysbmypHoU cepe, UCNOIb308aHUI0 UMO02080U U hopmupytowieli oyeHKU, nepeonpedesieHuro
ueneli u Memo0o8 obyyeHus (3¢hghekm 06pamHoli NPOMbIBKU), a Makxe cneyugpuke KOHmMeKcmd, 8
Komopom oby4aromcsa 6yoywue yqumensa aHesulickozo A3elkd. Pe3yiemamel Nokassl8arwom, 4mo
Heobxo0umo criedums 3a npogusiem cmyoeHmos U 06pazosamesibHbIM NpoghusieM U Ha 3Mou OCHose
npodosmkams pabomame Had 8HeOpeHUeM pasaudHblx cmpameauti oUeHUBAHUS.

Pestome

Knioueeole cnosa: OUEHKdA, MeXXKyJIbmypHAA KOMMYHUKAMUuUBHAsa KOMNemeHmMHOCMb, MeXXKyJ/lbmypHdaAs
yyscmeumesibHOCMy, o6pasoeaHue yqumeneCI.
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HACUJTHO MNOHALWAHKE YYHEHUKA NMPEMA
HACTABHUUMUMA'Y CPEAHOJ LLKOJIN'

BecHa »KyHuh MNaBnosuh?

MakynTeT 3a cneunjanHy egykauujy u pexabunutauujy,
YHusep3sutet y beorpagy, Cpbuja
Mupocnag Masnosuh
3aBog 3a yHanpehuBarbe obpa3oBara 1 BacnuTama,
Beorpag, Cpbuja
CsBetnaHa Kamaua
MakynTeT 3a cneyuujanHy egykauujy u pexabunutauujy,
YHuBep3sutet y beorpagy, Cpbuja

—0C=ZDo<=

Pesyniuaitiu GpellixogHux uclipaxugarba KOH3UclieHWHo cyiepuwy ga dpogecuja
HAacWiaBHUKA HOCU BUCOK pU3UK sukiumu3ayuje Ha pagHom mecilly. I3noxeHoc
HACWAsHUKA HACUIbY je penaliusHo HO80 Liogpyyje Hay4YHOI Upoy4yasarsd, tie pactionaxxemo olpaHUuYeHUM
UHgopmayujama o obumy u lipupogu 08oi tipobrema, GocebHO y Hawoj 3embu. Y 08oM pagy lipe3eHiosaHu
cy pe3ynattuu uctupaxusarba o y4ectiasociiu U Kapakiepucukama HacuJiHol UOHAW A A y4eHUKa
Upema HacliasHUYUMa y Hawum WKoaama. Y3opak yuHe 564 HacllasHUKA Cpegroux WKoJ1d U3 yese
Cpbuje. 3a GpouyeHy sukiliumusayuje HacllagHuka Kopuwhet je yauliHuk PagHe ipyie 3a Hacuree y
YYUOHUYU ycMepeHo Upema HacluasHuyuma Amepuykol ygpyxerba ticuxosnoia (APA Classroom Violence
Directed Against Teachers Task Force). Pesynitaiuu uctupaxusarba Gokasyjy ga je iokom tpellixogHe
wiKoJsicke loguHe ckopo 80 0gcilio HaclliagHUKA goXueeso HAacUIHO ToHawdrbe y4eHuKd, Hajuewhe y
8ugy HelipuclojHUX peyu unu fecluiosa. Bukiiumusayuja je 3Ha4yajHo tosezara ca tonom, cuapowhy
U gy»>KUHOM pagHoi citiaxa HacttiasHuka. Takobhe cy oluKpugeHe 3Ha4yajHe 8e3e BUKIIUMU3ayuje HacliasHUKa
ca spcitiom, 8eJIUYUHOM U JIoKayujom wkose. JobujeHu Hanasu o tpesaneHyuju u gakiiopuma
suKiumMu3ayuje HaciiagHUuka Moly umaiiu 3Ha4ajHe uminukayuje 3a 6ygyha ucittipaxxuearea u Upakcy.

Aucuipakiu

Kmoyune pequ:  sukliumusayuja, HacasHUYU, Hacusbe, ¢akiliopu pu3uKa, WKoa.

1 Pap je HacTao Kao pe3ynTaT UCTpaXxmBaka Ha npojekTuma,CounjanHa napTmymunaymja ocoba ca
UHTenekTyanHom ometeHowhy” (bp. 179017) n ,KpumnHan y Cpbuju: peHomeHonoruja, pusnum un
moryhHocTn counjanHe nHtepseHuumje” (bp. 47011), koje dpnHaHcMpa MUHMCTaPCTBO NPOCBETE, HayKe
1 TEXHONOLWKOT pa3Boja Penybnuke Cpbuje.

2 vzunicpavlovic@gmail.com
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YBopa

Hacube y wkonu je 036urbaH npobnem Koju KOHTUHYPaHO 3a0KyM/ba NaXhy HayuHe
N CTPYYHe jaBHOCTU. MehyTrM, foCafallby CTPAXKMBAYKU NMOAYXBATA YINIaBHOM Cy 61nu
YCMEepPEHU Ha BPLUHAUYKO HaCUbe, 10K je MpoyyaBarbe Hacu/ba Npema HaCcTaBHULMMa Npu-
JINYHO 3anocTaB/beHO. TOKOM nocnefre feleHunje JOoWo je [0 nopacTa MHTepecoBama 3a
OBY NPOGIEMATUKY, LUTO je pe3ynTupano eKCnaH3njomM HayyHrX paZioBa O NpeBasieHuuju,
dakToprmMa 1 nocneguuama BUKTMMM3aLMje HacTaBHMKa.

Hacuibe npema HacTaBHULMMA MOXe UMATU pa3HOBPCHe 06nuKe, of HeyUYTUBOr
NnoHalarma A0 Y3HEMMpPaBaha, Kpahe 1 yHUMLWTaBarba IMYHE UMOBUHE U1, Y EKCTPEMHUM
cnyJajeBuma, usunukor Hanapa (Espelage et al., 2013). AkTepu Hacu/ba NpemMa HacTaBHU-
LUMMa Mmory 61T pas3nuumte ocobe ca KojMa [1oMna3e Y KOHTAKT Ha pagHOM MecCTy, anuv ce
0Baj pag 6aBy HaCMNHMM NOHaLLAaHEM YUYeHVKa NpemMa HacTaBHMLUMMAa. HacnnHo noHaluare
yUYeHMKa NpemMa HacTaBHULMMA Moxe ce fiedbrHUcaT Kao,BepbanHa, prsmnuka n emoumo-
HaslHa BUKTMMM3aLMja HacTaBHMKa of cTpaHe yyeHurKa” (Moon & McCluskey, 2016: 1342).
Y cknafly ca TepMUHONOMMjOM Yy HOBUjUM UCTPaxrBakbma 13 oe obnactu (Hnp. Kauppi &
Porhola, 2012; Wilson, Douglas, & Lyon, 2011), y oBom pagy KopucTe ce TepMUHW HAaCUITHO
NoHallahe YYeHVKa Npema HacTaBHMLMMA U BUKTMMM3aLMja HacTaBHMKa 3a O3HayaBake
pasnmunTnx obsMKa HacU/ba Koje HaCTaBHULM JOXKUBE Yy UHTEPaKLMjama C yYeHuLMa.

HPEBaHEHIJ,I/Ija BUKTIMAN3a |.|v|je HaCTaBHMKa

EmMnunpujckn nogaum 13 pasnuumntnx AenoBa cBeTa KOH3UCTEHTHO Cyrepully Aa npode-
CWja HaCTaBHKKa HOCU BMCOK PY3UK BUKTMMM3aLMje, nocebHOo ol yueHuKa. HoBuje ctyauje
OTKPVBajy reHepasiHO BUCOKY NpeBaneHLujy BUKTUMU3aLmje HacTaBHIUKa Ha pagHOM MecCTy
Koja nsHocu: y Typckoj 50% y npetxofHux wect meceuy (Cemaloglu, 2007); y JyxHoadpurukoj
Peny6nnum 90,8% TokoMm npetxofHe roguHe (De Wet & Jacobs, 2013); y XpBaTtckoj 22,4%
TOKOM npeTtxogHe roanHe (Russo, Mili¢, Knezevi¢, Muli¢, & Mustajbegovi¢, 2008); y CAL1 80%
y Tekyhoj 1 npeTxofHoj WKosnckoj roanHn (McMahon et al., 2014); y Ayctpanuju 99,6% Tokom
kapujepe (Riley, Duncan, & Edwards, 2011). Pe3ynTtatii 0BakBMX UCTpaXrBaHba Nokasyjy aa
CY HaCTaBHULM Ha pagHOM MECTY yyecTasnuje N3NI0XKeHN HaCUITHOM MOHallaky yYeHMKa
Hero apyrux ocoba (HNp. Konera, POAUTEsbA), @ 3aCTYM/bEHOCT CJlyyajeBa BUKTUMM3aLmje
HacCTaBHUMKa y KOjuMa Cy yueHuum rnasHu aktepm je: y CAl 94% 3a yKynHy BUKTUMU3aLNjY
(McMahon et al., 2014), a 73% 3a Bep6anHo 1 95% 3a ¢pr3nuko Hacurbe (Tiesman, Konda,
Hendricks, Mercer, & Amandus, 2013); y JyxkHoadppuukoj Penyonuum 50% 3a BepbanHo
n 78% 3a $pumsnuko Hacusbe (De Wet, 2006); y XonaHanju 94,4% 3a BepbanHo n 100% 3a
¢du3nuko Hacube (Mooij, 2011).

CxofHo ToMe, BeNMKM 6poj ayTopa yCMepUOo Ce Ha MPoyYaBarbe HAaCUTHOT NMOoHaLlama
yUYeHMKa npema HacTaBHULMMA. YKYNHO NOCMaTPaHo, Hanasu caBpeMeHnX NCTpaXKmnBama
yKa3yjy Ha TO ja Cy HaCTaBHULM yYecTanmje U3NI0KEHW HaCUJTHOM MOHaLUakby yYeHUKa
Hero WTo ce npetrnocTassba. Cnefe nogauu o NPornopLmjy HaCTaBHUKA KOjU CY JOXKMBENM
BMKTMMM3aLMjy of yueHuKa: y Cnosaukoj 49% y npeTxopHux mecel faHa (Dzuka & Dalbert,
2007); y CALl 55% y npeTtxogHa Tpu meceua (Bounds & Jenkins, 2016) n oko 75% y Tekyhoj n

490



HacTaBa v BacnuTatbe, 2018, 67(3), 489-505

nperxofHoj roanHu (McMahon et al,, 2014); y XpBaTtckoj 74,3% y Tekyhoj LUKONCKOj rofnHu
(Lokmi¢, Opi¢, & Bili¢, 2013); y JyxHoj Kopeju TpehrHa HacTaBHUKa y npeTxofHe fjBe roguHe
(Moon & McCluskey, 2016); y ®uHckoj 23,6% Tokom Kapujepe (Kauppi & Porhola, 2012); y
Typckoj 50% Tokom Kapujepe (Ozdemir, 2012); y Ayctpanuju 74,1% Tokom Kapujepe (Riley
etal, 2011); y Mane3ujun 65,2% Tokom Kapujepe (Santos & Tin, 2016); y KaHagu 80% Tokom
kapujepe (Wilson et al., 2011).

CaBpemeHM ayTopu carnacHo U3BeLlTaBajy Aa Cy HaCcTaBHMLM 3HATHO yyecTanuje us-
NOXKEHU NAKLLMM 06MMLMMa HAaCUITHOT MOHaLlakba YUYeHMKa Y OfHOCY Ha Texke. HacTaBHUKe
yuyeHuuu Hajuelwhe ncmesajy, Bpehajy 1 ncyjy , a npeBaneHumja 0BOr o6/vKa BUKTUMI3a-
Lnje HacTaBHMKa usHocu: y Cnosaukoj 35,4% 3a npetxogHux mecey aaHa (Dzuka & Dalbert,
2007); y EctoHnjn 33% 3a npeTxogHmux wecT meceum (Koiv, 2015); y CAL] 37% 3a NnpeTXoaHMX
wect meceuyyn (Bounds & Jenkins, 2016), 43,2% (Gregory, Cornell, & Fan, 2012) n 68,2% 3a
npeTxofHy WKoncky roauHy (Berg & Cornell, 2016) n ckopo 60% (McMahon et al., 2014) 3a
Tekyhy 1 npeTxogHy roguHy; y Jlykcembypry 23,9% roguwmse (Steffgen & Ewen, 2007); y
JyxHoj Kopeju 28,1% 3a npetxogHe ase roamHe (Moon & McCluskey, 2016); y JyxxkHoabpuukoj
Peny6nuum 44,4% 3a npetxofHy WKoncky roauHy (Woudstra, van Rensburg, & Visser, 2018)
1 56,13% Tokom Kapujepe (De Wet, 2006); y KaHaaun 29,5% 3a npeTxogHy roauHy v 60,7%
TOKOM Kapujepe (Wilson et al., 2011); y Typckoj 14,7% Tokom kapujepe (Ozdemir, 2012); y
Manesnju 49,8% Tokom Kapujepe (Santos & Tin, 2016).

Hanasu caBpemeHunx ncrpaxueara 0 NponopLmnju HaCTaBHUKA KOjU CY BOXUBENN
bM3nYKM Hanag yyeHMKa Mory ce cymmpaTi Ha cnepehun HauuH: y CnoBaukoj 4,9% 3a
npeTxogHux mecey aaHa (Dzuka & Dalbert, 2007); y EcToHuMju 3,9% 3a NnpeTXxogHuX wect
meceuum (Kdiv, 2015); y CALl 6,1% 3a npeTxofHux wect meceuu (Bounds & Jenkins, 2016), Ha
roguwem HMBOY 3% (Gregory et al., 2012), 5,5% (Berg & Cornell, 2016) n 8,3% (Gerberich et
al., 2011) n Buwe o 20% 3a Tekyhy 1 npetxoaHy roguHy (McMahon et al., 2014); y Jlykcem-
6ypry 4% roguwtbe (Steffgen & Ewen, 2007); y Jy>kHoj Kopeju matbe of 3% 3a npeTxogHe
aBe rogmHe (Moon & McCluskey, 2016); y Jy>kHoadpunukoj Peny6nuum 9,2% 3a npeTxogHy
wkoncky roguHy (Woudstra et al., 2018) n 24,85% Tokom Kapujepe (De Wet, 2006); y KaHaan
4,1% 3a npeTxofHy roauHy n 11,4% Tokom Kapujepe (Wilson et al.,, 2011); y Typckoj 8,4%
ToKoM Kapujepe (Ozdemir, 2012); y Manesuju 13,8% Tokom Kapujepe (Santos & Tin, 2016).

®dakTopu n nocneguue
BMKTMMU3aLMje HacTaBHMKA

MpeTxopHa UCTpaxrBaha NoKasyjy a Cy HeKe KapaKTepuCTMKe HacTaBHMKa NoBe3aHe
ca BUKTUMM3aLMjoM, anv Hanasm HUCY carnacHu. lNpema HeKMM ayToprma, BUKTUMM3aLuja
je reHepanHo NpucyTHWja Kog HacTaBHMKa mMywKor nona (Lokmic et al., 2013; McMahon
et al., 2014; Moon & McCluskey, 2016), foK Apyru ayTopy U3BeLLTaBajy fia Cy HaCcTaBHUL
XeHcKor nona yrpoxenuju (Mooij, 2011; Wei et al., 2013) nnn ga Hema 3HauajHUX MNOHMX
pa3nuka y Buktummsaumju (Bounds & Jenkins, 2016; Cemaloglu, 2007). Ha ocHoBy pacno-
NOXMBUX eMNUPUjCKMX NOJaTaKa TELLKO je 3aK/byunTy a N CY HAaCUTHOM MOHaLlakby yye-
HVKa n3noxeHwuju mnahu HactaBHUum (Lokmic et al., 2013; Mooij, 2011; Russo et al., 2008),
Hajmnahu n HajcTapuju HactaBHuum (Wei et al., 2013) unmn HacTaBHULM CpefHUX FOAMHA
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(Tiesman, Hendricks, Konda, & Hartley, 2014). BehiiHa ayTopa Hanasu fia cy BUKTUMM3aUujn
NOAJSI0XKHMjW HacTaBHULUM ca Kpahum pagHum ctaxom (Gerberich et al., 2014; Lokmic et al.,
2013; Santos & Tin, 2016; Tiesman et al., 2014; Wei et al., 2013), ann nma ncrpaxmsama ca
cynpoTHUM Hana3suma (Casteel, Peek-Asa, & Limbos, 2007; Riley et al., 2011), kao 1 oHUX y
KojuMa Hucy 3abenexeHe 3HauajHe pa3nuke y Tom nornegy (Bounds & Jenkins, 2016; Moon
& McCluskey, 2016; Russo et al.,, 2008). Ctyauje y Kojuma je pa3maTtpaHa noBe3aHoCT n3mehy
BMKTMMM3aLMje N HUBOA 0Opa30Batba HaCTaBHYMKaA CarflacHoO NoKasyjy aa cy ¢usnykom
HacWsby yYeHMKa N3/0XKeHWjU HaCTaBHMLM Ca BULWIMM HUBOOM obpa3oBama (Casteel et al.,
2007; Gerberich et al., 2014; Wei et al., 2013), ann HUCY OTKpUBEHE 3HauajHe pa3nuke y apy-
rum obnuumma BukTMmsauuje (Wei et al.,, 2013). Pesyntati Mano6pojHMX UCTPaXKmBakba O
BMKTVMMMW3aLIMjV HACTAaBHMKA 3amnoc/ieHnX Ha ogpeheHo 1 Ha HeoppeheHo BpemMe cyrepuiy
[a Cy HaCTaBHULM Y CTaiHOM pagHOM OZIHOCY yuyecTanuje n3noxxeHn Hacurby yonwrTe (Riley
etal., 2011) un dpusnukom Hacumby (Gerberich et al., 2014), a ga cy npetrbama 1 BepbanHoOM
HacuUby U3M0XKeHNjU HacTaBHULM Ha 3ameHm (Wei et al., 2013).

BehuHa caBpemeHux ayTopa m3BeluTaBa o Behoj npeBaneHumju BUKTUMM3aLuje Ha-
CTaBHWKa Y Cpefrb0j LUKOMN HEro HacTaBHUKa y OCHOBHOj wkonu (Ozdemir, 2012; Riley et
al, 2011; Wei et al., 2013). Peayntatin Hekux cTyamja cyrepuily Aa Cy HaCTaBHULW Y CpeaH0j
LUKOMNW yYecTasnmje N3NoxKeHn BepbanHOM HacuIby, a HACTaBHULM Y OCHOBHO] LLIKOSIN GpU3NY-
kom Hacumby (Khoury-Kassabri, Astor, & Benbenishty, 2009; Wei et al., 2013). MehyTtnm, oBe
Hanase ocCropaBsajy NCTpaXunBarba y Kojuma je Beha n3noeHoCT HacTaBHMKa GU3NYKOM
Hacuby yyeHVKa 3abenexeHa y cpearoj wkonu (Casteel et al., 2007; Ozdemir, 2012).

BuiLwe carnacHoCTU NoCToju Y Norneay pasnuka y BUKTMMU3aLMjy HacTaBHYIKA Y 3aBU-
CHOCTV O} KQPAKTEPUCTHKA LLKOJIE Y KOjoj Cy 3anociieHu. Tako, BehuHa caBpemeHux ayTopa
M3BeLITaBa fAia Cy HaCMJIHOM MOHaLlaky yUYeHnKa U3N0XKeHWjU HacTaBHULM 3anoCieHn y
cpelirbUM CTPYYHUM LWKONIama y ogHocy Ha rumHasuje (Dzuka & Dalbert, 2007; Galand,
Lecocq, & Philippot, 2007; Moon & McCluskey, 2016), y ukonama ca sehum 6pojem yueHuka
y oHOCY Ha Marbe wkone (Gerberich et al.,, 2014; Gregory et al., 2012; Moon & McCluskey,
2016) ny wkonama y ypbaHuM 3ajeHMLamMa y OAHOCY Ha LUKoJle fiouyupaHe y cybypbaHnm
1 pypanHum 3ajegHuuama (Berg & Cornell, 2016; Dzuka & Dalbert, 2007; Gerberich et al.,
2014; McMahon et al,, 2014; Mooij, 2011; Tiesman et al., 2014). MebyTum, Tpeba nomeHyT!
[a Yy HEKUM UCTpaXKMBarbMa oBe pasnunke H1cy notepheHe (Bounds & Jenkins, 2016).

Y npunor 3Havajy npoy4yaBarba HaCUHOT MOHallakba YY4eHUKa Npema HacTaBHULMMa
MOTY Ce HaBeCT/ UCTPaXKMBaYKMN Hanasm O HeraTVBHOM YTULajy BUKTUMM3aLMje Ha 3 paBibe
1 NpodeCcMoHaNHO aHra)oBakbe HacTaBHMKA. HacTaBHMLM KOju Cy JOXKMBENN HACUIHO MO-
Hallakbe YYEHMKA yUecTanuje U3BeLuTaBajy o NcrxXoNoWKMM Telwkohama y Bugy CuMnToMa
AHKCMO3HOCTN U fenpecuje, NOBULLIEHOT CTPeca, CTpaxa of BUKTUMM3aLuuje 1 He3ago-
BOJbCTBA »KMBOTOM, Kao 1 0 COMATCKMM nNpobiiemrmMa nonyT rnaBobosbe, ymopa, HecaHuLe
n cn. (Berg & Cornell, 2016; Jacobs & De Wet, 2015; Dzuka & Dalbert, 2007; Galand et al.,
2007; Ozkilic & Kartal, 2012; Russo et al., 2008; Wilson et al., 2011; Woudstra et al., 2018).
NcKycTBO BUKTUMM3aLMje HEraTUBHO yTUYE N Ha NPOdECUOHANHM KNBOT HaCTaBHUKA, Y
CMUCNTY Marber 3aJ0BO/bCTBa NocsioM 1 Behie yuectanoctn 6onoBarba, NpoMeHe pagHor
MecTa 1 HanywTaka nocna (Galand et al., 2007; Pyhélto, Pietarinen, & Soini, 2015; Tiesman
et al,, 2014). Cygehu npema r3jaBaMa HaCTaBHUKA, BUKTMMM3aLMja 4OBOAM A0 OMajaa
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aHraxoBatba y nofyyaBatby YY4eHUKa, UTHOpUCaa HeagNCUUNINHOBAHON NOHaLlamba,
CMarbUBarba oYeKrBama y nornefy nocturiyha n pegykoBarba akTMBHOCTU Y Ofierbetby
(De Wet, 2010; Ozkilic & Kartal, 2012).

MNpema Hawmm casHabUMa, BUKTMMM3aLunja HaCTaBHUKA HMje ccTemMmaTCKu Npoyya-
BaHa y Cpbuju. Hekn nopgaum o n3noxxeHoCT HaCTaBHMKa HaCMIHOM NMOHaLLakby YYeHMKa
y HalwmMm WKonama mory ce Hahu y pafioBrmMa ayTopa Koju cy ce 6aBuiv npoyyaBamem
HeaVCUMMIIMHOBAHOT NOHaLlaka yueHuKa (Savovic, 2002) u Hacusba y wkonu (Plut, Pavlovi¢
i Popadi¢, 2012). Pe3yntati uctpaxuvBara Ha Y30pKy off 275 HaCTaBHMKA OCHOBHUX U
cpearux wKona ns beorpaga, Hosor Caga n Hyiwa nokasyjy Aa je 22% HacTaBHMKa M3N10-
XeHo Bpeharby, pyramwy 1 ucmeBamy, 5% npeTttbama Gr3NUKMM Hanagom 1 3% dusnykom
Hanagy y4yeHuKa (Savovi¢, 2002). Y nctpaxmpatby Ha y30pKy of npeko 9.000 HacTaBHMKa U3
uene Cpbuje oTKpMBEHO je fa ce 18% HacTaBHUKa OCETUSIO JINYHO YTPOXKEHO Of YUeHNKa y
NnpeTxoAHe ABe rofiMHe, Kao 1 fia ce yrpoxeHuje ocehajy MyLLuKapLm Hero xeHe, ofie/beH-
CKe CTapellnHe Y OfHOCY Ha HacTaBHMKe KOju TO HUCY, HaCTaBHULM NpegMeTHe HacTaBe y
OfHOCY Ha HaCTaBHWKe pa3pefHe HacTaBe, ann fa Hema 3HayajHMX pas3fivka y 3aB1UCHOCTY
of fyXuHe pagHor ctaxa (Pluti sar,, 2012).

Ha ocHoBy npeTxogHoOr npernepa nutepaTtype, MoXe ce KOHCTaToBaTW Aa je HaCUNHO
MoHallame yyeHrKa npema HacTaBHMLVMa 036usbaH NpobriemM Koju 3axTeBa Naxhy 1cTpa-
XuBaya. Peu je 0 penaTMBHO HOBOM NOAPYYjy HAYHHOTr MPOYyYaBakba, Te pacrnonaxemo caMo
[ENVIMUYHUM YBMAOM Yy 0O6MM 1 MpMpoay BUKTMMM3aLMje HaCTaBHUKa, MOCEOHO Y HaLUOj
3emsbun. OBa eKkcnnopaTrBHa CTyAMja Ha HaLMOHATHOM Y30PKY HaCTaBHMKa CpefX LWKO-
na vma aBa uwba: 1) yrephurBame yuectanoctu 1 nojaBHNX 06/mKa HaCUIHOT NoHalama
yyeHMKa npema HacTaBHULIMMA; 2) yTBpHUBare NOCTojakba U Npupoae Be3a BUKTUMM3aLmje
HacTaBHMKa C UHAVBMAYATHUM W LKONCKNM KapakTepucTikama. CmaTpamo fa je carnepfa-
Batbe yUecTasloCcT! 1 KapaKTePUCTKA HAaCUHOT NMOHaLLakba yYeHnKa Npema HacTaBHULMMa
BaXkaH KOpakK y pellaBatby 0BOr npobnema.

MeToponoruja nctTpakusama

Y30pak. Y30paKk UMHe HaCTaBHMLM Ccpeabux WwKona n3 yene Cpbuje. Cee WKONCKe
ynpase Nno3BaHe Cy Aa yYecTBYjy Y uctpaxunsamy, a 13 je npuxsatunio nosums. [NnaHupa-
HO je Aa ce 13 CBaKe LWKOJICKe ynpase perpytyje no 50 HacTaBHUKA KOju Cy 3anocCieHun y
pPasnMunTM CpearUM LLKoNIaMa. 3a CBaKy LUKOJICKY ynpaBy, METOLOM CJlyYajHOr n3bopa,
oppeheHe cy wkone Koje hie yueCcTBOBATH Y NCTPaXKMBakby, U TO MO jefHa rMMHa3uja, Tpu
cpefbe CTPYYHe WKOMe U jeaHa cpeftba yMeTHMYKa WKona (yKynHo 65 wkona). MpeacTa-
BHULM yNpaBe 13abpaHux WKosa obunm cy ynyTcTBO Aa yNUTHUK nonyHy 10 HacTaBHMKA
13 HbUXOBE LWKOJe. YKyMNaH Of3UB HacTaBHKKa 61o je fobap (86,6%).

Y ncrpaxkmsamy Cy yuecTBoBasna YKynHo 564 HactaBHUKa, og Kojux je 19,9% n3
rMMHasuja, 66% 13 cpefrnx CTPyUYHUX WKoaa n 14,2% n3 cpegbux yMETHUYKUX LWKONa.
BehwnHa HacTaBHMKa U3 y30pKa je »keHcKor nona (70,9%), ctapoctu 31-50 roguHa (67,4%),
Ca 3aBpLUEHUM OCHOBHUM akafileMCKMM CTyarjama Y Tpajatby of ueTupu rognHe (57,4%), ca
pagHUM CTa>KOM Ha pagHOM MeCTy HacTaBHMKa 11-20 roamHa (43,3%) u y pagHOM 0HOCY
Ha HeogpebheHo Bpeme (76,6%).
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lMpouegype u uHclupymeHUU. AHKeTMpParbe HacTaBHUKa 0OaBIbEHO je MyTeM UHTepHeTa.
YNuUTHUK C ynyTCTBOM 3a NOMNyHaBakbe NOCTaBIbEH je Ha CajT 3aBoAa 3a yHanpehusare
obpa3oBatba 1 BacnuTaka y nepuogy of jyHa fo oktobpa 2017. rognHe. ObaBeluTaBatbe
LLKONa M OpraHu3aLvja aHKeTpara HaCTaBHMKa MOBEPeHU Cy LIKONCKUM ynpaBama. Hac-
TaBHUUMMa je objallbeHo Aia je aHKeTMpahe aHOHNMHO 1 JO6POBOJbHO.

HactaBHMUNM cy nonyrwaBany yNUTHUK O UHAMBUAYaANHUM KapakTepucTukama (non,
CTapocCT, HUBO 00pa3oBakba, PajHU CTaXk U PafiHM OJHOC) 1 KapakTepucTMkama LKkone y
KOjoj Cy 3anocneHu (BpCTa, BeNnMumnHa 1 nokauunja wkone). Apyrn nogaum (HNp. paspea,
HacTaBHMW NpegMeT) N30CTaB/beHM CY ia 61 ce 3alUTUTIMNA aHOHUMHOCT HacTaBHUKa.

3a npuKynsbarbe nofaTtaka 0 HaCUIHOM MOHallaky yYyeHrKa Npema HacTaBHULMMA
KopuLwheH je ynuTHUK PagHe rpyne 3a Hacurbe Y yUMOHMLM YCMePEHO NpeMa HacTaBHMLMMa
Amepuukor yapyxemna ncuxonora (APA Classroom Violence Directed Against Teachers Task
Force; McMahon et al., 2014). OBaj nHcTpyMeHT Mmepy 11 06511Ka BUKTUMM3aLMje HACTaBHMKA,
KOju Cy CBPCTaHW y Tpu KaTteropuje: 1) y3HeMrpaBare (HenpucTojHe peun, HEMPUCTOjHN
recToBu, HEMPUCTOjHM rPaduTK, BepbaniHe NpeTHe, 3aCTPaLUVBakbe 1 elIEKTPOHCKO HacUsbe);
2) Kpaha nnu yHuTaBare IMYHNX CTBApK; 3) dr13nUKo Hacusbe (raharbe HeKUM NpegMeToMm,
bu3nyKM Hanag v npeTrba opy»xjem). MrTtara cy popmMynrcaHa Tako Aa ce ofHoce Ha npeT-
XO[HY LKOJCKY rofinHy. icnutaHmum cy ogroBapani 3aoKpy»KuBatbem jeqHor o noHyheHmx
ogrosopa of 0 -, Huje mu ce gecuno’, 1 -,1-2 nyta’, 2 -,3-4 nyta*, 3 -,5-6 nyta“ n 5 — ,Buwe
of 6 nyTa“ Y 0BOM UCTPaKMBaky MHTEPHA KOH3UCTEHTHOCT YNUTHUKA je gobpa (a = 0,860).

O6paga liogaitiaka. Y obpafm nofgaTtaka KopuviheHa je feCKpUNTMBHa CTaTUCTMKA. 3a
TecTUparbe CTaTUCTMYKE 3HAYajHOCTM PasfnKa y BUKTMMM3aLMjM HACTaBHMKA Y 3aBUCHOCTY
of UHAMBUAYaSHMX 1 LIKOJICKMX KapaKTepucTuka KopuwheH je xu-KBagpat TecT.

Pesyn'ra'rln NCTpaxnBaka

MNponopuwja HacTaBHUKA KOjy Cy TOKOM MNPETXOAHE LKONCKE rognHe OXKMBENN HEKN
006nMK HaCUSTHOT MOHaLlama yyeHnKa n3Hocn 79,4%. Ha ocHOBY aHanv3e 3acTyn/beHoCTH
OCHOBHMX KaTeropuja HaCUIHOT NOHallaka YYeHNKa, KOHCTAaTOBaHO je Aa Cy HacTaBHMUN
Hajuewhe poxnBenu y3HemrpaBarse (78%), a 3HaTHO pehe Kpahy Unu yHuLWITaBarkbe MNYHe
umoBuHe (17,7%) n ¢nsnuko Hacurbe (16,3%).

Y Tabenu 1. npuKa3zaHu Cy Hanaswm o yuyectanoct 11 UCNMTUBaHUX O6MKa BUKTUMM3aLvje
HacTaBHMKa. [ponopuwmja BUKTUMN3UPaHUX HAaCTaBHUKa Bapupa y 3aBUCHOCTM o 06NvKa
HaCUJIHOT NOHaLlaka yueHrKa o 2,1% 3a npeThy opyxjem Jo 63,1% 3a HenpucTojHe peuun.
Y BehirHM criyyajeBa HaCTaBHULW CY JOXKMBENIM HACUITHO MOHallakbe YYEHVKA jeqHOM [0
[Ba MNyTa, OK Ce 3aCTYyN/beHOCT HaCTaBHUKa KOjy Cy OMNIN U3MI0XKEHW HAaCUITHOM NOHaLLakby
yuyeHuKa Tpu 1 Buwe nyTa Kpehe og 0 3a npeTrby opyXjeM Ao 29,8% 3a HEMPUCTOjHE peuun.
Of yKynHor 6poja HaCcTaBHUKA, 56% 6UIO je N3NTOXKeHO 06NMLMMA HAaCUITHOT MOHaLlakba
yYeHVKa Koju crnafajy y UcTy Kateropujy (y3aHemrpaBame 55,3% v Kpaha unu yHuwTaBare
nuyHe nmosuHe 0,7%), 14,2% obnuumMa HaCUITHOT MOHallakba YYeHUKa U3 iBE KaTeropuje
(y3HeMupaBame 1 Kpaha unm yHuLTaBakbe MyHe UMOBUHE 9,2%, y3HeMUpaBahe 1 GU3NUYKO
Hacurbe 4,3% r Kpaha nnm yHuuTaBarbe NMyHe MMoBMHe 1 Gr3nuko Hacube 0,7%), a 9,2%
0obnMLMMa HaCcMITHOT MOHallaka yUYeHMKa 13 CBe TP KaTeropuje.
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Tabena 1. Yuectanoct BUKTUMM3aLMje HaCTaBHUKa NPeMa 005Ky HACUTHOT NOHaLLAkba YueHuKa (%)

O6nMuM BUKTMMI3ALMjE Eewiiufg 1-2 nyTa 3-4nyTa 5-6nyta BMUI_':ST? 6
HenpucTtojHe peun 36,9 33,3 14,9 6,4 85
HenpuctojHu rectosn 489 31,2 10,6 4,3 50
HenpwcTojHn rpaputn 83,7 12,1 28 0 14
BepbanHe npeTrbe 70,2 19,9 50 14 35
3acTpawmBare 77,3 14,9 4,3 2,1 14
EnekTpoHCKO Hacumbe 90,8 6,4 0,7 14 0,7
Kpaha cTapm 88,7 9,2 0,7 0,7 0,7
YHULWTaBarHbE INYHNX CTBAPU 879 99 0,7 0,7 0,7
[ahatbe HeknM nNpeameTom 86,5 9,9 14 1,4 0,7
Our3nykn Hanag 92,9 6,4 0,7 0 0
[NpeTha opyxjem 97,9 2,1 0 0 0

3a noTpebe TeCTMpama 3Ha4YajHOCTU Pa3nNunKa y BUKTUMKM3aLMjN HACTaBHMKA Y 3aBUC-
HOCTV O HAVBUAYaJTHVX U LUKOJICKNX KapaKTepucTMKa Bapujabiie Koje onmcyjy nsnoxeHocT
HacTaBHMKa HaCUTHOM NOHallakby YYeHuKa cy agnxotomusosaHe (1 = [la, BUKTUMUM3aLmja
ce necuna 6apem jegHom n 0 = He).

Tabena 2 cagp»u pe3yntate 0 pa3nrkama y BUKTUMU3aLMj1 HAacTaBHKKa Y 3aBUCHOCTU
ofi nona, CTapocTu, Ay>KUHe PafHOr CTaxa, HUBoa obpa3oBara 1 BPCTe pafHOr OAHOCA.
MpwrKazaHu cy 6poj 1 NpoLieHaT HAaCTaBHKIKA KOjy CY LOXMUBENN HACUTHO MOHALLAHEe YYeHU-
Ka 1 pe3ynTaTi Xu-KBagpaT TecTa 3a YKYMnHy BUKTUMIM3auWjy 1 nocebHo 3a Tpu KaTeropuje
HaCUHOT NOHaLlaMa yYeHrKa npema HacTaBHuLMMa. YKYNHO NoCMaTpaHo, BUKTUMK3aLmja
je 3HauajHO yyecTanuja Kof mMyllKapala Hero Kop »eHa. MehyTum, kaga ce 3acebHo noc-
MaTpajy KaTeropuje HaCUIHOI NMOHaLUlakba yYeHnKa npema HacTaBHULMMa 3anaxa ce aa cy
KOfl HaCTaBHVKa MYLLKOT MOJ1a 3HauajHoO yyecTanujy y3HemrnpaBame 1 Gr3nUKo Hacusbe,
[OK Cy KOJj HacTaBHMKa »KeHCKOr NnoJia yyecTtanuje Kpahe nnum yHuwtaBarwe NMoBrHe. Pe-
3yNTaTV TeCcTMpara 3HauajHOCTV Pa3nuKa y N3NoXeHOCT! HaCUNHOM MOHallakby YYeHUKa
npema CTapocTy HaCTaBHMKa YKa3yjy Ha 3HauajHO yyecTanujy BUKTUMU3aUnjy cTapmjux
HacTaBHVKa (41 1 BuLwe roanHa) y ogHocy Ha mnahe (20-40 roguHa). HactaBHMLM ca paa-
HUM CTa>koM y Tpajary of 11 go 20 rofrHa cy 3HauyajHo yyecTanuje nsnoxeHu kpahu nnu
YHULUTaBakby JIMYHE NMOBKHE 1 GU3NYKOM HaCWIby, AOK y MOrNeay yKynHe BUKTUMM3aLuuje n
y3HeMuMpaBarba HeMa 3HauyajH1X pa3nnka nsmehy HacTaBHUKa ca KpahvM 1 fy>XUM pagHUM
CTaXKoM. Hucy oTKpriBeHe 3HauajHe pasfivKe y yuecTanocT BUKTUMM3aLUmje y 3aBUCHOCTN
o[l HMBoa obpa3oBar-a HacTaBHMKa. [opeherbem yuecTanocTv BUKTMU3aLmnje HacTaBHU-
Ka 3anocneHux Ha HeoapeheHo 1 Ha ofpeheHo BpeMe, 3HauajHe pasnvKke 3abenexeHe cy
CaMo 3a Kpahy nnu yHuLWTaBakbe NMYHE MMOBMHE, KOjW CY yyecTannju Kog HacTaBHMKa Y
CTanHoOM pajHOM OfHOCY.
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Tabena 2. Mose3aHocT uamely BUKTUMU3ALMjE U MHANBIAYANHNUX KAPAKTEPUCTUKA HACTABHUKA

Kpaha nnu

) (OZEVISY6)
BuktvmmM3aumja  Y3Hemmpasarbe YHULWTaBare
VIMOBWHE Hacnibe
bp. (%) bp. (%) Bp. (%) bp. (%)
llon
Mywwikn 140 (85,4) 140 (85,4) 20(12,2) 40 (24,4)
PKeHckn 308 (77,0) 300 (75,0) 80 (20,0) 52(13,0)
X2 4,983 7,286" 4,875 11,054
Clapocti
20-30 rogmHa 48 (75,0) 48 (75,0) 4(6,3) 4(6,3)
31-40 roguHa 120 (71,4) 120 (71,4) 20(11,9) 20(11,9)
41-50 rogmHa 184 (86,8) 180 (84,9) 48 (22,6) 44 (20,8)
51 n BULWIE roguHa 96 (80,0) 92 (76,7) 28 (23,3) 24 (20,0)
X2 14,410 10,584 15,779™ 11,398™
PagHu ctuax
Jo 5 roguHa 68 (70,8) 68 (70,8) 8(8,3) 8(8,3)
6-10 roguHa 60 (75,0) 60 (75,0) 12 (15,0) 12 (15,0)
11-20 rognHa 200 (82,0) 200 (82,0) 52(21,3) 52(21,3)
21 v BYLWeE roanHa 120 (83,3) 112 (77,8) 28(194) 20(13,9)
X2 7,608 5537 8,656 9,664
Huso obpazosarea
OcHosHe cTyanje 272 (81,0) 268 (79,8) 60 (17,9) 60 (17,9)
Macrep, marucrapcke wiv 176 (77,2) 172 (75,4) 40(17,5) 32(14,0)
LOKTOPCKe CTyavje
X2 1,175 1,480 0,009 1,454
PagHu ogHoc
Ha HeoppeheHo Bpeme 344 (79,6) 336 (77,8) 92 (21,3) 76 (17,6)
Ha ogpeheHo Bpeme 104 (78,8) 104 (78,8) 8(6,1) 16 (12,1)
X2 0,044 0,060 16,090™ 2,217

‘p<0,05"p<0,01;""p<0,001

Y Tabenu 3 nprkasaHu cy 6poj 1 NpoLeHaT BUKTUMMU3MPAHUX HAaCTaBHYIKA Npema Ka-
paKTepucTMKama LLIKOMe y KOjoj Cy 3anocsieHn (BpCTa, noKauuja 1 BeIMYUHA) 1 pe3yntaTtn
XV-KBafpart Tecta. HactaBHMLM 3anocneHmn y cpebuM YMETHUYKMM LLKOIama Cy 3Ha4yajHO
Matbe N3N0XKEHU BUKTUMM3aLUWj HEro HAaCTaBHNULN Y TMMHa3njama u Cpefbum CTPYYHUM
wKonama. Kaga ce 3acebHO nocmaTpajy Tpu KaTeropuje HaCUIHOT MOoHallakba YYeHNKa, Y3-
HeMupaBame je 3HauajHO yuecTanuje Kof HaCTaBHMKA Y r’MMHasmnjama 1 CpefbyM CTPYUYHUM
LIKOMaMa Hero KoA HacTaBHMKa y cpedbMM YMETHUYKUM LKOMIaMa, afiv Hema 3HauajHuX
pa3nuKa y N3NoXXeHOCTV HaCcTaBHUKa Kpahv nnn yHULITaBakby IMYHE UMOBMHE U GU3NYKOM
Hacusby npema BpcTu WwKone. OTKprBeEHe Cy 3HayajHe pa3fnKe Y N3N0XKEHOCTU HaCTaBHU-
Ka HaCUJIHOM MOHAaLIAaky YYEHWKa Y 3aBMCHOCTY Of BEIMYMHE LLKONe, Koje uay y npasuy
yJyecTanuvje BUKTYMU3aLMje HaCTaBHIKA 3amnoC/ieHX Y lWKonama ca Behum 6pojem yueHrKa
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Y OAHOCY Ha HaCTaBHUKe 3amnoc/ieHe y WKoslama ca MakbuM 6pojeM yueHuka. Mponopumja
BUKTMMM3UPAHMX HAaCTaBHUKa 3HavajHo je Beha y wkonama noumpaHum y rpagoBuma y
KojVMa je ceuLITe LUKOJICKE YNpaBe HEero Y LWKoJlamMa Koje Ce Hanase y Apyrum rpagosrima.
WcTo Baxku 1 3a y3HEMMpaBatbe, JOK 3a Kpahy UM YHULITaBakbEe IMYHE UMOBUHE U GU3NYKO
Hacube HUCY 3abenexeHe 3HauajHe passiKe y 3aBUCHOCTY Of JloKaLlyje WKore.

Ta6ena 3. MloBe3aHocT u3mehy BUKTUMM3aLMje HACTaBHUKA W KapaKTEpUCTUKa LKone

) Kpaha unu yHuwTaBare  Ou3nuko
BukTumm3aumja  Y3Hemmpasare

NMOBVIHE Hacube
bp. (%) bp. (%) bp. (%) Bp. (%)
Bpctua wkone
[MMHa3mja 92 (82,1) 92 (82,1) (21 4) 24 (21,4)
Cpefba CTpyYHa WwKona 312(83,9) 308 (82,8) 8 (18,3) 60 (16,1)
Cpeatba yMeTHMYKa WKona 44 (55,0) 40 (50,0) (1 0,0) 8(10,0)
X2 34,2217 42,676™ 4,404 4,492
BenuyuHa wkone
[0 300 yueHwka 28(58,3) 28(58,3) 8(16,7) 0(0)
301-500 yuyeHwKa 76 (76,0) 72 (72,0) 8(8,0) 20 (20,0)
501-1.000 yyeHwuKa 212 (84,1) 212 (84,1) 40 (15,9) 36 (14,3)
Buiwe op 1.000 yueHmka 132 (80,5) 128 (78,0%) 44 (26,8) 36 (22,0)
X2 17,312 18,438 16,432 -
Jlokayuja wkone
pany Kome je ceppure 372 (83,8) 364 (80,7) 80 (18,0) 72 (162)
WKOMCKe yrnpase
Opyrv rpag 76 (63,3) 76 (63,3) 20 (16,7) 20 (16,7)
X2 24,183 19,154 0,118 0,014

“p<0,05"p<0,01;""p <0001

Aunckycnja

PesynTtaTi oBOr ncTpakusara nokasyjy aa ckopo 80% HaCTaBHMKa CpefbuX LWKonay
Cp6ujy TOKOM LLKOJICKE FOAMHE AOXUBU HEKM 06/IMK HAaCUSTHOT NOHallakba yYeHuKa. HacTa-
BHULM CY Hajuelhe n3noxxeHn yaHemmnpaaarby (78%), 1 TO Y BUAY HEMPUCTOJHUX peym nnm
recToBa YUYeHuKa. YUectanocT gpyrux o6nmka BUKTYMM3aLvje HacTaBHUKa 3HATHO je Matba,
ann Hnje 3aHemapsbnea. TOKOM NpeTxofHe WKOJCKe roanHe Buwe of 15% HacTaBHMKA
LOXKUBENO je Kpahy nnn yHUWTaBake NINYHE MMOBUHE UM GU3MYKO Hacuibe.

MpeBaneHUuja BUKTMM3aLMje HacTaBHUKA Ha roauwbem HUBoY y Cpbuju y cknagy
je ca Hanasmma CNMYHOr NCTpaXxnearba u3 Xpeatcke (Lokmic et al., 2013). 3aHuMIBLMBO je
fa CTyaumje y Kojuma je mepeHa BUKTUMM3aLmja HaCTaBHUKA Y MPETXOAHe ABe roanHe nnu
TOKOM Kapujepe u3BeLTaBajy o cinmyHoj (McMahon et al., 2014; Riley et al., 2011; Wilson
et al,, 2011) unn Huxoj npeaneHumju (Kauppi & Porhold, 2012; Moon & McCluskey, 2016;
Ozdemir, 2012; Santos &Tin, 2016).
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Hanas pa cy HacTaBHMUM Yelhe U3I0XKEHU y3HeMMpPaBakby Y OHOCY Ha Apyre 06nuke
HaCUJTHOT MOHaLlaHa YYeHMKa Ma NoTBPAY Y pe3ynTaTiumMa NpeTXofHUX MCTPpaxnBama (Berg
& Cornell, 2016; Gregory et al,, 2012; McMahon et al., 2014; Moon & McCluskey, 2016; Steffgen
& Ewen, 2007; Wilson et al., 2011; Woudstra et al., 2018). lpyru aytopu Takohe Hanase fa cy
HEenpUCTOjHE PeYn 1 recToBU YUEHMKA HajyuecTanunjy obnmnk BUKTMMU3aLje HacTaBHUKa
(Berg & Cornell, 2016; Bounds & Jenkins, 2016; Dzuka & Dalbert, 2007; McMahon et al., 2014;
Ozdemir, 2012; Savovi¢, 2002; Wilson et al., 2011; Woudstra et al., 2018). Kaga ce y3my y 063ump
CaMo CTyavje Y KojriMa je BpeMEHCKM OKBUP NPOLieHe NPeTX0Ha LWKOJCKa rofiiHa, OTKPrBEHa
3aCTyMN/beHOCT HaCTaBHMKa KOju Cy JIOXKMBENV HEMPUCTOjHE peun unm rectose 1 BepbanHe
NpeTHe yuyeHrKa y CKragy je ca pesyntatima jegHe ctyauje us CA[L (Berg & Cornell, 2016),
anu 3HaTHo Beha y ogHocy Ha Hanase BehiMHe CMYHUX UCTpakmnBatba (Gregory et al., 2012;
Steffgen & Ewen, 2007; Tiesman et al., 2013; Wilson et al., 2011; Woudstra et al., 2018).

Pe3ynTatin 0 3aCTyn/beHOCTU HAaCTaBHUKA KOjUMa Cy YUeHMLIM YKPav AN YHULITUAN INYHY
MMOBWHY OfiroBapajy Hanasvma Hekonmko ctyamja (Gregory et al, 2012; Steffgen & Ewen, 2007;
Wilson et al,, 2011), oK je y Apyrum uctpaxvsarbrmMa 3abenexxeHa aynno seha npesaneHuuja
0BOr 00MMKa BUKTUMUM3aLmje HacTaBHMKa (Berg & Cornell, 2016; Woudstra et al., 2018).

[lobnjeHn pe3ynTaTi 0 NPONOPLMjY HAaCTaBHMKA KOju Cy AoXMBeny GU3nMUKn Hanag
YyUYEHVKa MOTy Ce yropeauTy ca Hanasuma NpPeTxoaHNX NCTPaXKMBatba NpemMa KojumMa ce
npeBaneHLuja oBOr 06/IMKa BUKTMMM3aLUMje Ha roaniltbem HuBoy Kpehe y oncery 5-10%
(Berg & Cornell, 2016; Gerberich et al., 2014; Tiesman et al., 2013; Woudstra et al., 2018).
MehyTtnm, Tpeba uctahu ga gpyrv aytopu n3BeLuTaBajy o yrnona Maoj 3aCTyn/beHoCTH
HacTaBHUKa KOjy Cy TOKOM FrofiMHe NCKycunu Gr3nyKy Hanag yyeHrka (Gregory etal.,, 2012;
Steffgen & Ewen, 2007; Wilson et al., 2011).

Mpema pe3yntaTuma OBOI UCTPaXKMBakba, yuecTanocT BUKTUMIK3aLMje 3HauajHo je
Beha Koy HaCcTaBHMKa MyLLKOT HEro XXeHCKOT Moa, LWITO je y CKnafdy ca Hanasvma HeKONIMKO
npetxoaHux ctyauja (Lokmic et al., 2013; McMahon et al.,, 2014; Moon & McCluskey, 2016).
MoTBpay y pesyntatma Qpyrmx NCTpaxnBaha MMajy 1 Hanasm aa Cy HaCTaBHULW MYLLKOT
nona 3HauajHo yuyectanuje n3noxeHu ysHemmnpasamy (McMahon et al., 2014; Moon &
McCluskey, 2016) n dusmukom Hacuby (Casteel et al., 2007; McMahon et al., 2014; Ozdemir,
2012), a HaCTaBHMLM XEHCKOT nona Kpaby unu yHuwTaBamy nmyHe nmosuHe (Ozdemir,
2012; Steffgen & Ewen, 2007). Hekun ayTopu cmaTpajy Aa Hanase o yyecTanujoj U3NoKeHOCTr
HacTaBHVKa MyLIKOT Nofa HaCUJTHOM NMOHalLakby yYeHrKa Tpeba y3eTu c onpesom, 36or Tora
LUTO Cy HAaCTaBHMLWN >KEHCKOT MOfa reHepanHo Makbe CNpPeMHU a nprjaBe BUKTUMM3aLUnjy
(Bounds & Jenkins, 2016). majyhin y Bugy fa cy y OBOM UCTPaKkrBakby AETEKTOBaHe Mojl-
He pa3nuke y oba cMepa, HaBeeHO YNo3opere Ma OrpaHnyeHy BpeAHOCT. 3a fobujeHe
Hanase peneBaHTHUWja Cy TyMauetba [1a je Marba yuecTanocT BUKTUMU3aumje HacTaBHUKa
XKEHCKOr NoJia NoBe3aHa ca CTPOXUM APYLITBEHUM HOPMama 1 OCYAOM Hacu/ba npema
»eHama (Ervasti et al.,, 2012). C gpyre cTpaHe, HaCTaBHMLM MyLIKOT nosna Yyewhe cy yKiby-
YeHW Y BUCOKOPU3MYHE CUTYauuje y WKONM (HNp. UHTEPBEHUCAHbE Y TYUM YUEHUKA), LUTO
LOMNPUHOCK YYeCTanocTu kbxoBe BUKTUMM3aLmje (Ervasti et al,, 2012; McMahon et al., 2014).

Hanasu oBor ncTpaxmBarba KOH3UCTEHTHO YKa3yjy Ha TO [ja Cy BUKT/MM3aLmja yonwute
N N3N0XKEHOCT Y3HEMMpPaBakby, Kpahu nnm yHULWTaBaky UMOBMHE 1 GUINYKOM Hacuiby
yuyecTanuju Kog CTapujyx HacTaBHMKa (41 v BULWe roguHa) y ogHocy Ha mnabe (20-40 roau-
Ha). To je y cynpOTHOCTU Ca pe3ynTaTvMa HEKOIMKO NCTPaXkMBarba Y KOjuMa je OTKpMBEHA
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HeraTVBHa Kopenauwja n3mehy CTapocTy 1 y4ecTanocTi BUKTMU3aLmje HacTaBHKa (Lokmic
etal.,, 2013; Mooij, 2011; Russo et al., 2008). Nopehetbe fobUjeHNX Hanasa ca Apyrum UcTpa-
XVBatbMMa Huje moryhe 3aTo WITO ce CTapOCHe KaTeropuje NCnmMTaHuKa pasnnkyjy: pusmk
BMKTUMUM3aUMje (n3y3umajyhim dusnuke Hanage) Behu je 3a HacTaBHUKe ctapocTt 30-39 1
60-79 roaviHa y oIHOCY Ha HacTaBHMKe cTapocTu 50-59 roguHa (Wei et al., 2013); 3HauajaH
daKTop pM3MKa BUKTMMU3aLMje je CTapOCT HacTaBHUKa 31-59 roamHa (Tiesman et al., 2014).

Cnuky o pasnrkama y BUKTUMM3aLMj HAacTaBHMKa Y 3aBMCHOCTU Of CTapOCTU JOMYH-a-
Bajy Hanasu o NoBe3aHOCTY BUKTUMM3aLMje 1 AyXKMHe PagHOT CTaxa HacTaBHUKa. [JobujeHu
Hana3su nokasyjy Aa yKyrnHa BUKTUMM3aLmja 1 U3N0XKEHOCT Yy3HeMMpPaBakby HICY NMOBe3aHu ca
LY>KUHOM PafiHOT CTaxXa, LWITO OfroBapa Hanasmma Apyrux nctpaxusara (Bounds & Jenkins,
2016; Moon & McCluskey, 2016). Hana3 ga cy HacTaBHULM Ca Sy>XMM PagHUM CTaxkoMm Yelwhe
XpTBe dU3nUKor Hacusba Takohe je y cknagly ca pesyntatuma gpyrux aytopa (Casteel et al.,
2007). C ppyre cTpaHe, Hanas fa je yuecTanocT Kpahe unm yHuLITaBaha myHe umosuHe Beha
KOfl HacTaBHMKa Ca AY>KUM PagHUM CTa>KOM OfCTyMNa of pe3ynTaTta NPeTXOAHNX NCTPaXKU-
Bakba KOju cyrepuily cynpoTaH cmep oBe Be3se (Santos & Tin, 2016), 0gHOCHO HenocTojarbe
3HavajHUX pa3nuka namehy HacTaBHUKa ca JyXUM 1 Kpahm pagHum ctaxom (Bounds &
Jenkins, 2016). Hana3u o yuecTtanujoj BUKTMMU3aLMjyi HACTaBHVIKa Ca BlLLE FOAMHA XMNBOTa
W pafHor CTaXa OfCTyNajy of oYeKrBarba fla Cy OHU 60sbU Y Npeno3HaBakby 1 peluaBakby
PU3UYHKIX CUTYaLMja U YCNOCTaBIbakby MO3MTUBHKX OGHOCA C YYeHMLYMA y OQHOCY Ha miahe
HacTaBHUKe. AyTopu Koju Cy AOLM A0 CIIMYHMX Hana3a CMaTpajy fa MCKYCHUjU HacTaBHMLM
yewhe nmMajy No3nLmjy ayToputeTa (HMNpP. OferbEHCKOT CTapeLLVHe) Y O4rOBOPHOCT 3a NprMe-
HY AVCLUUMIIMHCKMX Mepa Npema yYeHUUMMa, WwTto nosehasa pr3uK HbrXoBe BUKTMMU3aLMje
(Casteel et al.,, 2007). Y npunor Hanasnma OBOT UCTPaknBarba FOBOPeE 1 3ana)arba HeKunx
ayTopa fia Cy HacTaBHMLM Ca Oy>KMM PafiHUM CTaXXOM CMPEeMHUj1 ia NpujaBe BUKTUMU3aLUjy
y ogHocy Ha mnabe konere (Santos &Tin, 2016), oK Mnahu HacTaBHULM NPUXBaTajy HACUHO
MoHallare yYeHrKa Kao cacTaBHM [1e0 No3uLmje NoYeTHNKA UMK joLL yBeK HeMajy pa3BujeHy
cBecT 0 oBom npobnemy (Riley et al., 2011).

Y 0BOM MCTpakuBamy HUCY OTKpPMBEHE 3HauvajHe Be3e usmehy BUKTUMU3aLmje 1
HuBOa obpa3oBara HacTaBHMKa. [Jpyrum peurma, HUCY NoTBphHeHn Hanasm NPeTXOAHUX
UCTpaXkMBarba [a je pU3nK BMKTMMMU3aLmje noBehaH 3a HaCTaBHUKE Ca BULWIMM HUBOOM
obpa3oBatba (Casteel et al., 2007; Gerberich et al., 2014; Wei et al., 2013).

Ha ocHoBy pe3yrTaTa OBOr UCTpaKvBakba MoxXe ce pefiv la HeMa pa3nika y BUKTUMM3aLmjn
HacTaBHVIKa 3anocneHnx Ha HeoppeheHo 1 Ha oapehHeHO Bpeme, OCKM Y Nornefy N3I0KeHOCTM
Kpahv unm yHULLITaBary NMYHE MMOBVIHE, KOja je yuecTanmja Kog, HacTaBHMKa Y CTalIHOM pafiHOM
OfiHOCY. Y NPETXOAHMM UCTPaXMBaHMMa Hije pa3MaTpaHa Be3a U3NOXKeHOCTI HaCTaBHYIKa Kpahi
WY YHULUTaBaky JIMYHE MMOBMHE Ca BPCTOM PafHOT OAHOCA, @ Hanlasm o Apyrm obnnumma
BUKTUMM3aLMje HacTaBHMKa HUCy carnacHu (Gerberich et al,, 2014; Wei et al., 2013).

OTKprBeHe Cy 3HauyajHe pasfnKe Y BUKTMMM3aLMjy HaCTaBHMKA Y 3aBMCHOCTU Of,
KapaKTepuCTMKa LWKose y Kojoj cy 3anocneHu. [peBaneHumja BUKTMM3aLMje HaCcTaBHMKa
je HajHMXKa y cpearbnM YMETHUYKNM LLKOJIaMa, JOK je Y r’MMHasnjaMma 1 cpeibum CTPYUYHUM
LUKONama NPUINYHO yjeaHaueHa. /IcTo Baxm 3a y3HeMrpaBahe HaCcTaBHMKa, a 3a Kpahy unm
YHULITaBarbe UMOBMHE 1 GU3NYKO HacUibe HUCY 3abenexkeHe 3HauajHe pasnuke npema
BPCTU cpedme Wwkose. OBaj Hanla3 ofCcTyna of pesysTtata NPeTXOAHUX NCTPaXKBarba Aa
CY HaCTaBHULM Y CPeAHUM CTPYUYHUM LUKOMaMa HajBULLE N3JI0XKEHW HAaCUSTHOM MOHallaky
yueHuKa (Dzuka & Dalbert, 2007; Galand et al., 2007; Moon & McCluskey, 2016). lNocToju
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HeKoNMKo objalltbera 3a pasnvke y aobujeHnum Hanasmma. Mpso, moryhe je fa cy HacTa-
BHULM Y CPEAHbUM CTPYYHUM LUKOSIaMa Ycie yuecTasne U3oKeHOCT HaCUTHOM MoHaLlamy
yYeHVKa NnocTany TonepaHTHUjU, LITO je yTULLANo Ha HbrxoBe oarosope. [pyro, nowTo ce
Makba yyecTanocT BUKTMMU3aLmje HacTaBHMKa Y rMMHasnjama objalliibaBa MOBObHWjOM
CTPYKTYPOM yYeHUKa Y CMUCITY yCrexa v Bflafakba U LUKOJICKOM KJIMMOM Koja MPOMOBMLLE
nocturHyha n gucumnnuny (Moon & McCluskey, 2016), LobujeHn pe3ynTaTi MOry YKa3uneaTti
Ha To fa n3mehy rumHasuja 1 CpearUX CTPYUHKX LWKOMA Koje Cy yYeCTBOBasIe Y UCTPaXKN-
Bakby Hema 3HayajHUX passfivka Npema OBMM KapaKkTepuctukama. [lopep Tora, Hanas Aa
Cy HaCTaBHULM Y CpefibM YMETHUYKMM LIKOIaMa 3HauyajHO Matbe 13J10XKeHU HaCUSTHOM
MoHaLlaky yYeHMKa CyrepuLLy fa Heke Apyre KapaKTeprCTMKe LUKOSICKOT OKPYXKeha MOry
61TV 3HaYajHUjW baKTOP BUKTUMM3aLMje HaCTaBHMKa HEro BpcTa Wwkose. OBy NpeTnocTas-
Ky onpaBfaBajy AobujeHn Hafla3un 0 3Ha4yajHUM Be3ama y4ecTanocTy BUKTUMM3aLmje ca
BENMUYNHOM W JTOKaLIMjOM LLKOJSIe.

Pe3synTtatu oBor u gpyrux nctpaxusama (Gerberich et al., 2014; Moon & McCluskey,
2016) KOH3UCTEHTHO MOKa3yjy Aa je BUKTMMM3aLuja HaCTaBHMIKa 3Ha4ajHO yyecTanuja y LWKo-
nama ca sehum 6pojem yueHnKa y ogHOCY Ha Matbe Wwkosne. CmaTpa ce Aa je npeBaneHuyja
BMKTMMM3aLMja HacTaBHMKa HIXKa Y LKONama ca Makbum 6pojem yueHrKa 3axsayjyhn
60Jb0j KOHTPONN 1 pa3BurjeHrjeMm ocehatby 3ajefHMILTBA KOje LONPUHOCK NO3UTUBHUM
OHOCKMa HacTaBHMKa 1 yyeHuka (Gregory et al., 2012), kao 1 60/buM ycnoBuma 3a edu-
KacHuje nogyyaBatbe U yK/byuMBatbe yUYeHnKa y HacTaBHe akTeHocTy (Casteel et al.,, 2007).

HactaBHMUW y lWKONaMa NoLMpaHnM Y rpaioBrIMa Y KOjyIMa je CeauLLTE LUKOJCKe ynpaBe,
OfHOCHO y BeNUM rpafioBr1Ma, 3HauajHO yyecTanuje cy U3NoXKeH BUKTUMM3aLmjy yonwte
1 y3HEMMpPaBakby HErO HAaCTaBHMLM U3 LKONA JIOUUPAHUM Y APYrum (Makb1m) rpagoBuma.
JobujeHn Hanasu nmajy NOTBPAY y pe3ynTaTMa NPeTXOAHMX UCTPaXBarba Aa je Hacube
yUeHUKa NpemMa HaCTaBHULIMMA NPUCYTHUje y LiKoslamMa ouypaHim Y ypbaHuMm 3ajefHrLama
(Berg & Cornell, 2016; Dzuka & Dalbert, 2007; Gerberich et al., 2014; McMahon et al., 2014;
Tiesman et al., 2014), c TUM a y OBOM MUCTPaXmBakby HUCY 3abenexeHe 3HauyajHe passivke
3a yyecTanoct Kpahe nnm yHuwtaBarmba MMOBUHE 1 GU3NYKOT HaCU/ba Yy 3aBUCHOCTY Of
nokauwje wkosne. CMaTpa ce Aa HeKe KapaKkTepucTrke ypbaHux 3ajeAHunLa, MONYT BULLEr
HVBOA HaCW/ba 1 KPMMIMHAIA, CMPOMALLTBA, XeTeporeHe 1 HecTabuiHe CTPYKType CTaHOB-
HVWTBa, NoBehaBajy PU3UK HACUHOT NOHAaLLakba YYeHNKa, YKbyuyjyhn 1 Hacusbe npema
HacTaBHMUUMa (Gregory et al.,, 2012; Khoury-Kassabri et al., 2009; Tiesman et al., 2014). 3a
OBO MCTpaxmnBare Cy NocebHO BaXHa 3anakakba HeKMX ayTopa Aa Cy KapakTepucTrke
3ajegHuLe y KOjoj je nourpaHa LWKoa 3Ha4ajHWju NPefMKTOP HACUTHOT MOHallaHa YYeHnKa
y OIHOCY Ha KapaKTepuUCTUKe 3ajegHuLe y Kojoj ctaHyjy (Casteel et al., 2007).

OBo ncTpaxmBarbe Ma M3BECHUX OrpaHnyerba Koje Tpeba nomeHyTw. VicTpaxkmatbe je
paheHo Ha penaTMBHO BEIMKOM Y30PKy HacTaBHWKa 13 Lene Cpbuje. MehyTrm, nsdop HacTas-
HVKa KOjU Cy y4eCTBOBasIM Y NCTPaXMBakby HMje HaCyMUYaH, Na je Ha Hanase UcTpakueama
Morao yTuUaTyi npoLec cenekuuje ucnmtaHrka. Ha npumep, moryhe je aa cy sehy cnpemHocT 3a
yuecTBOBarbe y UCTPaXKvBakby UCKa3asIn HaCTaBHMLIM KOjU Cy MMav MCKYCTBO BUKTVMM3aLWje
Unn Koju ce 6orbe cHanase ca NomnyHaBakbeM YNUTHYKa NPeKo MHTepHeTa. [lpyro, y ncTpaxu-
Batby Cy KopuwheHn camo noaaum obrjeHr of HacTaBHMKa. /3abpaH je MHCTpYMeHT Koju je
paHuje NPYMEHEH Y CIMYHIM NCTPAXKMBaHbUMa, @ BPEMEHCKN NMePUOp NMPOoLIEHe OrpaHnYeH je
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Ha NPeTXoAHY LKONCKY rofnHy. Minak, fobujeHe Hana3se Tpeba NoTBPAMTI OMNCEXHUjUM UCTPa-
XMBatbrMa Y Kojrima hie ce KopUCTUTY joLL HeKM M3BOPU (HMNP. JOKYMEHTaLWja LUKOSE) 1 MeTofe
npoLeHe (HNp. nocmatparbe). Tpehe, moryhe je aa nocToju noBe3aHocT n3mehy BUKTUMM3aLMje
HaCTaBHUKA U joLI HEKMX MHAVBUAYANHMX U LWKOMCKUX GaKTopa Kojy HUCY MpeaMET OBOT UC-
TpaxkuBarba. bygyha uctpaxursatrba Tpeba ycMepuTH Ha NPOyYaBatbe OBYIX BE3a.

YKynHo nocmaTpaHo, Npe3eHTOBaHW Hana3u yKkasyjy Ha noTpeby 3a yHanpehuamem
npasHe 3alITUTE HaCTaBHUKa Of1 BUKTUMM3aLMje Ha pagHoM MecTy. [1o yrnefy Ha 3akKOHCKY
perynatusy y o6nacT 3alUTuTe feLe U yYeHrKa of Hacuba y 06pa3oBHO-BAaCUTHUM yCTa-
HOBaMa, NOTPeBHO je NpeLusHuje geprHUCaTH Nojam 1 06/IMKe BUKTUMI3aLIMje HAaCTaBHMKA
W YyTBPAUTU MPOTOKOJN NMOCTYMakba y YCTaHOBY Y OAFOBOPY Ha HACUJTHO MOHaLLakbEe YYeHUKa
npema HacTaBHMLMMa. Bucoka npeBaneHLmja BUKTYMIM3aLMje HacTaBHMKA MOXe Ce y3eTu
1 Kao nHaukaTop notpebe 3a yHanpehHuBamem HIrXOBMX KOMMNETEHLMja Koje Cy BaXKHe 3a
npeBeHLUjy 1 Npeno3HaBarbe HACUHOT MOHaLLakba YYeHKa, Kao 1 3a aleKBaTHO pearoBarbe
y OBaKB/M CMTyaLljama. Y opraH13oBarby Nporpama obyke 1 apyruix obnmka CTpyyHor yca-
BpLUABatba HACTaBHUKa Y OBOj 06N1ACTU BAaXKHY YOy MMajy CTPYUHU capagHmuu. CTpydHe
capafHuiKke Takohe Tpeba aHra)oBaTu y Npy»akby MOMONK 1 NOAPLLKE HaCTaBHULIMMA KOjui
Cy BOXMBENN HacMITHO NOHallakbe yYeHnKa Kako 61 ce npeBeHUparne 1 pegykKoBasne Hera-
TUBHe nocneauue BukTMMM3auuje. Lkoncku ogbop n gMpeKTop WKone y OKBUpY CBOjUX
osnalwhetba Tpeba Aa Npeay3my Kopake Koju Cy HEONXOAHM 3a YHanpehusarbe 6e36eqHOCTU
HaCTaBHVKa Y LUKOJV, Kao 1 3a bUXOBO OXpabprBarbe fja NpuvjaBe BUKTUMM3ALIMjY U 3aTpaxe
nomoh o Kosiera u NPeTNocTaB/beHNX. To ce Moxe NocTuhi YCTaHOB/baBaHEM 1 MPVIMEHOM
npaswuna u npoueaypa Koje ce 04HOCe Ha HAaCWUIHO NMOHalLakbe YYeHrKa MpemMa HacTaBHu-
LMMa, NnaHmpareM CTPYYHOT yCaBpLuaBakba HacTaBHUKa y 0Boj obnacTtu, obe3behrBarmem
YCoBa 3a NPUMeHY eMNUPUjCKIM 3aCHOBaHMNX Mepa NpeBeHLMje U UHTEpPBeHLUMje 1 CI.

3aKkrbyyak

Pe3ynTtaTtn oBOr nctpaxuBama npyxajy 3HavajaH yBuA y y4ecTanocT 1 KapakTtepuc-
TVIKE HaCUHOT NMOHallakba yYyeHnKa npemMa HacTaBHMLMMA Y cpefibrm WwKonama y Cpbuju.
Y cknapy ca Hanasvma ayTopa 13 ApYyrnx 3emasba, 1 y OBOM UCTpaxuBarby 3abenexkeHa je
3abpuaBajyhe Brcoka NpeBaneHLmja BUKTUMM3aLMje HaCTaBHMKA U KOHCTaTOBaHe Cy 3Ha-
UajHe Be3e BUKTUMM3aLMje C UHAMBUAYaNIHAM U LWKONICKUM KapaKTepuctukama. [JobujeHu
pe3ynTaTyi Mory NOC/YXKUTW Kao NoACTULaj 3a Aarbe NpoyyaBah-e oBe npobnematuke. Mopea
TOra, Hanasu OBOr UCTPaXKMBarba MOTYy MaTK BaXKHe MMMNKaLMje 3a CTPYYHO ycaBpluaBate
HacTaBHVKa 1 yHanpehusatbe 6e36e4HOCTM LKONCKOT OKpY»Ketba.

3axBanHuya

3axsarbyjeMo MUHMCTapCTBY MPOCBETE, HayKe U TEXHONOLWKOr pa3soja PC, LWKONCKM
ynpaBama v 3aBogy 3a yHanpehunBame obpa3oBarba U BacnuTaha 3a NOAPLLKY Y peanusa-
LMju NcTpaxmBarba. Takohe 3axBasbyjemo LKOMaMa U HacTaBHMLMMA KOjU Cy YYeCTBOBaM
Y UCTPaKMBatby.
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STUDENT'S VIOLENT BEHAVIOR DIRECTED
AGAINST TEACHERS IN SECONDARY SCHOOL
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The results of previous studies consistently suggest that the teaching profession carries a high
risk of victimization in the workplace. Teachers’ exposure to violence is a relatively new field
of scientific research, which is why the data on the scope and nature of this problem is limited, especially
in our country. This paper presents the results of research on the frequency and characteristics of students’
violent behavior directed against teachers in our schools. The sample consisted of 564 secondary school
teachers from all over Serbia. The APA Classroom Violence Directed Against Teachers Task Force questionnaire
was used to assess victimization of teachers. Research results indicated that, during the previous school
year, almost 80% of teachers had experienced violent behavior from students, most frequently in the form
of obscene remarks or gestures. Victimization was significantly related to gender, age, and length of
teachers’ work experience. Furthermore, significant relationships were determined between victimization
of teachers and school type, size, and location. The obtained findings about the prevalence and factors
related to victimization of teachers can have significant implications for future research and practice.

Abstract

Keywords: Key words: victimization, teachers, violence, risk factors, school.

HACWJTIbCTBEHHOE NOBEAEHUE YYALLXCA
K MPENOAABATE/IAM B CPELHEMN LLUKOJE

BecHa XKyHunu Nasnosuy
MakynbTeT cneumanbHoro obpasosaHua 1 peabunutaumm, benrpagcknin yHnsepcutet, Cepbua

Mupocnas Nasnosny
LleHTp coBeplueHcTBOBaHWA 06pa3oBaHuA 1 BocnutaHua, benrpaa, Cepbus

CsetnaHa Kanaua
MakynbTeT cneyunanbHoro obpasoBaHus 1 peabunutauun, benrpaackuii yHusepcutet, Cepbusa

Pe3ynemamel npedbidywux ucciedo8aHuli nocs1ed0o8amesibHO c8UOemMesibCmayom o mom,
umo npogpeccus yuumesnsa Hecem 8bICOKUU PUCK 8UKMUMU3AYuUU HA paboyem mecme.
lModsepxeHHOCM®b yYumesnel HACUNIUIO A8/1IAeMCA OMHOCUMeslbHO HOBOU 0671aCMbI0 HAY4YHbIX
uccnedosaHuli, NO3MOMy UMeemcsa 02paHudeHHAs UHGopMayus o macwumadax u xapakmepe smou
npobnemsi, ocobeHHO 8 Haweli cmpaHe. B 0aHHoU cmamee npedcmassiHel pe3ysibmamsi UCC/1e008aHUsA
yacmomel U Xapakmepucmuk HAcu/lbCMBeHHO20 N0BEOeHUA yHaUJUXCA NO OMHOWEHUIO K y4Uumesam
8 Hawux wkonax. iccnedosaHue nposedeHo Ha npumepe 564 yaumeneli cpeOHUX WiKoA co sceli
meppumopuu Cepbuu. [lna oyeHku sukmumusayuu ysumereli 6bi1 UCNO/1b308aH 80NPOCHUK Paboyue
2bynnbl 0515 HACU/IUA 8 K/1dcce, pa3pabomarHbiti AMepukaHckol accoyuayueti ncuxonozos (APA Classroom

Pe3tome

504



HacTaBa v BacnuTatbe, 2018, 67(3), 489-505

Violence Directed Against Teachers Task Force). Pe3ysiemamel ucciie008aHus noKaswlgaom, 4mo 8
meyeHue npows1020 y4ebHo20 200a nodymu 80% yyumeneli UCNbIMbIBAIU HACUbLCMBEHHOe NosedeHuUe
yHawuxcs, yawe 8cezo 8 hopme 2pybbix €108 UJU XKecmos. Bukmumu3ayus 8 3Ha4umesbHol cmeneHu
C8A3AHA C NOJIOM, 803pACMOM U cmaxeM pabomel yyumens. Takxe 8bi8/ieHbl 3HaA4YUMeslbHble C8A3U
8UKMUMU3AYUU y4umerseli c 06pasosamesnbHeiM NPOpUIEM, BETUYUHOU U MECMOHAXO0X0eHUeM WKOIbI.
[NonyyeHHble pe3ynbmamel 0 pacnpocmMpaHeHHoCMu U (hakmopax uKmumuzayuu yyumesneti Mozym
Halimu npumeHeHue 8 6yOywux Ucc1Ie008aHUAX U 8 NPAKMUKE.

Knioyeeble criosa: sukmumusayus, ydumens, Hacusiue, (pakmopsl puckd, WKoA.
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OCOBUHE INMHOCTU KAO MEAUNJATOPU
Y PEJIAUNJAMA CTUNTOBA POOUTEJLCTBA
N CAMOIMNOLWUTOBAKBA YYEHUKA OCHOBHUX LLUKOJIA'

AywaHa WakaH?
KaTegpa 3a ncuxonorujy,
(MakynTeT 3a NpaBHe 1 nocsioBHe ctyauje ,Jp Jasap Bpkatuh’,
Hosun Cap, Cpbuja

MKemka bojaHuh,
KaTegpa 3a ncuxonorujy,
(MakynTeT 3a NpaBHe 1 nocsioBHe ctyauje ,Jp Nasap Bpkatuh’,
Hosu Cap, Cpbuja

3opuua KHexxeBuh,
KaTegpa 3a ncuxonorujy,
MakynTeT 3a NpaBHe 1 nocsioBHe ctyauje ,Jp Nasap Bpkatuh’,
Hosu Cag, Cpbuja

oo«

Pe3ynilaltiu gocagawrbux Uuclipaxuedra ykasasau cy Ha oee3aHocll ciuuiosd
pogulliesbcitiea u camouowitiosarba agosecyeHallia, au ce jow y8eKk Hego8o/bHO 3HA O
MexaHu3MuMd Koju cilioje y ocHosu tiux penayuja. Cltioia je yuse 0801 uciipaxuearea 6uo ga ce uctuitia
Y10l 0COBUHA TUYHOCTUU KAo Megujaiiopd y ogHocy usmeby ciiuniosd poguiliersCitied u camolowitiosara
agonecyeHaia. Ha y3opky og 450 yueHuka ocHosHux wikona (53,6% gesojuuuya, 46,4% geqaka) y3pacitia
0g 13 go 15 ToguHa lipumerbeHu cy yUUUHUK UHUepliepCOHANHUX ToHAWarea poguiliessa, PozeHbepiosa
cKana camolowliosarba u UHBeHap 3a dpoyeHy ocobuHa nuyHocitiu BFI. [Ipegukiiopu cy 6unu
Giogpuwika og ciipaHe oya/majke, Kpuiiepujym camolowiiogarse, a Megujailiopu ocobuHe U4YHOCU.
Pesyntuattiu megujattiopckux aHanU3a UHGUKYjy ga cy cau tectiupaHu Mogesiu gupeKiHUX U UHGUPeKHUX
eekailia clialuuciiuyku 3Ha4ajHu. Bootstrapping tokazailiese ykasyje Ha o ga cy ekciipasep3uja,
casecHocl, UpujaliHocil u olUBOpeHOCI Upema UcKyciugy clualuuciuu4Ku 3Ha4YajHuU Megujaiiopu
ectuupaHux pesayuja, gok jeguHo Heypowiuyuzam Huje. OCHOBHU 3aK/by4aK HAWel UCipaxusarbd je

Aucuipakiu

1 Pap je HacTao y okBMpY npojekTa [IpoakitiueHo UoHawarbe Maagux Kao 0CHo8d gpyuwitiseHol UH-
Weiputueita u tpociiepuitieiia 6p. 142-451-3555/2017 koju duHaHcupa MNoKpajuHckn cekpetapujat
3a BMCOKO 06pa3oBarbe 1 HayYHONCTPaXKMBaYKy AenaTHOCT AyTOHOMHe NokpajuHe BojsoauHe.

2 dusanasarcevic@gmail.com
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ga ogHocu usmeby ciiunosa poguiliesbciuea u camolowitiogared geye gesie C/10xeH Upociiop Mepersa
u ga e penayuje 3asuce og ckaolia nuyHocitiu geye. Takobe, pesynitiaitiu Goka3yjy ga cy epekitiu
cluunosa poguiliesociisa 04esa U Majku Ha camouowiiogaree geuye 1oiiogo usjegHayeHu. [JobujeHu
Hanasu golipuHoce 6o/wem pasymesarby yiiuyaja poguiliesba Ha pazeoj camoliowiiosarsa Magux, Kao
U CasHaruma KOpucHUM 3a Upakliu4yaH cageltiogdsHu u tegaiowku pag.

KmoyuHe peyu:  camoliowitiosarbe, Cliunosu poguiliesbCilisd, 0coO6UHE TU4HOCIIU, agoecyeHyuja.

NMonasHe Teopujcke OCHOBE UCTPaXKNBatkba
Camolowiuosarbe

CamonoLToBame ce Of4HOCH Ha NepLenuujy civke o cebu, a PozeHbepr (Rosenberg,
1965) je camonoluToBatbe AedrHMcao Kao cBeobyxBaTHOCT MMUCSN 1 ocehatba Npema cebu
Kao 06jekTy. lNog camonolToBareM Ce, fiaKkie, MoApPa3yMeBajy MHANBUAYVIHA CBECHA YBe-
petba, MUALLbEHA, CTAaBOBY, BPEAHOCTU 1 oceharba 0 cebr camom. HajcnmnuHmjy ncmxonoLwuku
KOHCTPYKT CaMOMOLUTOBakY je camonoumarse (cend-koHuenT) Koju Kym6c geduHmwwe Kao
($EeHOMEHONOLLKY OpraHu3aLmjy MCKyCcTBa MHAMBMAYE U Aeja O HOj CaMoj Y CBMM acMeKTUMa
xunBota (Coombs, 1981, npema Lackovi¢-Grgin, 1994). Y nutepaTypu ce pa3nunKyjy KOHTUHIeHT-
HO N HEKOHTVHIEHTHO camonoluToBame (Ryan & Brown, 2003; Kernis, 2005). KOHTUHreHTHO
CaMOMOLLTOBarbe Ce OJHOCU Ha BpeAHOBatbe cebe y KOHTEKCTY MOCTM3arba 3aMULLIbEHNX
ctaHpapga. Ocobe KOHTUHIEHTHOr CaMOMOLUTOBakba cebe Nepuunmpajy BpeaHNM YKONMKo
MOCTVXXY NOCTaB/beHE LIMIbEBE KOjU CY BUCOKOBPEAHOBAHM Y HUXOBOM OKpY»kemy. C fpyre
CTpaHe, HEKOHTUHIeHTHO CaMOoNoLUTOBake, Npema PajaHy u BpayHy (2003) jeguHo dpaso
CaMonoLUTOBakbe, MoApa3yMeBa NO3UTUBHO CaMOBpPeHOBaHe 6e3 063upa Ha 3axTeBe Koje
Hamehe crnospalltbe oKpykere. Ocobe HEKOHTVHIEHTHOI CaMOMOLUTOBaHA, jefHaKO Kao
1 0cobe KOHTVHIEHTHOT CAaMOMOLUTOBakba, Pearyjy Ha Heycrnexe, anuv Ha fpyrayuj HaumH.
Mpunukom Heycnexa, 0cobe HEKOHTUHIEHTHOT CaMOMOLUTOBaka NPUXBaTajy HeyCrnex Kao
KOPWCHY noBpaTHY MHdOpMaLWjy, a fa X NpuTom He oby3nmMa ouaj unm obecxpabpetbe.

C Kkpaja XX BeKa y NCUXOJIOLWIKOj nuTepaTypu 3abenexeHo je noBehare nHTEPECA
3a M3yvaBarbe camoroLlToBaha. [loTafallba NCTpaXkMBarba YKasnsana cy Ha U3y3eTHO
NoBOJbHE NocneanLe BMCOKOT CaMOMOLUTOBama, Te Cy amepuyke BnacTu, ouekyjyhu
yMamere cTpeca M KpUMmnHana, Te nocnelurBarbe 3apaBcTBeHOr 6unaHca 1 obpasoBama
amMepuryKe nonynayuje, Yak yBene 1 Heka ofi MpaBHUX akaTa o obaBe3n nocnelnBama ca-
MonoLToBarba (Baumeister, Campbell, Krueger & Vohs, 2003). /inak, Benvko nosepeme y
TafallHe NoOMasno HeNnpPoOMULLIIbeHe NHTeprpeTaumje eMmnmpujcKnx JOnprHoca Hyje foBeno
[0 XeJbeHux ucxopa. To je nofctakno bomajctepa n capagHuke (Baumeister et al., 2003)
[ia KpO3 OMLUMPHY MeTaaHaNUTUUKy CTyAuWjy NCNUTAjy fa M CAaMOMOLUTOBak€ 3aMcTa YNHN
XVBOT NMojeAuHLa 60/bMM, Ko U fja NV POAMTESbY, HACTaBHULIW 1 APy 6ANCKM Jbyan Tpeba
[a NoACTUYY Ty 0COOUHY Ko feLe. YNPKOC TPaAMLMOHANIHOM CXBaTakby O CaMOMOLUTOBakby
Kao HajKoprCHUjem NpepycnoBy 6rarocTtatba, cpehe, ycnexa u CBUX ApYrux No3nTUBHUX
ncxoga, bomajctep 1 capagHunum (2003) cy 3aKkbyunnm fa CaMOMNOLITOBaHE HMje HyXaH
npeaycnoB CBUX XXMBOTHMX beHeduTa Te Ja je OHO Npe nocneaunLa CIoXeHUx npoueca
Hero No3uTVBHa NpeancnosnLmja MHanBMULye.
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Yiuyaju ctuunosa poguitiesecitisea Ha camolowiiogarse agosecyeHaia

Y agonecueHTHOM y3pacTy 3HauajHy yfiory y srpagrbu 1 ogp»kaky CaMornoLuTOBakba
MMajy OHW KOju Cy MNiaiMma Hajonuxu, a mehy Koje ce Mory npe cBera, nopep Bplutbaka
W HaCTaBHUKA, CBPCTAaTK poauTerbu. ALonecLeHT BpUKHIX poauTerba NOCTUXKY BULLE
CKOpPOBE Ha CKanama MMMINLMTHOT CaMOMOLUTOBaHha y OAHOCY Ha aflofieCLeHTe Mahe
6pwkHUX poauTerba (DeHart, Pelham & Tennen, 2006). Huxke ckopoBe Ha UMMTULUTHOM
CaMONMOLITOBaKY MNOCTUXKY U aloNeCLEeHTH NpeTepaHo 3alTUTHUYKIM HAaCTPOjeHUX poau-
Tesba, a NOCebHO je 3HayajaH yTULaj MajKu Ha camornolwToBatbe fele (DeHart et al., 2006).
AyToputatuBaH CTUN POAUTE/bCTBA YECTO je MOBEe3MBaH Ca BUCOKMM CaMOMOLITOBAHEM
1 BeRrM 3a10BOSbCTBOM »KUBOTOM [€ELE U Ca, OYEKMBAHO, Makbe N3PaXKEHOM AeNpPecnjom
(Milevsky, Schlechter, Netter & Keehn, 2007). Pe3yntatu ctyauja cnposefeHux y LUnaHnju
n bpasnny nokasyjy fia afgonecueHT ayToputapHux 1 3aHemapyjyhux poguTerba umajy
HUXXe Bpe4HOCTN Ha CaMOMOLUTOBakby 3a Pa3nuKy of agonecueHarta ayToputaTUBHUX U
ypoBosbaBajyhunx poauterba (Martinez & Garcia, 2007; Martinez, Garcia & Yubero, 2007).
Takobe, ncnocTtassba ce Aa afjonecUeHTH yaoBobasajyhux pogutesba nMajy BULLE camo-
NnoLUTOBare o afjonecueHarta ayToputaTMBHux pogutersa (Martinez & Garcia, 2007). Y
jow jegHoj cTyamjn notephHeHa je noBesaHoCT U3mMehy ayToprTapHOr CTUMIa POANTE/bCTBA
M HUCKor camonowToBaka (Heaven & Ciarrochi, 2008).

Ciuunosu poguiliesbcitisa y teopuju camoogpehetrba

Y okBUpY Teopuje camooppehera onmcaHa cy Tpu CTUNa poanuTesbCTBa: UogpuwKa
aywioHomuju, logpwka ciupykiuypu v togpuika tosesarHociiu (Ryan & Deci, 2017). Mpe-
TNocTaBKa je Aa he poautersu Kpo3 UogpwKy ayioHOMU U AUPEKTHO YTULLATK Ha 6a3nuHy
ncuxosnoLwKy notpeby 3a ayToHommjom, Aa he nprmeHom dogpuike clipyKilypu nocnewmBaTm
6a31YHY NCUXONOLLIKY NOTpeby 3a KOMMNETEHLMjOM 1 NPaKTUKOBakbeM HogpuiKe tiose3aHocitiu
yTMLaTV U NOACTULATY 3a[l0BO/beHE Ba3nyHe NCUXonoLLKe notpebe 3a eMOLMIOHaNHOM
6nuckowhy (Soenens & Vansteenkiste, 2005; Soenens et al., 2007).

lMogpwka aylioHoMuju je CTN POANTENbCTBA KOjU NOAPa3yMeBa akTVBHO Npey3nMane
nepcneKkTrBe AeTeTa, Kao 1 oXxpabpriBarbe HEeroBOr IMYHOT M3pasa, MHULUMjaTUBE U CBUX
camo3anoyetux akTnBHocTtu (Grolnick & Ryan, 1987). Y cutyaumjama y Kojuma pogmTersu
Mopajy fa 6yay aupeKkTnBHY Takohe je moryhe genoBatn y ayToHOMHO nofp»aBsajyhem
AYXY, N TO NpyXarbeM jaCHMX objallrberba 3a NMoHallakbe Tako fa JeTe pa3yme BpeaHoCT
[aTor noHawama. [lpyru non oBor CTuia poaMTesbCTBA je KOHWpoauwyhu ciuus Kojn
nofpasymeBa NoHallakba POAUTESbA KOjMa Ce He MOACTMYE ayTOHOMMja AeTeTa, Hero ce
Herose nHMUmjaTmae cy3bujajy, a TMUHO MULLIbERe AeTeTa He y3uma y 063ump (Ryan & Deci,
2017). Benvka KOHTpoOna 1 HegonyLuTamke yyera U UCTpakuBakba KOA AeLe MOoXe 04BecTun
Hepa3pelleHOM KOHONMKTY 1 drKcaumju 3a Taj pa3sojHu nepuog (Freud, 1914). 3abpaHe,
KOHTpOJa U KPUTUKe Of CTPaHe poauTesba YecTo Bofe jow Behum KoHPnuKkTMa ca 6yH-
TOBHUM agonecueHTMa (Baumrind, 1968). [ogpuwika cltpykitypu je CTUR poanuTe/bCTBa Koju
nogpasymesa ynyhvBarbe NO3UTVIBHUX MOPYKA AETETY O HEFrOBUM CMIOCOOHOCTUMA U Pa3Bojy
komneTeHuuja (Ryan & Deci, 2000, 2017). [logpwka clipyKiypu je CTUN pOAUTE/bCTBA KOjn
KapakTtepuwwy ynyhrsame jacHUX npaBua v NoCTaB/bakbe rpaHvLa NOHaLLama, NpYyXKame
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nospaTtHe MHPopMaLmje Tako fa ce Yy GOKyC CTaB/bajy KOMMeTeHUMje feTeTa yMeCcTo caMmmux
ncxofa NoHallama, Te NpyXarbe ynyTcTaBa 3a Kopekuunjy noHawama (Deci & Ryan, 1985).
O pyrv non oBor cTuna poaUTesbCTBA je XaoliuYHU CIUUI PORUTENbCTBA 1 OH Nojpa3ymeBa
HejacHO NocTaBsbake rpaHm1La NoHallama, ynyhnBame KpUTHKe Ha IMYHOCT leTeTa yMecTo
Ha MoHalllake, Te reHepanHoO HeOBOJLHO CTPYKTYpMcaHy nopoamnuHy atmocdepy. Poau-
TesbW XaoliuYHOT clU/Ia YeCTO HW Camy HACY [OCNeiHM Y MOBPaTHUM UHopMaLmjama Te
je nocneguua TakBor CTUNa poanTe/bCTBa [leyje HepasyMeBarbe POAUTESbCKUX 3aXTeBa
(Skinner, Furrer, Marchand & Kindermann, 2008). llogpuwka tioge3aHociliu OfHOCHK Ce Ha
poauTesbcky NnocBeReHOCT feln 1 YKIibyuyje npy»Kake naxkibe, bpury n sbybas. ela unju
CY poauTe/bU CKIIOHM OBOM CTUAY pofuTerbcTBa ocehajy ce curypHo, eMoumnoHanHo cy
cTabunHa v cTynajy y 3apase 1 KBanuTeTHe ogHoce ca jbyauma (Deci & Ryan, 1985). dpyru
Mon OBOr CTWNa POAUTE/bCTBA je HogpWKa HeyK/by4eHOCu U nofpasyMeBa poamnTerbcka
MoHallakrba Kao LUTO Cy 3aHeMapuBakbe AeTeTa, Herpyahe rbybasu, Naxme 1 bpure geterty,
a Ta MOHallakba BOAe Ka caMmou3onaumjy gele, 4enpecMBHUM CUMITOMMMA U aMoTUBaLmju
(Ryan & Deci, 2017; Soenens & Vansteenkiste, 2005; Soenens et al., 2007).

EdekTtn logpuwke ayllioHoMUju NCNUTUBAHW CY Y MHOTVM JOMEHMMA, Na Tako U Yy po-
OVTESbCTBY, @ Pe3yNTaTy UCTPaXKMBaka yKa3syjy Ha BPJio NO3UTUBHE JONPUHOCE OBOT CTUNA
poauterbctBa (Moreau & Mageau, 2013). Pe3yntaTtu ncrtpaxusara MHOMKOBaNU cy ga je
flogpwka ayiwioHoMuju of CTpaHe poauTe/ba NO3NTUBHO NOBE3aHa Ca Pa3NNUUTMM afarn-
TUBHMM MCXOAMMA Kao LUTO Cy LWKONCKO nocTurHyhe, ycnex, pa3eoj era n cnnuHo (Grolnick,
Ryan & Deci, 1991). 3abenexeHo je a logpwka ayitioHoMuju reHepanHo gornpuHocu sehem
6narocTtary MIaauX Jbyau, a Taj pesyntaTt 4oOWjeH je y cTyamnjama CpoBefeHNM Y PasfinyuTiM
3emmbama (y Pycuju n CjegureHnm Amepuukum JpkaBama, [laHckoj, NHanju n Hurepujwn:
Chirkov & Ryan, 2001; Ferguson, Kasser, & Jhang, 2011; Sheldon, Abad & Omoile, 2009) Te
ce MoXe ynyTUTU Ha KPOCKYNTypanHy ebpuKacHOCT OBOF CTuna poauterbctea. Kog peue
umurpaHata y KaHagu oBaj CTUn pogmTerbCTBa AOMPUHOCHU MHTEPHANU3ALMU KYNTYPHWX
BpeaHOCTU 3emsbe goMahrHa u omoryhasa nHTerpauujy Mnagux y Hoey cpefimHy (Downie et
al., 2007). Pe3yntaTv MeTaaHanutuuke ctyauje Backesa u capagHuka (Vasquez, Patall, Fong,
Corrigan & Pine, 2015) 3a6enexunu cy Behy aHraxoBaHOCT Y LUKONICKUM aKTVBHOCTUMa, BULLE
6narocTarbe 1 330BOSbCTBO »KNBOTOM KOZ, fieLie ay TOHOMHO nopp»kasajyhinx poguterba Hero
Kof feue kKoHTponuwyhux poguterba. No3nTrBaH yTnUaj dogpwke aylioHomMuju 61Bao je
jow Behu Kaga je noTruao op oba poaunTesba, a He caMo of jegHor (Vasquez et al., 2015).
Kaga cy pogutersu Herosanu koHpoauwyhu ciuusi poguTerbCTBa, CaMoperynauuja agonec-
LieHaTa YecTo je 6rBana nHxuburpana (Grolnick & Ryan, 1987; Grolnick & Slowiaczek, 1994).
MNMoBosbaH yTrLaj logplike ayllioHomuju 3abenexeH je n kog mnahe peue (Grolnick, Frodi
& Bridges, 1984, npema Ryan & Deci, 2017). JegHoroguLia fela uuvje cy Majke Kopuctuse
ayTOHOMHO nogpasajyhin cTun poguterbcta 6enexnna cy Behim cteneH nctpa<vsarba
CBOje OKOJIMHE U fiy»Ke Cy UCTpajaBana y urpun og aele umnje cy majke 6une koHtponuwwyhe.
Takobe, 3abenexeHo je 1 Aa Aela y3pacTa of 20 MeceLm Majy BULLIE N3PaXKeHY NCTPajHOCT
Y aKTMBHOCTUMa U NepLenuumjy KoMneTeHuuje ycief NpUMeHe TakBor CTa poanTeSbCTBa
(Grolnick et al., 1984, npema Ryan & Deci, 2017). KoHitiponuwyhu poanterbckuy ciuus1 noBesaH
je ca HACKMM camomMoLWITOBaKkEM, EKCTEPHANM3aLMjoM Npobnema n aenpecujom (Barber
et al., 1994, Soenens et al., 2005, npema Soenens & Vansteenkiste, 2005), Te aucTpecom n
HecTabUIHOM eMOLIMOHANHOM perynauujom agonecueHata (Grolnick, Deci & Ryan, 1997).
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EbekTn togpuwke cllipykilypu n ogpuiKe yK/by4eHOCU HajBrLIe CY UCNUTUBAHN
y 06pa30BHOM KOHTEKCTY, a pe3ynTaTi TUX CTyanja oKa3yjy HUXOBY CBPCUCXOLHOCT Y
ocTBapuBarby camoogpeheHnx 06nrKka MoTUBaLMje 3a yuerbe 1 camonoLiToBatba (Sakan,
2017, 2018). Hanme, logpwika ciupykiliypu NOACTMYE aKafleMcKy MoTuBauujy (Mouratidis,
Vansteenkiste, Lens & Sideridis, 2008), edurkacHo yuetbe (Brophy, 1999) n aHraxkoBarme y
LUKONCKUM akTuBHOCTUMA (Skinner et al., 2008). lMogpwika ykmwyueHocitiu yBehaBa yHyTpaLlhy
MOTUBALMjY yYeHMKa (Sakan, 2017), aHra»koBarbe Ha uacoBuma (Skinner & Belmont, 1993)
Te noacTnye Behu cteneH camogetepmunHaumje agonecueHata (Ryan & Powelson, 1991;
Ryan, Stiller & Lynch, 1994; Sakan, 2017). Pe3yntaTut onucaHux CTyamja HaBoze Ha 3aKibyyak
0 BENMKOM 3Hayvajy Tpu onrcaHa CcTuna poanTesbcTBa. PesyntaTi KBasveKkcnepruMeHTamnHmx
cTyavja ynyhyjy na je moryhe oBnagaTt npMMeHoOM oBa TpW poauTerbcka ctuna (Reeve,
2009), Te ce y egyKaTMBHMUM NPOrpammma 3a pogutesbe ornefa NPUMeHbUBOCT ONMMCAHNX
eMMNUPKUjCKNX Hanasa.

Ywiuyaju majku u o4esa Ha tdoHawdrbe geye

Y nuTepaTypu ce 4yecTo 06jenbEHO rOBOPM O YTULAjUMa poauTerba, Aok cy pehe
CTyfmje y Kojuma Cy ce 3acebHO UcnmTrBany yTuuaju ouesa u Majku. l(ponHukosa u Cno-
Buuek (Grolnick & Slowiaczek, 1994) ncnutreanm cy Ha Koju HauuH oba poguTerba ytuuy
Ha pa3nunuuTe acrnekTe camoperynauuje feue. NoceeheHocT poanTerba NnpoLerrBana cy
AeLa, Kao 1 HbMXOBU HaCTaBHULWM Y LWKONW. Pe3ynTtaTi cy yKas3anu Ha TO Aa Huje JOBO/bHA
noceseheHOCT camo jeaHor poaunTesba, Hero fa noceeheHocT oba poarTesba MHTEFPYCAHO
yTUYe Ha WKOoNCKo nocTurHyhe yyeHnka. TakBm pe3yntaTti NOACTAYY 1 Ha Pa3MULLIbaHEe O
3HauajHoj yno3su oua y BacnuTamy Aetle. Maga je y fomahoj HayuHO-CTPYYHOj jaBHOCTM y BuLLe
HaBpaTa yKa3/BaHO Ha 3Hauaj OfHOCa OYeBa Ca AeLIOM Ha KacHuju pa3Boj (HNp. Kodzopelji¢,
Pekic¢ i Genc, 2008; Marinkovi¢, 2005; Mihi¢, 2010; Todorovi¢, 2004), Toj Temu je npvnana
3HaTHO Matba NaXtba Hero oHOCMMa MajKkn 1 fele. HoBuja cTpyja CTpaHMX UCTPpaXunBatba
6enexu BeMKM 3Hayaj Koju O4YeBM UMajy Ha KOMMNeTaH pa3Boj AeLe of Hajmnahyx faHa
na cee o ogpacsior goba. Y Cpbuju je ynpKoc eranutapHUM yBeperbiMa 0 POAUTEIbCKAM
ynorama 3abenexeHo NpeTexHo TpaanLMoHaNHO nopoauyHo ypehetrse (Mihi¢, Zotovig,
Petrovic i Avi¢, 2009). EdekTi KBanuTeTa ogHOCa 0ueBa ca AeLIOM KBaMTaTUBHO Cy Apyraumjm
o[l OHUX JONPUHOCA Koje OCTBapYyjy penauuje majke n feue u yewhe ce 6enexe epektu
ofCyCTBa Hero npucyctsa oyeBa (Marinkovi¢, 2005). lomaha uctpaxkusarba (Mihi¢, Zotovic¢
i Petrovi¢, 2006) yka3yjy Ha TO fia je oueBa yfiora y Hallem ApyLUTBY reHepasiHO NpoLeHeHa
Kao Matbe MPUCHA, OYeBM Cy OLieHEHM Kao BiLLE ANCTAHLMPAHW Y OBHOCY Ca AeLioM, Makba
je pa3ameHa 6nrcKoCTY ca AeLioM, Kao LTO je yMakbeHa 1 y4yecTanocT NO3MTUBHNX pa3MeHa
1 noBepera y 0OfHOCY ca AeLoM. 3abenexeH je Yak 1 nopacT UCnosbaBakba HeraTUBHUX
emoLmja feue Ka oyeBuma (Marinkovic, 2005). MehyTum, y ncTpakmBarbuma y Kojuma cy
poauTesbu oLerBanv 3Hayaj penawmja oueBa 1 MajKum ca JeLom, U MajKe 1 oueBm brpanm
Cy YK/byumBatbe oLa y 6pury o feum Kao jeHy ofi NoXesbHKX 0cobuHa poauterbcTsa. Mnak,
yBepera 0 OUMHCKO] Y031 KO HaC MPETeXHO Cy TPaANLIMOHANHA, OYEBU CY BHLLE YKIby-
yeHu y dusmuke KyhHe NoCnoBe, Kao 1 NOCNoOBe BaH Kyhe, Matbe npey3umajy 6pury o geum
ycneq 3anocnera (Mihi¢i sar., 2006). Y nopoanuama y kojuma je, mehytum, 3actyrbeHa Beha
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jenHaKOCT y pacnofeny poauTesbCKmx ynora v NocioBa, 3abenexeHo je a je BaCnUTHY CTus
OYeBa MHOTO KBaJIUTETHUjW, Kao M Aa je n3pakeHunje npmxsatarbe ayToHOMUje Y penaunjn
C afoNecLEeHTIMA M HMXa je n3parkeHOCT KoHbnrKaTa (Zotovi¢, 2007).

Y nomahoj nutepatypm yTrLaj NOHallaka POAUTE/ba YECTO je MocMaTpaH 1 MepeH
KpO3 Npr3My BaCNMUTHNX CTUIOBA 1 BAaCMUTHMX CTaBOBa poauTesba (Hnp. Kodzopeljici sar.,
2008; Marinkovi¢, 2005; Mihi¢, 2010; Todorovi¢, 2004). Pesyntatn Togoposuhese (2004) no-
Kasanu cy a eMOLMOHasNHa TONJIMHA 1 NpUXBaTakbe Of CTPaHe MajKe yTnuy Ha MO3UTUBHY 1
nocTojaHy NpefCcTaBy afonecLeHaTa o cebu, a Apyrv CMUTUBAHU CTUSTOBU, HE[OC/IEAHOCT
n npe3awTtuhnBame Majke JOHOCe pU3nK 3a popmupare HecTabMNHUX camonpoLeHa
mnagux. Y BojsoanHu ce nak Hajuewhe npumersyje Tonao v NOMyCT/bMB BaCMUTHU CTUA U
TO je KapaKTepMCTUYHO NOroToBO 3a Majke (Petrovi¢, 2007). BacnuTHU CTUNOBU MajKke BuLe
Cy BONPUHOCUNN N3rpaaHbK CTabMIIHOT camonoLIToBara y nopeheny ca BaCMUTHUM CTU-
nosuma oua, a aytopka (Todorovi¢, 2004) guckyTyje fa je Taj pe3ynTaTt nocneamua npBux
06jeKTHUX penalja 3a pa3Boj MAEHTUTETA U INYHOCTH, Koje ce 0BMUHO OCTBapYjy ynpaBo
Ca MajkoMm. Y TOM UCTpaKMBakby YKasasio ce U Ha 3HauyajHe NnosiHe pasfuke y rnobanHom
camonowToBamy. [leBojke Cy CKNoHuje fa pearyjy CyMHbOM Y COMNCTBEHE KBanuteTe y cTpe-
CHVM cuTyaumjamMa, JOK Cy MOMUM Y TUM CUTyauMjama CKIIOHWjU HeCcTabnnHOM camomnoLu-
TOBaky 1 MO3WTVBHMjOj NPOLEHN KOja HacTaje Kao nocneauua ogdbpambeHor mexaHu3ma
(Todorovi¢, 2004).

MeTtoponoruja ncrpaxkuBamwa
Mpob6nem u yusb UClipaxusared

Mapa focafalirbm Hanasy yKasyjy Ha NoBe3aHoCT CTUIIOBA POAUTESbCTBA U CaMo-
MoLITOBakba afloNecLieHarta, jol yBeK ce HeJOBObHO 3Ha O MEXaHM3MIVMa KOju Mory 6Utu
y OCHOBM OBe noBe3aHocTu. CTora je Ln/b OBOT UCTPaXKMBarba 610 Aa ce ncnvTa ynora
0COOMHa NINYHOCTU Kao MeamjaTopa y ogHocy namehy CTunoBa poanTesbCTBa U CaMmomMoLL-
TOBakba afjoNecLieHara.

C 0631pOM Ha TO 1a CAMOMOLUTOBatbEe YMHOTOME [efiv MPOCTOP Mepeta Ca HEKUM
ocobuHama nuuHoctu (Robins, Hendin & Trzesniewski, 2001), npeTnocTaBrba ce Aa yTuuajm
CTUNOBA POANTESHLCTBA Ha CAaMOMOLUTOBAKE JleLle 3aBUCE Of CKJIoMNa JIMYHOCTU aeTeTa.
C 0631poM Ha TO Jja je camomMoOLITOBake Y HajBULWINM Kopenaumjama ca eMOLMOHaNHOM
cTabunHolwhy 1 ekcTpaBep3mnjoM, y ocpebuM Kopenauumjama ca npujatHowhy 1 oTBope-
Howhy npema nckyctBy (Costa, McCrae & Dye, 1991; Goldberg & Rosolack, 1994; Jackson
& Gerard, 1996; Keller, 1999; Kwan, Bond & Singelis, 1997; Pullman & Allik, 2000; Robins,
Tracy, Trzesniewski, Potter & Gosling, 2001), ouekyje ce fa Te 0ocobrHe NIMUYHOCTY OCTBape
Me[MjaTopCKM yTrLaj y penaunjama nsmehy pogmTesbCkmx CTUIOBa M CaMOMNOLITOBaHa.
Mopepn Tora, y OBOM UCTParkmBakby Cy Te penaumje nposepeHe NocebHO 3a MajKy 1 NocebHO
3a 0L, jep Cy pe3ynTaTy paHujux UCTpaXKMBakba Cyrepucany Ha KBaJIMTaTBHO pasnuyute
ynore oyeBa 1 MajKu.

512



HacTaBa v BacnuTatbe, 2018, 67(3), 507-524

WHclipymeritiu u eapujabne

1. YiuiluHuk 3a GpoyeHy uHiepliepcoHanHux loHawarea poguiliessa (Interpersonal
Behavior Questionnaire, IBQ; Pelletier, 2002). OpurnHanHu ynuTHUK HaMeHEH je Mepetby
OnwITer CTUNA POAUTE/bCTBa 06a poauTesba 3ajefHO, MeDYTUM, 32 OBO UCTPAXKUBAHLE je
pa3fBojeHa NpoLeHa 3a MajKy 1 oLa, Tako Aa UCMUTaHWLM OAroBapajy Ha NCTe CTaBKe, ann'y
KopeHy ynuTHuKa ctoju Moj ottay n Moja majka. YnnTHUK Ce cacToju of 24 cTaBKe 3a CBaKkor
poauTesba y 06JIMKy TBPAHM Ha Koje ce oroBapa Ha NeTOCTENeHOj CKanu cnaraka unm
Hecnaraka. YNUTHUK je HaMereH Mepemy cnefehux aumeHsunja: nogpLLKa ayTOHOMUjU Of
CTpaHe oua/Majke (a=0,74 / a=0,72), nogpLika CTPYKTypu of CcTpaHe oua/majke (a=0,61
/ a=0,60), nogpLiKa NoBe3aHOCTU of CTpaHe oua/mMajke (a=0,75/a=0,67). C0631pom Ha
BMCOKe MHTepKopenauuje nsmehy anmeHsuja, y farbmm aHanusama kopuwheHe cy cnegehe
AMMeH3umje: noapLUKa of cTpaHe oua (a = 0,85), Kao KOMMO3UTHWU CKOP M3padyHaT Ha OCHOBY
CBUX CTWUNIOBA poANTE/bCTBA 0L, M NoApLUIKa of CTpaHe Majke (a = 0,82), Kao KOMMO3UTHN
CKOp M3payvyHaT Ha OCHOBY CBUX CTMUI0BA POANTE/bCTBA MajKe.

2. YuiuHuk 3a Meperbe camoiiowitiogarba (Rosenberg, 1965). YNUTHMK ce cacToju o
10 cTaBKM Ha Koje ce oroBapa 3a0KpyunBarbem jefHOr oAroBopa Ha neTocTeneHoj ckanu
(He)cnaratba ca TBpAHOM. OBaj yNMMTHUK NPOBepeH je Ha AoMahoj nonynawumjy, MepHe Ka-
paKkTepucTuke cy noeosbHe (a = 0,89), a yTBpheHa je jeqHogMMeH31OHa cTpyKTypa (Mepuh
n LLakaH, 2015).

3. iHgeHuap 3a tpoyeHy ocobuHa nu4dHociu BFI (Big Five Inventory; John & Srivastava,
1999, apantupanu Tporpnuh n Bacuh y Trogrli¢, 2009). BF/ je kopuwheH 3a Mepere 0Co-
6U1Ha NMYHOCTM NpemMa Mogeny Bennknx net: ekctpasep3uja (a = 0,65), HeypoTuumsam (a
=0,61), caBecHocT (a = 0,68), npujaTtHocT (a = 0,60) 1 OTBOPEHOCT Npema NCKYCTBY (a =
0,60). iHBeHTap ce cacToju of 44 cTaBKe ca NeTocTeneHoM ckanom ypeheHux kateropuja
(He)cnararba 3a ogroBapate.

Y cTatycy npeauKkTopcKmx Bapujabnm 6unm cy ¢akTopckmn CKOpoBU Ha AnMeH3Mnjama
CTUSIOBa POAUTESLCTBA, KPUTEPUjYM je 610 GaKTOPCKM CKOP CaMOMOLLITOBaHa, a Meaujatopu
cy 6unu GakTOpPCKM CKOPOBU Ha AMMEH3MjaMa 0COOMHA IMYHOCTU.

Y3opak uctutiaHuka

YKynaH y3opak ncrpaxmsama YnHu 405 yyeHunka ctapoctv og 13 go 15 rogmHa og
Kojux je He3HaTHO Behu 6poj XKeHCKMX cnuTaHuka (Tabena 1). PoguTersu yyeHrKa cy npe-
TEXHO 3aMoCsIeHn 1 cpefiier obpa3oBatba.
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Tab6ena 1. Onuc y3opka

Kapaktepunctmnke N (%)
bpoj uchuituaHuka 450
lon
M 209 (46,4%)
XK 241 (53,6%)
Y3paciu
13 194 (43,1%)
14 222 (49,3%)
15 33(7,3%)
Obpaszosaree oya
HenoTtnyHa 0CHOBHa LWKONa 2 (0,4%)
OcHoBHa LWKona 17 (3,8%)
Cpegtba WKona/rmmHasmja 238 (52,9%)
Buwa/sucoka 160 (35,6%)
Marunctap/aoKTop Hayka 30 (6,7%)
Obpazosaree majke
HenoTtnyHa 0CHOBHa LWKONa 2 (0,4%)
OcHoBHa LWKona 22 (4,9%)
Cpegtba WKona/rmmHasmja 223 (49,6%)
Buwa/sucoka 169 (37,6%)
Maructap/aoKTop Hayka 31 (6,9%)
PagHu cluatuyc oya
3anocneH 387 (86%)
[NoBpemeHo 3anocneH 35 (7,8%)
Hesanocnex 24 (5,3%)
PagHu clualuyc majke
3anocneHa 319 (70,9%)
[oBpemeHo 3anocneHa 45 (10%)
HesanocneHa 85 (18,9%)
Tok uctipaxuearea

NcTpaxunBarbe je cnpoBefeHO TOKOM anpusia 1 maja meceua 2016. rogmHe Ha TepuTo-
puju BojsoamHe. HakoH fo6ujarba f03BONA LKONA, YHEHULM CY Y TOKY PELOBHUX LLIKOSICKUX
4acoBa, Y3 NPUCYCTBO CTPYYHOTr CapafHVKa v NpeaMeTHOr HacTaBHUKa UCNyHaBann
YNUTHKKe Y Tpajarby of 45 MuHyTa. Yuewhe y nctpaxmsamy je 61no go6poBosbHO, a CBUM
NCNUTaHMLMMA je rapaHTOBaHa aHOHVMHOCT. Y4eHUUM cy pafo NpyucTynanu nonykasaky
YNUTHIKKa, Te Ce KOHCTaTyje Ja je ncTpaxmBame cnpoefeHo 6e3 Behurx notewkoha.
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AHanu3se togatiaka

Pagu npoBepe ocobriHa NMYHOCTM Kao MeaujaTopa Y ofHocy n3mehy poanTerbckux
CTUSIOBa U CaMOMOLLTOBaha yuyeHunKa KopulheH je makpo PROCESS n3 jaBHor jomMeHa
(Hayes, 2012). MocebHe npefHOCTM OBOr Nporpama Cy TO LITO J03BOJbaBa NCTOBPEMEHO
yBohere Beher 6poja MegnjaTopa, Kao 1 TO LUTO je Y Hera MHTerpucaH bootstrapping metog,.
Pey3opkoBarem 1.000 nyTa, KONMKO je omoryheHo y nporpamy, C MHTEpPBasioM NOy3AaHo-
cTV of 95%, [o6Mjajy ce BpeaHOCTM OHET 1 TopHer MHTepBasa nosepema (LLCI i ULCH)
TecTupaHor edekTa, 3HauyajHOr CaMo YKONIMKO TUM pacroHOM Huje obyxeaheHa Hyna. 3a
aHanusy megujaumje kopuwheH je Mogen 4 (Hayes, 2012). YTBphrBaHu cy ToTanHu edpekTn
CBUWX YBeeHNX Bapunjabnu Ha Kputepujym, AUpeKTHU edeKTn NpeamKkTopa Ha KpUtepujym
Y3 KOHTPONY MenjaTopa, Kao N UHAMPEKTHN edeKT MeaunjaTopa Ha KpuTepujym. Cnpose-
[ieHe cy iBe aHanu3e MeaujaLuje, 3a CBakor poauTesba nocebHo. Kao npeanKropm yBeaeHu
Cy CTUJIOBY POAUTESbCTBA, KPUTEPUjYM je BUI0 CaMoNoLITOBake YYeHUKa, a MefinjaTtopu
0COOMHe NMYHOCTUN 13 Mogena Benukux ner.

Pe3syntaTtm nctpaxmBamwa

Y Tabenu 2 npukasaHu cy pesyntatui jBe MefujaTopcke aHanmse. Y npBoj cy npe-
AUKTOPY BUNN CTUNOBY POANTENLCTBA OLa, MeAWjaTOPY OCOOMHE IMYHOCTU, @ KPUTEPUjYM
CaMOMOLUTOBatbe yueHUKa. Y Apyroj aHannsm Megunjatopu 1 Kputepujym 6unm cy nctu, a
y CTaTycy NpeaukTopa bunm cy CTUNOBM poanTe/bCTBa Majke. CBU MOAENN N ANPEKTHUX U
ToTanHux edeKkata y obe aHanmse cy CTaTUCTUUKM 3HAYajHN.

Y npBom Mogeny, ApeKTHN edeKaT logpwike og citipaHe oya n3Hocu B= 0,14, a ToTanHu
edekaT npegunkTopa Cc Meaunjatopmma je 3a 0,13 Behu, Te TONUKO N3HOCK 36UP MHAMPEKTHMX
edekaTta 6a3nyHNX 0cobrHa NMYHOCTU. [0TOBO CBe 0COBMHE NMYHOCTU UMajy CTaTUCTUYKK
3HauajaH UHAMPEKTHU edeKaT Ha KpUTEPKUjyM, U3y3eB HEYPOTMLM3MA KOjU jecTe 3HavajaH
npema bootstrappingu, anu je eros n3Hoc HynTu. Octanu nHanpekTHY ebekTn Kpehy ce og
B=0,03 do B=0,04. Maga je pa3nuka 13y3eTHO MaJia y U3HOCUMa UHANPEKTHUX edeKaTa,
Hajsehu je MHANPEKTHN edeKaT ekCcTpasep3uje.

[Jpyrv mogen yKkasyje Ha To ia je ToTanHu edekaT JONPUHOCA NPeauKTopa 1 Meavjatopa
3ajegHo B = 0,26, logpwka og ciupaHe majke nMa anpekTHu edekat og B = 0,13, a megujaTo-
pY OQHOCHO 0COBMHE IMYHOCTU OCTBAPYjy CTaTUCTUUKIN 3HaYajHe UHAUPEKTHe edeKTe Ha
KpUTepmjyM 1 yKynHo nsHoce B =0,13. Kao 1y npeTxogHoOM Mogesy, CBe 0COOMHE TMYHOCTK,
OCMM HeYpPOTMLN3MA, CTaTUCTUYKK Cy 3HaYajHN megujatopu. Hajsehn nHanpekTHu edekar
MMajy eKCcTpaBep3uja 1 OTBOPEHOCT Npema UckycTBy (B = 0,04), 3aTum caBecHocT (B =0,03)
1 npujatHocT (B = 0,02). Mopepehun ncte KoHCTeNauunje megujatopa 1 KPUTEPUjyMa MoXKe
ce pehu ga cy octBapeHu edeKTn yrnaBHOM M3jeHauYeHU 1 3a UOgPWKY 0g ClupaHe oya v
3a ogpwky og clupaHe mdjke.
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Tabena 2. TecTipatbe MenjaTopckix edexata 0coBMHa IMUHOCTH Y penaumjin CTMNO0BA POANTEILCTBA U CAMOMOLUTOBAHA

YUeHuka
B SE p BC Bootstrapping 95%

LLCI UuLCl
JupexiuHu egpekaili
lNoopuwka of CTpaHe oua 14 04 00 07 21
Mogen R? A1 .00
TolianHu egpexiiu 27 04 .00 20 35
Mogen R? 36 .00
VHgupekHu eghektiu 13 08 19
Exctpasepsuja 04 01 07
MpwjaTHOCT 03 01 .05
CasecHocT 03 01 07
HeypoTnumzam 00 00 01
OTBOPEHOCT Npema UCKYCTBY 03 01 07
JupektiHu ehekatti
MNoapuwka of CTpaHe Majke 13 04 .00 .05 20
Mopen R? 08 .00
TotuanHu egexiu 26 04 .00 A7 34
Mopen R? 35 .00
VIHgupekHU egexitiu 13 .08 18
Exctpasep3vja 04 02 07
MpwujatHOCT 02 01 05
CaecHocT 03 01 .05
HeypoTtunumsam .00 -02 .00
OTBOPEHOCT Npema UCKyCTBY 04 01 .08

Aunckycnja

Pe3yntaTy focafallkbyX CTPaXXMBakba YKasani Cy Ha MOBE3aHOCT CTUIOBA POANTEbCTBA
1 CamoroLUTOBaHa afonecLeHaTa, av ce joll yBeK HeJOBOJbHO 3Ha O MeXaHM3MMMa Koju
CToje y ocHoBU TuX penauuja. C 0631pom Ha To ;a CaMOMOLLTOBaH€ AeNn MPOCTOp Mepetba
ca 6a3nyHMM ocobuHama nuyHocTu (Costa et al,, 1991; Goldberg & Rosolack, 1994; Jackson &
Gerard, 1996; Keller, 1999; Kwan et al., 1997; Pullman & Allik, 2000; Robins et al., 2001; Robins,
Tracy et al., 2001) y oKBUpPY OBOI UCTPaXrBatba UCMMTMBaHa je ynora ocobuHa NIMYHOCTH
Kao mMegujaTopa y ofgHocCy n3Mehy CcT1noBa poauTerbCTBa 1 CAaMOMNOLLITOBaHa aforecLeHarTa.
Mopepn TOra, y OBOM UCTPaXrBakby NPOLEHBaHN Cy CTUIOBM POAMTE/bCTBA OLa U MajKe
3acebHo, jep Cy HUXOBe ynore Npeno3HaTte Kao KBanuTaTmeHo pasnnunte (Mihic i sar., 2006;
Mihic i sar., 2009; Todorovi¢, 2004).
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Pagu npoBepe megmjaTopckmx edekata ocobrHa nMuHoOCTY n3mehy cTunoBa pogu-
TesbCTBA M CAMOMNOLUTOBarba afjoNiecLieHaTa, CpoBefdeHe Cy iBe MeAnjaTopcKe aHanuse —y
NpBoj je NpoBepeH edeKaT dogpwke og cllipaHe oyd, a y Apyroj epekat logpuike og clupare
Majke. [Togpwika og cipare oya/majke peduHNCaHa je Kao KOMMO3UTHU CKOP Ha OCHOBY
TPW AMMeH3Kje CTUII0Ba POAUTESbCTBA KOoje Cy OnucaHe y oKBUpY Teopuje camoogppehetba:
togpwka ayloHoMuju, Togpuwka clupykilypu 1 GogpwKa do8e3aHociiu. Y OBOM NCTPaXu-
Batby KOpMLWNEHN Cy KOMMO3UTHN CKOPOBW JOgpWKa 0g cltipaHe oya/majke 360p BUCOKMX
Kopenauuja nsmehy nojeanHavHNX AUMeH3Mja CTUNOBa poanTesbCTBa. PesyntaTn nokasyjy
[a cy oba TecTpaHa Mofesna CTaTUCTUYKK 3HavajHa 1 Aia je ToTanHu edekaT npemKTopa C
MeAunjaTopuma Tek HelwTo Behu y npBoM TeCcTMpaHoM Mogeny 3a dogpuwiKy og ciipaHe oya
Hero y Apyrom Mopeny 3a dogpuky og ciipaHe majke. IHonpeKkTHM edeKTun Cy yrnaBHoOM
u3jefHayeHn y oba MoJena, Te ce MOXe 3aK/byunTy Aa 0COBUHE NMYHOCTM UMajy MeaunjaTop-
cku edekart y penauujama nsmehy ctunosa poautesbctea oba poamTesba M CamonoLLToBakba
aponecueHata. Megujatopcke epekTe y 0b6a TeCTUpaHa Mogena oCcTBapyjy eKCTpaBepsuja,
NPWjaTHOCT, CaBECHOCT Y OTBOPEHOCT npema nckyctsy. Of CBUX TeCTUPaHUX MeanjaTopa,
jeanHo je n3ocTao MHANPEKTHY edeKaT HeypoTMLM3Ma, U To y oba TecTpaHa mogena. Taj
edekar je npema bootstrapping nokasaTtesby 3HauyajaH y NpBoM Mogzeny, MehyTnm, U3HoC Tor
edekTa je HynTH. OBaKBa KOHCTeNaluja Megujatopa nokasyje fa dogpwka og citipae oya/
Mmajke ma Behn edekaTt Ha caMorMoLITOBaHbe OHAA Kafa Cy Kog eLe nspakeHe ocobmHe
eKcTpaBep3nja, NprMjaTHOCT, CABECHOCT U OTBOPEHOCT Npema NCKycTBy. [lakne, oTBOpeHOCT
npema Apyrum rbyanma, ApyesbybmBOoCT, akTUBUTET (KapaKTepUCTHKe ekcTpaBep3uje), No-
BEP/bUBOCT, UCKPEHOCT, ToNepaHLuja (KapakTepucTnke NprjaTHOCTH), OQrOBOPHOCT, Mapsbu-
BOCT, CAMOAMCLUMIIIVIHA, NPOMULLIBLEHOCT (KapaKTepUCTNKe CaBECHOCTY) Te MHTeNeKTyanHa
pafio3HaNoCT U UHTPALENTUBHOCT (KapaKTeprCTMKe OTBOPEHOCTM Npema UCKYCTBY; Costa et
al, 1991; John & Srivastava, 1999) unHe CKnon NMYHOCTU AeLle Koju CY NpujeMunBim 3a Npu-
XBaTakbe Uogpuwike 0g clupaHe oya/majke. [leua onvcaHor CKona IMYHOCTU UMajy n3paxkeHe
CBE NO3UTVBHO KOHOTMPAHE 0COBMHE IMYHOCTM Koje UX YMHE OCET/bUBMUM M OTBOPEHUM 33
poauTerbcke noacTuuaje. Yetmpn ocobrHe NMYHOCTU, KOje NMajy nHanpeKkTHe edekTe Ha
camoroLuToBame, Aeum omoryhasajy pasymeBarbe 3Hauaja ynyheHux cyrecTuja og poguTersa,
Te HbMXOBO MpUXBaTakbe BOAM A0 Tora fa cebe Buae Kao NO3UTMBHE U BPegHe UHAMBMAYeE.

JobujeHn pe3ynTaTy yrnaBHOM Cy carfiacHu ca pesyntaTtiMa NpeTXoaHnX cTyavja. Y
BesIMKoM 6pojy Aocafallbux NCTpaXnBaha 3abenexeHun cy NoBo/bHN epeKTn CTUIIOBa
poanTesbCTBa Kao WTO Cy TogpwiKa ayWioHoMUju, TogpwiKa ClupyKilypu v Gogpuwika tiose3a-
Hocitu (Chirkov & Ryan, 2001; Downie et al., 2007; Ferguson et al., 2011; Moreau & Mageau,
2013; Mouratidis et al., 2008; Ryan & Deci, 2017; Sheldon et al., 2009; Skinner et al., 2008;
Soenens & Vansteenkiste, 2005; Soenens et al., 2007; Vasquez et al., 2015; Sakan, 2017,
2018). Y Hallem NCTpakmBakby, a Ha OCHOBY pe3yJiTaTa AUPEKTHYX edeKaTa Koje oCcTBapyjy
flogpuwika og clupaHe oya v dogpuwka og clupaHe Mdjke Ha CaMOMOLLTOBaH-€e afosiecLeHaTa,
notepheHu cy Takem pesyntatu. Kao gpyro, pesyntati us gomeHa ncmMxonorunje aIMyHoCTn
yKa3zanu cy Ha penauuje nsmehy camonowtoBarma 1 0CobrHa NMYHOCTM Kao LITO Cy eMo-
LMoHanHa cTabunHoCT, eKcTpaBep3uja, NPUjaTHOCT M OTBOPEHOCT Npema nckyctay (Costa
et al.,, 1991; Goldberg & Rosolack, 1994; Jackson & Gerard, 1996; Keller, 1999; Kwan et al.,
1997; Pullman & Allik, 2000; Robins et al., 2001). ¥ Hawwem ncTpaxkuBarby CBe 0COOMHe Nny-
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HOCTW 13 NpocTopa Benukux e, N3y3eB HeypoTULM3Ma, OCTBapPYjy MefmjaTopcky edekat
y TeCTUpaHUM penalunjama, v Kaga je TectrpaH edekat CTUII0Ba poauTerbCTBa oLa 1 Majke.
Jo capa cy penaumje ocobUHa IMYHOCTY M CAMOMOLLTOBakba TECTUPAHE Kao ANPEKTHE, 6e3
MefmjaTopckmx edekara, a HawWmMm UCTpakuBarmem nNoTepheHa je n megmjatopcka ynora
0CO6MHa NIMYHOCTM Y penalnjama CTUIOBa PoAMTE/bCTBA 1 CaMomoLLUTOBama. Kao Tpehe, y
[OCafallHbyM CTyAMjaMa, Kako Y CTpaHoj Tako 1 fomMahoj nutepatypu, cyrepucaHe cy Ksasnu-
TaTUBHO Pa3NyuUTe yniore oLa 1 Majke y O4HOCKMA Ca AELIOM, LUTO Ce y HaLlleM UCTPaXKBakby
Huje NoTBpAMNO. Harme, y NpeTxofHMM UCTpaXKmBamMa 3abenexeHe cy Beha ogcyTHOCT
N AUCTAHUMPaAHOCT ola Te Makba NpUCHoCT ca aeuom (Marinkovié, 2005; Mihi¢ i sar., 2006)
JAOK Cy Hallu pe3ynTaTin MHAMKOBAaNW nofjefHaKky ynory oyesa v Majku y oCTBapmBatby ca-
MOMOLLTOBAA feLle. TakaB pe3ynTaT MOXKe OUTU C jefHe CTpaHe NPOMEHa y POAUTE/bCKAM
ynorama y cmucny cee Behe usjeiHaueHOCTU ynora oLa 1 Majke y BacnuTary agonecLeHaTa,
anu n epekaT HauMHa NCNUTMBAKA Y HaLLeM UCTPaXKMBaky. YUEHULM KOju Cy yuecTBOBanu
Y UCTPaKuBamy Cy NCTOBPEMEHO OAroBapasny Ha NcTa NuTama U3 YyNnTHMKa O CTUI0BMMA
pOoAnTesbCTBA 3a ABa POAUTEbA, LITO je OCTaBMA0 MOTYRHOCT ayTOMaTCKM yjegHaYeHNX
oparosopa 3a oba poguterba. lNopepn Tora, moryhe je fa Kog Mnagux y agonecueHumju HACY
jow yBek dopmupaHa ctabunHa MyLLbeHa Y Be3K Ca CTUIIOBUMA POAUTEIbCTBA MajKU 1
OuYeBa, jep OHW poauTesbe NOCMaTPajy Kao LesinHy Te NoHalakwe Majku nouctosehyjy
noHallarem o4yeBa. ToMme y NpuIor roBope 1 Bpsio BUCOKe Kopenauunje namehy ctmnosa
poaunTesbCTBa, 300r KOjUx Cy TV CTUOBM Y HaLLeM NCTPaXKMBaky MOCMaTPaHU Kao KOMMo-
3UTHW. VIcTOBpemeHo ncnutmsarbe CTUI0Ba POANTESbCTBA OUYEBa U MajKun NpefcTas/ba 1
jenHo op orpaHuyetba oBe ctyauje. Mopep Tora, orpaHnyerem ce cMaTtpa 1 kopuwheHu
WHCTPYMEHT 3a Mepete CTUI0Ba poanTesbCTBa. lako NpBEeHCTBEHO HaMeHeH Mepety TPy
CTWNa POAUTESbCTBA, 360r BUCOKUX Kopenauwuja mehy muma, y cTyauju cy kopuwheHmn camo
KOMMO3WNTHW CKOPOBW Ha ANMEH3Mjama CTUI0Ba POANTESbCTBA, LITO MOXe 3a rnocneanuy
MMaTU HeJOBOJbHO AeTabHO carfiefaBakbe MepeHnX KOHCTPyKaTa.

JlobrjeHn Hanasu Mory GUTU KOPUCHY 3a CTPYYHE CapafgHUKe Y WKoama Npuinkom
CaBeTOBatba POAMTESbA, AN U HEMOCPEAHOr paja ca YYeHULMMa U HaCTaBHULMMA. KOHKPeTHO,
KopucHo 6y 6uno opraHM3oBaTy efyKaLmje PoOAUTESba O MPUMEHUN POAUTEIbCKMX CTUNOBA
ogpwka ayiioHomuju, ogpwka clupykiypu v ogpwka doge3aHociu, jep T CTUNOBN
ponpurHoce yBehary camonoLwtoBarba Minagauvx. JobujeHun Hanasm ynyhyjy fa je HeonxogHo
pasymeTn fa CamonoLITOBaHhe MOXe fla ce nocnewmn poanTesbCkum NocTynuymma, anm aa
HMX0BMW edeKT YMHOroMe 3aBuce of 0cobrHa NMYHOCTY fleTeTa, OQHOCHO Aia HUCY NCTU
poAuTesbCKM NOCTYNUM MOrOAHM 3a CBaKo AeTe. Kog Aeue Koja uMajy n3parkeHe Tako3BaHe
NMo3nTBHE OCOOMHE IMYHOCTK, CTUIIOBU POAUTEILCTBA TOgpWKA ayioHOMUjU, TOgpWKa
ClupyKiypu v iogpwika tioge3aHocliu Mahe No3nTrBHe edeKTe Ha pa3BOj CAaMOMOLLITOBaHa.
Crora, NC1XON031 1 Nefjaro3un y WKosiaMa Mory ia CEH3nbunuLly poamterbe Ha nocmaTparbe
[levjer caMonoLIToBaka Kao KommniekcHor deHoMeHa. HactaBHUUMMa Koju paje ca afo-
NecLUeHTUMa Y OCET/bBOM Pa3BOjHOM Nepuogy Takohe je 3HayajHO MojaCHUTU MeXaHn3me
KOju CTOje y OCHOBM camornoluToBakba. C 063Mpom Ha To la pe3ynTaTy HaBOAe Ha 3Hauaj
WHAVBUAYaNM30BaHe HacTaBe, HacTaBHMLM hie Npunnkom youaBarba npobema ca camono-
LUTOBaHEM KOJ YUeHVKa, CaBeTOBaHEeM Ca CTPYUYHMM capagHuumma mohu ga npenosHajy
0COOVHE NIMYHOCTY KOZ AeLle Te fa Y CKnafy ¢ TUM NpUCTyne AeTeTy Ha ogroBapajyhv HaumH.
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3aKkrpyuak

OCHOBHM 3aK/byyaK Haller NCTPaXK1Baka je fa cy penauuje namehy ctnnosa pogu-
Tes/bCTBA M CAMOMOLUTOBaHba AieLie CJIOXEH MPOCTOp Mepetba 1 Aa Cy Te penauuje CHaxKkHuje
ycnen ogpeheHor cknona NMYHOCTY Aeue. PoguTers npyMeHOM CTUOBA POAMTEbCTBA
uogpwika aylioHomuju, GogpwkKa clipyKiypu v Gogpwka Uoee3aHociiu Mory Aa nocrnetie
pa3Boj camonoLuToBaka agonecueHarta. [leya Kog Koje cy n3pakeHe no3snTMBHO KOHO-
TUpaHe 0CObUHe NINYHOCTH, Kao WTO Cy eKCTpaBep3unja, CaBeCHOCT, OTBOPEHOCT Npema
WCKYCTBY U NPUWjaTHOCT, NpMXBaTajy cyrectuje poanTterba Te yCnesajy Aa nocneue aMyHo
camornolLuToBarbe 1 cebe nepunnupajy Kao BpeaHy uHausuayy. lNopepg tora, pesynratu cy
yKasanm Ha noAjeHaKo 3HayajHy ynora oueBa 1 MajKy y nocnelunBakby CaMOMoLLTOBaMa.
NobuvjeHn pe3yntatiu Mory MMaTu MPaKTUYHE UMMJIKaLUuje y eayKaumnjyi poauTesba, Kao u
y edyKaumjy HaCTaBHUKa Y pagy C AeLoM.
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The results of previous studies suggest a correlation between parenting styles and adolescents’
self-esteem, yet the mechanisms underlying this relationship remain insufficiently known.
This study therefore aimed to examine the role of personality traits as mediators between parenting styles
and adolescents’ self-esteem. The sample consisted of 450 primary school students (53.6% female) aged
13to 15, and the data was collected using the Parental Interpersonal Behavior Questionnaire, the Rosenberg
Self-Esteem Scale and the BFI personality traits inventory. The predictors were paternal/maternal support,
the criterion was self-esteem, and the mediators were personality traits. The results of mediation analyses
indicate that all tested models of direct and indirect effects are statistically significant. Bootstrapping
suggests that extraversion, conscientiousness, agreeableness and openness to experience are statistically
significant mediators of the relationships tested, while neuroticism is not. The main conclusion of our study
is that there is an overlap in measuring parenting styles and children’s self-esteem, and that their relationship
depends on children’s personality. In addition, results suggest that paternal and maternal parenting styles
have an almost equal effect on children’s self-esteem. These findings can contribute to a better understanding
of parental influences on adolescents’ self-esteem, as well as provide insights that can be applied in student
counseling and education.

Abstract

Keywords: self-esteem, parenting styles, personality traits, adolescence.
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[NywaHa WakaH, XKerbka bojaHuh, 3opurua KHexeBurh « OcobrnHe nnyHoCTH

KAYECTBA IMYHOCTU KAK MEOVATOPbI CTUSEN
POOUTENBCTBA 1 CAMOYBAMEHWA YHALLNXCA
BOCbMWNETHEW LLKOSIbI

Aywana WWakaH
Kadeppa ncmxonorum,
QakynbTeT npaBa u 6usHeca um. Jlazapa Bpkatunua, Hosu-Cag, Cepbusn

Kenbka boaHny
Kadenpa ncuxonoruu, ®akynsteT npaBa 1 6usHeca um. Jlazapa Bpkatnua, Hoeu-Cag, Cepbus

3opuua KHexxeBuu
Kadenpa ncuxonorum, ®akynsteT npaBa 1 6usHeca nm. Jlazapa Bpkatnua, Hosu-Cag, Cepbus

Pe3ynibmamel npedbIOyujux ucc/ie008aHull yKassleaom Ha cea3e cmusieli pooumenbcmad
U CamoysaxkeHus NoOpOCMKO8, HO 8ce euje He0OCMAaMOYHO U3yYeHbl MexaHu3Mel, iexawjue
8 OCHOBe 3mux omHoweHud. [loamomy, yesbro 0aHHO20 UCC/Ie008AHUSA bbII0 U3YHUMb POJIb KAYeCms
JIUYHOCMU KaK Medudmopa OMHOWEHUSA MeX0y CmussaMu pooumesisCmea U camoysdkeHuem NOOPOCMKO8.
WccnedosaHue nposedeHo Ha npumepe 450 yuawuxca ocHosHoU wikosel (53,6% Oesoyek) 8 Bo3pacme
om 13 0o 15 nem, c npumeHeHuem BonpocHUKa MexXau4HOCmMHbIX hogedeHuli pooumened, LLikanol
camoyeaxeHus PozeHbepea u IHeeHmaps 071 oyeHKU Kayecma iudyHocmu BFI. [pedukmopamu 6einu
noddepxka omuya / Mamepu u Kpumepuli CaMoy8axxeHUs, @ Meouamopamu — Kayecmad JJUYHOCMU.
Pe3ynemamel MeAUaMOopHO20 aHAIU3a NOKA3bI8AKOM, YMO 8CE NPOMECMUPOBAHHbIE MOOEIU NPAMBbIX
U KOCBeHHbIX 8030elicmeuli cmamucmuyecku 3Haqyumel. IHOukamop HayassHol 3a2py3Ku ykasbigaem
Ha Mo, 4mo 3KcMpasepcus, Co3HAMesIbHOCMb, BHUMAMeIbHOCMb U OMKPbIMOCMb K ONbimy A8/AI0MCA
cmamucmuyecku 3Ha4uMbIMU Meduamopamu ucciedyemelx omHoweHul, 8 Mo epeMs KaK MoJsibKo
Hespomu3m He Assiaemca makum. OCHOBHOU 8b1800 OQHHO20 UCC/Ie008AHUSA 3AK/TIOYAEMCA 8 C/1Ie0yIoUeM:
OMHoOWeHUs Mex0y CMUuIAMU 80CNUMAHUSA U caMoysaxeHuem 0emeli pa3oesianm C/I0XHYI0 061acme
usmepeHuli; 3mu OMHOWeHUA 3d8UcAm om Kadyecms uyHocmu oemeli. Kpome moeo, pesysismamel
nokassigalom, Ymo esusHuUe cmuseli podumesiecmea omyad u Mamepu Ha camoysaxkeHue demel
npakmuyecku 00UHakoeo. llonyyeHHble daHHble cnocobcmayrom syqwemMy NOHUMAHUIO 8/TUAHUSA
pooumesneli Ha pazgumue camoysaxeHUA NOOPACMKO8, d MAkKXe Mo2ym 6bimb NOJIe3HbLIMU 8
npakmuuyeckoU KoHCysibmamugHoU u nedazozuyeckoli pabome.

Pestome

Knroueswie cniosa: camoysaxeHue, cmusiu podumesibcmead, Ka4ecmaa IUYHOCMU, NOOPOCMKO8bIL
8ospacm.

524



HactaBa v Bacnutame, 2018, 67(3), 525-540 ISSN 0547-3330
UDK 316.624-057.874(497.6) OpvrmHanHm HayyHu pag
316.613.43 https://doi.org/10.5937/nasvas1803525B

YAHUOLUN NPOCOLUUJANTHOT U ATPECUBHOT
NMOHALWAKBA YHEHUKA OCHOBHUX LUKOJIA

Anp Bynuh'
Opfcujek 3a negaroruvjy — NCUXONOrujy,
®dunosodckmn dpakynteT YHBep3uTeTa y Ty3nu
bocHa n XepuerosuHa

—>0CDo<=

Pa3zsujarbe GpocoyujanHol u peseHyuja aipecusHol ToHAWAra y4eHUKa umiepatius cy
8acuultiHoi lpoyeca y gaHawroj 0CHOB8HOj wikou. C tum y ee3u Tocasuiu CMo Yub
uclipaxuearba Koju ce 0gHOCUO Ha yilisphusarse Tociiojarba clialtiuciiuyku 3Ha4ajHuUx pasauka y
MaHugeciltiogarby UpoCoyujanHol u aipecusHoi TOHAWard y4eHUKA y 0gHOCY Ha [10/1, gob u WKOJICKU
(odwitu) ycljex. Y3opak y Hawem uciipaxusarby YuHunia cy 303 y4eHuka u3 tielti OCHOBHUX WKO/d ca
togpydyja ipaga Ty3ne, yuje cy GoHawaree UpoujerbUus8asu kUXo8U yHuiliesbu U pa3pegHu HaclasHuUyuU.
Og uHcipymeHailua ucipaxusarba KOpuciuau cMo yauiliHUK Koju je cagpxaeao togaiike o 0oy,
gobu u wKosickom yclijexy y4eHUKa, Kao U ckasy 3a UpouyjeHy UpocoyujanHol u aipecusHol loHawarea
gjeue kojy cmo dpunaiogusau Golipebama Hawer uciipaxusared. Y cknagy ca Hawum xudoiiesama
yiispheHo je ga suwe UpocoyujamHOCiU U Marbe aipecusHociu MaHugeciuyjy y4eHuye y 0gHocy Ha
yuyeHuKe, 0gHOCHO yuyeHUyU 6oswel WKOJICKOI yclijexa y 0gHOCY Ha yueHuUKe ciabujei WKOICKOI ycijexa.
Wako cy ylispheHe cliaiiuciiudku 3Ha4ajHe pasuke y GpocoyujasHom u aipecusHom UOHAWarey
Yy4YeHUKa y ogHocy Ha gob, ilie passiuke cy UoillyHo cylpoiliHe 0g OHUX Koje cMo Mu Upeiudioctiagusiu.
Haume, Hana3su cy tokasanu ga cy maabu yyeHUyu guwie UpocoyujanHu u Maree aipecusHu og ciiapujux
y4eHuka. be3 063upa wittio je lipocoyujanHo ToHawarbe y4eHUKa y UpocjeKy suiue UpaxeHo og aipecusHol
y OgHOCY Ha {1071, gob u WKoJICKU ycljex, yiispheHu Hanasu cyieputly HeolxogHoCl gaseel iogciuuyara
paseoja pocoyujanHociuu (yjegHo u peseHyuje alpecusHOCIiU) y4eHUKdA, Ca (hOKYCOM HA yHeHUKe
MyWwKoT lona, y4eHuKe ciabujei WKoO/CKOI ycljexa u ydeHuke UpegmelliHe Haciuase.

Auciuipakiu

KroyuHe peyu: GpocoyujanHo GoHawarse, aipecusHo UoHAWaree, Uos1 y4eHUKd, gob yueHuUKd, WKOJICKU
ycujex y4eHUKa.

1 aid.bulic@untz.ba
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YBopa

Ha couwnjanHu pa3Boj ajeue (yueHurKa) ajenyjy pasnuuntu paktopu coumjanHor pas-
BOja, NOpOAULa, LWKOMa, Meamju n cnnyHo. NMopen poautersa Kao nprMapHux GakTopa
couunjanHor pasBsoja, AnjeTe y WKONICKOj CpefnHu CTyNa y pa3nuunte BUAOBE MHTepakLunja
Ca BpLHaLMMa Kao U ca HaCTaBHUKOM/HacTaBHMLMMA. Kpo3 Te MHTepakuuje anjete moau-
duKyje, pa3Buja Unu yceaja 1 HOBa MOHaLLaka KPO3 pasnynTe BUAOBE COLMjaNTHOT Yyekba.

O ynosw wKone Ha couwjajiHn pa3Boj yueHnKa rosope MHoru aytopu. bawmh, ®epuh
n Kpanxenuh (Basi¢, Feri¢ i Kranzeli¢, 2001) uctniy fa je wkona, O4HOCHO LIKONOBakbe,
nocpeHuK Kojum ce anjeTte yum nHTerpaumjn y apywteo. 3a agnjeTe je nonasak y WKony
ynasak y HoBY cBujeT y Kojem he ycBajaTv ogpeheHy KONMuuHy 3Harba, ann 1 pyra 3Hama
1 BjelTUHe Koja he My momaraTtu y yCnjeLuHoj MHTerpaumnjy y WKOAmM n y xneoTy. MNajaHTa
(Pianta, 1999, npema Klarin, 2006) cmaTpa fa WKona npeacTaBba KOHTEKCT pPa3Boja Y KojeM
Ce ofiBrija MHTepaKumja n3mehy ajeteta n HacTaBHMKa, KOjU je M3BOP Pa3Boja KoMMeTeHUuje
W KOjy CMatbyje yTuLaj ocTanmx Gpaktopa pusmKa y AaHallkbe ajeuie. XeHTUHr (Henting, 1997)
HaBOAM [a je WKOoNa MjecTo raje ce XMBK, yUum u CTUUy NCKYCTBa HEOMXOAHA 3a XMBOT y
3ajegHuum, ook MNonosuh (Popovi¢, 2014) cmaTtpa fa je ynora WKose 1y o61actu yuema,
anu 1y pasBujarby NpocoumjanHuX BjelTnHa. HactaBHUK Kao Ano LWKone Kao couumjanHor
cncTemMa nma MoryRHOCTY NpeBeHLMje BPLUHaYKor HaC/ba KPo3 OCTBapuBatbe No3uTUBHE
KOMYHWMKaLuje 1 pa3Bujarbe NpocoumjanHmx 0b6nmnKa noHalaka Kpo3 HacTaBy 1 BaHHac-
TaBHe aKTMBHOCTW.

Buas/bneo je pa ce ynora wkone nocmaTtpa Hajsulle Kpo3 MHTepakumje ajeue ca Ha-
CTaBHMKOM ¥ BpLHbaLMmMa. Pa3nnyvTa noHalarma HacTaBHUKA Npema yyeHuuuma, anu un
yyeHunKa mehycobHO mory fjenosati y ABa NpaBLa — Y NpasLy NOACTMLaHba MPOCoLmjanHor
MoHaluarba yYyeHuKa, anv 1 y npasuy nosehama H1BOa arpecMBHOCTU yueHrKa. 36or Tora je
BaXHO YTBPAUTU CTEMEH Pa3BUjeHOCTN NPOCOLMjaNHOT 1N arpecnBHON NOHaLlakba yYeHnKa
C 0631MPOM Ha HUXOBY 106, NOJ 1 LKONICKM YCNjex, Kako GCMO eBeHTYanHo naeHTuduKo-
BasIv CKYNuHe yyeHuKa Ha Koje Tpeba ycmjeprTv nocebHy naxmy 1 npeay3eTn noTpebHe
BaCnNuUTHe Mjepe Kaja je pey 0 NoACTULaHY NPOCOLMjanHOCTL U MPeBEHLMNj arpecMBHOr
noHawama. CBe To je Noce6bHO 3HaUajHO MaMO S Ha YMY [1a U3PaxXeHOCT NpocoLrjaiHoOr
WNK arpecnBHOT NOHaLLakba YecTo npefcTaB/ba cMjep byayher pa3soja yueHuKa.

MpocouunjanHo n arpecMBHO NOHalLabe

MocToje pa3nnunTa ogpehersa Nojma npocourjanHo noHawarwe, mehyTnm, BehuHa
neduHuymja ce He pasnukyjy cywTHcKn. AjseHbepr n Munep (Eisenberg & Miller, 1987)
CMaTpajy Aa ce NpocoLmjanHOCT OAHOCK Ha BO/bHO, HaMjepHO MOHallake Koje 1ma nosu-
TUBHe NocsbeaunLe no apyre, Aok Bacta, Xajt u Munep (Vasta, Haith & Miller, 2004) cmaTpajy
[ia ce paau o o6nmMKy MopanHor NocTynarba Koje obyxsaTta ApyLUTBEHO MOXesbHa NoHallarba
nonyT Aujerbera C Apyrima, nomarara u capagme. Crajy6 (Staub, 1978, npema Krnjajic,
2002b) cmaTpa fa ce paZiy 0 CBakKOM COLMjanHOM MOHallaky Koje AonpruHoCcH Jo6pobuTur
Lpyror nojeauHua nnu rpyne, 6e3 o63upa Ha BPCTY UK CTENEH NINYHE OOUTY UK XKPTBE,
O[HOCHO ca Manom moryhHowhy peuunpoyHe maTepujanHe UM couunjanHe Harpage.
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CynpoTHo ofipeheny npocoLmjanHor NoHalwama jecte ogpehetrbe arpecBHor no-
Hallarba Kao coLmjaiHO HeMprxBaT/bMBOr 06nmKa noHawara. Kprbajuh (Krnjaji¢, 2002a)
cmaTpa fa ce noj KOHCTPYKT arpecrBHOT MoHawara ybpajajy cBe ajenaTHoCTW, MACIW 1
UMMYJICK Koje foBofe [0 GU3nNUKe UK NCUXMYUKE LITeTe YunbeHe npemMa jenHoj ocobu
unm rpynu ocoba, gok MKyxkyn (Zuzul, 1989) HaBoAW Aa arpecMBHOCT NpeacTaBba BuLLe
UM Makbe N3PakeHy, penaTuBHO CTabunHy TeHAeHL W]y HeKor nojearHLa aa y ogpeheHum
CcMTyaumjama pearyje Hanagom, NpujeTHhoM UM n3asuBarwbem KOHONNKTa. 3aTM cnjese
pedrHMLMje arpecMBHOT NOHaLama Koje Y CBOM CaCTaBHOM Aujeny NcTudy Hamjepy Kao
6UTHO obubexje Npu ogpehnBary arpecusHocTu. Tako BynT u Y3enay, (Bouillet i Uzelac,
2007) y3 uctuuare Hamjepe UCTUYY fia arpecBHOCT 0byxBaTa LUMPOK pacroH cneuuduny-
HVX MOHaLLaHa Kojuma je 3ajedHNYKO obumbexje moryhe HaHoLerbe LWTeTe UK noBpege
Apyrum ocobama nnm cteapmma. lNexap-MKeBauko (Pehar-Zvacko, 2000) y3 Hamjepy 3a TakBO
MoHallarbe HaBOAM fia ce pafin O Hanay Ha Apyry ocoby, nok Bacta u cap. (Vasta et al., 2004)
Takohe y3 uctuyare Hamjepe 3a TakBO MOHaLLaHe CMaTPajy Aa Cce paju O CBAaKOM 06NMKY
rMoHallaka Kojy HAHOCU MOBPERY WM YHULITaBa UMOBUHY.

M3 HaBepeHVx ogpeherba NpocoumjanHor 1 arpecBHOr NOHallakba BUA/bUBO je da
ce pagu o NOTMNYHO CYNPOTHMM NMOHaLlakbKMa Koja Cy, NpeMa Mulsbery aytopa, (Eron &
Huesman, 1984; Hicela i Sindik, 2011) HeratBHO noBe3aHa, Te Aa je noBehame yyecTanocTu
jegHora noHawawa nponpaheHo cMarbebem yyecTanocTu 4pyror, u o6paTHo.

BehuHa nctpaxumBarba [0 Kojux cmo ycnjenu gohu ykasyjy Ha nocTojatbe pas3nmka y
MaH1decToBary NPOCOLMjaTHOCTI 1 arpeCcBHOCTI Y OLHOCY Ha Nnon, 006 1 WKONCKK ycrjex.

Pa3nununti nctpaxmeayku Hanasv rosope o NOCTojakby MOSHUX Pa3fvka Y MPOCOLIMjaiHOM
W arpecrMBHOM MoHallakby AjeLie (MpeaLKoncke 1 OCHOBHOLLKONCKe fo6u), ogHoCHO BehiHa
MULLIbEHA PA3NINUMTIX ayTOopa Kao ¥ Hasla3a UCTpaxmBarba yKasyje Ha Behy npocouujanHocTt
AjeBojumua y ogHocy Ha fijevake (Brebi¢, 2008; Buli¢ i Pinkas, 2016; Fabes, Carlo & Kupanoff, 1999;
Grgi¢, Cikes i Rucevi¢, 2014; Krebs, 1970, npema Vlahovié-Steti¢, 1994; Raboteg-Sari¢, 1995; Sindik
i Lukaci¢, 2012; Zarbatany, 1985, npema Raboteg-Sari¢, 1995), Te Behy arpecrBHOCT ajeyaka
y ofiHoCy Ha gjeBojuuue (Brebi¢, 2008; Buli¢ i Pinkas, 2016; Keenan & Shaw, 1997; Maccoby,
1980, npema Vlahovié-Steti¢, 1994; Vasta et al., 2004; Zuzul, 1987, npema Vlahovié-Steti¢, 1994).

Kapa cy y nutary go6He pasnvke y NpocoLmjasiHOM noHallamny, AjseHbepr n MaceH
(Eisenberg & Mussen, 1989) cmaTpajy fa ce noBeharem cTapocHe gobu nosehaBa 1 HUBO
NpOoCoLMjanHOCTL y MOHaLaky Ajeue. Hanasm ncrpaxusarba Koja Cy MOTBpAMIa MPeTXOAHO
N3HeceHy Te3y Cy OHU A0 KOjuX Cy 1 Apyru aytopu gownwm (Basic¢ i sar., 2001; Buli¢ i Pinkas,
2016; Fabeset al., 1999).

CynpOTHO NPETXOAHO UCTAaKHYTOM, MOCTOje UCTPaXkMBakba Koja Cy Nnokasana ga cy
[O6He pasnvke y npocouujanHoCTy AjeLe 06MYHO BUAJbUBE Y eKCNEPUMEHTANHIM, anu He
1y NpUpoOHUM YCoBMMa nocMaTpatba (Farver & Branstetter, 1994, Radke-Yarrow, Zahn-
Waxler & Chapman, 1983, npema Vasta et al., 2004).

MocmaTpajyhu Teopurjcke OCHOBE 1 Hanase NOMEHYTUX NCTPaXKMBaHa, 32 OYEKMBATU
61 6uno pa ce c nosehameMm y3pacta CMarmyje arpecMBHO NoHalame ajeue, nocebHo
YKONMKO y3MeMo y 063u1p muLiiberba ayTopa (Eron & Huesman, 1984; Hicela i Sindik, 2011)
KOju MCTUYY [ia Ce paau O MOHalllakblMa Koja Cy HeraTMBHO MOBe3aHa, Te Aia je noeehame
y4yecTanoCTu jeiHora NoHallara nponpaheHo cMarbereM yUecTanocTu pyror, 1 06paTHo.
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Y cknagy ca HaBefieHUM Cy U MUL/bera ayTopa (Maccoby, 1980, npema Brajéa—Zganec,
2003; Tremblay, 2000) Koju ncTuuy fa arpecuja onaga ¢ roaMHama, WTo Cy NOTBPAMAN U
NCTpaXXMBauKmM Hanasm Jo Kojux cy gownuv bynuh un Murkac (Buli¢ i Pinkas, 2016).
3a pa3nuKy of NPEeTXo4HO NOMeHyYTUX ayTopa, bawwh u cap. (Basi¢i sar., 2001) gownu cy
[0 Hana3sa fja ce MaHUdeCToBarbe arpeCcUBHOT MNOHallaka He cMatbyje ca Behom cTapocHOM
061 yYeHVKa OCHOBHE LLKOJIE U Ca AY>KUM BPEMEHCKMM NEPUOSOM MPOBEAEHUM Y LLIKOJIN.
WcTpaxnBaukm Hanasu gpyrux aytopa Ao Kojux CMo AOLn yKa3yjy Takohe Ha pas-
NIMKe y NPOoCoLMjaJIHOM 1 arPeCcUBHOM MOHaLLAHa Y OAHOCY Ha WKOJICKU YCMjex yuyeHuKa.
BehuHa nctpaxmBara nokasana je (AMPeKTHO MY MHAMPEKTHO) Aa Yy NPOCjeKy YYeHNLM ca
BULLE V3PaXKEHVIM MPOCOLMjaSIHVM MOHALLAHeM NOCTUKY 60JbU LWWKONCKK ycnjex (Bandura,
Barbarnelli, Caprara & Pastorelli, 1996; Buljubasi¢-Kuzmanovic i Boti¢, 2012; Caprara, Barbarnellj,
& Pastorelli, 2000; Chen, Rubin &Li, 1997; Shann, 1999; Wentzel, 1991), ogHOCHO Aa y4eHuLM ca
Matbe M3PaXKeHVIM arpecriBHMM MOHaLIaHeM NOCTUXKY 60sbU WKOCKM ycnjex (Shann, 1999).
MehyTrm, HUCY CBa UCTparkmBaHba NoKa3ana NocTojatbe pasfvka nsmehy npocouujan-
HOT NMOHaLLaHa YYeHVKa 1 hUXOBOT LKONCKOT ycnjexa. Jokcmmosuh n Bacosuh (Joksimovic
i Vasovi¢, 1991, npema Spasenovi¢, 2004) pownun cy y UCNUTMBakY YYEHNKA OCHOBHUX 1
CcpefmUX WKOMa [0 Hanasa Aa ce YUEeHULU PasnuymTor LWKOJICKOT yCnjexa He pasnukyjy
Kaja je y nuTamy npocoumjanHo noHalwame. AyTopu cMaTpajy Aa ce Y WKOoAM noTeHumnpa
3HaHe Paju 3Hatba U OLljeHa, a He 3HaHbe Koje [oMPUHOCK Pa3Bojy IMYHOCTY yueHuKa (ibid.).
CBa npeTxXoAHO HaBeAeHa NCTPaxmBarba 1 MULLIMbeHa Pa3NnunTHX ayTopa o Npoco-
UMjaIHOM 1 arpecriBHOM MOHaLLIaky y OAHOCY Ha Noj, 06 1 LWKOMCKM yCrjex npeAcTaB/bana
Cy OCHOBY 3a GopMynuncarbe HalKX NCTPAKNBAUYKUX XMMOTe3a.

MeTtoponoruja nctpakusama

Hure uctupaxusarea

WcnuTaTti v yTBpAUTY NOCTOje N CTaTUCTUYKM 3HaYajHe pasninke y MaHndecToBaky
NPOCOLMjanHoOr 1 arpecMBHOT MOHaLlama yuYeHMKa Y OAHOCY Ha o, 806 1 onwTy (LWKos-
CKW) yCrjex yueHuKa.

3agayu uctipaxusarea

1. MicnutaTn nocToje N CTaTUCTUYKK 3HavajHe pasfimke y MaHudecToBarby Npoco-
LmjanHor 1 arpecMBHOr NOHaLlakba yYeHMKa y OfHOCY Ha HIXOB NOoJ;

2. icnnTaTtn NocToje 1 CTaTUCTUYKN 3HavajHe pasnnke y MaHnbeCcToBaky NpocCo-
LmjaJTHOT 1 arpecrBHOT NOHaLLakba YYeHVKa y OQHOCY Ha HUXOBY CTapOCHY f06;

3. Ncnutatn noctoje nn CTaTUCTMYKM 3HaYajHe pasnnke Y maHudecToBamy Npoco-
LimjanHor 1 arpeCcMBHOr NOHaLlakba yYeHMKa y OQHOCY Ha OCTBapeHU LLIKOJSICKK ycnjex.

Xulolesa uctipaxusarea

MpeTnocTaB/baMo Aa NOCToje CTaTUCTMUKM 3HaYajHe pasfvKe y NPOoCoumjaiHOM 1
arpecnMBHOM NOHaLLakby Y OAHOCY Ha Mo, 06 1 LWKOCKN YCnjex yYeHuKa.
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lNoluxutioliese uctipaxusarbad

1.peTnocTaB/baMo fa NoCToje pasfnke y NpoCcoLmjanHOM U arpecMBHOM MOHaLlaHy
YUEHWKa y OfHOCY Ha Mo, OAHOCHO fia yuYeHULEe MaHUbeCTyjy BULLIE N3PpaKeHO NPOCcoLmjanHo
N Matbe N3paxKeHo arpecMBHO NOHallatbe y OfHOCY Ha YYEHUKE;

2. [peTnocTaB/bamo Aa NOCToje pasfnKe y NpoCcoLmjanHoOM 1 arpecBHOM MOHalLakby
yyYeHuKa y oiHOCY Ha 06, OAHOCHO Aia CTapuju yYeHLUM MaHUPeCTYjy BuLLEe N3parkeHO
npocoLmjanHo 1 Makbe N3pakeHo arpecrBHO NMoHallakbe Y OAHOCY Ha mnahe yueHuKe;

3. MNpeTtnocTaB/bamo Aa NoCToje pasnmke y NpoCcoLujasHOM 1 arpecMBHOM NOHaLLakby
yYeHVKa y OHOCY Ha HUXOB LWKOJNICKW YCMjex, OfHOCHO fa YYeHULU Koju ocTBapyjy 60rbu
LUKOJICKM yCrjex MaHM$eCTYjy BULLE N3PaXKeHO NPOCOLMjanHoO 1 Makbe N3PaKeHOo arpecnBHO
MoHallare Y OAHOCY Ha yYeHUKe KOju NOCTVXKY Cnabujy LKOSICKN ycnjex.

Y3opak uclipaxusarea

Y30paK y Hawem nctpaxusary YnHuna cy 303 yueHrKa paspegHe 1 npegMmeTHe
HacTaBe, OAHOCHO y4YeHuMLM gpyror u Tpeher, Te cegmor 1 ocMor paspefa Koju noxabajy
OCHOBHe LKone ca nogpyuja rpaga Tysna (O Munagwje, OLL Toprsa Ty3na, OLU Mogpumse,
OL MejpaH n OLL Jana).

NHcipymeH uctipaxusarea

NHcTpymeHT ce cacToju of fABa Avjena. [NpBuM A1o YMHe NTarba BesaHa 3a nosi, 106 u
LUKOJICKM YCNjex yuyeHuKa. [pyru Ano NHCTpYMeHTa YMHW CKasa 3a NpoLjeHy arpecBHOCTM
1 npocoLmjanHor noHalara ajeue. Aytopu nomenyTe ckasne cy XKy»<yn n Bnaxosuh-Lte-
tuh (Zuzul i Vlahovi¢-Steti¢, 1993). Ckana je HamujerbeHa UCNTUBaHbY NPOCOLMjanHor
W arpecMBHOr NoHalama Ajelie npealKoncke gobu, anm cMo je Mun 3a notpebe Hawer
NCcTpaxrBarba MoandrKoBanm 1 Nnpunaroannu ajeun Wwkoncke gobu. NMpomjeHe Koje cMo
HaUMHWAW Y MHCTPYMEHTY OHOCUIIE Cy Ce CaMO Ha NPOMjeHY KOHTEKCTa Y MojeAUHUM Yec-
TUUama cynckana (MpeaLwKoCKN KOHTEKCT NPUIaroanam CMO LUKOICKOM KOHTEKCTY), AOK
Ce CYLUITMHCKN HUjegHa YecTuLa CKane Huje npomujeHuna. Tako je sehrHa yecTrLa ocTana
HernpoMujereHa, a y yecTruiama y KojruMa CMo U3BPLUNIY Mahe (yrnaBHOM popmarHe)
N3MjeHe, OHe Cy Cce OfHOCKNE HMpP. Aa CMO YMjeCTo TepMUHa Ajeua 1 urpayke, Kopuctum
TEPMUHE YUYeHMLNM 1 WKONICKM Npurbop. Npumjepn yecTnua cynckase 3a npocoLmjanHo
noHalwame cy: nocyhyje cBOj WWKONCKM NpUBOPp APYrnm yuyeHuLUMma, MoOMaxe Apyrum
yueHnUMMa, caocjeha ¢ yueHULUMa KOju Cy KaXKieHU, AOK CY NpUMjepur YecTmua ckane
arpecuBHOTr MoHallakba yueHuka: ceaha ce 1 Brye Ha gpyre yYyeHrKe, OTUMa WKOCKM
Nprbop APYrMM yYeHULMMA, YHULLITaBa LWKOSICKM Npubop 1 npegmeTe y wkonu. Ckana ce
cactoju og, 10 gjeunjux peakuuja 3a arpecBHo 1 10 peakumja 3a NpocoumjanHo NoHalame
yueHuKa. CBaKka peakumja yobnuueHa je y jeaHy YecTuly cKane, Tako fla ce cKana cacToju of
ABafeceT yecCTmLa 1 ABWje Cynckane (napHe YecTuLie OfHOCE Ce Ha arpecuMBHO, a HenmapHe Ha
npocouujanHo NoHallame). 3ajaTak NpoujerrBaya je fa Ha CKanuv of 5 cTeneHu npojeHn
yuyecTanocT HaBefjleHor NoHallara NojefnHOr yYeHnKa.
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OrpaHunyemna Koja ce noctassbajy npef CBe OBakBe MjepHe NHCTPYMeHTe (cKane
npoujeHe) cy: 1. ocobrHa Koja ce NpoLjeryje Mopa UMaTu jacHy brxeBuopanHy maHudec-
Tauujy, n 2. ocoba Koja BpLUM NPOLjeHY MOpa JOBO/bHO YECTO GUTU Y MPUAMLY Aa Onaxa
TO NoHaware. Kako cy maHndecTaumje arpecBHOr NMoHallaka jacHe 1 NPeno3HaT/buse,
a CTO Bpujesin 1 3a MPOCoLMjafiHO NOHallakbe, NPBU YCI0B je 3a0BosbeH. C 0631poM Ha
APYr YCIOB, YAHW HaM Ce OMnpaBAaHNM Kao HajnpumjepeHunje npoLijerbusaye NpeasioxnTin
yuuTerbe ako Cy y NTakby yYeHULM pa3pefHe HacTaBe 1 pa3pedHe HaCcTaBHMKe YKONNKO
ce pagu o yyeHULMUMa npeameTHe HacTaBe. Havme ckane npoujeHa cy yBujek 3acnheHe
cneuyndryHOM NorpeLKoM NpoLjerrBaya, Npu Yemy je NorMyHo NpPeTrnocTaBuTyh [a je Ta
norpeLluka Makba ako NpoLijeHy BpLue yunTesbh U HaCTaBHULIM HEro POAUTEbU. YUnTebn
HacTaBHULW Cy AOBOBHO UCKYCHU U 06jeKTMBHU npoujerbmBayn. MehByTum y Tom cryyajy
Tpeba pauyHaTy C KNnaCMYHUM NorpellKama npyv NpoLjerbusarby: npunarohasare Kputepuja
rpynu, NMyHa jeiHaunHa, xano-edpeKkaT u CINYHO.

Ha ckanu Mpoc/Ar nobwjajy ce nMHeapHOM CymaLMjoMm OAroBOpa ABa pe3ynTtaTta: Cyma
MapHUX YecTuLia Aaje NPoLjeHy arpeCcBHOT NMOHaLlaHa, a Cyma OAroBOpa Ha HemapHUM yec-
TULaMa faje pe3ynTaTt Ha CyrncKanm NpocoumjanHor NoHalara. TeopeTCcKy pacrnoH 3a CBaKy
cynckany je 10-50 6opoB.a. [Moy3paHocT cynckana mjepeHa Anda (Cronbach) koeduunjeHTom
n3Hocu a = 0,871 3a npocouyurjanHo, 0fHOCHO a = 0,924 3a arpecnBHO MOHallake yYeHnKa.

OpiaHusayuja u WokK uctipaxxusarea

NcTpaxnBare 0 NpocoLmnjanHoM 1 arpeCcMBHOM NMOHaLlakby YYeHKa OCHOBHE LLKoJie
nposefeHo je y anpuiy 2018. rogrHe, y OCHOBHUM LLKOSIaMa ca nogpyyja rpaga Tysna un To:
OW Mwunagawje, OLL Topra Ty3na, O MNogpure, O Mejaan n OLWL Jana.

Y nomeHyTMM LWKoslaMa CMO M3BPLUNAN NpUNpemMe Koje Cy ce cactojane of nocjeta
LLIKOMaMa, pa3roBopa ca AMPEKTOPOM, MearoroM, yumterbMa U HaCTaBHULMMA, a CBe Y LUiby
FMXOBOT WTO 60/ber MHPOPMIMCara O BaXKHOCTM NCTPaXKMBakba Y HaurHY HEeroBor npo-
Bohetba. Yunterbu 1 HacTaBHMLM Cy NPOLjerbuBani NpoCcoLjanHo U arpecMBHO NoHaLlame
YUeHUKa 3a Bpujeme HrX0BOT 6opaBKa Y LLKOIK, a NPOoLjerbrBatbe je 3a Hac 6110 aHOHMMHO
jep npoujernBaun HACY yNnncmBanu MeHa ajele ynje Ccy noHalarbe npoLjerusanu.

3a obpapy nopaTtaka NPUKYNIbeHKX Ha TepeHy KopuLiTeH je SPSS 16 (Statistical Package
of Social Sciences — for Windows).

AHanusa n UHTepnpeTauvja pesynrtaTta

Ca uurbem fia ce 0AroBOPM Ha NOCTaBIbEHE 3aflaTKe NCTPaXKUBaHa, Npuje ynotpebe
CTaTUCTUUYKMX NOCTYMaKa, NpoBjepeHa je NogoOHOCT NofaTaka 3a KopuluTere napame-
TPUjCKMX CTaTUCTUYKMX NocTynaka. C Tum y Besu, ytepheHo je aa je Konmoropos-Cmup-
HoB (Kolmogorov-Smirnov) TecT, Koju TecTupa pesyntate usmehy gobujeHe n HopManHe
OMCTPrbYLMje, CTaTUCTUUKK 3HauyajaH 1 Ko npocoLmjanHor noHawara KS(303) = 0,106;
p <0,001, 1 Kog arpecBHOr NoHallaha yyeHrka KS(303) = 0,186; p <0,001. C 0631pom Ha
3HayvajHocT Konmoropos-CmupHoB (Kolmogorov-Smirnov) TecTta, y pagy cy KOpuWTEHN
HernapameTPUjCKM CTaTUCTUYKU NOCTYMNLN.
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Tabena 1. ﬂ,ECKpVII'ITI/IBHa CTaTUCTUKA 3a npocoumjanHo N arpecuBHO NoHallamwe yYeHnKa y 04HOCY Ha HbUXoB non

MoHalarbe yueHvKa N Md M SD
MpocoumjanHo MyLwkm 151 41 40,03 6,38
noHalwarbe *KeHckun 152 44 43,53 544
YKynHO 303 43 41,79 6,17

ArpecvsHo MyLwkm 151 18 19,51 8,24
noHalarbe *KeHckun 152 12 13,99 543
YKynHO 303 14 16,73 749

Nerenpa: N - 6poj ucnutanuka; Md - meaujaH; M — aputmeTnyka cpeavHa; SD -aeBujaupja.

MpepctaBbeHn Hanasm (Tabena 1) ykasyjy Ha YMtbeHMLY Aa UCMIUTAHE yYeHule y
Npocjeky NCNosbaBajy BuULLE MPOCOLNjaTHO N Makbe arpecUBHO NOHaLLake HEero UCNUTaHu
YyYeHNUW, AOK NCMIUTaHN YYEHMLM NCMO/baBajy BULLE arpeCcuBHOr U Make NPoCcoumjanHor
NMoHallaa y O4HOCY Ha MCMUTaHE YYeHKLe OCHOBHYX WKona. O CTaTUCTUYKOj 3HAYajHOCTH
[o6vBeHNX Hana3a rosopu MaH-ButHej (Mann-Whitney) Tect (U =7706,5; Z =-4,953; p< 0,001)
3a MPOCOLMjanHo NoHallake y OAHOCY Ha Mo yyeHuka, Te MaH-ButHej (Mann-Whitney)
TecT (U=6315,0; Z=-6,803; p< 0,001) 3a arpecrBHO NOHallake Yy OQHOCY Ha NOJ yYeHNKa.
BennuuHa ytuuaja 3a nonHe pasnuke y npocounjanHom noHawamy je r = 0,28 ok je 3a
arpecyBHO noHawame r = 0,39.

YTBphHEHM NCTpaXXBauKy Hala3un y CKinagy Cy ca TEOPUjCKMM NocTaBKama 1 UcTpa-
XMBauKnM Hanasmma aytopa (Brebi¢, 2008; Buli¢ i Pinkas, 2016; Fabes et al., 1999; Grgic i
sar.,, 2014; Keenan & Shaw, 1997; Krebs, 1970, npema Vlahovi¢-Steti¢, 1994; Maccoby, 1980,
npema Vlahovié-Steti¢, 1994; Raboteg-Sari¢, 1995; Sindik i Lukaci¢, 2012; Vasta et al., 2004;
Zarbatany, 1985, npema Raboteg-Sari¢, 1995; Zuzul, 1987, npema Vlahovié-Steti¢, 1994) n
He[lBOCMUCIEHO 1ay Y npuior notephriBakby Hallle MPBe NOTXMMOTe3e XMMNoTe3e O NOCTojamy
CTaTUCTUYKM 3HAYajHMX NOSIHUX Pa3nnKa y NCNosbaBakby NPOCOLMjanHOr 1 arpecuBHOT
NMoHallakba YY4eHMKa OCHOBHYX LWKONA.

Y1BphHeHe nosHe pasfrke yuyeHuKa y Ncrnosbasakby NPOCoLMjanHor 1 arpecnBHOr Mo-
Hallarba yYeHMKa OCHOBHUX LLKOJIA MOTY ce 06jaCHMTM Ha OCHOBY Teopuje colujanmsauuje.
Heku ayTopu (Maccoby, 1980, Schaffer, 2000,06a npema Brajsa-Zganec, 2003) cmaTpajy aa
noce6aH 3Hayaj MMajy poauTesbmn 1 gpyre ocobe 13 OKOMMHE, Koje Ce Ha pasnnuumTe HaumHe
NoHaluajy npemMa gjevyauuma n gjesojuruamMa Te MMajy pasnnymTa oyekrBama of tux. Jok
ce Kof fijeyaka arpecrBHO NoHallakbe YecTo cMaTpa AONYLITEHUM, AOTIE Ce KOA AjeBojun-
La noAcTuye NpocoLmjanHo NoHalake 1 He ofjlobpaBsa ce arpecuBHocT. Paboter-Lapuh
(Raboteg-Sari¢, 1995) HaBoaw Aa je emnaTuja MeAMjaTop anTPYUCTUYHOT (MPOCOLMjanHor)
noHallaha, Te UCTUYe Aa je Beha emnatuja y CKnagy ca ynorom »keHckor nosna. OHa cmatpa ga
Ce MoJIHe pa3nuKe y eMnaTujm Takohe Mory o6jacHUTK npoLecom colunjanmsaluje ynora nona.

MNeparowwKy 3Havaj MCTPaKMBaAYKMX Hanasa 4o Kojyu CMO 4OV Orfefa ce 'y YMHbeHUUm
[la YYeHULM NpeaCcTaBsbajy BULLE PU3MYHY rpyny 3a Pa3Boj arpecnBHOr NOHallaHa 1 Apyrnx
HeraTMBHMX NOC/befmLa Koje TakBO NOHallakbe MOXe Y3POKOBaTN Y OAHOCY Ha yyeHuue
OCHOBHUIX LWKoNa. Haj6orby HaunH NpeBeHUMje arpecBHOTN MOHallakba jecTe NoACTULaHe
pa3Boja CoLujanHuNX BjeLUTUHA, OAHOCHO NPOCOLMjaIHOT MOHallakba yYeHMKa, Te 6u cTora
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yuyeHuuu (gjeyaum) Tpebano aa npencTasrbajy rpyny Ha Kojy je notpe6Ho cTaBuTy nocebaH
boKyc Kaaa je y nuTarby NOACTMLae COoLMjaHMX BjeLTUHA Y LUKOMN.

MehyTnm, yaumajyhin y 063up ytepheHe Hanase nctpaxumBama 1 ixoBo objallberbe,
He MOXKeMO fja He YOUMMO OArOBOPHOCT ofpaciux, Npuje ceera poamnTesba, anu u HacTas-
HMKa Yy OCHOBHUM LLKOMama. Y OKBMpY coumjann3aLmnjckor npoLeca pasmnynTa noHallama
npema gjewm c 0631Mpom Ha Non NoYUnkbY Y NOPOAMLIN, anm CUTYPHO je Aia ce TakBa NOHalLakba
HacTaBJbajy y WKonu nnn 6apem HacTaBHMLM HEJOBOJbHO YMHE Kako 6u ce nocsbeguLe
norpeLHnX BaCNmUTHKX NOCTyMNaka U3 nopoguLe Ucnpasuie y nepuogy LWKonoBama ajeLe.
Y cknafly C UCTakHYTUM je 1 NpoMuLLbakbe Koje n3Hocu Mapu (Marsh, 1994), koju nctuue
KaKo Cy LIKOJe CKNOHe [la 3aXTnjeBajy NoHallarba yYeHrKa C 063MpoM Ha HIXOB Mo nyTem
Cny0eHOor 1 CKPUBEHOT KYPUKYNyMma.

Crora cmaTpamo aa 6u Tpebano fa HacTaBHULM fjenyjy Ha pa3Boj MPOCOLMjanHOCTH
yuyeHuKa, anu 6v ynopepno Tpebano ga nytem pasnnuntux obnnka capagre ca poauTesbu-
Ma Ajenyjy Ha elykoBare poauTesba o (He)CnpaBHOCTU BaCNUTHUX NOCTYyMNaka npema
Ajeumn y ogHOCY Ha bUxoB nos. Ykasyjyhv poguTesbima Ha Hy>KHOCT oTropa npema noJi-
HUM CTepeoTUNMa Y BaCnuTamy AjeLie MOXeMO OUYeKMBaTU NpaBe BacnuTHe pesyntaTe y
nornepy npeBeHuUje arpecnBHOr KPO3 NOACTMLaHbe NPOCOLMjanHor NoHalakba yueHnKa
6e3 063upa Ha HKXOB NoJI.

Ta6ena 2. [leckpunTuBHa CTaTUCTUKA 33 NPOCOLIMjANTHO U arPECUBHO NOHALLAE YUEHUKA Y OAHOCY Ha HoIX0BY 400

MoHallake yueHuka y oaHOCy Ha 106 N Md M SD
[MpocoumjanHo PaspeaHa HacTasa 180 44 42,47 6,12
MNOHallame lNpeameTHa HacTaBa 123 42 40,78 6,13
YKynHO 303 43 41,79 6,17

ArpecnsHo PaspenHa HacTaBa 180 13 16,14 7,39
NOoHalare [peameTHa HacTaBa 123 15 17,59 7,57
YKYNHO 303 14 16,73 7,49

Nerenpa: N - 6poj ucnutanuka; Md - meaujaH; M — aputmeTnyka cpeanHa; SD - cTaHAapAHa AeBujauuja.

CacTaBHM ANO Haller NCTpaxrBara buio je ytBphrBarbe (He)nocTojara CTaTUCTUYKN
3HauajHKX pa3nrka y MaHndecToBaky NPOCOLMjaTHON U arpecBHOT MOHaLlakba yYeHnKa
pa3pefHe 1 NpeAMeTHe HacTaBe. Hally MpeTnocTaBKy O NOCTOjakby CTaTUCTUUKM 3HaYajHMNX
pasnKa y npocoLujanHOM 1 arpecBHOM NMOHaLLakby YYeHMKa OCHOBHUX LLKOMA Y OfHOCY Ha
FNXOBY 06 3aCHOBAJIM CMO Ha NCTPaXKUBAYKUM Hanasrma Apyrux aytopa, anv u YnkbeHnLm
[a Cy coumjanHe BjelUTHHE Koje YMHe NPOCoLnjanHO NoHaLlake pesynTaT yuera, Te ia ce
CTapuj1 yuyeHULM Hanase Ha BMLIEM HUBOY KOTHUTMBHOT pa3Boja WTo um omoryhasa 6orbe
pa3symujeBarbe no3uvuuje gpyrux. Takohe, CTapmjy yueHULM Cy YU BPEMEHCKN Neprnog
noA yTuuajem LWKone Kao MHCTUTYLMje Umju je jeaaH of OCHOBHMX 3ajaTaka fjenoBare
Ha coumjanHu pa3Boj AjeLie Kpo3 yCBajakbe CoLMnjasiHO MoXe/bHMX NoHaWwama. Ha ocHoBy
NPeTXOAHO NCTaKHYTOTr MPETNOCTaBUIM CMO Aia Cy CTapujy yYeHMLM BULLE NPOCOLMjaTHU
N Makbe arpecmBHM of miabmx yueHuka.

Ha ocHoBY npepfcTaB/beHNX NCTpaXKmnBauKkmx Hanasa (Tabena 2) Moxxemo yountu aa
BpWjedHOCTU MefijaHa Y apUTMETUYKINX CPEAVHA 3a NPOCOLMjanHO NOHaLLakbe HUCY BULLe
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n3paxkeHe Ko CTapujux yYeHrKa, Kao 1 aa BpujedHOCTN MeanjaHa 1 apuTMETUUKIMX Cpe-
[VHa 33 arpecrBHO NOHALLAHE HACY Mahbe U3PpaxkeHe Kof CTapujux yYeHuKa, Beh noTnyHo
cynpoTHo. Mako je MaH-BuTHej (Mann-Whitney) TecT noka3ao nocTojarbe CTaTUCTUUYKMX
pasnvKa Kako y npocoumjanHom (U = 9056,5; Z = -2,694; p = 0,007) Tako U y arpecviBHOM
noHalwamy yuyeHmka (U=9152,5;Z=-2,573; p =0,01) y ofHOCY Ha hIX0BY 106, Halla apyra
noTxmnoTe3a je ogbayeHa jep cy yTBpheHe pasfvike NOTNYHO CYNpPOTHE Of OHMX Koje CMO
MW NpeTnocTaBmnv. Havme, Hanasm cy nokasanu fa cy yuyeHuum paspegHe Hactase (mnahu)
BULLE NPOCOLIMjanHN U Makbe arpecuBHN Of y4eHVKa NpeamMeTHe HacTaBe (CTapujux), WTo je
MOTMYHO CYNPOTHO Hallloj ApYroj noTxunoTte3un. YTepheHa jaurHa yTuuaja 3a npocouujanHo
MoHallare y ogHOCy Ha fo6 je r = 0,155, JOK je 3a arpecMBHO NoHalwatbe r = 0,148.

OBakBWu Hanasu fO6MBEHU 3a NPOCOLMjaNHO NOHALLAHE HUCY Y CKaay ca UCTpaXu-
BarbMMa BehunHe apyru aytopa (Buli¢ i Pinkas, 2016; Basi¢ i sar., 2001; Eisenberg & Mussen,
1989; Fabes et al., 1999), anu cy y cknagly ca MCTpa)KMBauKUM Hanasuma 10 Kojux je foluna
Mankuh Annukosuh (Malki¢ Alickovi¢, 2017). NomeHyTa ayTopuLia AoLuna je 1o NCTPaXKu-
BaUKMX Hasla3a Koju Kasyjy Aa yYeH LM NpeAMeTHe HacTaBe Y OCHOBHO] KONV MMajy HpKe
pa3BujeHe coumjanHe BjelITUHE HErO YYeHMLM pa3peaHe HacTaBe. Objalbere 0BaKBUX
NCTpaxnBauKunx Hanasa Koje usHocu Mankuh Annukosuh (Malki¢ Alickovi¢, 2017), a koje
ce MoXe NPUMUjeHNTU 1 Ha Hallle Hafla3e UCTPaXKBakrba, NPoucTMYe 13 cneymbuyHoCTm
opraHv3auuje HacTaBe (pa3pefHa 1 MpeaMeTHa) Kao 1 Pa3BojHMX CNelMdUUHOCTY YUYeHVKa
pa3nuumute obu. YueHnun paspepHe HactaBe BehMHy BpemeHa y HacTaBuM NPoOBoOAe ca jea-
HUM HaCTaBHUKOM (yunterbem) Kojer 4OXKUB/baBajy Kao Apyror pognTesba 1 unje MuLLberbe
UM je BeoMa 6UTHO. Y TakBoj aTMmocdepu pa3Bujajy ce NPUCHNj OQHOCK 3aCHOBaHU Ha
no.jepemy M3mehy yueHnKa 1 yunTesba, Wto omoryhasa yumterby fja CHaXHuje BacrmMTHO
pjenyje Ha yueHuke noactuuyiuv mwMXOB coumjanHn pa3Boj, TO jecT coLunjaiHO NoXeSbHa
noHallana (MpocoumjanHo NoHalame).

C ppyre cTpaHe, yueHUUM Koju noxahajy npeamMeTHy HacTaBy Cy Y Nepuogy paHe afjo-
necueHumje Kaja je yTuuaj BpLUHbaka Ha HKX0BO MOHaLake nocebHo nctakHyT (Lackovi¢-
Grgin,2005), Te HacToje yCKNaaUTX oYeKnBarba POAUTE/bA, HACTaBHMKA 1 BpLUHaka. M3
Tor pa3snora Mankuh Annukosuh (Malki¢ Alickovi¢, 2017) nctuue ga y Tom ycknabumarby
PasnMunTX OYEKMBakba U TPaXKera UCMPABHOT MOXe HAacTaTh KoHdy3uja Koja oMeTa 1c-
KasnBarbe CouujanHMX BjelwTHa Koje nocjeayjy.

Hanaswu koje cMo yTBpAUAY 3a arpecrMBHO NOHallakbe yYeHNKa y OQHOCY Ha HXOBY
[,06 y CynpoTHOCTY Cy Ca Hanasuma fio Kojux cy gownu (Maccoby, 1980, npema Brajsa-
Zganec, 2003; Tremblay, 2000), anu cy y cknagy ca Hanasuma Ao Kojux cy goiune bawuh un
cap. (Basic¢ i sar., 2001). OBakBYW Hafa3u HUCY HEOUYEKMBAHM Y3MEMO NN y 0631p objalltberbe
opHoca n3mehy npocounjanHor 1 arpecMBHor NoHawama (Eron & Huesman, 1984; Hicela i
Sindik, 2011). EpoH, XaycmaH, Xuuena n CMHAUK cMaTpajy fia ce pafm O NoHallambuma Koja
Cy HeraTMBHO MOBe3aHa, Te Aa je nosehakbe yyecTanocTu jeaHora noHalarba nponpaheHo
CMarereM yuecTanocTu gpyror, n obpatHo. Ha ocHoBy Tora Moxemo pehu fa objalirere
Koje CMO HaBesv 3a BULLY NPOCOLNjaNHOCT YYeHMKa pa3pefHe HacTaBe Y OfHOCY Ha yYeHuKe
npeameTHe HacTaBe jecTe Yje4HO 1 0bjallbere Hanasa Koju yKkasyje Ha Marbe U3paxeHy
arpecrBHOCT Miahux y ofHOCY Ha cTapuje yuyeHuke. [omMmeHyTOM o06jallhbery MOXKEMO
pofdatu 1 unkeHuly Kojy nctmnde Oypnat (Furlan, 1985), a To je aa ce yueHuLmM NnpegmeTHe
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HacTaBe Hanase y pa3BojHOM nepuoy Koju KapakTepuile Beha eMoLMOHaNHOCT, HecTa-
6unHocT ocjehaja 1 pacnonoxema, Texka KOHTPONa emoLja Te YecTe 1 Harfie nposase
cmujexa, by Thoe 1 6ujeca. OBaKBa NoHallakba BjepoBaTHO JOMNPUHOCE TOME fa Ce yYeHULm
npeamMeTHe HacTaBe JOXKUB/baBajy Kao BuLLe arpecBHU (TMe U Make NpocoLmjanHn) y
O[HOCY Ha yYeHUKe pa3pefHe HacTaBe.

TakoMhe, yueHMLM 3aBPLUHKX pa3pesa NpeMeTHe HacTaBe Cy BjepoBaTHO ontepehe-
HU BENMKUM OpOojem HacTaBHMX NpPeAMeTa 1 HAaCTaBHUM CafjpXKajuma Koje Tpeba ycBojutu.
Jonamo nv Tome yecTe ncnute, moryhe je fla ce BaCnuTHU NpoLec yriaBHOM CBOAW Ha KOr-
HUTUBHY KOMMOHEHTY, OK Ce CoLiMjanHa KOMMOHeHTa 3anocTaBsba. To MoXe 6UTH jefaH of
y3pOKa LITO ce npocounjanHocT He nosehaga 1 arpecnBHOCT He CMakbyje TOKOM nepuroga
OCHOBHOT LUKOJIOBakba.

Meparoluku 3Hauyaj fO6VMBEHNX Hana3sa orfiefa ce y YMkbeH1LM 1a ce yrora LWKose Kao
daKTopa coumjanHor pa3Boja yueHUKa Mujera, OHOCHO Aa WKOoNa He ajenyje [OBO/bHO
Kao paKTop couumjanHor pa3Boja yYeHKa, TO jeCT He NoACTNYE JOBO/bHO COLMjANHO No-
XKeJbHa MoHalakba. To MoXe 6UTY pe3ynTaT UMkbeHULEe Aa je faHallhba WKONA joL YBUjeK
NPeTeXHO ,KOrHNUTMBUCTMYKA" 1 LITO 3aHeMapyje pa3Boj COLMOEMOLMOHANHUX BjeLlThHA
yyeHuKa. [loTBpAy HaBeAeHOr HaNasnMo 1 'y MULLbekby Koje nsHocy Onuh (Opic, 2010), Koju
CMaTpa fa ce faHallkb UM WKoama npeBuLLe naxre nocsehyje ycBajarby 3Hatba, Ha LITETY
pa3Boja coumjanHe KOMNeTeHTHOCTU ajee. [pen yYeHnKe 1 LKoY ce NocTaBbajy cBe Behn
3axTjeBu Koje Tpeba 3a40BO/BUTK, Te Y HEJOCTaTKy BpeMeHa 3a peanun3auunjy 06pa3oBHIMX
3afaTaka HacTaBe 3anocTaB/ba Ce Pa3Boj couujanHe KomneTeHUuje gjeue (Ymju cactaBHM
[VO YMHM NPOCOLMjaSIHO NOHaLlakbe). Pasfior Moxe 6UTK 1Y UMbEHNLM KOjy nctude Ban-
koBuh (Valkovi¢, 2016), a TO je fa Meanju CBe BULLE NPEY3UMajy YNOry TpagnLMOHAMHUX
WHCTUTYLUMja coLmjasiHOr pa3Boja Kao LTO je WKona unu nopoauua. Y npunor oBome ngy v
NCTpaXXMBauKmM Hanasu Jo Kojux cy gownu KojH u cap. (Coyne et al., 2018) koju HaBopfe Aa
N3M10KEHOCT AjeLuie NpocounjanHNM Mearjuma JOBOAM A0 BULLEN HUBOA NPOCOLMjaTHOCTU
1 emnaTuje gjelie, Kao 1 CMakbeHOoj arpecMBHOCTU gjeLie.

be3 063upa Koju of HaBeAEHNX Y3POKa MMajy BERM yT1Laj Ha N3MUjeHEeHY YNOTY LLIKOSE,
Kao HeonxoaHOCT ce Hamehe noTtpeba Aa LWKona, 0AHOCHO HaCTaBHUK NOACTMYY Pa3Boj Npo-
coumjanHor NoHallama YYeHnKa, Yume ce NpBeHnpa arpecnBHO NoHallare yyeHuKa. To ce
Moxe nocTrhv Ha pa3nnMumnTe HauMHe, a Heke of, HaumHa nctrde Onuh (Opic, 2010). OH HaBoaw
06nuKe akTVBHOCTW U HauMHe peanu3auuje NoAcTULarba NPOoCoLMjaNHOr MOoHallaka Kao
cacTaBHOr Ainjena couunjanHe KOMNETEHTHOCTY YUYEHMKa, a TO Cy: MoMarame n3mehy yueHrka
ucTor paspefa (momararbe y yuehy, nicarby 3agaha, pag Ha NpojeKkTriMa 1 CJIMYHO), MoMarare
Y pagy v opraHu3aumjm WKone (noMarame yuyeHuUyMa napanenHux paspeaa, XyMaHUTapHe v
eKo-aKLMuje Ha HMBOY LWKone, ypehere LWKONICKe OKOIMHE U CAIMYHO), Te NOMararbe Ha H/BOY
nopogauue 1 noKanHe 3ajegHuLe (noMararbe y yuerny 6pahu 1 cectpama, nocnpemarse Kyhe,
nomararbe poauTE/bUMAa, YK/byUnBahe Y akTUBHOCTM Off UHTepeca 3a 3ajegHuuy).

JepaH op 3apaTtaka ncTpaxmBarba 610 je yTBPAMTM NOCTOjarbe EBEHTYaNHKX pa3nnka
y NpocoLMjasIHOM 1 arpecMBHOM MOHaLLaky YYEHMKA Y OAHOCY Ha HUXOB LLUKOMCKM yCrjex.
Y Halem ncTpaxunBary obyxsaheHa cy 184 (60,73%) yuyeHrKa OfIMYHOT LWKONCKOT ycrje-
Xa, 72 (23,76%) yyeHuKa ca Bpnio gobpum ycnjexom, Te 47 (15,51%) yueHrka ca gobpum
WS HEAOBOJBHYM LUKOJICKMM ycrjexoM. C 063MpoMm Ha TO f1a CMO Y KaTeropuju yueHmKa

534



HacTaBa v BacnuTatbe, 2018, 67(3), 525-540

Ca He[JOBOJbHUM LLKOJICKAM YCMjeXOM MManu Beoma Manu 6poj npounjereHmnx yuyeHrKa,
o4JyumnsInN CMO Jla CBe yuyeHuKe (4o6por n HelOBOJbHOT LWKONCKOT ycnjexa) yBpCTUMO Y
jenHy KaTeropujy, Kako 3ak/byuak O eBeHTYasHVX pa3nmkaMa He 61MCMO U3BOAMIIN Ha Ma-
nom nopay3opky. Kao onpaegare 3a 0BakBO rpynvcatbe MoXe Ce HaBeCTU 1 YibeHnua aa
YUYEeHULM HeJOBOJLHOT YCrjexa YUMHe OHY KaTeropujy yueHuKa Koja umMa jeiHy unv asuje
cnabe oujeHe 13 ogpeheHrx HacTaBHKX Npeameta. Minak, 6e3 063rpa Ha 0By UnHEHNLLY,
NPOCjeK yYeHrKa Koju umajy crnabe oujeHe 6uo je Behn of 2,50, WITO MX Npema Npocjeky
yBpLUTaBa y KaTeropujy yueHuka goopor WKONCKor ycnjexa.

Tabena 3. [leckpunTvBHa CTaTUCTUKA 33 NPOCOLMjAIHO U arpeCMBHO NMOHALLAHE YYeHIKa Y OFHOCY Ha LUKOMCKY ycnjex

[NoHalarbe yueHvKa N Md M SD
MpocounjanHo

noHallare HenoBorbHM 1 fo6pU 47 40 39,09 5,68
Bpno pobpu 72 43 41,93 5,99
OnnnyHm 184 44 42,42 6,21
YKyrnHO 303 43 41,79 6,17

Arpec1sHo
noHallame HenoBosbHM 1 [06pU 47 16 19,26 867
Bpro gobpu 72 145 17,51 7,56
OpnnyHm 184 13 15,78 6,98
YKynHO 303 14 16,73 749

Nerenpa: N - 6poj ucnutanuka; Md - meaujaH; M — aputmeTnyka cpeauHa; SD - ctaHAapAHa AeBujaupja.

MpepcTaBbeHn Hanasu (Tabena 3) Nokasyjy fia yY4eHLY OCHOBHYIX LLKOMA KOjy NMOCTUXY
60/bY LLIKONICKU yCNjex Y NPOCjeKy UMajy BULLE N3ParKeHO MPOCOLMjaNHO U Makbe U3PaXKeHO
arpecrBHO NOHalLakbe Off YUEeHMKa KOju NMOCTMXKY cnabuju Wwkonckn ycnjex. O 3HauyajHOCTy
HaBefeHVX pa3nmka ropopu Kpackon-Bonuc (Kruskal-Wallis) Tect kako 3a npocouujanHo
MoHallake y OIHOCY Ha LWKONCKK ycnjex x%(3) = 14,56; p = 0,002 Tako 1 3a arpecrBHO No-
Halllarbe y OJHOCY Ha WKONcKK ycnjex x*(3) = 11,37; p = 0,01.

MNpeTxoaHO HaBeaeHW Hanasn y CKnagy Cy ca Hanasuma Ao Kojux cy gownu baHgypa n
cap., bymbybawwunh-KyamaHosuh n botuh, Te LLiaH 1 BeHuen (Bandura et al., 1996; Buljubasi¢-
KuzmanoviéiBoti¢, 2012; Shann, 1999; Wentzel, 1991), foK HWCY Y cKnagy ca Hanasuma fio
Koju cy gowwnu Jokcumosuh n Bacosuh (Joksimovic i Vasovi¢, 1991,npema Spasenovi¢, 2004).

[obnjeHun Hana3u noTephyjy Hawy Tpehy noTxunoTesy jep cMo yTBPAUIN NOCTOjatbe
CTaTUCTUYKU 3HaYajHMX Pa3fivKa y MaHUpeCToBahy NPOCOLMjaIHOT 1 arpeciBHOT MOHaLlahba
YUYEeHMKa Y OfHOCY Ha HIXOB LIKOJICKM (OMLUTK) YCrjeX Koju Cy OCTBapUIN Ha MOYrOANLLTY.

O6jawmetbe 3a OBaKBe Hanase MoXemo Hahv y YNHbeHNUM Ja YYEHULN KOjU Majy
n3paxeHuje NPocoLnjanHo NoHallamwe (TUMe 1 Makbe U3paeHo arpecrBHO MoHallame),
nmajy 60r/by CNOCOBHOCT yXKUBSbaBakba y No3nUMjy Apyrux, pasymujeBarbe notpeba apyrmx
N CNPeMHMjX Cy 3a capafhy Y KOMYHMKauMjy Y MHTepakLumjama y WwKonu (ca HacTaBHULMMA
1 yyeHnLmma). To nocebHO jonasm Ao n3paaja y HacTaBHUM obacTuma raje je notpebHo
npeysnmame ynore gpyror u pasymumjeBare coLmnjanHnx OgHOCa, ann 1y YkbeHnun ga
NoMmeHyTa MoHallaka NO3UTUBHO BPedHYjy HaCTaBHMLM, LUTO Ce BjepOBaTHO Ofpa)aBa 1
Ha came LKOJICKe OLjeHe KojuMa HaCTaBHULW NpoLjeryjy yueHnuka nocturiyha us noje-
AVHUX HAaCTaBHMX NpegmeTa.
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Takohe, BuLLe N3paxkeHO NPOCoLMjaJIHO NOHaLakbe yyeHrKa omoryhasa ycnocra-
B/batbe KBaNUTETHUje coLmjaniHe nHTepaKkumje ¢ ocobama 13 OKpY»Keka, LWTOo ce, MpemMa
Onuhy (Opi¢, 2010), NO3MTUBHO ofparkaBa Ha KOTHUTUBHU Pa3Boj fijeTeTa, KOju je BaxaH
daKTOp y NOCTM3akby LKOJSICKOT yCnjexa yYeHuKa.

MeparoLwKm 3Hayaj Hanasa o Kojux CMO JOLUN yKa3yje Ha noTpeby 1 HeonxoaHOCT Aa
LUKOJ1a, OQHOCHO HaCTaBHMLIM NOACTMYY Pa3BOj CoLMjasHMX BjeLUTUHA Kao CacTaBHUX AnjenoBa
NpocoLmjanHor NoHallara yYeHKa , jep hie Ha Taj HauuH yYeH LY OCTBapMBaTU 1 60IbI LLKOST-
CKWM ycnjex, OAHOCHO LwKona he Kpo3 nofcTuuame couujanHor pa3soja yyeHrika UCTOBpeMeHO
noaCTLaT 1 ipyre acneKkTe pa3Boja, NocebHO KOrHUTVBHW. HaBeeHo ce Moxe peanvsmpaTu
KpO3 opraH130Batbe NocebHUX Nporpama pasBoja coLujaiHe KOMNETEHTHOCTY YYeHWKa, anw
Ce CBakako MOXe OCTBapMBaTLh 1 Kpo3 Gopme HacTaBHOT pafia Koje noapasymujeBajy 3ajeq-
HUYKM pag yYeHuKa Ha pasnnuntim 3ajaumma, capagmy, Anjerbere, nomarare 1 CInyHo.

3aKk/byuak

Ha ocHoBY Hanasa nctpaxmara A0 KOjUX CMO JOLLAN Ha HalleM NCTPaXnBaykoM
Y30PKY, MOXeMO 3aKJbyunTu fa:

1. YueHuue maHndecTyjy BuLLE NPOCOLIMjANIHOCTUA U Makbe arpecUBHOCTM Y OQHOCY
Ha YUYeHMKe OCHOBHe LLKONE;

2. Mnabhu yueHuum (pa3pegHa HacTaBa) MaHUGECTYjy BUMLLIE MPOCOLMjATHOCTU U Matbe
arpecrBHOCTY y O[HOCY Ha CTapuje yyeHuKa (NpeAMeTHa HacTaBa);

3. YueHuum 6orber WKOJCKOT ycnjexa MaHUdeCTyjy BuiLLIe NPOCOLMjanHOCTU N Make
arpecnBHOCTM Y OAHOCY Ha YYeHUKe Ca HUXIM (CNabujum) LWKONCKUM YCMjeXoM.

HaBeneHu 3akmbyuLm noTBphyjy Hally NpBy 1 Tpehy UCTPaXxMBaUKy XMnoTtesy, AoK He
notephyjy (oabaLlyjy) Apyry XMnoTesy Haller cTpamBatba. bes 063upa wro je npocouujanHo
MoHallame y NPoCjeKy BULLIE N3PaXKeHO Off arpectBHOr y OLHOCY Ha Mo, 406 1 WKONCKN
ycnjex, Hanasu UcTpaxkmaarba Jo KOjux CMO JOLWNN YKa3syjy Ha noTpeby nocsehrBama Behe
Na)<He pa3Bojy NPOCOLMjasHOr NMOHaLlakba YYeHNKa Y LWKOJM Kao Hajborbem HaurHy npe-
BEHLMje arpecUBHOCTY YUYeHIKa. Y NoACTULaHY NPOCOLMjanHOCT/ yYeHrKa Noce6HyY naxiby
NOTPEBHO je yCMjeprTy Ha YUeHMKe MyLLKOT Mona, CTapuje yueHuKe (NpeaMeTHa HacTaBa) 1
yueHuKe cnabujer WKONCKOr ycnjexa, jep Cy Hafa3mn Nokasanu Aa NomeHyTe Kateropuje umajy
BULLIE M3PaXKEHO arpecrBHO NoHaLlakbe. Pa3Boj npocoLmjanHocTy yueHuKa Tpeba nocMatpatu
Kao NprMapHu 3afaTak faHalltbe OCHOBHE LLKOJ1e, a He Kao YCMYTHO CTuLatbe 3Hatba Koja
HUCY NPaKTMYHO ynoTpebsbrBa Yy CBaKOAHEBHOM XUBOTY. [MoAcTMLaHeM NPoCoLujanHOCTy
yUeHVKa Kpo3 nepurof WKOoNoBaha, WKona he BjepoBaTHO AONPUHOCUTIN NPeBeHLMjU ar-
PecrBHOCTY Y4YeHMKa, 60sbeMm LWKOICKOM ycnjexy yueHrKa, ajenoBahe No3nMTMBHO Ha gpyre
acnekTe pa3Boja yuyeHMKa, Te 60/be GYyHKLMOHUCaHEe yUeHUKa y ApywTBy yonwTe. Takohe,
WKona Tpeba fa ycMjepu Naxmy 1 Ha OTKNakake NOJIHMX CTepeoTrna 1 npegpacyna y
BaCMUTHUM NOCTYNUVMa POANTE/bA U HAaCTaBHMKA Kao MOryRnm y3pouHmLMMa NOHMX
pasfnnkay npocoLmjanHoM 1 arpecBHOM MOHallaky yYeHMKa.

Kao orpaHnyaBajyhin pakTop Haluer ncrpaxvisarba MICTUYEMO YMH-eHVILY fja Cy NMOoHaLlakba
yUeHMKa NpoLjerbrBan PasinumnTi HaCTaBHULM (YUuTerbm 1 pa3pefH/ HacTaBHMLM), Te CTora
Tpeba pauyHaTL Ha KNacnyHe rpeLuKe Npwy NpoLjerrBakby: NpunarohaBarbe Kputepuja rpynu,

536



HacTaBa v BacnuTatbe, 2018, 67(3), 525-540

NWYHa jeaHaurHa, Xano-edekat 1 cnnyHo. Y 6yayhum ncrpaxusarbuma obpo 6u 6uno npo-
BjepUTY NPOCOLIMjAIHO M arpecrBHO NOHaLlakbe yueHuKa koprcteh n gpyre nctpaxmsauke
MeToZe, anu 1 NOKYLIATU UCMIUTATU yNory Apyrux GdakTopa coLmjaiHor pa3Boja, Npuje ceera
Meuja 1 BpLUHbaKa, Ha MaHNbEeCTOBatbe NPOCOLMjaNHOT 1 arpeCcBHOT NMOHaLlaka yYeHrKa.
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FACTORS OF PROSOCIAL
AND AGRESSIVE BEHAVIOR IN PRIMARY
SCHOOL STUDENTS

Aid Buli¢
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Faculty of Philosophy, University of Tuzla, Bosnia and Herzegovina

The development of prosocial behavior and prevention of aggressive behavior in students
are imperatives of the primary education process in today’s primary schools. Consequently,
our research aimed to establish whether there are statistically significant differences in prosocial and
aggressive behavior based on gender, age and overall academic performance. Our sample consisted of
303 students of five primary schools in the city of Tuzla, whose behavior was evaluated by their class
teachers, including homeroom teachers. The research instruments used were a questionnaire to elicit data
on gender, age and academic performance based on average grades achieved across different subjects,
and a scale for assessing prosocial and agressive behavior in students, which we adapted to our research
needs. In accordance with our hypotheses, it was found that higher levels of prosocial behavior and lower
levels of aggression were displayed by female students, as well as by students with higher academic
performance relative to students with lower academic performance. Although statistically significant age
differences in students’ prosocial and aggressive behavior were also observed, these differences contradicted
our hypothesis. Namely, our findings indicated that younger students are more prosocial and less aggressive
than older students. Even though prosocial behavior is, on average, more prevalent than aggressive
behavior among students of both genders and of all ages and levels of academic performance, our findings
suggest that the development of prosocial behavior (and, at the same time, prevention of aggression)
among students should be further promoted, with a particular focus on male students, students with
lower academic performance and students in higher grades (5-8) of primary school.

Abstract

Keywords: prosocial behavior, aggressive behavior, students’ gender, students’ age, students’ academic
performance.

OAKTOPbI MPOCOLMNAJTIBHOIO
N ATPECCMBHOTO NOBEAEHNA YHEHNKOB
OCHOBHbIX LLUKOJ

Awnp Bynny
Kadepnpa neparorvku-ncmuxonorum,
Ounocopckun pakynsteT YHuBepcuteta B Tysne, bocHua n lepuerosuHa

Pazgumue npocoyuanbHo20 U npedomepaujeHue azpeccusHo20 N08edeHUA y4aujuxcs
A8/19emca 0693amesibHbIM yC/108UeM 06pa308amesibHO20 NPoYecca 8 cospeMeHHoU
socbMusiemHel wkoJie. B c8a3u ¢ amum, uenvto 0aHHO20 UCCe008aHUSA 6bl10 onpedesiums
cmamucmuyecku 3Ha4uMble pazauyus 8 NposAsseHUU NPOCOYUATbHOR20 U d2peccusHo20 N0BeOeHUs
YHaWUXCA 8 38UCUMOCMU OM NOJId, 803PACMA U WKOJIbHO20 (06ujezo) ycnexa. B uccnedosaHuu npuHanu
yuyacmue 303 yyeHUKA U3 NAMU OCHOBHbIX WKOJ1 20po0da Ty3na, Yybe nogedeHue 661710 OYyeHeHO UxX

Pestome
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y4umenamu U K/IAcCHbIMU pyKosadumesnamu. B kayecmee UHCcmpymMeHmoB8 uccie008aHUS UCNOIb308aHbI
aHkema, codepxauwjdas UHGhopMAayuio o NoJe yyeHUKd, e2o 803pacme U WKOJIbHOU ycnegsaemocmu, a
makoke LLIKana oyeHKU NpocoyuabHO20 U azpeccusHoz0 nogedeHus demeti, Komopas 6biid adanmupo8aHa
K nompebHocmsaAM 0aHHO20 ucciedosarus. Bcoomsemcmeauu ¢ Hawet 2unome3ol ycmaHoesieHo, Ymo
0esoyYKU npossaflom 60/1bWY0 NPOCOYUATbHOCMb U MEeHbWYI a2peccU8HOCMb NO CPABHEHUIO C
MasIbYuKamu, a makxe y4eHuKuU C J1y4tium WKO/TbHbIM YCNEXoM, NO CPABHEHUIO C yYeHUKaMU ¢ XyOuwum
WKOJIbHBIM ycnexom. Xoms 06HapyxeHa cmamucmuyecku 3Ha4YuMas pasHuyd 8 NPoCcoyuaIbHOM U
azpeccugsHoOM nogedeHUU yyaujuxca 8 3a8UCUMOCMU Om 803pAcmad, 3Ma pasHuyd NOJHOCMbIO
npomugonosoXHa Hawel 2unomese. A UMEHHO, pe3y/lbmamsl NOKA3A1U, YmMOo WKOTbHUKU Maowez2o
803pacma 60os1ee NPOCOYUASIbHBI U MeHee dzpeccusHbl, YeM cmapuue2o 8o3pacma. Hecmomps Ha mo,
umo npocoyuasnbHoe nogedeHue yuawuxcs 8 0CHOBHOM boJiee 8bIpAXEHO, YeM azpeccusHoe No 8cem
uccniedyemMbiM NYHKMAM, NoJTyYeHHble pe3ysibmdmei caudemesibCcmayrom o HeobxooumMocmu 0dsTbHeliezo
noowipeHusA passumus NpocoyudbHOCMU (a makxe npedomapaujeHus azpeccuu) y y4aujuxca c
yOeneHuem 0c06020 BHUMAHUSA y4aWUMCA MYXCKO20 NOJId, MeHee ychelwHbiM 8 y4ebe y4eHUKam u
YUYeHUKam cmapuiux K1accos.

Knroyeesie ciioea: nhpocoyudasbHoe nosedeHue, azpeccusHoe nosedeHue, nos y4yeHukKos, so3pacm
Y4YeHUKO8, WKO/1bHble docmuxeHus y4yeHuKos.
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3ACTYIUJbEHOCT PA3JINMUTUX OBJINKA PALA
Y UHKJTY3UBHOJ HACTABU KOJY NOXABAJY YHEHULIN
CA CEH3OPHUM CMETHAMA

Cawa CrenaHoBuh'’
OcHoBHa wkona,Mnapoct’,
beorpag, Cpbuja

—0C==o<=

O6nuyu paga Upegciiassvajy peiynaiiope Woka HacasHoi lpoyeca u 3ailio Yyecio
tobyhyjy uctipaxusayky taxry. Ljure o8oi paga 6uo je ga ce uctiuitia 3acitiylireeHoc
pasnuquiiux o6s1uka paga (epoHitianHu, ipyliHuU U UHGUBUGYAsTHU) Y UHKITY3UBHOj Hactiasu Kojy toxahajy
YYeHUUU cd CeH30pHUM CMelliamad. Y30pdk je YUHU/IO 16 OCHOBHUX WKOJ1A Koje ce Hasase Ha eputiopuju
Peliy6nuke Cpbuje y kojuma ce 06pasyjy y4eHUYU ca ceH30pHUM cMellirbama (owitiehere 8uga u owitieherve
cnyxa: N=69). 3a pukyirearee Gogailiaka o 3acttylireeHocltiu pasnuyuiuux 061uka paga kopuwheHo je
cuctiematicko docmatuparee, u Wo Ha 382 4aca Koju cy peasiu3o8dHu y Wecliom U cegMmom paspegy
ucliuluusaHux 0CHOBHUX wikoa. Pesyniuatitiu cy Gokasasnu ga je y gee tipehuHe tocmailipaHux 4acoea
UpesaneritiHa ytiollipeba ppoHiianHoi obnuka paga (67,7%). Y 3HaltiHo Marboj mepu je GpucyitiaH
uHgusugyanHu obsuk (22,6%), gok ce ipydHom ob61uKy u pagy y tapy Hajpebe apucidyiano (1,7% u 1,3%).
Hacttasay yujem je ueHilipy HaCliA8HUK U gasee je 3aciliylirpeHay WKoiamd, d Camum WumM U GOMUHAHWIHA
ytolupeba ¢ppoHilianHoi 06/1uKa paga. Y3eswu y 063up kapakitiepuciliuke U Yurbese UHKY3UBHOT
06pasosarbd, KAo U YukbeHUYY ga y4eHuyumMad ca CeH30pHUM CMellilama CoYUjaIHU aHiaXmMaH Kpo3 pag
MOXe 6ultiu KOpUCIUAH HA 8uWe HUBOd, hPOHIIAIHU 06/UK Tio cebu Huje goB8O/bAH 3a eUKACHU HACIIa8HU
tpoyec. 3607 eKOHOMUYHOCW U Y pagy, poHWiaiHu 06Uk je uliak HeolXogHO Kopuciuuitiu y jegHakoj
Mepu Kao U UHguUBUgyasHU U IpyldHu o6/1uK pagad y ceum ¢asama HacliasHol Yaca.

Auciupakiu

Kreyue peyu: 061uyu HaclliagHoi paga, UHKIy3ujd, y4eHUUU ca CeH30pHUM CMellitama, (PpOHIIAHU
06/1UK paga, IpylHuU 06/1UK paga, uHgueugyanHu obuK paga.

YBop

Mop HacTaBHUM 0ONMLMMa pafa NofpasyMeBajy ce AUAAKTUYKe CTpaTernje KOMyHUKa-
umje yueHrKa 1 HacTaBHMKa Koje omoryhaBajy 1 onakLuaBajy npouec yuema (Pranji¢, 2005).
Y cpnckoj negarolukoj nutepatypu obnmum paga ce Hajuewhe gene npema akTMBHOCTU U

1 salenono86@gmail.com
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6pojy YUeHMKa ca KojuMa ce TOKOM HacTaBe paau. To cy: ppoHTanHu 06K, rpynHmM o6nmk
(y Koju cnagajy v pag y napy vl TUMCKM paa) 1 MHgmBuayanHu obnuk paga. To je camo jeHa
opf 6pojHux Knacudukaumja (Buaetn Meyer, 2002).

@®poHTanHn obnrk paga (HaCTaBHUKOBO U3Naraktbe NpemMa KoMe ce opujeHTUWy
YUYEHMLM) NOCTAO0 je JOMUHAHTaH U OMNWTENPUCYTaH Y LIKONCTBY yBoherem KomeHcKkoBor
pa3peaHO-4acoBHOT CUCTEMA Y CUCTEM MACOBHOT LWKoNcTBa (Sadler, 2014). Mako je dpoHTan-
HY 061K Haj6osbe ogroBapao Tagalluk M 06Pa30BHO-BACMUTHUM LU/bEBUMA, CABPEMEHO
obpa3oBarbe Koje Harnawasa VHKIY3u1jy Kao NpuHUMN 1 GyHKUMOHaNHa, MPYMeHIbMBa
3Haha Y BELUTUHE Kao UCXO[ He MOoXKe ONCTaTh Ha NpeBaneHTHOM Kopulihery jegHor
obnuka paga umju je HajakTMBHMjW areHT HacTaBHMK. HanpoTtus, 6anaHcmpaHa ynotpeba
pasnmunTnx obnmka paga Koje y LieHTap NocTaBibajy OHOra Koju yum Moxe AONpPUHETU
KBanuUTeTY KOHCTPYKLMje 3Hara 1 ogHocMMa Y yumoHnum (Lewis & Norwich, 2005). pyrum
peunma, y oiroBOpY Ha 3axTeBe MofepHor obpa3oBarba Koje MHKIY3Ujy NoCTaB/ba Kao
nepfaroLKy naearn, pacrofesna v opraHv3aumja HacTaBHOTN pafa ce MOCMaTpa Kao jefaH of,
HajBakHMjuX enemeHaTa edrKacHe HacTase. KombuHaLmja HacTaBHKX 06/IMKa KOja NpUCTyn
3Hakby UMHU Pa3HOBPCHMM 1 aKTUBMPA CBaKOT YUYeHMKa Y MHKIY3UBHOj HacTaByn omoryhasa
yUYeHULUMMa ca CMeTHaMa Ui MHBaNNAUTETOM paBHOMNPaBHY COLMjanHy napTuumMnauujy u
CTUMyNULLIE UX Aa Y NOTMYHOCTU UCMYHEe CBOje noTeHuujane. Kaga je pey o yueHuumma ca
CEH30PHUM CMeTHaMa, 360r Npupoge cammx owTtehera, HEONXOAHO je 06e36eanTH HI3
CpeaVHCKMX Npefyc/ioBa Kao ByA nogpluke. TauHuje, oKpyxerbe Mopa nhny cycpeT geun
ca cMeTHaMa U UHBaNNANTETOM, LWTO nopes npunaroheHnx, pa3HOBPCHMX HAaCTaBHMX
06n1Ka, nogpa3symeBa 1 Kperpare nocebHKX NiaHoBa 1 Nporpama paga, oTk/arame
apXUTEKTOHCKMX 1 Apyrux 6apujepa, ynotpeby pasnmumTmx nomarana v nocebHe HauvHa
eBanyauuje ycrnewHocTu (Jablan, Stanimirov i Grbovi¢, 2009; Mitchell, 2008). Yuenunuum ca
CEH30PHUM CMeTHaMa Koju He MOry Jla npaTe unu fa 6yay aileKBaTHO YK/byUYeHU y HacTaBy,
Koju H1cy obyxBaheHun an3ajHOM HacTaBHOT NpoLieca MOry 3HaTHO 3a0CTaTh Y NocTUrHyhu-
Mma. MNocneanuHo, KXoBa MOTUBALMja, COLMjANHOCT 1 camoedrKacHOCT MOXe 3HaTHO Aa
onafHe. YKpaTKo, y o6pa3oBary yueHrKa ca ceH3o0pHMM owTeherwnma Tpeba pagut Ha
ONTMManHOM Pa3Bojy HKXOBE NMYHOCTY 1 NoTeHuwmjana (Hrnjica, 1997).

®poHTanHu 065MK pafa OQHOCK Ce Ha HAaCTaBHUKOBO U3Marake, Tj. pefaBatbe Koje
yueHuum cnywajy, regajy n namte (Radovi¢, 2015; Rui¢, 2006) 1 LOMUHAHTHO je 3acTyrnybeH
y Hawoj negarowwkoj npakcy (Buljubasi¢ Kuzmanovic i Petrovi¢, 2014; Ivi¢, 2016; Markic,
2014). HactaBHMLM KopUCTe 0Baj 00K Kaga yBofe CBe yUeHVKe y HOBO rpafmMBo, Kaja
pe3nmunpajy cTapo, 1 Kaaa je AeTasbHo NnojallbaBarbe YMHbeHNLA U N3BefeHNX 3aKibyyaka
HeonxogHo. HajaHauajHuja npegHOCT GpoHTanHOr 06nuKa je HheroBa eKOHOMUYHOCT: CBU
yuyeHUuun cumynTaHo gobujajy undopmaumje (Jurci¢, 2012). Y nornegy goctynHor Bpe-
MEHa 1 Nof yCNoBOM fJia je cnpoBefeH UCNpaBHO, GPOHTaNHN 06NMK ce MOXe NoKasaTtu
Bpno edprKacHMM, ¢ 0631POM Ha TO fa je HemsbexaH y HacTasu (Bligh, 1998). LTa 3Haun
LMcnpaBHo cnposefer”? borHap n Kparysb (2010) cy cyrepucanu aa Cy BaxKHU AnKLMja,
jaumHa n pasymrbMBOCT roBopa, NpunarohHeHoCT MaTepujana y3pacTy yuyeHuuKe rpyne,
LEMOHCTpaLuja peueHor, MOTBMCaHEe YUEHMKa U M3Nararbe CONCTBEHOT MULLbena. Y pasy
C yYeHMLMMa ca ceH30pHUM owwTeherbMa NapameTpuy npasusiHe ynotpebe ppoHTanHor
o0bnuKa M3NCKyjy AoAaTHY Naxkiby. [MyBUM U HaryBMM YUYeHWLMMa je NoTpe6bHO JoAaTHO
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Harnalwasarbe, rMacHWjy roBOp, CTaTUUHY NON0XKaj, AoAaTHe TeXHMKe Y pady NonyT Apama-
TU3auuje, MynTrMeauvjaniHa nofapLika 1 npoeepa pasymesarba (Kovacevi¢ i Radovanovic,
2006). KapakTepuncTunke roBopa HacTaBHMKa Cy Takohe BaXHe 3a yueHuKe c owTteherwem
BMAa, Kao 1 NpUCTyn nomaranmma y sugy bpajesor nucma nnm gpyrux objekata c perbepom
Koje neteTy omoryhaBajy Aa npatu nsnaratbe (Suzi¢, 2008).

Hajseha cnaboct dpoHTanHor obnvika je jegHocmepHOCU penaumje HacTaBHUK—yYeHNK
(Terhart, 2001). Mpupoga oBakBe penauuje UrHOPKLLIE UHTEPAKTUBHY, COLMjaiHy Npupoay
yuyemna (Rowland, 1987) n Mmoxe ocMpoMalLnTX YNTaBY MPEXY KOMYHUKaLMje Y Oferbetby.
W3 Tor pasnora noTpebHoO je orpaHnuMTH ynotpeby oBor obnuka. JogatHo, ppoHTanHa
HacTaBa ce npunarohasa yueHnUYKoM dpoitioitiully, LITO YECTO HYje NOAECHO 3a XeTepOoreHy
CTPYKTYPY jefHOT UHKJTY3UBHOT oferberba. CymapHO, HeraTuBHe NnocneanLie acMeTpuyHe
ynotpebe dpoHTanHor obnmka paga cy purugHocT 1 HebneKCMbUNHOCT HacTaBHOT NpoLieca,
MehycobHO auMcTaHLMpahe yY4eHUKa U HaCTaBHMKa Of HUX. YUeHMUM ca cCMeTHaMa B1Aa
N CNlyXa Koju Cy NpeTepaHo U3NoXeHU GPOoHTanHoj HacTaBy HEMajy MHOTO NpUMKa 3a
APYXere 1 capafHUYKO yyere. PU3nk HeymepeHe 1 HenpuknagHe ynotpebe poHTanHor
06nm1Ka y HaCcTaBM C yYyeHMLMMa ca CeH30pHNM owTehermnma ooHOCK ce Ha 3apXaBare
y Npenaxeky MaTepujana, NorpeLlHo pasymeBate, Unm notnyHy HemoryhHocT npahemna
HacTaBe (Lazor, Markovi¢ i Nikoli¢, 2008).

lpynHY 06nKK pag yKIbyuyje OMPEKTHY, BOCMEPHY NHTepaKLmjy n3mMehy cBUX yYecHKa
Y HacTaBy, LITO Ce NOCTUXe ferbetbeM Y Matbe Unv Behe pagHe rpyne nnm opraHu3oBarbem
rpyrnHe auckycuje. Y pagy y napy yuyeHuUm Koju nMajy 3ajefHUYKM 3aaaTtak capahyjy 1 Hy>kHO
ce npunarobagajy jefHo Apyrom. To 3Hauu Aa UMajy yBug y concTseHe u Tyhe jake cTpaHe n
cnaboctu 1 aa Mory fia pasymejy Kako Aa MX MCKOPUCTE Kao pecypce peneBaHTHe 3a 3a4aTu
npo6nem. NMopep Tora, pag y napy cy»u 1 Kao npunpema 3a pag y sehum rpynama (Mattes,
2007). Kag je pey o TUMCKOM pagy, HeonxofHe Cy capafha 1 KoopanHauuja 4OCTYMHUM
MaTepujanMmMa 1 BpemeHom mehy rpyrnom yyeHunka ca nogesbeHUM ynorama v 3ajefHUYKNM
LubeMm . Y CBUM BMAOBMIMA FPYMHOT pafa akTUBUPajy Ce KOTHUTUBHY NPOLIECU — YUYEHULIA CY
aKTVIBHU areHTN y KOHCTPYKLMjU 3Hakba. JluTepaTypa je n3Hegpwna Benukn 6poj pagosa Koju
[OKa3yjy No3nTMBHe edeKTe rpynHor obrKa: yueH1L M NoCTajy CamocTasiHUj1, OQroBOPHMjU,
KpeaTuBHUju 1 camonoy3gaHuju (Dean, 2000), yue ce NOLWITOBarY NHAVBMAYANTHMX Pa3fivKa
Koje nogctnye emnatujy (Gerard & Miller, 1975; Godek, 2004), ctBapame npujaterbcraa (Buysse,
Goldman, & Skinner, 2003) 1 pa3Buja NO3MTMBHE CTaBOBE NPEeMa COLUjaNIHOj XeTepPOreHOoCT
(Johnson, Johnson, Johnson, & Andersen, 1976). Kpo3 rpynHu pag yueHnLm 6pxe 1 edrikacHuje
yTBphYjy pa3Ha 3Harba 1 BeluTuHe (Slavin, 1987), og Kojuix ce HajsuLle pa3Bujajy couujanHe
BewTuHe (Hallam, Ireson, & Davies, 2013). lakne, koonepauuja Npu 3axXTeBUMa HacTaBe nMa
jak No3nTMBaH yT1LUaj Ha BpLUHbauKke 0gHOCe — beHedUTY yKIbyumBakba yUeHMKa ca CEH30PHUM
CMeTHaMa y rpynHu pag cy 6pojHa (Westwood, 2007) — 1 HbUX He NOCTUXKE HUjegaH apyru
061K, boratcTBO KOMYHUKaLMje 0CTBApeHO KPO3 3ajeHNYKIM paj MOXe YTHLATU MO3UTUBHO
Ha MOTUBMCAHOCT, YCMELHOCT M CoLujanHy napTuuunauujy yYeHuKa ca CeH30pHVM CMeTHa-
Ma. BaH okBupa 06pa3oBatba, CTEKHYTE coLujanHe BELTMHE U pa3BujeHe CMoCOBHOCTM MoTy
LyropoyYyHo oMoryhuti ycrex 1 3a[oBOSbCTBO Y OCTaNIMM acMEKTUMA XMBOTa.

lpynHW 06nuK, Nak, Tpeba NpUMeHUTM NaxkibKBO. Y ogpeheHum cutyaumjama u npu
obpanyn pasnnunTMX MaTepujana Moxke 61TV NPUKNaAHO 3aMEeHUTU ra APYrum ob6anKom
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(Npe3axTeBHY ancTpakTHU MaTepwujanu, MaTepujani Koju 3axTeBajy NpeTxofHO CamoCTaniHO
yBexb6aBatbe 1 CfinyHo). Yl cama ArHaMuKa rpynHor paga Moxe AOBeCTU A0 3aCToja, PELMMO,
Kafa ce cnabuju yyeHVLM NpeBuLLe OCNakajy Ha CnocobHMje Unm Kaga cy NojenHn yyeHuLm
NCyBULLE CEH3UTUBHU. HacTaBHMK cTora Mopa 61TW KOMNeTeHTaH Aa BOAW YYEHNYKe rpyne
unu rpyny u fa byae ysepeH ga he yueHmuma ca CeH30pHUM CMETHaMa, Kao 1 OCTannma,
3ajeHNYKM paj KOPUCTUTU.

WHavBuayanHu ob6nvk paaa je jeqHOCTaBHO CaMOCTaslaH paj yYeHrKa Ha KOHKpEeT-
HUM 3aflaumMma Ha Yacy. YyeHuumu mory pagmTtn 6p3rvHOM Koja MM ofrosapa, cnob6oaHo
pacnonaxyhu eHeprujom u BpemeHom (Bognar i Matijevi¢, 2005). OBaj 06nuk ce Hajuyewhe
KOPUCTU NP peBM3nj1 rpasiBa, MPUMEHUN 3Hakba, KOHCTPYKLUUjU MHANBUAYANTHUX NPoje-
KaTa, Mpuv pagy Ha KOMMjyTepy 1 Kao 3amMeHa 3a 3aAaTKe KOju Cy HerMorofHu 3a rpynHu pag.
WNHavBemnayanHy obnvk npefcTtassba 1 U3BECHY NpUNpemMy yueHunKa 3a Tectose (Buljubasi¢
Kuzmanovic i Petrovi¢, 2014). NpeaHocT oBor 06nuKa je yHanpehrBarbe NMUHKX opraHn3a-
LIMOHUX BELUTUHA, KPUTUUYKOT MULLIbEHba, NPUMEHE PasHMX 3Haka, CTULLIaHa OArOBOPHOCTU
1 cnocobHOCTM 3a camoeBanyauujy (Meyer, Haywood, Sachdev, & Faraday, 2008; Kyriacou,
2009). Y KOHTEKCTY MHKIY3BHOT Ofie/behba HePETKO Ce 3aJaun Mopajy npunarogut yye-
HMUMMa ca cMeThama. To nogpa3symeBa CBe, of ofaBama unn ckpahusamwa maTtepujana,
nojawmaBara, Kopuwhera nomarana; 1o AOAATHE NaXKhbe U acucTeHUuje y HacTaBn 1
Apyrauvjer ctaHaapga eBanyaumje. Heroparbe camoedumkacHOCTU 1 MOTMBaLMje Kof fieLle ca
CeH30pHMM owwTeherbrMa je KIbyUHO, 3a LUTa je NOTPEOHO CTPM/berE 1 NeAaroLko UCKYCTBO.
JopnaTHa acncTeHLMja MOXe y Morneay pacnonarakba BpeMeHOM 6UTH 13a30BHa: HACTaBHIUK
MOpa Aia Ma3un Aa He 3aHeMapu HUjeaHor yuyeHuKa. [peBeHLmja OBakBe acUMeTpuje MoXe
Ce 0CTBapUTU JaBakeM HEOMNXOAHE NoApLLKe, y3 ynyhuBarbe Ha AOAATHM Yac Uin OCTajare
nocsie yaca yKonmko 1o npobnem 3axTtesa. [locBehnBatbe BlilLe BpemMeHa jeqHOM, a Make
LPYroM yUeHrKy MoKe NocTaTy npobneMaTMyHO ako ce MHAVBUAYanHN 06K paja npeyecto
ynoTtpebsbaga (Galton & Williamson, 1992). VcTtpakmBatrba 13 Hawer pernoHa ynyhyjy Ha
TO [a je 0Baj 065MK, Noc/e GPOHTANTHOT, HajBuLLE 3acTyrsbeH (Ivi¢, 2016). Benuka 3amepka
NHAMBMAYanHOM 06nMKy je, Kao 1 GPOHTaNTHOM, HefloCTaTak coLmjanHe uHTepakuumje. lako
je yyeHMLMMa CaMOCTanHOCT NPYXKeHa, Y CTLakby 3Hama 1 BeWTHa KOMYHMKaLuja je
He3aMeH/bUBA: OLHOCHK Cy LieHTpaiHa KOMMOHEHTa GYHKLIMOHANTHOCTM 3Hakba.

HemMuHOBHO, NpyMeHa cBakor of HaBeeHUX 06NMKa pafa 3axTeBa U3BECHY Hac-
TaBHWUYKY YMELLIHOCT 1 MPOMULLIbEHOCT. To 3HauM Aa HMje AOBO/bHO CaMO YKIbYUMTU YUYEeHKKa
ca CMeThaMa y pafi, HUTU jeHOCTaBHO rpynucaTi yYeHnKe y TMMoBe uam napose. [la 6u
HacTaBa 6una edurkacHa, HacTaBHVK Mopa J06po Aa KoopauHuLle cge moryhe obnuke u
[a UX KOPUCTW Yy NPUOMXKHO jeaHakom o6umy. Pasnnuntum obnuuuma paga ce, nopen
HaBeZeHUX NpefHOCTY, YTUUYE 1 Ha Pa3Boj ApYyrnx obenexja AMaakTUUKe KynType jeHe
wkone (Kolak, 2012). OpraHun3oBare YacoBa Tako fla ce YYeHULM oceTe MHTerpmucaHn y
3ajegHunLUY KOja M NOMaxe [ia yye YMa CYLITUHCKM 3HaYaj 3a HaCTaBy Koja je KBanTeTHa 1
WHKNy3uBHa. MpunarohaBare HaCTaBHMUKOI pajia je 3HayajaH NpeanKTop ycnexa Aele ca
ceH3opHuM owTeherem (Stanimirovi¢, 2008). logaTtHo, NoTnyHo nogprkaBajyha cpeavHa
MOe omoryRnTy yueHuLMa ca CeH30PHUM CMeTHaMa [la MoCTaHy ofpac/iv fbyan Koju cy
pagHo 1 couurjanHo ympexeHu ca 3ajegHuuom (Alper & Ryndak, 1999).
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OBo ncTpaxrBare Uma 3a Lusb fa U3HeAPU peanaH yBua y TO KONUMKO CY Y UHKIY3/BHO]
HaCTaBW HaLLKWX LUKOMA 3aCTynibeHy GPOHTaNHNU, MHANBUAYaNHW U FPYMHU o6nvum paga. Y3
npenHOCTM 1 cnabocTy onmncaHux obMrKa paga, NCTPaXrBare Texu ga nopegehu brxosy
¢dpeKkBeHLy ynotpebe npyxu pefieBaHTHE MHAUKAUM]je 33 YHanpehurBarmbe NHKY3NBHE
npakce y Kojy Cy YKI/bYYeHUN yUYeHNLM Ca CEH30PHUM CMeTiama. OrpaHnyeHo ocnarare
Ha uyna y npahetby HacTaBe MOXe NOTeHLMjaNIHO Yrpo3nUTY coLmnjanmn3aLjy, ocamocTarbu-
Bab€ 1 YCMELIHOCT, Te KPO3 NPOBepY pPa3HOBPCHOCTY ynoTpebe 0611Ka, OBO NCTPaKMBaHe
WHAMPEKTHO TEXN fla YKaxe Ha NPeBEeHTUBHN 3Hauaj KOMOHOBaHe NpYMeHe Pa3nnymTrxX
obnuka paga. lpemaa Hema UCTpaXkuBarba Koja Cy TecTpasa AUpPeKTHE yTuLaje HacTaBHUX
06/1Ka Ha YYeHUKe ca CEH30PHMM CMeTHaMa U KoXe3njy ofierberba, cBe somahe ctyaunje
(ca pa3nuuuTtm TemamMa peneBaHTHUM 3a UHKNY3Mjy) KOje Cy YK/byumnBane yyeHunKe ca
CeH30pHMM owTeherwrMa UCTUYY HEOMNXOAHOCT NPUKNagHe, ajanTupaHe HacTaBHe opra-
Hu3auwmje (Kovacevi¢ i Radovanovi¢, 2006; Jablan i Hanak, 2005; Kovacevi¢, 2007; Jablan i
sar., 2009). To cy umnnmkaumje n MHOrobpojHux NpupyyHrKa (Suzi¢, 2008; Orelove, Sobsey,
& Silberman, 2004; Lazor i sar., 2008). [lpomeHa Kojy 0BO NCTPaXKuBaHe TEXW fia Hanpasu
y norneny ykibyuera Liefne Kateropuje ceH3opHux owtehera 1 ncnutmBama pasnmumTnx
06nu1Ka pafia Moxe OOMpPUHETU KBaNIMTETHWjOj BaCMUTHO-06Pa30BHOj NpaKcu.

MeTtogonoruja nuctpakviBatba
Y3opak

Y30paK je caumrbeH of 16 oCHOBHYX WKona y Cpbuju umjy HactaBy noxahajy yueHunum
Ca CeH30pHNM CMeTHaMa. M360p LwKona je n3BpLUEH Ha OCHOBY JOCTYMHUX MHPOPMaLuja Y
Be3U ca 6pojeM yueHrKa ca CeH30PHUM cMeTHaMa. KopuwheHa je TexHuKa cuctemaTckor
nocmatpama Kojom cy obyxsaheHu YacoBy LLeCTuX 1 ceammx paspeaa (Buaetun Tabeny 1). Y
OKBUPY jeAViHMLIE MOCMaTpatba (jefaH LWKOJICKM Yac) NoCMaTPaH je 1 yBOAHM, LLIeHTPanHu 1
3aBpPLUHM Ae0 Yaca. Y30paK yYeHKa ca CEH30PHUM CMeTHaMa YMHWIIN Cy cienu, cnabosuau,
rNyBY 1 HarnyBu yuyeHnum (BuaeTn Tabeny 2).

Tabena 1. YacoBy Ha Kojuma je BpLLEHO NOCMATpatbe

Pa3pen ®peks. %

WecTn 200 524
Cegmm 182 47,6
YKYMHO 382 100,0

Tabena 2. Tun cMeTHbM

Tun cveTHbN Opeks. %
Cnen 5 772
Cnabosup 35 50,7
Mmys 12 174
Harnys 17 24,6
YKynHO 69 100,0
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TexHuka uctiutuusarea

TexHVKa cMcTemaTCKOr NocmaTtpara, Koja cnaja y okBMpe JeCKpUNTMBHe MeToae,
KopuwheHa je 3a CBpXe OBOI UCTPaXKMBaka 1 OCTBapeHa Nomohy poiiokosa 3a cHUMaree
HaclasHoi upoyeca. OBaj NPOTOKON CafipXu oferbKe 3a benexerbe ynotpebe HacTaBHMX
06nm1Ka, cpeacTBa U MeToAa Pafia, AKTUBHOCTUM YUEHUKA, NpunaroheHoCcTn npocTopa, op-
raHu3savuje yunmoHuLe n obnvka KomyHrKauumje nsmehy HacTaBHUKa U YUeHUKa. 3a CBpxe
OBOT NCTPaXKMBakba, Upokoiliosn je KopuwheH NCKIbYUMBO 3a PErMcTpoBake JOMUHAHTHIUX
obnuka paga (ppekBeHua u Tpajare). Mo naeHTMdUKaLmju ynotpebe ogpeheHor obnmka
pafa, y nocebHe Tabene je 3abenexeHo y KOM fieny yaca ce KOpUcCTu, KONIMKO nyTa ce
ynoTpebsbaBa y TOKY LIeNor Yaca, KOjy je HUBO aKTMBHOCTM YyUYEHUKA U HaCTaBHUKA AOK
Ce HacTaBHMW 06/IMK CMPOBOAM Ha Yacy U, KOHAYHO, KONIMKO MojeiHauYHn 06nukK Tpaje
(M3pakeHO y MUHYTMMA). JefHa orncepBaLUuoHa jeAnHuLa buna je yac y LenmHu, Koja je
napuujanr3oBaHa Ha yBOLHU, LLEHTPAsHY 1 3aBPLUHM feo Yaca. CUCTeMaTCKo NocMaTpatrbe
BoheHo onncaHM NPOTOKONOM je, Y OAHOCY Ha NpeMeT UCTPaxMBakba, MPOLEHEHO Kao
npuknagHo 36or npeumsHocTn 1 objekTMBHOCTU. Mogaum n3 dpoiiokosna omoryhunu cy
npernesHy LeCKPUNTUBHY CTaTUCTMKY KOja OAroBapa Lnby UCTPaXKMBaa, Tj. Koja npy»xa
roysfaH OAroBOp Ha NUTakbe 3aCTyMN/beHOCTN HAaCTaBHMX 06NIMKa Y MHKNY3MBHOM 06pa3o-
Bary y Cpbujun 3a geLy ca CEH30PHMM CMeTHama.

PesynTtatn

PesynTatu cy rpynmcaHun Ha YeTrpwy fena jearHuue nocMaTpamba: Yac y LefivHW, yBOGHW,
LieHTpasnHu 1 3aBpLUHM ieo Yaca. (Meaajyhv Hajnpe vac y LenuHmn, npeBaneHTHOCT GpoHTanHor
obnuka je ounrnegHa. Ckopo ABe TpehnHe yaca je MCNyHeHO HaCTaBHUKOBYIM M3Narakbem.
3HaTHO Makbe 3aCTYrJbeH je MHAUBUAYaHW 06NMK, MoC/e Kora Cy TUMCKW pag, rpyrnHv pag,
W Ha Kpajy pad y napy, unja je ynotpeba 3aHemaprbrBo mana. Tabena 3 nprikasyje ppekseHLy
ynoTtpebe Ha CBUM YacOBMMa NOCMaTPaHNM Kao LiefINHA, U3PaXeHO Y NPoLeHTNMa.

Tabena 3. 3acTyn/beHocT 06/1Ka paja Ha YacoBIUMa — OMLUTI NOAALM

JloMUHaHTHW 06MKK pafa Dpeks. %
DOpoHTanHm 776 67,7
NHavsuayanHu 259 22,6
Tumckm 77 6,7
TpynHm 19 1,7
Y napy 15 1,3
YKynHO 1146 100,0

Y yBoiHOM fieny yaca Hajuewha je ynotpeba dpoHTanHor obnvk paga. Mako ce vewhe
ynoTpebsbaBa, tberoea nojefgnHayHa ynotpeba je kpaha. Pesyntatn nokasyjy aa je ysogHm
[€0 Yaca Hajoy»v Npu NpUMeHN MHAVBMAYAHOT 06NMKa paja Koju je NprcyTaH y 3HaTHO
MarbeMm cTeneHy. MpynHmn obnmk ce cKopo yonuwTte He ynoTpebsbaBa y yBOLHOM ey yaca:
y CBUM orncepBaLnjaMma yBOAHMX AeJOoBa Yaca, PerncTpoBaH je camo jeaaHnyT. Pag y napy
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Huje 3abenexeH. 3acTynsbeHocT obrKa paja y yBOAHOM Aeny Yaca NpukasaHa je y Tabenu
4, a Tabena 5 nokasyje Konmko cy obnuun paga Tpajany y MAHYTAMa Y YBOAHOM fieny Jyaca.

Tabena 4. 06nmum papay yBOJHOM feNy uaca

JoMVHaHTHM 06MKK pafia Dpeks. %
DpoHTanHm 329 86,1
MHaveuayanHu 37 9,7
Tumckm 15 39
[pynHn 1 0,3
YKynHO 382 100,0

Tabena 5. Tpajatbe nojesuHmx 06nmKa paga y yBoGHOM Jeny yaca

Tpajatbe nojeavHNx obnmnka paga Min. Maks. M SD
OpOoHTaNHM 1,00 32,00 7,3240 3,89297
NHomBmayanHu 2,00 45,00 7,7742 9,04165
MoynHwm 2,00 2,00 2,0000 0,00000
Y napy / / / /
Tumckum 2,00 10,00 6,0667 2,98887

Y ueHTpanHoMm fieny yaca ce HajBuLLe nprmMerbyje GpoHTanHu 06nrK paga. MehyTum,
WHAVBMAYanHy obnnK 6uBa 3HAaTHO BuULe KopuwheH, 3a pa3nuKy of YBOLHOT fena Yeca,
nsjegHavaBajyhin ce ca ¢poHTanHUM o6nMKoM 1 No GpeKBeHLM 1 Mo Tpajakby. TUMCKN 1
rpynHu pag ce BeoMa peTKo NpakKTuKyjy, AOK je kopuwhere paga y napy ybenbmnso Haj-
Marbe 3aCTyn/beHo. Y 0BOM ey Yaca, npema Tabenu, cBv 061um paga CIMYHo Tpajy, npu
yemy je MHAMBUAYaNHM JOMMHAHTaH, a rpynHu pag Hajkpahe Tpaje. Tabena 6 npukasyje
3acTyn/beHocT obnuKa paja y oBom feny yaca, a Tabena 7 mwIrxoBo Tpajame.

Tabena 6. 06nmuy pada y LeHTpanHoOM feny yaca

[loMvHaHTHM 06K pana DpekB. %
DpoHTanH 175 45,8
NHamBmayanHu 164 429
Tnmckn 34 89
MpynHw 6 1,6
Y napy 3 08
YKynHO 382 100,0

Tabena 7. Tpajatbe nojefuHux 0611k paja y UeHTpanHoOM AeNy uaca

Tpajarbe nojennHnx obnvka paga Min. Maks. M SD

QpoHTanHm 2,00 45,00 18,6621 10,10377
NHavBmayanHu 2,00 45,00 19,9775 11,07966
[pynHn 5,00 30,00 14,0769 7,59892
Y napy 5,00 30,00 19,3333 9,30054
Tumckn 3,00 35,00 17,6393 9,58477

547



Cawa CrenaHoBwh « 3acTyn/beHOCT pasfnunTKX 0bNMKa paja y MHKNY3MBHOj HacTaBu

KoHauHo, y 3aBpLUHOM fieny Yaca MOHOBO je Haj3acTyrnsbeHunja NpumeHa GpoHTanHor
0b6nuka, nako Tpaje Kpahe y nopehemy c octanum genosrma yaca. lpemga y 3HaTHO Marb0j
mepwu, cnepehu HajsacTynibeHnju 06KK je UHAMBUAYaNHW, AOK CY CBU FPYNHM o6nnum
penatneHoO cnabo 3acTynbeHu. [pynHU paa je, nako marbe 3aCTyn/beH Npu Kpajy vaca,
MMao Hajaye Tpajare. 3acTyrnbeHoCT 065MKa paaa y 3aBpLUHOM ey Yaca NprKasaHa je
y Tabenu 8, a 1xoBo Tpajare y Tabenn 9.

Tabena 8. 06nuum paaa y 3aBpLUHOM fiefy yaca

[loMVHaHTHY 0BNMK pajia y 3aBPLIHOM Aeny Yaca Dpeks. %
DOpoHTanHu 272 71,2
NHavisuayanHu 58 15,2
Tumckm 28 73
[pynHm 12 3,1
Y napy 12 3,1
YKynHO 382 100,0

Tabena 9. Tpajatbe nojeauHux 061mKa papa y 3aBpLIHOM ANy Yaca

Tpajatbe nojeavHNX obnuka paga Min. Maks. M SD

OpOHTaNHM 2,00 25,00 56816 3,09738

NHaomBmayanHu 2,00 15,00 6,4194 418251

MpynHwm 10,00 15,00 12,5000 3,53553

Y napy 5,00 10,00 7,5000 3,53553

Tumckm 2,00 10,00 4,9032 2,02245
Aunckycnja

PesynTtatn ncnutmBarba 3acTyn/beHOCTM HacTaBHUX 06nuKa pafa y UHKNY3UBHO]
npakcy ybearb1Bo AEMOHCTPYIPajy NpeBasieHTHOCT ynoTpebe ¢ppoHTanHor obnuka, yemy y
npwor nay mepeHe ppekBeHLe 3acTyM/beHOCTM 1 BPeMEHCKM pacroH. To je 3ak/byyak Kaja
nocmMaTpamo yac y LefInHK, Kao 1 Kaja U3[BOj1MO Heros YBOAHW, LIEHTPATHU 1 3aBPLLHU
peo. Y yBOAHOM AieNly Yaca je erosa ynotpeba fOHeKNe 1 oYeKknBaHa, c 0631pom Ha To Aa
Cy HaCTaBHMLIN KOH3VCTEHTHO M3/1aranu yBof y rpaAMeo Koje ce obpahmsano Ha vacy. Kapa
nocmaTpamo Tpajatbe GPOHTaNHOr 06/11MKa, LUIMPOKN BPEMEHCKM pacroH NoTeHLuMjaTHO
Ha3HayaBa HeroBy MPaKTUYHY 1 NaKy NPUMeHy Kaja je KOHTpona AOCTYNHOr BpemMeHa 3a
aKTUBHOCTU Y pyKama HacTaBHMKa.

HapepnHu Haj3acTynibeHnjy 06511K Mo CBMM jeArHMLaMa NOCMaTpamsa je MHAMBUAYanHN
006511K, KOju Ce Y LieHTpaJIHOM Jiefly Yaca CKopo m3jefiHavaBa ca ppoHTanHum. OBakas cnep,
06511Ka Mo 3acTyrnbeHoCTH je LoOUujeH 1y HEAABHOM UCTPAXKMBakbY Y XPBATCKUM LUKOSIama
(Ivi¢, 2016). fakne, feLa ce yrnaBHOM MOC/e HACTaBHUYKOT 13narara okpehy camocTanHom
pagy. Y6ea/brBo Hajmarbe 3acTyrsbeHu obnmum cy dopme rpynHor paga (TUMCKK pag 1 pag
y napy), M TOy LeHTpanHoOM Jeny Yaca Kafa ce oueKyje paspaga ugeja. Ov Hanasm nokasyjy
pa Cpbuja He opyaapa of ApYrvX 3eMasba Mo nuTakby TPaauLMOHaNHOr WKoncTea. JoMuHa-
upja GpoHTanHor obnmka n nsyseTHo cnabo kopuwherbe rpyrHOr paja je npeaMeT KpUTrke
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HacTaBe Koja Ce HajBuLLEe KOHLeHTpYLLE Ha 6eHedurTe rpynHOr paga 1 MHOLITBa Npernopyka
3a weroBy peanusauujy (Godek, 2004; Galton & Williamson, 1992; Westwood, 2007). Ako
N3y3MeMO eKOHOMUYHOCT Kojy GpoHTanHu obnmnk omoryhasa, y cknagy ¢ MHKY3MBHUM
Lu/beBMMa, CUTyalmja O KOjoj OBM NOAALIM U3BELUTaBajy HUje npeTepaHo ONTUMUCTUYHA.
YueHnUM ca CeH30PHUM CMeTHaMa Cy Y HaCTaBM HajBULIE N3N0XKEHWN OHOM 0BNMKY Koju
ce ocnlaka Ha nepuenuujy n namherbe, KPo3 Kojy peTKo CTUYY NPUANKY 3a UHTEPaKLUKjy
Ca BpLHbaLMMa 1 aKTUBMpPatbe BULNX KOTHUTUBHMX NpoLeca. To MOXe yrpo3nTh hXoBO
cy6jekTnBHO 6naroctame (Keilmann, Limberger, & Mann, 2007). Y pagy c 0BUM yueHULMa,
bpoHTanHM 061K ce 1 farbe Moxe 1 Tpeba KOPUCTUTY: OBY pe3ynTaTy cBefoYe o noTpebu
KOMOMHOBaHa € ocTanum obnuumma aa 6u n cam GpoHTanHu obnrk 6mo edpurkacHumju. Pe-
3yNTaTV! He MMNNMLMPajY Aa NpoMeHa Huje Moryha unm noxesrbHa. Ha OCHOBY HUX, MOXe
ce pa3BuTy 60sba NeparoLlKa cTpaTernja y MHKNY3nBHOj HaCTaBy, Koja NoLwTyje npuHLmne
pasHonukocTy, 6anaHcupara 1 npunarohasarba MHAMBMAYaNHUM pa3nnKama.

Mnak, oBaj pag Huje 6e3 HegocTaTKa. Y y30paK HUCY yLie CBe LWKOoJe U pa3peau,
TaKo Aa Cy ce NpMmepu 13y3eTHUX Npakca Mornu npeHedbperHyT. Ha ogpeheHn HauuH
TO je u cnabocCT AecKPUNTUBHE CTaTUCTUKE KOja je OBLe NCKI/byuMBO KopuwheHa. YncTto
pernctpoBarbe GpekBeHLEe 1 Tpajakba je UHPOPMATMBHO, anu Moxe 136aunTn N3 cimke
ocTasne pakTope Koju ogpehyjy cBe acnekTte ynotpebe 1 360r Tora x MOpamo 6UTK CBeCHU
Kafia TYMauMmo nHAmMKaTope KBanuTeTa Hawer obpasoBHor crctema. OBaj pag oxpabpyje
6ynyha uctpaxrsarba fa Aarbe UCNuUTajy KBanuteT cnpoBohera GpoHTanHor o6nmkKa, Tj.
[a N 'y HalWKM LWKONaMa ncnykaBa ycnioBe edukacHoctu (Bugetn Bognar i Kragulj, 2010).
MpeBaneHTHOCT oBoOr 06nu1Ka ynyhyje n Ha KBanuTaTUBHO UCTPaXMBake Koje 61 Morno
N3HEeJPUTW KOHKPETHe CMepHMLE 33 HacTaBHMKe (LUTO Baxu 1 3a ocTane obnuke paga).
Haparbe, nctpaxneama 6y ce MOriia OpmjeHTCaTU 1 Ha YUYeHrKe, ucnutyjyin bnxoso
3a[J0BOSbCTBO PAfoOM Y HaCTaBW, bUXoBe noTpebe y HacTaBy UM 0COBEHOCTN KOMYHUKa-
uvje namehy HKX M HacTaBHWKA U BpLUHbaKa. JJOHrMTyAnHanHo, HaBedeHn o6nmum paga ce
MOTY NOBe3aTu Ca WKOJICKAM YCriexoM 1 ogpeheHMM NCUXOoNOoLWKUM KopenaTtrma (nonyT
aKkagemcke camoedpnKacHoOCTH).

3akrbyyak

OBaj paf je NpuKa3ao KONMKO Cy Y HALLOj MHKJTY3VBHOj NPAKCU 3aCTYM/beHV PasnnyunTi
obnuuwn paga. NMpeBaneHTHOCT GpPOHTaNHOr 06NKKa, KnacnyHe bopme TpagMLMOHaNHOr
LUKOJICTBA KOja He MOXe OArOBOPMUTM Ha 3axTeBe MogepHor fo6a 1 MHKNY3MBHOT TPEHAQ,
ynyhyje Ha BaXKHOCT MOTUBMCaHba M Npy»Kakba NOAPLUIKE HACTaBHULMMA KOjU pafe Y UHKNY-
3VIBHUM LLKONaMa Aia puMetbyjy apyre obnuke paga. Kako h1XoBO 3anarame MoXe MMaTm
MO3UTMBHM YTULIAj Ha 3340BO/bCTBO 1 YCMNeX AeLe ca CEH30PHMM CMeTHama (Stanimirovic,
2008), BeoMa je pefnieBaHTHO noacTahu nx ga NprnbnvKke CBYM YYeHMLMMa UCKYCTBO yUetba
Koje je KBanUTETHO, GYHKLMOHANHO U LIeno>KUBOTHO. Kako WwKona, Kao Buf npunpeme 3a
ApywTBo (6rBajyhin 1 cdMo JpyLWTBO Y ManoMm) KOPUCTU eceHuujanHe KOMMNOHEHTE afanTa-
uvje, HaCTaBa, Kao HbeH OCHOBHU efleMeHT, Mopa Aa 6yae opraHn3oBaHa Tako fa yYeHnLm
ca ceH3opHuMm owTehernma n3ahy U3 cuctema LWKONCTBA Kao camonoysfaaxu, npuxeahenuy,
aKTUBHU YNaHOBW 3ajefiHuLe.
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Cawa CrenaHoBwh « 3acTyn/beHOCT pasfnunTKX 0bNMKa paja y MHKNY3MBHOj HacTaBu

THE EXTENT OF USE OF DIFFERENT SOCIAL FORMS
IN INCLUSIVE TEACHING OF STUDENTS
WITH SENSORY IMPAIRMENT

Sasa Stepanovic
Mladost primary school, Belgrade, Serbia

Social forms of instruction are regulators of the teaching and learning process and have
therefore often been the subject of research. The aim of this paper was to examine the extent
to which different social forms of instruction (frontal, group and individual) are respresented in inclusive
teaching of students with sensory impairment. The sample consisted of 16 primary schools in the Republic
of Serbia attended by students with sensory impairment (visual impairment and hearing impairment: N
= 69). Data on the extent of use of different social forms of instruction was collected using systematic
observation in 382 classes conducted in the sixth and seventh grades of these primary schools. Results
show that in two thirds of the classes observed, frontal teaching is prevalent (67.7%). Individual work is
used far less (22.6%), and group work and work in pairs is least often used (1.7% and 1.3% respectively).
Teacher-centered instruction is still prevalent in schools, hence the dominance of frontal teaching.
Considering the characteristics and aims of inclusive education, as well as the fact that students with
sensory impairment can benefit from social interaction through classroom work on multiple levels, frontal
teaching by itself is insufficient for the teaching and learning proces to be effective. Frontal teaching does
have the advantage of efficiency, but should nevertheless be used to an equal extent as individual and
group work in all stages of classroom instruction.

Abstract

Keywords: social forms of instruction, inclusion, students with sensory impairment, frontal teaching,
group work, individual work.

YYACTUE PA3NTNYHbBIX ®OPM PABOTbI B UHKJTKO3BHOM
OBYYEHNW YHALLNXCA C CEHCOPHbIMW HAPYLLEHNAMMK

Cawa CrenaHoBUY
BocbmuneTHas wkona «Mnagoct», benrpag, Cepbusa

®opmel pabomel npedcmassisaom cobol pezynamopsl y4e6H020 NPoyeccd 8 YesioM U NO3Momy
yacmo 8bi3bisarom sHUMAaHue ucciaedosamerel. Llenvio 0aHHOU cmameu 66110 U3y4ume
yyacmue pasudHeix popm pabomel (oppoHmaneHou, 2pynnosoli u UHOUBUOYAIbHOU) 8 UHK/TIO3UBHOM
00yYeHUU yYeHUKO8 C CEHCOPHbIMU HapywieHUAMU. VicciedosaHuem 6b110 0xeayeHo 16 0CHOBHbIX LUKOJT,
pacnonoxeHHolx HA meppumopuu Pecnybnuku Cepbuu, 8 Komopbix 0by4aomcsa 0emu ¢ CeHCOPHLIMU
HapyweHuUAMU (HapyweHua 3peHus u cayxa, N = 69). lna c6opa 0aHHbIX 0 npuMeHeHUU pas3/iuyHbIX
¢hopm pabomel UCNoL30BAIOCHL cCUCMeMamuyeckoe Hab/odeHue 382 y4ebHbIX 4acos, Peanu308aHHbIX
8 LWECMOom U ce0bMOM K/1accax 06¢/1e008aHHbIX OCHOBHbIX WUKOJI. Pe3y/ibmamel NOKA3asu, 4mo 8 meyeHue
08yx mpemeti Hab/1l00aeMbIx 4aco8 npeo61adano UucnNoabL308aHuUe hpoHManbHoOU opmsl pabomel
(67,7%). IHOusudyanbHas popma npucymcmayem 8 3HayumesioHo MeHbleli cmeneHu (22,6%), 8 mo
8pems Kak 2pynnosads ghopma u paboma 8 napax HaumeHee ucnosne3osansi (1,7% u 1,3%). Obyuerue, 8
KOMOopOoM 8 UeHmpe aHUMAHOA HaxXo0umcsa yyumersb 8ce euje XapakmepHo 0/1 HAWUX WKOJI, YeM
06bcHAeMCA OoMUHaAyusa poHmansHol opmel pabomel. [[puHUMAs 80 BHUMAHUE 0CObeHHOCMU U

Pe3iome
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yesiu UHK/II03UBHO20 06pa308aHUSA, d Makxe mom hakm, 4ymo y4awyuecs ¢ CeHCOPHbIMU HapyUWeHUAMU
MO2ym 808/1eKAMbCA 8 COYUATbHYIO 0essmesibHOCMb Nocpedcmeom pabomel, ppoHmMansHas opma
cama no cebe He0ocmamoyHa 0514 3(hghekmusHo20 y4ebHo20 npoyeccd. Hecmompsa Ha mo, Ymo
¢poHmManeHasa opma 3KOHOMUM 8peMs, ee He06X00UMO UCNOIL308AMb 8 PABHOU Mepe KaK
UHOUBUOYAsIbHYIO U 2pynnosbie hopMbl pabomel Ha 8Cex 3manax y4ebHoz20 ypoKa.

Kntoyesbie cnoea: ¢opmel 06ydeHUs, UHKIIO3UBHOCMb, YUYEHUKU C CEHCOPHbIMU HApyWeHUAMU,
thpoHManeHele, 2pynnossie U UHOUBUAYA TbHbIE hOPMbl pa6OMBI.
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TEACHING AND COACHING SKILLS

Marjana Penca Pal¢ic'
0S Sentjernej,
Slovenia

The purpose of the article is to show how knowledge of coaching skills can help achieve the
desired results in pedagogical practice faster and more efficiently. When coaching skills are
known by a team of teachers, these teachers can offer each other support in personal and professional
growth (collegial coaching). They do not necessarily have to be professional coaches. It is essential that
the teacher acting as a coach uses specifically selected questions. These need to encourage their interlocutor
to think and find their own solutions to achieve the goal. They must be open and unsuggestive. In this way,
the interlocutor will come up with solutions that they would otherwise be difficult, or even impossible for
him/her to reach. Conversation, guided by coaching questions, can also help learners with the difficulties
they encounter. It is important that the interlocutor wants to solve the problem, the challenge. The case
study shows how to use coaching skills, especially coaching questions, in pedagogical practice

Abstract

Keywords: coaching, collegial coaching, coaching questions, teacher as a motivator.

Introduction

“There is no good teaching. There are only good teachers. In other words, teaching
is realized only in teachers; it does not exist on its own” (Richards, 1994, as cited in Cvetek,
2004, p. 145). 1 believe that the teacher is more effective in teaching if he has colleagues who
provide support when he needs it. A group of five teachers from our school attended the
seminar Collegial Support With the Help of Coaching Skills. Coaching is “one of the most
promising approaches for promoting personal and professional development” (Rutar llc, 2014).

The objectives of the program were to promote and strengthen the culture of collegial
support and good relations among teachers, to strengthen the social competences and
communication skills of teachers, to contribute to greater efficiency and goal orientation
of teachers. During the program implementation, the participants adopted basic coaching
skills. The training was led by Zora Rutar llc, Brigita Zarkovi¢ Adlesi¢ and Blanka Tacer, who
are also authors of Collegial Coaching, a manual for professional and personal development.
The authors strive to spread knowledge of the approach and awareness of the importance

1 marjana.penca@guest.arnes.si
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and value of their skills in everyday life. For many who find themselves in a clutch situation,
the coaching process makes it possible to help themselves or others with the “checking
techniques” (Rutar llc, 2014).

People usually do not think about their problems, challenges, out loud. When we do
that, our interlocutors quickly start giving us advice and offering solutions. They begin to
talk about a similar situation that they themselves have experienced. Of course these are
their solutions, not ours. “Coaching as a method of learning goes beyond that. It gives a
person an opportunity to think about the challenge he is dealing with at a specific point
in time. Mastering its basic skills can thus raise the level of communication throughout a
collective or community. This is an approach in which you work with your interlocutor in
such a way that you encourage him to explore and find the solutions that are best for him.
Coaching should shake off its own assumptions and beliefs and support a colleague or
client in his world, on his way of finding his own solutions” (Rutar llc, 2014).

After completing the training, | came to the realization that the teacher can be more
successful in his work if he knows coaching skills: active listening, summarizing, mirror-
ing and paraphrasing, feedback, creating trust, monitoring and good contact, spreading
awareness and promoting response, empathy, coaching questions. | find using the latter
extremely useful for professional growth. The questions must be open, clear, short, with a
single negation at most (What are you not willing to give up?), content free, with research
interest, without interpretations, unsuggestive, considerate, targeted (Rutar llc, Tacer, &
Zarkovi¢ Adlesic, 2014).

The purpose of the case study was to determine how coaching skills can be used in
pedagogical practice and what are the effects on coaching process participants.

Application of coaching skills in pedagogical practice

“Undoubtedly, the knowledge of pupils depends not only on the school system, but
even more so on the teaching staff, on their diligence and ability” (Sifrer, 1963, p. 340).

Headmasters often ascribe importance of motivating students, but forget that a
motivated teacher can sometimes do wonders for students. | am referring primarily to the
inner motivation of a teacher who wants to grow professionally. Such a teacher is often
self-empowered and does not even need the supervision of the headmaster, as he is usually
quite self-critical. In any case, however, such a teacher, too, finds the encouraging words of
the headmaster very meaningful and a source of additional encouragement.

Each educational process is also a communication between the student and the teacher.
Lately, coaching is increasingly making its way into the economy, education, as well as nu-
merous other areas. “Coaching is one of the most promising ways of supporting individuals
and groups in personal and professional development” (Rutar llc et al., 2014, p. 8). Knowing
coaching skills can help the teacher make his messages to students more encouraging. Sims
(2000, p. 35) in the book Promoting Excellence, describes a conversation about Miss Alexander.
“Why was she your favorite teacher?"“She expected me to do good. She cared about me. | do
not remember what she taught me, | only remember the good feelings I had in her classroom”’
“Do you therefore want to say that it does not matter what we have learned, but from whom
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have we learned it?” Sarah asked. “Yes, | think so. That year my grades improved. She helped
me get those good grades. | simply felt nice there”“Have you attempted something risky in
her classes?” Sarah asked.”l could try anything with her.| knew she would never yell at me or
humiliate me, even if | made a mistake ...” | have also come to the realization myself that the
teacher who knows how to listen to, encourage, guide students and tolerate their mistakes,
who is genuinely interested in students’achievements and their distress, has a positive influ-
ence on the students. Knowing coaching skills helps us in communicating with students.

Coaching models help us conduct a conversation. The GROW model (Whitemore,
2009, as cited in Rutar llc et al., 2014) is one of the most famous models. The abbreviation
originates from the words Goal, Reality, Options, Will. In the first phase, the client specifies
exactly what he wants. In the second phase, the coach encourages the client to think about
the current situation. In the third phase, the coach helps the client explore alternative op-
tions. The final stage is for planning, the first action steps. The solution must come from the
client. It will only work if the client invests an appropriate level of energy into it.

The SCORE model, a.k.a. Dilts’s model, is also well-known (Rutar llc, 2014). The ab-
breviation comes from the words Symptom, Cause, Outcome, Resource, Effect. Firstly, we
highlight the existing situation in detail. We then encourage the interlocutor to explore
the causes. In the third phase we encourage the interlocutor to raise awareness, reflect on
what they want to change. What follows is an awareness of resources, potentials, strategies.
Finally, we help the interlocutor to get to know the desired effects.

Coaching skills helpful to a teacher
Self-coaching

Self-coaching allows us to develop a better insight into ourselves. It is easier to under-
stand what is happening to us, what the reason is for our reaction. We are aware that things
can be done better and we find the best way for us, which will lead us to change. Thus,
the mistakes we make are easier to accept and repair. It helps us to get rid of the feeling of
helplessness, or the feeling that we're stuck. Our attitude towards ourselves, events, which
is unconstructive or even negative, can be transformed into a constructive, positive one.

In self-coaching | am always helped by questions. | ask myself wh-questions (e.g.
What do | want to change? What is the current state? What can | do? What is my plan for
introducing change?). The flow of thought leads me from a clearly defined goal and the
current state to possibilities, and finally to “will” or the steps | will take to achieve the goal.

Such thinking always leads to a more constructive and effective self-evaluation.

Supporting a colleague

When | find myself facing challenges that | do not know how to solve, or if | want to
find a better solution in the future, | turn to my colleague who provides me with support,
leading me to the goal with questions, without giving advice. Our relationship is based on
an alliance. Through our alliance, we learn and develop coaching skills while working on
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ourselves. In a coaching conversation, | point out the problem that has been weighing on
my mind lately. The most valuable thing to me is that | think about the problemaloud. At
that point in our conversation, | do not think about the role of the coach, i.e. what | would
ask if | was in the role of coach, but only about my own solution to the problem to which my
colleague leads me through coaching questions. It means a lot to me that he really listens to
me. This way of communication makes me calm. When my colleague hears my plans, | feel
an even greater need, a desire to really make my plans real. My colleague as a coach also
gives me some encouraging feedback that motivates me for the first steps towards solving
the problem. Of course, the support is mutual. | also offer support when my colleague asks
me for it. Constructive, positive feedback works encouragingly. It is appropriate to use it in
coaching when we see progress in the client, and we want to praise him, when the client
wants to hear our feedback, when the client does not advance with his thoughts towards
the solution and ends up in a vicious circle. Feedback can also provide a new look at the
solution to the problem and can be very useful for the person in question. A teacher as a
coach can give feedback when he has enough information. Feedback in coaching could be
dangerous when our feedback might provide an excuse for the interlocutor not to assume
responsibility and when the coach might use it to assume a level of control.

Help in class

The teacher who presents the learning material with the intention to explain and
direct students to active learning may find coaching questions helpful. Similarly, coaching
questions help us with problem tasks when we want to identify the problem core and cre-
ate a plan for solving a problem task. Through open questions (wh-questions), students
show a better understanding of learning material and real knowledge. Questions that only
require recall do not provide such insight.

Allow me to provide an example.

The teacher discussed the new teaching material in the field of natural science. In
doing so, he set up an introduction or a different approach to asking questions.

The lesson or the class itself was basically set up as a challenge centered on the stu-
dent, that is, his knowledge, behavior, beliefs and, last but not least, the desire to discover
and acquire new knowledge.

25 years ago, when the said teacher taught a lesson with the same content (the topic
was: Why do we have one year?) at one of the primary schools in Ljubljana, he used, in his
set of questions, mostly those that started with WHY. At that time, this form of questions was
considered very strong and very appropriate in the classroom, especially in the problem-
oriented treatment of the learning material.

Today, after so many years, this learning material (neither the content nor the facts
have changed) began to be introduced with other questions and with the knowledge he
had gained in the field of coaching skills.
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All questions that once started with the word why, were now asked as other questions.

He used these questions both in determining students’ knowledge, and later on
the problem-based explanation of the teaching material, where he did not want to give a
classic presentation of the teaching material, presenting information that would force the
student to memorize facts. Instead, with skilfully asked questions, hestimulated, coaxed
them ... from the already known facts, which the students knew from before or merely
linked them to the current ones.

He also used questions of this kind and his skill to tackle certain beliefs, especially if
they were wrong. These thought-oriented questions are dealt with at all levels of the class,
both in the presentation and in the consolidation.

The findings obtained from this were encouraging, since students were not only active
listeners during the self-examination of the learning material, but were primarily active in
thinking and engaging in thediscussion, in the explanation, in short, in the process that
was led by open wh-questions.

At the same time, the students got a more considerable feeling that they had also
contributed to the explanation of the learning materialthemselves.

Understanding is increased primarily through active work during self-explanation,
conversation...

Concrete examples from this class:

WHY are there 7 days in a week?

(one closed question - one answer)

The answer to this question could only be given by a student who already has con-
siderable knowledge of this area of astronomy.

This question is broken up into several open wh-questions.

What happens to our Moon when it circles around the Earth?

What is it like?

What changes in itsappearance?

How many times does its appearance change?

(4 phases: new moon, first quarter, full moon, last quarter)

How long does the moon need to circle the Earth?

Sub-questions:

How many months are there in a year?

How many times does the Moon circle the Earth in one year?

Back to the main questions:

How many days roughly does the Moon need to travel around the Earth?
What do | get if | divide the number of days with the number of lunar phases?
What do | get if | divide 28 by 4?

What is the number 7 in our calendar?

What is connected to the number 7?
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In this way, students are led through active thinking. In doing so they use the knowl-
edge that they already have and connect it to the currently acquired knowledge, informa-
tion, and new knowledge.

The teacher subsequently found out that the knowledge and behavior acquired by
students in this way was much better. Above all, it was acquired based on reason.

Collegial hospitations

The Law on the Organization and Financing of Education (Zakon o organizaciji in
financiranju vzgoje in izobrazevanja, 2007), in Article 49, specifies that the head teacher as
a pedagogical leader should attend the educational work of teachers, monitor their work,
advise and encourage professional education and training of professional staff. Collegial
hospitations are increasingly being put into practice. Teachers expect collegial hospitations
to lead to an exchange of experiences, help with professional dilemmas and cross-curricular
integration, engagement in joint planning and analysis (Pajer Semrl, 2005). Collegial hos-
pitations should also be planned in advance. Tomi¢ (Tomi¢, 2002) defines three steps: 1.
planning in the form of a meeting where the aim of observation is set and the instrumen-
tation is produced, 2. observation in the classroom with data gathering, 3. feedback with
the exchange of information and planning of improvements.

Pajer Semrl (Pajer Semrl, 2005) states that teachers are even less fond of collegial
hospitations than those by headmasters, as they are not willing to share their experiences,
exchange opinions, work as a team, and, above all, fear criticism. In addition, he draws
attention to the problem of closing individual teachers in their classrooms and the incom-
patibility with the changes in modern times.

Collegial hospitations can be of great help to us teachers, because our colleague
who guides us helps us to evaluate our lessons more easily and find solutions regarding
what and how to improve. However, the desire for such cooperation must come from us.
Kemp and Gosling (Kemp & Gosling, 2014) have identified the following characteristics of
successful mutual hospitations:

- they are based on dialogue, questioning,

- they are not intended as judgments,

- they are focused on changing and developing practice,

- they take the professional autonomy of observers and observed into account,

- they promote mutual learning.

The condition for the implementation of collegial hospitations is a secure environment
based on respect. A well-conducted hospitation can benefit the teacher and the observer
in their professional development. Otherwise, a kind of hostility, resentment and mistrust
may develop (Wragg, 1994). | myself, in my role as a teacher, want the feedback of my col-
league with whom | feel at ease and appreciate his opinion.
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Team search for solutions

Teamwork enables division of tasks, responsibilities, a greater pool of ideas, com-
prehensive solutions. Good communication is of great importance for teamwork. It is
important that the team members trust one another, otherwise the time and energy may
be inadequately used, and the information flow may be inhibited. Instead of finding com-
mon solutions, individuals will be directed towards mutual checking and protecting their
own interests. Disagreement can quickly be understood as deliberate.

Mutual support of colleagues can take the form of assistance in performing or assum-
ing work tasks, giving feedback, coaching.

When a team that understands each other wants to come up with common solutions,
knowledge of coaching skills can significantly contribute to a more effective search for solu-
tions. A conversation moderator can also be a member of the team that knows coaching
skills (coaching questions). Team members need to be familiar with the coaching process
and agree with it. Knowing coaching skills contributes to a more positive and productive
dialogue. In teams where there is no trust and general positive climate, such a way to find
solutions is not appropriate. Provided that all members of the team want change or a solu-
tion, only a professional coach can help.

Help with educational issues

The use of methods and approaches with which it is easiest to establish order does
not contribute to the sustainable development of discipline and self-control. The teacher
needs “a wide action repertoire that enables him to quickly and appropriately decide in
complex learning situations. It is about managing diverse, especially interactive learning
methods, communication models with pupils, ways of thinking and emotionally activat-
ing, motivating, disciplining, establishing cooperative relationships”(Bauer, 2000, as cited
in Marentic Pozarnik, 2003, p. 183).

In the case of learning and educational problems, coaching questions can help us, but
students must be prepared to make changes and find solutions. The following questions
are the most helpful ones:

What do you want to achieve?

When did you manage something similar?

How did you do it?

What will help you get started differently?

Who can help you with it?

With similar questions, students arrived at their own solutions for behavior change.
Their solutions were completely different.

The use of coaching questions was also helpful in the overall self-evaluation of a class
which was more difficult to handle. The teacher as a coach can help students develop the
feeling that they have the opportunity and responsibility to make a significant contribution
to a positive class climate. Every day at the end of the lesson (last five minutes) we made
an evaluation with the students. We remembered above all the observance of class rules.

The key questions that helped us with self-evaluation were:
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What have we done well?

What could we have done better?

How can we achieve that?

Students only respond appropriately when they take control of their behavior and
not because they want to please the teacher. The correct decisions must be internalized.
Coaching questions can help them find solutions with more ease.

Coaching skills helpful for students
Help with learning difficulties

Sometimes students find it difficult to see what causes them problems with learning.
The teacher can propose a conversation to the student and, if the student is ready, offers
support in finding solutions that will lead to better learning outcomes.

When thinking, we help the student with the questions:

What are the things you want to be different?

Where do you have problems?

What have you tried so far?

What else can you do?

What will be the next step?

Now we write it down ... by what time (date) you intend to do this ...

Dislodging negative beliefs

Coaching questions were also a great help in tackling the negative beliefs of a second
grade student about his own inability to write stories.

Where does your belief come from?

When do you not think of yourself like that?

Imagine that writing stories is not troublesome for you. What would it look like if
writing wasn’t a problem?

What hinders you so that it is not the way you imagine it?

Who/what can help you with this?

What will be your first step?

Jurisevic (1999) says that students need to be provided with opportunities where
they will also adopt, test and use constructive strategies that contribute to the formation
of healthy self-esteem. The interlocutor (student) solves the problem by means of coaching
questions, and at the same time adopts different views of himself.

Help in solving the problems that hinder a student

Example of a conversation with a ten-year-old fourth-grade student . With the help of
coaching questions, | provided the student with support in finding her own solutions.
A (teacher): What do you want to be different?
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B (student): To not forget homework.

A: How often do you happen to forget your homework?

B: Quite often. Once a week.

A: When do you not have problems with forgetting?

B:1did not forget homework at the beginning of the school year.

A: What was different then?

B: I do not know.

A: What could you do to not have a problem with forgetting?

B:1do not know.

A: How did it work for you then?

B: I was less forgetful.

A: What do you think causes forgetfulness?

B:1do not write it down.

A: How was it before, when you did it without difficulty? What helped you at that time?

B:Ilistened more. | used to write it down.

A: What could you do to make it different?

B: I would listen again and write it down?

A: How could this be achieved?

B: By following the explanation more closely, what the homework is. | usually do not
listenclosely.

A: What leads you to not listen?

B: | often get distracted by something.

A: Tell me more about this.

B: I constantly grab things, | draw ... and | stop listening.

A:Iflunderstand you correctly, this grabbing of items discourages your attention, so you
do not listen anymore.

B: Yes, right.

A: What then do you feel when you begin to grab things during the explanation?

B: I'm restless.

A: What makes you restless?

B: I cannot wait for the end of class.

A: What is it you can’t wait for after class?

B: That | can get up and draw and play with my classmates.

A: What is different now compared to the beginning of the school year?

B: At that time, | was also restless, but | found it easier to focus.

A: How did you do it?

B: I calmed down more easily.

A: What is happening now that makes it harder to calm down?

B: I have too much work to do.

A: Can you tell me more about this?

B: I have more classes, more homework, more difficult practice in music school ...

A:Iflunderstand you correctly, do you have the feeling now that you are overburdened?

B: Yes.
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A: What causes your feeling of being overburdened?

B:1do not feel like doing anything. But when | want to work, | remember what | should do
and | do not know where to start. Then | prefer to do nothing.

A: What could you change?

B: I could do my homework right after lunch. The longer | wait with the homework and
studying, the less | want to do anything for school.

A: What could help you not to get distracted in class?

B: If I felt that | was being anxious, | could put my hands behind the chair and try to listen
as much as possible. | think it would help me.

A: Now let’s write this down...

Such was the solution for this student. She said that she felt well after the conversa-
tion and that she had the feeling that she would really succeed. We later discussed the
implementation of her plans. She had done it!

Conclusion

Coaching creates a relationship in which the interlocutor (in the role of a client) feels
that we care about him. The headmaster can create conditions in which the teachers are
willing to introduce changes in the teaching where the desire for professional growth
will be accepted. The coaching process in the school allows the teacher to fully utilize his
potentials. A team of teachers that offer mutual support to each other, works more easily
and with greater motivation. The students respond in a similar manner. Students who feel
that the teacher accepts, stimulates, directs, tolerates mistakes, helps them with their own
solutions, achieve progress faster.

Coaching, however, is not to be used to solve every problem. “In short, wisdom is
to know when someone benefits more from coaching, an approach that encourages the
search for one’s own solution, and when some other method is necessary” (Rutar llc, 2014).

Coaching questions should begin withwh-words. Such questions are sufficiently open
and help in self-evaluation of the teacher as well as the learner (self-coaching), testing new
teaching techniques, collegial hospitations, solving problems that arise at the workplace,
giving encouraging feedback, conversation with students who have a problem and want
to solve it. Together with my colleagues, | find that knowledge of coaching skills (especially
coaching questions) helps in the educational process itself, as well as in interaction with
colleagues (see Table). Conversations that follow coaching models can also help learners
to work out their priorities. | am referring here to vocational guidance and gifted students
who have difficulty in deciding which activities to devote their energy to when they are
simply not able to do everything they are interested in. Coaching skills: active listening,
good follow-up, asking strong questions (wh-questions), dislodging limiting beliefs, giving
encouraging feedback, etc. are of great help in communication when we can judge if their
use is sensible. It's not necessary to be a professional coach. It's about a way of thinking
that helps us to look at things from a different perspective.
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Table 1: Coaching process as help for teachers and students

COACHING PROCESS WHEN? OBJECTIVE
TEACHER (COACH ROLE) TESTING NEW SELF-EVALUATION
TEACHING TECHNIQUES
i COLLEGIAL HOSPITATIONS
TEACHER (CLIENT ROLE) PROBLEMS IN CLASS PROBLEM SOLVING
PROFESSIONAL CHALLENGES INSIGHT INTO VARIOUS
POSSIBILITIES
CLASSES GREATER INVOLVEMENT AND
PARTICIPATION OF STUDENTS
TEACHER (COACH ROLE) DIFFERENT OPINIONS INTEAM | SEARCH FOR COMMON
¢ SOLUTIONS
TEAM OF TEACHERS
(ROLE OF CLIENTS)
TEACHER (COACH ROLE) LEARNING PROBLEMS PROBLEM SOLVING
EDUCATIONAL PROBLEMS (search for possible solutions
: WISHES TO CHANGE (habits, bad / action plan / solution of the
) ) ) problem)
habits, relationships ..)
VOCATIONAL GUIDANCE BEST PERSONAL CHOICE
STUDENT (CLIENT ROLE)

SUPPORT OF GIFTED STUDENTS | SELECTION OF ACTIVITIES
(search for priorities)

EVALUATION OF PERFORMANCE | SELF-EVALUATION

NEGATIVE BELIEFS DISLOGDING OF BELIEFS,
IMPROVING SELF-IMAGE
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HACTABA U BELUTUHE MPO®ECUOHAJTHOI BOREHA

Mapjana NeHua Manuny
Ol LWeHTjepHej, CnoeHunja

Capxa 0802 YnaHKa je ga okaxe Kako gewliuHe pogecuoHasaHoi soherba moiy domohu
ga ce 6pxxe U e(hukacHuje goctuuiHy xemeHu pesyaiuaitu y tegaiowkoj upakcu. Kaga wum
HaclliasHUKa uma passujeHe sewiliuHe UpogecuoHaIHoI 8oherba, HacluasHUyuU moly lpegcitiasreaitiu
jegaH gpyiom Glogpwiky y IU4HOM U TpoghecUoHanHOM paseojy (koneiujanHo pogpecuoHanHo soberse).
OHu He Mopajy HyxHo buitiu TpoghecuoHanHu tipeHepu. Beoma je 8axHo ga HaclliasHUK y yno3u tpeHepa/
MeHiliopa Kopucitiu locebHo usabpara tGuitiarba. OHa Wipeba ga ocHaxe caio8OpHUKA ga MUC/IU U
UpoHabhe coliciuseHa pewera ga 6u tocliuiao yum. Takea Guliarba Mopdjy bulliu olisopeHa u
HecylectuusHa. Ha osaj Ha4yuH he HaclasHUK caiosopHuUK gohu go pewerba Koja 6u, 6e3 08akeol Ha4UHA
paga, lipoHawao MHoio iexe unu ux yoawitie He 6u tipoHawao. KoHeep3ayuja koja je soheHa o8akeum
duttiareuma moxe omohu HacliasHUYUMA Koju yuye ga pewasajy Wewkohe Ha koje Haunase. BaxHo je
ga HAcliaBHUK CaioBOPHUK Xesu ga peulu Gpobnem, ogiogopu Ha uzasos. Cluyguja cnyyaja Gokasyje
Kako Wipeba Kopuciuuiiu sewitiuHe UpogecuoHasiHoi soherba y liegaiowikoj pakcu.

Aucuipakiu

Kmoyune peyu: GpogecuoHanHo eoherve, koneiujanHo upogecuoHanHo soherwe, duiuaray
tpoghecuoHanHom soherby, HACiABHUK Ko MOUBAop.
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OBYYEHME N YMEHWA MPOBECCNOHAJIbHOIO PYKOBOACTBA

MapbsHa NMeHuya MNanuny
OcHoBHas wkona LenTepHei, CnoBeHun

Llesib 0aHHOU cmameu — NOKAzame, Ymo yMeHUs U HagbIKU NPOGecCUOHAIbHO20 pyKo8ooCmad
Mo2ym obecneyums 0oCmuKkeHUe XesdeMblx pe3ysibmamos 8 nedazozudeckoli Npakmuke
6os1ee 6bicmpo u 3¢hhexmusHo. Koz2da 8 y4umesibCKOM Kossiekmuee Cyuecmsyom pazeumsie HagbliKu
npogeccuoHanbHO20 pykogoodcmaa, yHumesia Mo2ym nodoepxueame Opyz Opyea 8 TUYHOM U
npogheccuoHanbHOM pazsumuu (KosezuasibHoe NPogheccUoHaIbHOe pyKosoocmao). [pu smom, yuumens
He 06:3amesibHO 00/IKHbI 6bIMb NPOGHECCUOHANIbHBIMU MPeHepamu, HO KpaliHe 8aXHO, YMobbl OHU 8
PpOJIU MpeHepa ucnos1b308as1U CNeYUabHO 0OMoBPAaHHbIE 8ONPOCHI. IMU OMKPbIMbIE U He8HYWUME TbHble
80NPOCHI 00/IXKHbI NOMOYb CObeceOHUKY OyMame U Haxooume peuieHus 0718 00CMuUXeHUs yeau. Takum
06pazom, ydumesnb-cobeceOHUK Npuxooum K peweHuto, Komopoe 6e3 ykasaHHoz2o memooda pabomsl
66110 6b1 20pa300 C/I0XKHee UsTU 8006Le He 803MOXHO Hatimu. CobecedosaHue, NposedeHHOe C NOMOWbIO
Makux 80NPoCcos, MoXxem NOMOYb yHuUMesiaM Komopbie y4amca pewame mpyoOHOCMu, C KOMopsIMU
cmankusaromca. CyuyecmeeHHO 8aXXHbIM AB/19eMCA XeslaHue yHumesnsa-cobeceOHUKa peuums Nnpodriemy,
omeemume Ha 8bi308. MicciedosaHue nokaseledem, KK MOXHO UCN0J/16308dMb HABLIKU U YMeHUS
npogheccuoHanbHo20 pykosodcmad 8 neddazozudeckoli Npakmuke.

Pe3tome

Kniouesble criosa: npogheccuoHansHoe pykogoOCmMeo, Kosie2udsibHoe NpoghecCluoHAMbHOe pyKo8oOCmMao,
80NPOCbI 8 NPOHECCUOHAILHOM PYKOBOOCMBE, yuumersib KaK Momusamop.
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CNMNCAK PELLEH3EHATA KOJU
CY PELEH3UPANIA PAOOBE
Yy 2018.roanHA

Op PaposaH AHToHUWjeBUN, pefoBHY Nnpodecop Dunosodpckor pakynteTa, YHMBEP3IUTET y
beorpagy

Op Pagmuna bogpwy, goueHT OGunosodckor dakynteta, YHuBep3utet y HosomCagy

Op CnomeHka byguh, pegosHn npodecop Yuuterbckor pakynteTa, YHusesutet EAYKOHC
y Cpemckoj KameHunun

Op Jenena Bparewesuh, BaHpeaHu npodecop Ounosodckor dakynteta, YHUBEP3UTET Y
beorpagy

Op Mumba Byjauuh, Buwn HayyHn capagHuk MHCTUTYTa 3a nejarowka ucTpaxuvsara

Op HeHap Mmym6uh, pegosHu npodpecop GakynteTa 3a cneymjanHy egykaunjy n pexabu-
nutauwjy, YHuBep3utet y beorpagy

Op JacmuHa KnemeHosuh, pepgosHy npodecop Ounosodckor dakynteta, YHMBep3unTeT y
Hosom Capy

Op 3opuua Koeauesuh, foueHT Yumterbckor dpakynTeTa, YHUBep3uteT y beorpagy

Op Onueepa MapkoBuh, foueHT YunTerbckor dakynTteTa y Ykuuy, YHuBep3uTeT y Kparyjesuy
Op Bnageta MunuH, poueHt Qunosodckor dakynteTta, YH1Bep3uteT y beorpagy

Op Jacmuna MNekunh, goueHT Ounosodckor dakynTeta, YHNBep3uteT y Hosom Capy

Op AHa MewnkaH, BaHpeaHn npodecop Ounosodpckor pakynteTa, YHUBep3uteTy beorpagy,
O p Bepa Pajosuh, BaHpeaHu npodecop Gunosodckor bakynteta, YHuBep3uTeT y beorpagy

Op MupjaHa CereguHal, pegosHu npodecop MpupoaHo-matemaTmykor dakynTteta, YHu-
Bep3uteTy HoBom Cagy

Op Bepa CnaceHoBuh, BaHpegHu npodecop Ounosodpckor pakynteta, YHUBEpP3UTET y
beorpagy

Op MupjaHa Crakuh, goueHT Yuuterbckor pakynTeTa y Ykuuy, YHnBep3uteT y Kparyjesuy
Op Mwunan Cranuuh, goueHt Ounosodckor pakynTeTa, YHUBep3uTeT y beorpagy

Op CeetnanHa Crojuh, poueHT @unosodckor dakynteta, YHuBep3utet y beorpagy

Op 3opuua Warbuh, goueHt Ounosodckor dakynteta, YHUBep3uTeT y beorpaay
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HACTABA 1 BACTTTARE
YIMYTCTBO 3A AYTOPE

Haciiasa u sacnuiliare je 4aconuc y KojeM ce objaBrbyjy OpUIMHaHK HayyHW, NPernegHu v
CTPYYHV PafiloBM NefaroLLKe TemaTtrike. Y yaconucy ce objasrbyjy 1 NpuKasu MoHOrpadCkux nybnvkauwja.

DocTtaBbatbe pagoBa

PapoBu ce focTaB/bajy NCKIbYUMBO €NeKTPOHCKOM MOLUTOM Ha agpecy:

casopis@pedagog.rs

Pap ce poctassba y TekcT npouecopy Microsoft Word, ctpaHuua A4 dopmata, poHT Times New
Roman, BennunHa cnosa 12, npopep 1,5.

TekcToBM Tpeba Aa Oyay NpUNpem/ibeHN y CKagy ca TEXHUYKAM CTaHAAPAMMA 1 HaNOMeHama Aatim
y YnyTcTBY 32 ayTope. TeKCTOBM KOju HUCY MpUNpemMibeHn y cKagy ca YnyTCTBOM 3a ayTope He y3umajy ce
y pa3matparbe.

Je3suk papa

PapoBw ce pocTaBbajy 1 06jassbyjy Ha cpnickom (kopucTu ce hmpunnyHo nucmo - Serbian, cyrillic),
€HINEeCKOM U PYCKOM je3MKY.

[yxuHa papa

PanoBu Tpeba fa byny ayxumHe o jeaHor ayTopckor Tabaka, oaHOcHo Ao 30.000 3HaKOBa C NMpa3HUM
mectvmMa. MpernegHu pafoBu 1 PajoBy Koju NpefcTaB/bajy TEOPUjcKe aHanuse mory fa Oyay ayxuHe
10 50.000 3HakoBa. Y 06VM pafioBa HUCY ypauyHaTu ancTpakT U Cnucak kopuiwheHe nutepatype Ha
Kpajy paga. YpepgHuUmM 3aapaBajy NpaBo Aa [oHOce OAnyKy o 0bjaB/buBakby pafioBe fyxer obuma o
npenBubeHOr YKONMKO TeMaTvKa paga U/vnm npeaMeT UCTpaxmBakba TO 3aXTeBajy U YKOJIMKO Ce paau o
Hay4YHUM TEKCTOBMMa BCOKOT HUBOA KBanuTeTa.

OuemuBarbe pajjoBa

HakoH npujema pafioBa 3a akTyeniHu 6poj ypeaHnumM 06aBbajy npernes pafoBa v JOHOCE OfJTyKY O
TOMe KOj\ pafioBy ynase y NpoLiec peLieH3unparba.

YKONMKO ce pafioBM TeMaTCKU He yKnanajy Yy KOHLUenuujy yacomnmca unm HUCy ycknahenu ca
3axTeBMMa Koju Tpeba fja UCMyHe TEKCTOBW Koju ce 06jaBibyjy Y HayuyHUM Yacommucvma, ayTopu ce
ob6aBeLUTaBajy 0 TOMe [la paf, He Moxe 6yt npuxsaheH.

Pap npoueryjy ABa KOMNETeHTHa peLieH3eHTa. PeLieH3eHTU He 3Hajy ayTOpOB WAEHTUTET, HUTK
ayTopu Jobujajy NoaaTKe o MOEHTUTETY peLieH3eHaTa.

HakoH peLieH3mnpatba, pefakumja [OHOCH oayKy O 06jaBbUBakby, KOPEKLMjU nv oabujatby paja.
Csw ayTopu fobujajy nHdopmaumjy o oanyumn pepakumje, npy Yemy ayTopu Ymjn cy pagosu opdujeHn un
ayTopu Kojrma ce pafioBu Bpahajy Ha KopeKuujy fobujajy Ha yBuA peLieH3uje.

Ykonuko aytop(u) poctaBu(e) KopurosaHy Bep3ujy TeKCTa, AyXaH je Aa y nucmeHoj dopmu
pepakuujy ynosHa ca CBUM 13MeHama Koje je HaumMHMO y TeKCTy (6poj cTpaHuLie Ha Kojoj ce Hanasu u3MeHa
1 03HauaBake MecTa Ha KOMe je NPOMeHa M3BPLLEHA), Kao 1 Aa Y TeKCTY jaCHO 03Haum 13BpPLUEHE U3MeHe
y CKnagy ca nprmeadama v npenopykama peLieH3eHarta.

Ob6aBe3a ayTopa je Aa Ha agpecy pefakumje LWarby WCKIbYYMBO OpUrHaNHe pafjoBe Koju HUCY
06jaB/beHU MM NCTOBPEMEHO NOHYRHEHN HEKOM APYrOM Yaconucy.

Mucame papa

HacnosHa citipaHa. HacnoBHa cTpaHa Tekcta Tpeba fa capgpxun cnegehe nHdopmauuje: Hacnos
paga, UMe, cpefitbe CI0BO 1 Npe3nmMe ayTopa (1 KoayTopa), Ha3uB MHCTUTYLIMjE, MEeCTO U ApKaBa (YKONMKO
je ayTop 13 MHOCTPaHCTBa), Cny»6eHy e-mail agpecy npBor ayTopa.

YKONMKO Cy pafioBy pe3ynTaT pafia Ha HayuHO-UCTPaXKMBAYKIM NPOJEKTMA, Y GpYCHOTU Y3 HacloB
pafa Ha HacJIOBHOj CTpaHu pafa Tpeba JaT OCHOBHE MOAATKE O NPOjeKTY.

CBe cTpaHuLe pafia Mopajy BUTK HyMeprcaHe (y AOHEM NIEBOM YrITy).

Hacnoe paga. Hacnos paga Tpeba aa 6yne KoHUu3aH, npeuusHo GopmynmcaH, HanucaH Benvkum
cnoBuMa, bong, BennumHa ciosa 14.

Alicitipakiu. AncTpakT Tpeba ga ma go 1400 3HaKoBa (C Npa3HMM MecTUMa). ANCTPaKT ce Npunaxe
Ha je3nKy Ha KojeM je ncaH paf y3 obaBe3aH NPeBof ancTpakTa Ha CPRCKU je3rK YKONIMKO Ce paj npunaxe
Ha eHrNecKoM MM PycKoM je3uKy. ANCTpaKT ce objaBrbyje Ha TpU je3uKa (CPMCKK, eHFNeCKn U pycKu), a
pepakuuja 06e36ehyje npeBohetbe ancTpakTa Ha Apyra [iBa je3uika.
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YKonuKo ce pagv 0 pafioBMMa Kojui NpefcTaBsbajy Nprkas 06aBIbeHVX NCTPaXuMBarba, ancTpakT
Tpeba pa cappxn cnepehe enemeHTe: 3Hauyaj mpobnema WUCTPaxvBarba, LWbeBe WCTPaXKmBarba,
METOAO0NOTMjy NCTPaXMBakba, KIbyuHe pe3ynTaTte UCTPaXKnBatba, 3aK/byyke 1 NeaaroLke mnavkaumje. Y
CnyJajy npernefHUX pafioBa 1 pafoBa Koju MPeAcTaBbajy TEOpUjcKe aHanm3e, ancTpakT Tpeba Aa cappu:
npobnem Koju ce y pagly pa3matpa, nprkas CTPyKType paja, KibyuHe uHdopmaLje 1 objalurbersa Koja ce
Aajy Y TEKCTY 1 3aK/byuyKe.

KroyuHe pequ. Y3 anctpakT Tpeba Aatv U KibyuHe peun (8o neT) Ha je3nky paga.

Clupykitiypa paga. Pag Tpeba fa 6yae cTpykTypvpaH Ha ofroBapajyhiv HauuH. CBu paposu Tpeba
[ia imajy noce6HO M3pBOjeHe oferbKe: YBOA W 3aKibyyak. PafioBm Koju NpeacTaBsbajy nprkas obaBrbeHmx
NCTpaXKmBarba, Noper yBoAa U 3aKibyuka, Tpeba fa umajy cnepehe ogerbke: nonasHe Teopujcke ocHoBe
ncTpaxmBarba (rae he HacnoBw operbaka 6uT GopmynmcaHn y cknagy ¢ TeMoMm papa), MeTofonormja
NCTPaxmMBatba, pe3ynTaTi NCTpaxunBatrba U AUCKycuja (y3 HaBoherbe nefarolKux UMnavKaLmja obaBbeHor
ncTpaxmearba). CTPYKTYpYy nperneaHvx pagoBsa v pafoBa Koju NpeAcTaBrbajy Teopujcke aHanuse Tpeba
YCKNTaAWTH Ca OCHOBHOM TEMOM paja.

HacnoBe ogemaka Tpeba jacHo 1 npeumnsHo popmynmcaty, Aatv LIEHTpUpaHo 1 6ong, BenmumHa
cnoBa 12. YKOnmKo ce y TeKCTy ofiefbKa KoprcTe NogHACIoOBM OHY Ce Aajy KYpP3WBOM, LLEHTPUPaHO M3Hag,
naparpada unu Kyp3usom, y Gopmm peyeHnLe Koja ce aje Ha noyeTKy naparpada. Hacnose ofervaka u
MOAHACOBE Huje NOTPEBHO HYMePUUKM 03HaYaBaTy.

Pecpeperye. Mo3vBe Ha U3BOpe y TEKCTY 1 Cnncak KopuwheHe niuTepaType Ha Kpajy papa Tpeba
natny cknagly ca AMA ctunom (APA Citation Style - American Psychological Association).
Cee pedepeHLie Ha CPMNCKOM je3nKy Ha cnucky KopuiiheHe nuTepaType Ha Kpajy pafia 1 y 3arpagama y
TEKCTY HaBoge ce NaTMHNLIOM, 6e3 0631pa Ha BPCTY NCMa Ha KoMe Cy LTaMnaHu KopuwwheHn nssopu —
Krbure 1 yaconucn. imeHa cBUx ayTopa Koja ce HaBoAe Ha CncKy KopuliheHe nuTepaType Ha Kpajy paga
My 3arpafiama y TeKCTY NiiLLYy ce YBeK Ha UCTV HaumH. [pe3rmMeHa Cprickmx ayTopa HaBefieHa Y TeKCTy nuLuy
Ce MMCMOM Ha KOMe je AOoCTaB/beH TeKCT. [1pe3nmeHa CTpaHx ayTopa y TeKCTy Ce HaBofe Un'y OpuriHany
WM Y CPNCKOj TPAHCKPUMLj — GOHETCKMM NcarbeM npe3nmeHa. YKONMKo ce TpaHcKpubyjy, y 3arpaam
ce 06aBe3HO HaBOAE Y opuriHany, Ha npumep: CkoT (Scott, 2004).
Mo3uBe Ha M3BOpe y TeKCTy Tpeba AaTu y 3arpafama y3 HaBohere: Npe3vMeHa ayTopa, roAvHe m13parba
kopvwheHor n3sopa 1 6poja CTpaHuULe YKONMKO ce paaun o uutaty. HaBohere Bulle ayTopa y 3arpaau
Tpeba ypeanTn abeLiefHUM PefoM NpemMa NMoYETHOM C/IOBY NPE3VMEHa ayTopa, a He XPOHOMOLLKU. AKO Cy Y
nuTarby ABa ayTopa, y 3arpaau ce HaBoge oba ayTopa. YKONMKO je BuLLe Of [Ba, @ Matbe Of LLIeCT ayTopa, kaja
ce pedepeHLia NPBY NYT jaBuW Y TEKCTY, HABOLE Ce CBU ayTOPW, a CBakW HapeaHW NyT y 3arpagm ce HaBoAu
npe3ume NPBOT ayTopa 1 ckpaheHuLa — i sar. (3a ayTope ca CPRCKOr roBOPHOT nofpyyja) unu et al. (3a cTpaHe
ayTope). Kaaa je wecT v BriLe ayTopa HaBOAW ce caMo NPBY ayTop 1 ckpaheHuua i sar. ogHocHo et al.
Cnncak kopuwhere nutepatype Tpeba fia 06yXBaTh NCK/bYUMBO M3BOPE Ha KOje ce ayTop Nno3viea y paay.
PedepeHLe ce HaBopae abeLieHM pefom Mo Npe3rMeHMa ayTopa. AKO ce HaBoAW BULLE PafoBa UCTOT
ayTopa, NowTyje ce pegocnes roavHa y Kojuma Cy pafoBu nyonukoBaHW. YKONMKO UMa BiLE ayTopa,
pedepeHLa ce HaBoAM NpeMa Npe3rMeHy NPBOr ayTopa, anu CaapXun NpesnMeHa 1 HULjane ocTanmnx
ayTopa. YKONMKO NocToju BuLLe pafoBa UCTOr ayTopa ca MCTOM rofuHOM objaBsbiiBatba, pafjosy Tpeba Aa
6yay 03HaueHun ciioBuMa a, b, C.... y3 roanHy n3gara y 3arpagu (Hnp: 2012a, 2012b)
Ha cnncky kopuwheHe nuTepaType Ha Kpajy pafa Huje noTpebHO cTaBbaTh pegHe 6pojese ncnpea
pedepeHum.
Mpumepy HaBoherba pedepeHLn Ha cnncKy KopuliheHe uTepaType Ha Kpajy papa:

Krbura: PedepeHua Tpeba Aa caapu npesnme 1 nH1Lpmjane aytopa, roavHy U3farba, HacloB Kibure
(Kyp3vBOM), MeCTO 13farba 1 U3faBava.

Apple, M.W. (2012). Ideologija i kurikulum. Beograd: Fabrika knjiga.

YnaHak y yaconucy: PedepeHua Tpeba Aa cafgpku NpesrmMeHa CBUX ayTopa C MHULMjarumMa, roanHY
n3parba y 3arpajau, HacoB YnaHKa, MyHO MMe Yaconuca (Kyp3vnBom), BOTyMeH (roauwuTe), 6poj, cTpaHumue.

Coli¢, V. (2012). Roditelji i vaspitaci o pripremi dece za polazak u Skolu. Pedagogija, 67(2), 252-260.

571
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ayTopa, rofvHy M3Aakba, Hasve MOMaB/ba, MHULMjane W MpesuMe CBUX YPefHWKa, HACloB Krbure
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Cruse, D. A.(2002). Hyponymy and its varieties. In R. Green, C. A.Bean & S. H. Myaeng (Eds.), The semantics of relationships:
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HayuHu ckynoBsu 1 KoHdepeHuyje — pagoBu WTaMnaHy y LenuHu: PedepeHua Tpeba fa cagpxu
npe3nme 1 MHLMjane ayTopa, FoavHY 13fakba, HacloB NPWIOTa, MHMLUjane 1 NPe3nMe CBUX YPeaHWKa,
HaC/OB U3/akba, Ha3HaKyY: WTaMMaHo Y LIENHK, Ha3WB CKYMa, BPEMe ofpKaBakba CKya, MecTo ofp»aBatba
CKyna, NPBY 1 NOCNeaby CTPAHMLY NPUIora, MeCTo U3Aatba, Ha3ve MHCTUTYLMjE — OpraHM3aTopa CKyma.

Spasenovic, V., Vujisi¢ Zivkovi¢, N., & Skubic Ermenc, K. (2012). The role of comparative pedagogy in the training of
pedagogues in Serbia and Slovenia. In N. Popov, C. Wolhuter, B. Leutwyler, G. Hilton, J. Ogunleye & P. Aimeida
(Eds.), International perspectives on education, BCES Conference Books, Full Papers, June 28-30 2012, Sofia (pp.
36-42). Sofia: Bulgarian Comparative Education Society.

[lokTopcke aucepTauuje 1 marnctapcke Tese: PedepeHua Tpeba fa cagpxu NMe ayTtopa, rofuHy,
Ha3nB JOKyMeHTa (Kyp3vBOM), Ha3HaKy: [OKTOpCKa AucepTauuja wavM Maructapcka Tesa, MecTo,
VHCTUTYLMjy Unu 6a3y Yy Kojoj je objaBrbeHa.

Stamatovi¢, J. (2013). Vrednovanje rada nastavnika u funkciji unapredivanja rada skole (doktorska disertacija). Beograd:
Filozofski fakultet Univerziteta u Beogradu.

Web pokymeHT: PedepeHua Tpeba fa cappu UMe ayTopa, rofnHy, Ha3uB JOKyMeHTa (Kyp3nBoM),
[aTyM Kapa je cajT noceheH, MHTepHET agpecy.

Duit, R. (2006). Science education research — An indispensable prerequisite for improving instructional practice. Retrieved
August 11,2012 from the World Wide Web
http://www.esera.org/media/summerschool/esera2006/DUITBR.pdf

Popadi¢, D. (2009). Nasilje u Skolama. Beograd: Institut za psihologiju Filozofskog fakulteta Univerziteta u Beogradu
i UNICEF. Preuzeto 20. aprila 2015. sa adrese
http://www.unicef.rs/files/nasilje-u-skolama-za-web.pdf

3BaHMYHa AoKymeHTa: PedepeHua Tpeba fa CajpXv HasMB AOKyMeHTa (Kyp3uBOM), roavHy
06jaB/byBatba, Ha3MB racuna, 6poj.

Pravilnik o programu svih oblika rada strucnih saradnika (2012). Prosvetni glasnik, Sluzbeni glasnik Republike Srbije,
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Tabere u ipaghukoHU.YKONMKO TEKCT Cafp»ku Tabene 1 rpadrKoHe, cBaka Tabesia, 0fHOCHO rpadpuKoH
Tpeba aa 6yne o3HaueH ofrosapajyhvm pegHm 6pojem 1 fa rma jacHo 1 NpeLn3HO GopMynmcaH HacoB.
Hacnog Tabene 1 rpadpukoHa Tpeba fa byae no3vuoHMpaH U3Hag Tabene, OHOCHO rPadUKoHa, C TM LUTO
HacroB Tabene Tpeba fa byae HanmcaH Kyp3neom. Cee ckpaheHyiLe HaBefeHe y Tabenama u rpadrkoHMMa
Tpeba pa bypy objawwrere. Objalumetba (nereHay) Tpeba aatv ucnop Tabene unu rpadukoHa.

Tabene v rpadukoHn Tpeba aa 6yay aatv y Microsoft Word popmary (wrto nogpasymesa fa cy
rpadmkoHn unyctpoBaHn y Word-u). Y cnyyajy pa TekcT capgpxu Tabene u rpadumkoHe npeysete ca
nHTepHeTa, Tpeba Aa ce Aajy NcKibyurso y pesonyuujn 300 dpi, grayscale color mode. Tn napameTpu Baxe
1 3a poTtorpaduje Koje ce Npunaxy Kao A€O TEKCTa.

OycHoluie u ckpaheHuye. QycHoTe 1 ckpaheHue Tpebano 6u n3beraBatu. YKONMKO ce KopucTe,
dycHoTe Tpeba la cagpKe CaMo JoAaTHY TEKCT (KOMEHTap), a He nofaTke o KopuwheHM U3BopuMa

HanomeHa: Y3 pap je notpebHo pepakuujv foctaButu cnegehe nHpopmaumje o aytopy (aytopuma):
1Me, cpefitbe CNOBO U Npe3nMme, rofuHa pohetba, (HayuHo) 3Barbe, pafiHo MecTo, ciy»K6eHy e-mail agpecy,
KOHTaKT TenedoH.
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publication, the name of the media, the number.

Tables and graphs. If a text contains tables and/or graphs, each table or graph should be
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tables and graphs must be explained. The explanations (legend) should be given under the
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footnotes should contain only the additional information or comment, not the data about the
used sources.
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the name/s of the author/s, the year of birth, academic qualification, work position, e-mail address,
phone contact.
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OBYYEHUE 1 BOCTTUTAHNE
MPABWNO NYBJTMKALNW O)1A ABTOPOB

B xypHane “ObyyeHvie n BocnuTaHue” (HactaBa u BacnuTare) Ny6nvKyyTcsa HayuHble 1
0630pHble CTaTby, cOObLEeHMA, MHGOPMALMOHHbIE MaTepuanbl NO neparoruke v AuAakTrke. B
XKypHane nybnunkyyTca peLeH3nm 0 MOHOTPadUUCKNX N3JaHNAX.

lMpedcmasneHue pykonucu. - MaTepwvanbl HanpasnAyTCA B peAakLmy TONbKO MO 371eKTPOHHOM
noyTe no agpecy:

casopis@pedagog.rs

TpeboBaHuA K odbopmMieHNY PYKOMUCEN: TEKCT JOMKEH ObiTb NpeacTaBineH B TEKCTOBOM
penakTope Microsoft Word, Ha cTpaHuue cTaHgaptHoro ¢opmata A4, wprdptom — Times Nebl
Roman, pasmep wpundta 12, MeXXCTPOUHbIN MHTepBan — 1,5. Mpu oTnpaBKe CTaTby MO 3NEKTPOHHOW
noute HeobxoauMble WPUPTbI NpUnarayTca oTaeNbHbIMU danamu.

A3bik cmamed. - MKypHan BbIXOAUT Ha cepbckom A3bike, Ha Kupunnuue (CepbuaH, Kypunnuk).
K nybnukaumun Takke NMPUYHUMAYTCA CTaTbW Ha aHMIMINCKOM M PYCCKOM fA3blKax, HanmcaHHble
3arpaHnyHbIMU COTPYAHUKaMU. CTaTbl NyOAMKYYTCA Ha cepbCKOM, aHIIMINCKOM UK Ha PYCCKOM
A3bIKE; KaXAan CTaTbA CONPOBOXAAETCA pe3yme Ha CepOCKOM, aHTTUIACKOM 1 PYCCKOM A3blKaXx.

Ob6wvem cmameou. - MNpepenbHbIi 06beM pyKonucen — 16 CTpaHWL, OCHOBHOIO TeKcTa, unm 30
000 3HaKoB ¢ npobenamu. B o6bem CTaTby He BXOAAT pe3yme 1 CMICOK UCTONb3yeMOI NUTEPaTypbI
B KOHL|e CTaTbW.

OueHka pykonucu. — [NaBHbIN pefakTop NPUHMMAET PeLUeHne O TOM, Kakune 13 NonyyYeHHbIX
pykonucei npongyT npouecc peueH3upoBaHuA. Pykonucu, odopmneHHble 6e3 cobnyaeHus
YKa3aHHbIX Tpe6oBaHWIM, He paccmMaTpuBayTCA. Pykonvcy peLeH3npyyTcs ABYMA KOMMNETEHTHbIMM
peueH3eHTamMn. PelieH3eHTaM He cOO6LIAaeTCA UMA aBTopa, aBTOpPYy He coobwayTcA KMeHa
peLieH3eHTOB.

Mocne peueH3MpoBaHMA peAakuma NPUHUMaeT pelleHne o nybnukauum, fopaboTke mam
oTKase oT nybnukauuu. Bce aBTopbl nonyyayT nHpopmaumy o peweHun pepakumu. Ecnn astop
BHOBb MpeAcCTaBnAeT fAaHHyy paboTy ana nybnmkaumm, oH JOMKEH B NMCbMEHHOM Buie cobwnTb
O BCEX U3MEHeHVAX, KOTopble OH caenan B TeKcTe (HOMep CTPaHWUbl U MEeCTO M3MEHEHWIA), B
COOTBETCTBUM C 3aMeYaHVAMU U PpeKOMeHaLUAMYN PeLeH3eHTOB.

3aanaeHbll tucm. — 3arnaBHbIA INCT TEKCTa AOMKEH BKIyYaTb crnepyyllyy MHdopmauuny:
Ha3BaHMWe cTaTby, cBefeHMA 06 aBTope (coaBTOpax): GammnInA, UMA, yueHasa CTeneHb, 3BaHue,
MecTo paboTbl, ropog, cTpaHa. B cnyuae, ecnn paboTta copepuT pesynbTaTbl, NMosyyYeHHble B
paMKax Hay4HO-1CC/IefoBaTeNIbCKOro NPOEKTa, B CHOCKE MPUBOAUTCA OCHOBHaA uHdopmauma o
npoekTe.

Bce cTpaHuULbl TeKCTa JOMKHbI GbITb MPOHYMEPOBaHbI (1IEBbIA HVXKHWIA Yron).

3aznasue cmameu. — 3arnaBue CTaTby NneyaTaeTCA CTPOYHbIMU BYKBaMU, XKUPHBIM WPUPTOM.

Pe3yme. —MpepenbHbl 06bem pesyme — 1400 3HaKoB (c npobenamu). Pesyme K cTaTbe fJOMKHO
6bITb NPeACTaBNEHO Ha A3bIKe CTaTby. Pe3yme ny6nnKyeTca Ha cepbCKoM, aHFIMNCKOM M PYCCKOM
A3blke, a pefakumA obecneunBaeT nepeBoy pesyme. B pesyme npepnaraembix Ana nybnnkaumm
Hay4HbIX CTaTbAX aBTOP [O/KEH AaTb OBOCHOBaHME aKTyanbHOCTU TeMbl, YETKYY MOCTaHOBKY
Lenen 1 3ajay uccnefoBaHna, aprymeHTaumy, 0606LieHna 1 BbIBOAbI, NpeAcTaBnAyLLne NHTepec
CBOE HOBW3HOW, HAYYHOW U NPaKTUYeCKoN (Mefarormyeckoi) 3HaummocTby. B cnyyae 0630pHbIx
cTaTei U cTaTen, NpeAcTaBAYLWMX COOOW TEOPETUYECKNIN aHanNuU3, cofepKaHne pesyme AOMKHO
COOTBETCTBOBATb XapaKTepy paboTbl M copepKaHny TeKcTa.

Knyuesole cnosa. — Pesyme conpoBOXAaeTca CMMCKOM Kiy4yeBblX CI0B (B0 NATK) Ha A3blke
paboTbl.

Cmpykmypa pabomel. — CTaTbA [JOMKHa OblTb CTPYKTYPUPOBaHa COOTBETCTBYYLLM 0Opa3om.
Bce paboTbl fOMmKHbI METb BBEAEHME 1 3aknyyeHune. Kpome Toro, nccnegosatesnbckme paboTbl
[IOJDKHBI MMETb Creflyylie pasfenbl: TeopeTUYecKne OCHOBbI UCCefjoBaHNA, MeToAynoruy,
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pe3ynbTaThl 1 0GCYXKAEeHWE MONyYeHHbIX pe3ynbTaTtoB. CTPYKTypa 0630pHbIX U ApYruX cTaTei
[OMKHa ObITb COrNacoBaHa C OCHOBHOW TeMOI PaboTbl.

3aronoBKN pa3fenoB nevaTayTcA KypCMBOM. 3arofioBKM pasfesnioB M MOA3arosfioBKU
npuBoaATcA 6e3 Hymepauuu.

Cebinika. — JlntepaTypa, Ha KOTOPYY AayTCA CCbINIKMA B TEKCTe, NPUBOANTCA B KOHLIE CTaTby
B cootBetcTBMM C AlA (APA Citation Style — American Psychological Association). Ccbinku Ha
nuTepaTypy B TEKCTe AayTcA B CKOOKax: Gammnna aBTopa, rog UsfaHus, CTpaHmLbl.

JlntepaTtypa B KOHLe CTaTbn NP1BOAUTCA 6€3 HyMepaLuK C yKasaHneM ClefyyLinX BbIXOLHbIX
[aHHbIX:

— ONA KHWT — aMUnns, MHULManbl aBTopa, Fof U3LaHus, NOSTHOE Ha3BaHWe KHUM (KypcuBom),
MeCTO U3AaHNA 1 N3AATENbCTBO.

- ANA cTaTel B XKypHane — Gamuiuna, MHULManbl aBTopa, rof nsfjaHna B ckobkax, nonHoe
Ha3BaHWe CTaTbW, NONHOE Ha3BaHKe XypHana (KypCrBOM), rof, U HOMep XKypHana, CTpaHULibI.

— ONA cTaTell B KHUre, cOOpHMKe — daMunnsa, MHULMaNbl aBTopa, rof W3AaHuaA, NosHoe
Ha3BaHuWe cTaTby, GaMUNUN N UHULMANbI BCEX PefjakTopOoB, Ha3BaHWe COOPHMKA UK KHUTW, rae
ony6nmKoBaHa cTaTba (KypCcUBOM), CTPaHMLbl, onpefenayLme rpaHuLbl CTaTbl B U3AaHNKW, MECTO
M3LaHus, N3[aTeNbCTBo.

— HayuHble KoOHbepeHUMn — dbamunna, MHULManNbI aBTopa, rof N3AaHWA, NOSHOe Ha3BaHWe
CTaTby, GammaUM N UHULManNbI BCeX PefakTopoB, Ha3BaHMe COOPHIKa, Ha3BaHWe KOoHdpepeHLumH,
BPEMA U MeCTO NpPOBefeHUA KOoHbepeHUMW, CTpaHuUbl, onpeaensayline rpaHvubl cTaTby B
M34aHuK, ropof U3haHnsA, Ha3BaHWe NHCTUTYTa — OpraHM3aTopa KoHbepeHLuK.

— Heonyb6nMKoBaHHble KaHAWMAATCKME AMccepTaumMn M maructepckme paboTbl — CCbiiKa
[OMKHa BKAlyyaTb GpaMunny 1 MMA aBTopa, rofd, HasBaHWe (KypcMBOM), 3aMeTKy: KaHAuAATCKasA
amccepTauma, maructepckas paboTa, MecTo, MHCTUTYT — yHUBepcuTeT, GaKynbTeT.

- BeO [JOKYMEHT — CCbiflka JOMKHA BKy4yaTb MMA aBTOpa, rof, Ha3BaHWe AOKYMeHTa
(KypcvBOM), BpeMs NnoceLeHns cainta, MHTEPHET agpec.

- oduLManbHble JOKYMEHTbl — Ha3BaHWe AOKYMeHTa (KypCMBOM), rof N3faHuA, Ha3BaHe
ny6nmkaumm, Homep.

Tabnuysl u epaguku.— Ecnn B TekcTe copepatca Tabnuupl 1 rpaduyeckne matepuansl,
OHV [OJIXHbl ObITb OTMEYEHbI MOPALKOBBIM UACINTENBbHBIM. Bce cOKpalleHus, nepeunciieHHble
B Tabnmuax n rpadurKkax AOMKHbI ObiTb 0ObsACHEHDI. MoACHEHNA AOMKHbI ObiTb NPYBeAeHbl Noj
Tabnuuen unm rpadpryeckMm MaTepranom.

CHocku u cokpawjeHus.— CHOCKM 1 COKpaLleHus cnefyeT nsberatb. [10 HEO6X0AMMOCTN CHOCKM
MOFYT Cofep»aTb TONbKO AOMOHUTENbHBIN TEKCT (KOMMEHTapui); AaHHble 06 MCMOoNb3yeMbixX
WCTOYHUKaX He MPUBOASTCA B CHOCKE.

MpumeyaHne: K pykonucy npunaraytca cnefyywme cseaeHus o6 aBTope (aBTopax):

bamunus, MMs, OTYECTBO, rof POXKAEHUA, YUeHas CTEMNeHb, 3BaHNE, MECTO PabOTbI, SEKTPOHHbIN
afipec, Homep TenedpoHa.
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YpeaHuwTeo MCIPABKA

NCMPABKA: IPUMEHA UCTPAXKUBAYKE METOE
NPV OBPAAN CAAPXAJA O BOAU Y MOYETHOJ
HACTABU NPUPOAHUX HAYKA

Mapuja T. bowbak CrenaHosuh, Murbana I. Monosuh v Hatawa M. bpaHkosuh
(Fog. LXVII, 6poj 2, cTp. 249-266, UDK-371.314.6::5/6, doi: 10.5937/nasvas1802249B)

Y pagy aytopa Mapuje T. bowmak CrenaHosuh, MurbaHe . NMonosuh u HaTtawe I1.
BpaHkoBuh nog Ha3zmeoMm, [pUMeHa NCTpaXknBauke MeTofe Npu obpaam cagpxaja o Boam y
MOYETHOj HacTaBM NPUPOAHVX HayKa" 06jaBbeHOM Yy 6pojy 2 (foa. LXVII) yaconuca HacTtaga
W BacnuTare, Ha CTPaHuLM 249 TEXHNYKOM rpeLKOM 06jaB/beHY Cy NOrPeLLHN noJaumn y
dycHoTM 6poj 3. OBOM NPUNMKOM Ce N3BUHaBaMO ayToOpUMa 1 YMTaoLMa 1 Y3 carfacHoCT
ayTopa y oBom 6pojy objaBsbyjemMo ncnpasaH cagpxaj pycHote 6poj 3 y Kojoj Tpeba aa cToju:

* Pap je HacTao n3 macTep Tese MusrbaHe I, [lonosuh Koja je Noa NCTUM HaCNOBOM Ofi-
6parbeHa 2017. roguHe Ha Meparowkom dakyntety y Combopy YHrBep3uTteta y HoBom Capy.
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